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From the Chief Editor

It is a matter of great pleasure for me to present Vol. 14 No, 1 of
the “Insight Journal of Applied Research in Education’ for researchers,
teachers & students of Faculty of Education across the country. The
volume consists of 12 research papers and 6 research articles. The
research papers cover a wide range of themes including scholastic
achievement, Mental Health, Stress Management, Adjustment &
Awareness etc. The research articles mostly pertain to Educational
Philosophy of ‘Sri Aurobindo’ & ‘Azad’. The other papers cover
curriculum framework for General & Engineering Education. | am quite
hopeful that these papers shall be found useful by the researchers
working in the filed of Education.

I'am highly obliged to Prof. Reyaz Punjabi, Vice-Chancellor,
Kashmir University for his patronage and administrative support. | also
acknowledge the help and su pport of Prof. S. Fayyaz Ahmad, Registrar
of the Unijversity,

' would like tu place on record the efforts of the members of the
Editorial Board who worked as a team to see that the final script of the
Journal is ready. However, for some technical reason, there has been
some delay in the publication of this volume, for which the editorial

bou !« <presses its regrets,

Prof, N A. Nadeem
Chief Editor




Mastery over the Basic Tools of Learning,

Reading, Writing, Arithmetic & Science
- An Evaluation Study

N.A, Nadeem™
A. Khalida*"®

Abstract _

The preseni study was carried out to assess the mastery of
elementary school students over the basic tools of learning viz.,
Reading, writing, Arithmetic & Science through their performance in
English, Urdu, Maths & science. A sample of 720 students from 66
schools were selected randomly from the six districts of Kashmir valley.
The research tool employed for assessment of student’s academic
achievement was Self-constructed & Standardized Comprehensive
Achievement Test (CAT). The main findings were: (1) The overall pass
percentage was 16.28% ., (2) The subject-wise analysis has revealed
that maximum fail percentage of 5th grade students was found in
Arithmetic (96.22), followed by Science (90.83), Writing (81.11) and
Reading (66.67) respectively. (3) In all areas, the maximum failure
percentage in 5th grade was in ‘arithmetic’ i.e., rural (93.93), urban
(98.33) and semi-urban (96.43);(4) The significance of mean difference
between rural and urban students in 5th grade showed that urban
students had good "writing” skills than rural students (1=3.87, p<.01);
senti-urban students had good knowledge in “science’ subject than rural
students (t=2.41, p<.05) and urban students were ahead in ‘writing’

& fret et components than semi-urban students (1=3.21, p<.01;
f=1:0 =2). (5) The 5th grade boys in comparison to 5th grade
girls v 'oved relatively higher mean score in ‘Arithmetic’ (1=3.24,

p<.01i); however, no significant differenice was found in the mean
achievement score of boys and girls in ‘reading’, “writing” and ‘science’
components.

Key words: Elementary Students, Reading, Writing, Arithmetic, Science,
Learning, Academic Achievement, School, Kashmir,

Introduction
Education is intended to develop basic learning skills - reading,
writing, arithmetic and life skills, necessary for the children to survive and

* Protessor, Head & Dean, Facully of Bducation University of Kashmi
i Y h
Lecturer, Fayaz Bducational Institute, Faiz-Abad, Now glm Hms!i:'nr:]:r
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improve the quality of life. During childhood, dE“ELPFE_“E“E in the domaing
of literacy and numeracy take place thrﬂugh acquisition of basic IEﬂminE
competencies (BLC). These competencies represent levels ufdlearqjmfg\ in a
particular subject comprising basic knowledge, Fnderﬁtanding, abilitieg,
interests, attitudes and values. The competencies are essentially ta be
acquired by the end of a particular stage or standard of E.ducah-.:tn. As far
as the primary stage is concerned it is in fact the foundation stage for the
development of basic competencies, .

A decision was taken in 1991 to identify the Minimum levels of
Learning that would be followed by all primary schools in the country,
The establishment of MLLs was seen as a major step for improving the
quality of primary education, It has now been decided to upscale the MLL
programme through institutional mechanism across the country. The
national resource institutions like the National Council of Educational
Research and Training (NCERT), Regional Institutes of Education (RIE}
State Councils of Educational Research and Training (SCERT) and District
Institutes of Education and Training (DIET) are being networked for this
purpose. The District Primary Education Programme has adopted MLL as
a major strategy for improvement of the quality of primary education.

As we have not completely achieved the goal because of low enrolment
of the backward sections of the sociely; wastage & stagnation; Low
enrolment of girls; apathy and poverty of the parents; heavy and
uninteresting curriculum; uninspiring & defective methods of teaching;
frequent transfer of reachers; lack of effective inspection and academic
guidance by the inspecting staff and inadequate and unattractive school
building.

Another significant reason why the school system lacks effectiveness
s because success of teaching is seen to depend upon how much of the

i life. Plant nothing else and root out everything else’. The speaker, th

‘ . | , cked a little and swep!
with their eyes tie rows of little vessels, then and there arranged in ardzr rfm?y
to have imperial gallons of facts poured into them until they were full to the brim”

Charles Dickens in ‘Hard Times’. One more reason is hnmewurk'giving to
studenfs,_ as most teachers are aware that children have many
responsibilities at home, these are ignored,

~ Jammu and Kashmir ig bestowed with special
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tliteracy, low productivity and non-utilization of
F;ngramm_es are a-matter of concern. Such conditions mati:;{g:;:::;
dE State, in spite of special efforts made, pose several questions: When
fm::;a;hnngl expansion is no more a problem, why literacy percentage is
2 duﬁ; EP’I“-' of free education, what are the reasons for non-utilization of
g onal facilities? Studying the way education has operated in such a
stinct socio-cultural context requires a deep understanding and scrutiny
of several factors as they obtain in the environment,
'i:he aim of modern education is all-round development of the child,
and his growth and development can be effectively judged and appraised
by a process of evaluation. A comprehensive programme of evaluation
includes academic subjects; physical, moral, intellectual & social
development; interests and aptitudes and skills, Evaluation at primary stage
should aim at helping the pupil to improve their achievements in basic
skills and to develop the right habits and attitudes with reference to the
objectives of primary education and these objectives and their implications
should be made clear to the teacher.

Research Overview
1. Studies on Students Academic Achievement & Learning
Various research have been carried out on Academic

Achievement (Hughes, 2006; Phillips ¢! al., 2002; Misra, 1998; Su, Fu-
hsing, 1994; Knudson, 1995) A number of studies have been attempted
to examine Quality of Education (Ma X. & Willms, 2004; Hanushek,
1997; Jong, 1993). Few studies were available on School & Class Size
(Ecalle et al., 2006; Blatchford et al., 2003; Reynolds et al., 2001 and
Arora & Panda, 1997; Blatchford, 2003; Leeef al., 2000). Only one study
was available on Study Habits (Patel, 1996)

The study of Hughes (2006) concluded all school facility design
variables had a statistically significant relationship with student
achievement within each school category. Phillips ¢t al. (2002), during
their study on relative reading achievement found a systematic
relationship between gender and reading categorization in Grades 1-
3, with more boys below average, & no systematic relahﬂnsl}lp in
Grades 4-6, Misra (1998) has found no significant difference in the
achievement level of children with and without pre-primary
education. In a study conducted by Su, Fu-hsing (1994) showed a
significant relationship between reading achiew.:me_n t and content area
performance; reading, at earlier grades madea significant cnntnhuhctn
to predicting content area performance at later grades. f{uwen:rer, this
correlation appeared to be not consistently strong as children’s grade
levels increased. Results by Knudson (1995) showed that children

begin school seeing writing as drawing, move to seeing ttas printing,
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& by Grade 6 identify writing as cursive writing; and that studeny,
would improve their writing in Grade 1 by attending to surface-leyg}
teatures of writing, by Grade 3 “trying harder," and by Grade 4 using
specific process-writing strategies to approach the wri ting task,

Ma X. & Willms (2004) observed that school location had smal]
effects on disciplinary climate; the disciplinary measure with the
strongest relationship to academic achievement pertained to classrooy
disruption. Hanushek (1997) has found that there is not a strong
relationship between student performance and school resources, at
least after variations in family inputs are taken into account. The
results of Jong (1993) showed that attention can be considered as an
important mediator between home problem behaviour and
achievement in school; SES appeared not to be related to arithmetic

achievement but exerted a small direct effect on reading
comprehension,

In the studies conducted by Ecalle et al., (2006); Blatchford et af
(2003); Reynolds et al, (2001) and Arora & Panda (1997) it was observed
thatreduced class size increased student learning whereas large classes
had the opposite effect. Blatchford (2003) & Lee et al., (2000) have
observed that teacher-child contacts were more frequent &
personalized in small classes and suggest that school size influences
student achievement directly & indirectly, through its effect on
teachers’ attitudes.

In the study of Patel (1996), it was found that pupils who had
good study habits did get significantly more achievement scores than
those who had poor study habits.

Studies on Evaluation & Examination

Few studies were conducted on Evaluation (Boscardin, 2005;
Pradhan & Mistry, 1996). Various research have been conducted on
Stamdasiized Achievement Test (Krieg, 2005; Moon ef al., 2003;
Flotio 2001) Many studies were on the basic skills viz. Reading
& Wiiting (Merisuo-Storm, 2006; Parke ef al.,, 2006; Wolf, 2006) while
as on Arithmetic Skill (Pendlington, 2006; Mason & Scrivani, 2004).
One study was available on Continuous Comprehensive Assessment
(Rajput et al., 2005).

Boscardin (2005) showed that content coverage was positively
correlated with student performance in English & Algebra and the
SES of the classroom has a significant impact on student performance.
Pradhan & Mistry (1996) observed the factors contributed to good
results included mastery (of teachers) in the subjects; child-centred
teaching, and healthy interaction. |

Krieg (2005) tried to explore the impact of teacher and stude) !

4




gender differences on standardized test scores and found that boys
perform worse & gain less on math, reading, & writing and the
findings revealed that there is no differentiality based upon student
gender during instruction among teachers, Moon et al. (2003) reported
that increases in test scores is nat necessarily a result of student
academic attainment. Holloway (2001) undertook a study on use and
misuse of standardized tests and discussed that when used
Appropriately, standardized assessments can assist education reform
by tracking individual or group progress and achievement levels.

The study of Merisuo-Storm (2006) revealed that girls enjoyed
reading significantly more than boys. Parke, Land & Stone (2006) were
of the opinion that School Performance Assessment Programs have
positive impact upon performance in reading and writing, Wolf (2006)
reported that to improve reading in primary classes, teachers should
be certain that any procedures decided upon are in keeping with the
cherished techniques that have distinguished Montessori education
for over a century.

Paddington (2006) believed that children’s attitude towards
learning mathematics can be changed by im proving their self-esteem
and changing their ideas about learning mathematics. Mason &
Scrivani (2004) revealed that students’ self-evaluation of their efforts
in mathematics was higher in the innovative learning environment
than in the traditional.

The study by Rajput et al. (2005) reported that the assessment
scheme was feasible in primary schools; teachers, students and their
parents have found the scheme very useful and practicable for
assessment of children’s all-round development,

Objectives of the Study:
The objectives of the presents study were framed as under:

1. To study mastery of students over basic tools of learning;

2. To study the subject wise analysis of students in English, Urdu,
Maths & Science.

3. Tostudy the performance standards of students in basic tools of
learning,

4. To study the gender wise difference of students in basic tools of
learning. )

5, To study the area wise difference of students in basic tools of
learning.

6. To study the significance of mean difference between boys & girls
in basic tools of learning.

To study the significance of mean difference between rural, urban
& semi-urban students in basic tools of learning,

5
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51“"!;:1:' the present study, 720 elementary school :&‘;ud;?iﬁ;’ ﬂ:ﬁ}?ﬁ Ech?ﬂh .‘
constituted the sample. The sample Sl‘.‘hﬂﬂl‘E were lh Enls Ebtﬂi dEf asig of
random sampling from the list of Govt. M!Jddle Sc og ,tn : ﬁ_nEd‘ :::;m the
Directorate of School Education, Kashmir {]?SEK-?«' dui a smhifh Ec_tu of
Kashmir Valley, 89 Educational Zones were identified from w ; 0% of
the Educational Zones viz., 45 were selected randomly. From each zone, 1

students of class 5" were selected randomly making the total of 73
students.

Tools Used

Self-constructed & Standardized Comprehensive Achievement Te

(CAT) was administered to measure mastery over basic tools of learmnnll
viz., Reading, Writing, Arithmetic & Science.

Statistical Analysis

In order to accomplish the objectives of the present study, the dat
collected during the academic session 2005-06, was subjected to suitab

statistical analysis using Percentage, Mean, 5.D., t-test and Correlati
Statistics.

Analysis & Interpretation
in basic Tools of Learning, the readin
of English and Urdu
Mathematical Scores. In order to assess fully the academic achieveme]|
of students in basic tools of learning viz., Reading, Writing, Arithme
and Science, the results have been presented under the following fo
sub-heading;

4. Passand Fail Percentao
b.

¢.  Significance of Mean

d.

1.a.




Table 1.1. Showing aggregate Pass and Fail %age of Primary Students
in Basic Tools of Learning

[Farticulars | Number of | Number Number Pass wage | Fail mage
students passing ‘| [ailing
" 720 117 603 16.28 83.72

While analyzing the aggregate pass & fail percentage of 5" grade
students, it was observed that out of 720 students, 603 have failed, which
means that a percentage of 83.71 have fallen in failure category. The resulis
clarify that in aggregate, maximum students have failed in the Comprehensive
Achievement Test.

Table 1.2, Showing area-wise aggregate Pass and Fail %age of Primary
Studenis in Basic Tools of Learning

‘Particulars | Class | Number of | Number | Number | Pass %age | Fail hage
students passing | failing

Rural 5% 208 33 175 15.86 £4.13

Urban 5 96 16 80 15.83 84.16

Semi-Urban. | 5% 416 B4 332 20.24 79.75

The sub-group analysis a5 depicted in table 1.2 reveals that in rural,
urban & semi-urban areas, the overall condition is same, as the percentage
of failures in 5% grade is 84.13, B4.16 & 79.75 respectively. The resulls signifu
that maximum students have failed from all the areas viz., rural, urban & semi-

urbian.

Table 1.3. Showing Pass and Fail “age of 5" Grade Students in Basic
Tools of Learning

Particulars Reading Writing Arithmetic Science
Pass %age 33.33 18.89 3.78 2.1
Fail %age bh.67 §1.11 96.22 90.89

While analyzing the overall pass and fail percentage of 5" grade
students, it was observed that the pass percentage in reading, writing,
arithmetic and science as basic tools of learning at primary level is 33.33,
18.89, 3.78 and 9.11 respectively. While as the fail percentage in the said
¢components is 66.67, 81.11, 96.22 and 90.89 respectively. This clearly
indicates that the pass percentage in all the components is on the lower
side. The table further reveals that the students have not attained the
minimum levels of expected achievement, as specified in one of the
objectives of primary education. The results clarify that the maximum failure
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ills in the
other skills i
Percentage is in Arithmetic (Mathematics) fﬂ””w"?dﬂig"m respectively.
descending order of Science, Writing and Reading comp |
th (Grade Studeﬂfﬁ in
Table 1.4. Showing area-wise Pass & Fail %age of 5" G

Basic Tools of Learning

- lence
Area Particulars Reading | Writing A ?:].?2
Rural Pass %age 29.64 17.03 607 89.28
: Fail %age. 70.36 §2.97 93,493 —
Urban Pass Kage 30.00 28.33 187 ":'IIE 67
Fail %age 70.00 71.67 98.33 'IS‘LTI
Semi-Urban *| Pass Rape 42,16 22.24 337 .
Fail %age 57.84 77.76 96.43 §6.99

The sub-group analysis as depicted in Table 1.4 reveals that in Inflral
area, the pass gemfmageﬁ 29.64, '1P?. 03, 6.07 and 10.72 in reading, writing,
Aarithmetic and science as basic tools of learning; while as the fail percentage
is 70.36, 82.97, 93.93 and 89.28 respectively. The pass percentage of urban
students in reading, writing, arithmetic, and science is 30.00, 23.1}3, 1.67,
3.34 respectively and the fail percentage of the mentioned variables is 70.00,
71.67, 98.33, and 96.67 respectively. In semi-urban students, the pass
percentage in reading, writing, arithmetic and science is 42.16, 22.24,3.57
and 13.01; where as the fail percentage is 57.84, 77.76, 96.43 and 86 .99
respectively. The table further reveals that in reading component, the
highest pass percentage has been achieved by the semi-urban students
(42.16%) followed by urban students which is (30%); in writing component
urban students show little bit good percentage (28.33%) followed by semii-
urban students (22.76%): 6.07% is the highest Percentage in case of
arithmetic achieved by the students of rural areas and in science com ponent
13.01% is highest pass percentage by the semi-urban students followed by
rural students having 10.72% in the said component. The highest f 1
percentage (82.97%) has shown by the rural students in writin cg; est fai
while as in arithmetic and science components, the faj] PErcentg Vmponent
students is on the higher side which 1s98.33% and 96.67% ¢ agﬁ of urban
results make it obviows that in rural, urban and semi-yrban gpe ESpective| v. The
percentage is in arithmetic and the lg A4S, maximun; failyre

west achievemeny je from the urban students
Lb. Performance Standards of Academic Achije ey
tables show the overall and aregw- - ement: The forthcomin
and 8" grade students of Government schaéls in R standards of 5™

Arithmetic and Science as Basic Tools of Lagrn: Eading, Writing,
Achievement Test CAT). ' arning oyer



Table 1.7. Showing overall Performance Standard of 5" Grade Students
in Basic Tools of Learning

Particulars Reading Writing Arithmetic Science
Distinction 1.1 0.00 0.00 0.00

1™ 2.22 0.89 0.00 0.44

2 10.44 4.22 0.22 .89

3 19.56 13.78 3.56 7.78
Fails 66.67 81.11 96.22 90.89

While analyzing the overall performance standards of 5th grade
students in basic tools of learning at primary level, it is evident from the
data that on reading component, a neglected lot of 1.11% has obtained
distinction, 2.22% has got 1" division, a small percentage (10.44%) figured
in 2% division, 19.56% in 3" division and a large chunk (66.67%) has failed;
where as in writing, none of the students has achieved distinction while
0.89%, 4.22%, 13.78% were placed in 1%, 2", 3* division respectively and
81.11% have failed in writing skill. None of the students has secured
distinction or 1* grade in arithmetic test and a small percentage (3.56%)
has obtained 3™ division and a major chunk (96.22%) has failed in the said
achievement test. In the science subject none of the students secured
distinction while 0.44%, 0.89% and 7.78% has been listed in 1%, 2™, & 3™
grades respectively and 90.89% figured in fail category. While assessing
the performance of students through an external measure of achievement,
it has been observed that the students achievement is unsatisfactory as the
fail percentage is 66.67, 81.11, 96.22 and 90.89 in reading, writing, arithmetic
and science respectively. The results make it clear that excluding reading,
none of the students has secured distinction, a small percentage has obtained 3"
division and a large chunk of students have failed in basic tools of learning.

Table 1.8. Showing area-wise Performance Standard of 5" Grade
Students in Basic Tools of Learning

Area Farticulars Reading Writing Arithmetic | Science
Rural Distinction 0.00 0.00 0,00 0.00
I 1.67 1.67 0.00 0.0
2ne 8.69 238 0.00 0.84
3 19.41 13.81 6.07 9.88
Fails 70.36 82.98 93.93 89.29




Urban Esum:tiun 0.00 0.00 0.00 H_HE“--.
2y 0.00 3.33 D.00 000 ]
Cih 6.67 6.67 0.00 167 |
a 2333 16.33 1.67 167 |
Fails 70.00 71.67 98,33 %66 |

Semi-Urban Distinction 2.78 0.00 0.00 0.00
L 401 0,37 0.00 0.93 _:
2~ 15.30 5.12 0.00 11|
B> 20,07 16.75 3.57 1098 |
Fails 57.84 77.76 96.43 B6.98 |

The sub-table analysis depicted in Table 1.B shows area-wise
performance standards of 5 grade students in basic tools of learning a
primary level. It reveals that in rural areas, 19.41%, 13.81%, 6.07%, and
9.88% of the students on reading, writing, arithmetic and science as basic
tools of learning fall in the 3rd division. The failures in the mentioned skills
are 70.36%, B2.98%, 93.93% and 89.29% respectively. The urban students
have secured 3" division in the above mentioned variables as 23.33%,
18.33%, 1.67% and 1.67%, where as the failure percentage is 70.00%, 71.67%,
98.33% and 96.66% respectively. In semi-urban students, the 3 division
holders have obtained 20.07%, 16.75%, 3.57% and 10.98% in reading,
writing, arithmetic and science. The failures are 57.84%, 77.76%, 96.43%
arid 86.98% respectively. The results make it clear that from rural, urban and
semi-urban areas; none of the students have secured distinction in writing,
arithmetic and Science. It further reveals that semi-urban students are ahead in
reading and science knowledge; urban students haype good writing skills while
rural students have shown good results on arithmetic.

1. c¢. Significance of Mean Difference between Rural, Urban and Semi-
Urban Students on Academic Achievement: The following tables
show the statistical mean difference between Rural and Urban, Rural
and Semi-Urban & Urban and Semi-Urban of 5t
students at 0.01 and 0.05 levels of
Achievement Test (CAT), which
Reading, Writing, Arithmetic and
In the ensuing tables, the abbrev
(Urban) and SU (Semi Urban).

) and 8™ grade sample
lcunhdenc'e over Comprehensive
u}cludes the scores obtained in
Scfem:e as Basic Tools of Learning
iations used include R (Rural) ; U
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Table 1.1.1, Show

ing Signifi f iff ce th
Grade Rural o B S1gnificance of Mean Difference between 5

nd Urban Students in Basic Tools of Learning

Component Group [ N Mean | S.D. t value | Significance

Reading R 208 25.00 | 1336 | 0.81 Not Significant
U 96 26.42 10.13

Writing R 208 1813 | 11.82 1.87 Sig.-at .01 level
U 96 26,00 | 13.55

Arithmetic R 208 11.35 9.08 1.58 Not Significant
U 96 13.27 | 7.15

Science R 208 13.22 10.69 1.78 Not Significant
u 96 1592 | @20

The perusal of table 1.1.1. makes it obvious that the difference between
mean scores of rural and urban students is significant on writing dimension
as one of the basic tools of learning. The calculated t-value (3.87) exceeds
the tabulated t-value at 0.01 level of significance, as the mean of urban
students is decidedly better than that of rural sample. The table does not
show any significant relationship in basic tools of learning viz., reading,
arithmetic and science as our calculated t-value has been 0.81, 1.58 and
1.78 which is less than the tabulated t-value at 0.05 level of significance,

The results clarify that urban students have good writing skills than rural
students.

Table 1.1.2. Showing Significance of Mean Difference between 5%
Grade Rural and Semi-Urban Students in Basic Tools of Learning

Component Group N Mean 5.D. t value | Significance

Reading R 208 25.00 13.36 1.65 Nol Significant
suU 416 27.56 16.43

Writing R 208 18.13 11.82 134 Net Significant
SU 416 19.85 12.42

Arithmetic R 208 11.35 9.08 0.92 Not Significant
suU 416 12.22 B.32

Science R 208 13.22 10.69 2.41 Sig. at .05 level
suU 416 16.04 11.65

The table depicts that there is a significant difference between rural
and semi-urban students on science dimension as basic tool of learning,
The calculated t-value is 2.41 which is greater than the tabulated t-value at
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0.05 Jeve] of significance. It also reveals that calculated t-value on
COmponents reading, writing and arithmetic are 1.65, 1.34 and 2.4,
respectively. In these areas, no significant difference has been found 4
Qur calculated value is less than the tabulated t-value at 0.05 level of
significance. Thfs.t_'.re,g.[.{f (5 testify that semi-u rban students have good knﬂmi’fdgf

"1 science subject gver basic fools of learning.

Table 1.1.3. Showing Significance of Mean Difference helween'ﬁ“’
Grade Urban and Semi-Urban Students in Basic Tools of Learning

—

Component Group | N Mean | S.D, t-value | Significance

Reading U 96 2642 | 1013 0.69 Not Significant
Sul 416 27.56 16.43

Writing U 96 26.00 13.55 3.21 Sig. at .01 level
5U 416 19.85 12.42

Arithmetic ] a5 13.27 7.15 1.96 Sig. at .05 level
SU 416 11.22 8.32

Science g 9 1592 | 920 0.08 Not Significant
SU 416 16.04 11.65

The above table shows the significance of mean difference between
rural and semi-urban students on writing and arithmetic as basic tools of
learning. The obtained t-value of writing and arithmetic 1s 3,21 and 1.9§
respectively which are significant at 0.01 and 0.05 levels of confidence. [t
further reveals that the two groups do not differ significantly on reading
and science dimension as the obtained values 0.69 and 0.08 are not
significant at 0.05 level of significance, The results muke it evident that urban
students have shown better performance than semi-urban students in basic tools
of learning particularly in writing and arithmetic components.

1.d. Significance of Mean Difference between Boys and QGirls on
Academic Achievement: Tables 1:1.7 & 1:1.8 show the overall and
area-wise significance of mean difference between boys and girls of
5" and 8" grade students reading in Govt schools réga:ding basic
tools of learning viz,, Reading, Writing, Arithmetic and Seience. In
the tables, the abbreviations used are B (Boys) and G (Girls)

12



Table 1.1.7. Showin

. ificance of Mean Difference between
Boys and Girls of 5th Grade Sty ents in Basic Tools of Learning (N =

360 in each cage )

Component Group Mean S.D. Evalue Significance

Reading B 27.1 14.54 0.87 Mot Significant
G 26.18 15.22

Writing B 20.71 12.79 1.13 Not Significant
G 19.63 12.52

Arithmetic B 12.62 8.71 3.24 Sig. at .01 level
G 10.42 8.00

Science B 15.57 10.68 0.90 Not Significant
G 14.83 11.62

Table 1,1.7 reveals that there is a si

and girls on arithmetic dimension as basjc tool of learning. The calculated
value of 3.24 exceeds the tabulated t-value at 0.01 level of significance, as
the mean of boys is decidedly better than that of girls. Further, the table
does not show any significant difference on reading, writing and science
components of learning. The results testify that boys have shown proficiency

on arithmetic test over girls, although the achievement in reading, writing &
arithmetic is similar.

gnificant difference between boys

Table 1.1.8. Showing area-wise Significance of Mean Difference
between Boys and Girls of 5th Grade Students in Basic Tools of

Learning
Area Component | Group | N Mean 3.D. t-value Significance
Rural Reading B 104 2546 1265 | 0.43 Not Significant
G 104 24 46 14.03
Writing B 104 18.18 1145 | 0.06 Mol Significant
G 104 18.06 12.32
Arithmalic B 104 11.91 9.55 0.71 Not Significant
G 104 10.77 .68
Sciance B 104 1311 10.04 | 0.09 Nol Significant
G 104 13,29 11.37
Urban Reading B 48 25.83 9.83 0.44 Nal Signilicant
G 48 27.00 10.72
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il ———T7551 | 068 Not Significan;

il 48 24.78

: = ; -_T—Eﬂ-_ 0.93 Nal Slgnificap

Arithmetic. | B 48 14,13 "-FEE_-*
12.40 : _

= - 47 ges |07 Not Significag

Soisnge B 48 6. =
9
G 48 16.37 N
Mol Signifios
Saml-Urban | Reading B 208 728.23 16,24 | 0.67 Slanifican

G 208 | 26.85 16.64 .
Writing B 208 21.03 13.04 | 148 Not-Signilican

G 208 18.74 11,85 |
Arithmatic B 208 12.63 8.63 2.79 Sig: al .01 jayg

G 208 878 7.7 R
Sclence 5 208 16.83 1120 | 109 Not Significant

G

208 15.26 12.12

—

. .. The sub-group analysis depicted in table 1.1.8. shows the 5"5“_'["”33“'?5,
of mean difference between boys and girls of 5" grade students in basic
tools of learning. The table makes it clear that there is no significan|
difference between boys and girls of rural, urban and semi-urban students
on reading, writing, arithmetic and science dimension as basic tools of
learning, because the calculated t-value is less than the tabulated value al
0.05 level of significance. But in case of semi-urban students there is 3
significant difference between boys and girls on arithmetic dimension
where the calculated t-value is 2.79 which are significant at .01 levels, The
table yeoeals that the boys and girls from rural, urban and semi-urban areas show
a similar trend on reading, writing, arithmetic and science, as basic tools of
learning, but there is one variation in case of semi-urban students, where the
mean of boys is decidedly better than girls.

Discussion of Resulls
Regarding the aggregate marks of 5% pra ,
test, the results reveal that maximum 5tu§hﬂm{fz§ ?;U:ihﬁeﬁi:;l ﬂln achje::;::::
schools failed in the said test which was used for the first t? e gove P
external evaluation as against the routine-teacher ma‘r.i tlmnlasMa mﬂ-.-er
the extent of failure is same in selected areas of taral tﬂ'} ests. . c_lrenb ﬂ.
where a large nUmlber of students falled opn the bﬁsi; -:fr an & semi-ur :a.
While a:}a'ljr:ﬂng the subject-wige overall pass 4 dﬂggregate crite UJ-r
5t grade students, _l'he results show that the < n fall percentage :
Arithmetic (Applied Mathematics) followed b},uzgzll PELgen:age mH:E
r subjects in
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descending ord : )

& Urdu resgpectf:;;; SEE:EE' Writing ang Reading Components of English
all study R o rt.lral ;:E:;ti:z Eeaﬂsi amI:'IJ fail'percenhige reveal that in
15 in ari PP >emi-urban; maximu i

The findings o he s ot (15t student v rom o b
focused on teachers? 1" study are in tune with Al-Sahel (2005) who has
has indicated that tﬁzrigst:n: iﬁfthe Provlem of underachievement and
schools are reading elated problems to underachievement in

difficulti =0
and daydreaming, elinaiand poo: writing; homework negligence

The analysis of data regardi
of 5* grade students in basic too
proficiency on arithmetic test compared to girls,
in reading, writing & science is similar. The res
Padhi & Jadhao, 1998 and Reid & Lyn,
that the performance of girls was lowe
revealed that males’ mathematics self-
higher than females’, although femal

During the interactive discussion of the investigator with the teachers
and heads of sample schools of th

: e present study, it is concluded that
parents’ negligence towards children’s academic activities in relation to

their achievement are responsible for poor performance. The lack of time
on the part of parents was most often referred to as the greatest barrier
impeding parent involvement, Another important factor observed during
the present endeavour is the irregularity of students. Engaging children in
the domestic activities without caring for their academic loss again reflects
towards the non-involvement of parents with students achievements.
Demand-side interventions may be needed to encourage the regular
attendance of children in school. One possible approach is to create demand
for attendance, through midday meal program or attendance scholarships.
Researchers have found that such programmes have positive effects on
learning achievement. Moreover teachers attendance is a strong pre-.‘:!_icmr
of students learning, strategies that more closely link teachers salaries to
their work performance could also be ﬂﬂnsidET:Ed. | _

The most important factor found responsible for low achievement is
the maximum number of holidays enjoyed by education sector. Neledless
to mention that the number of working days is never correlated with the
syllabus to be covered by the students. This may be d_ue to the dual control
on the schools without any coerdination; the Directorate of School
Education has control over the administrative matters while the State Board
of School Education controls the Examination aff“.“fi'* It is suggested that
the system be overhauled and single line ad?mnwtratmn needs to be
followed if the education sector is to be streamlined. N

The above discussion reveals that on the average, children have shown
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eal that boys have shown

although the achievement
ults are partly in line with
1995. Padhi & Jadhao (1998) reported
r than that of boys. Reid & Lyn (1995)
concept was statistically significantly
es’ achievement was superior.



) m the find
POOr performance in basic tools of learning. .“ h deallief:zls of EIPEiIt‘EﬂE
that the Students have not attained the m‘mlm“m urban & semi-urh,
achievement. The students from all the areas viz., “T“’ﬂ' s. They have faj] :
have shown lowest achievement in their scholastic areas. e

out
f

Maj
1.

: en w
to obtain basic tools of learning, as the following factors have been workeg

i igati ve ma
by a number of workers who after investigations have made th,

ollowing conclusions,

or Findingg

Maximum students in the sample government E-:i‘_}ﬂﬂls did nn:i CE‘-I&ME’
the Comprehensive Achievement Test (CAT) whlch was used for the
t time as a tool for external evaluation as against the rou tine-teacher
made tests. The overall pass percentage in 5" grade stud?nl Was
16.28%. Moreover, the extent of failure was somewhat same in rural,
urban & semi-urban sample schools. .
The subject-wise analysis has revealed that maximum fail percentage
of 5" grade students was found in Arithmetic (96.22), followed by
Science (90.89), Writing (81.11) and Reading (66.67) respectively.
In all areas, the maximum failure percentage in * grade was in
‘arithmetic’ i.e., rural (93.93), urban (98.33) and semi-urban (96.43);
However, the maximum failure were observed from the urban area.
In terms of performance standards, a very small percentage (1.11)

secured “distinction’ in reading component; while none of the students
could secure ‘distinction” in any of the subj

and science. A small Percentage obtain

of learning. In rural, urban
and semi-urban areas; none of the stude
writing, arithmetic and Science. Area

ahead in ‘reading’ and “science’; urban students had
skills while rural students showed good results on’A
The significance of mean differen

in 5" grade showed that arban stu
rural students (t=3 87, pP<.01)
knowledge in 'science’ subject th
urban students were ahead in ‘writing’ & ‘arithmetjc’
semi-urban students (t=3.21, P<.01; t=1.9¢, p<.05).
The 5* grade boys in comparison to 5 grade
higher mean score in ‘Arithmetic’ (t=3.
significant difference was found in the mean achievement score of
boys and girls in ‘reading’, ‘writing’ and ‘sci

The area-wise gender difference of 50

grade students revealed that
there was no difference in the me

an scores of rural and urban boys &
16
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girls on reading, writing,
semi-urban students, th
component than girls;
scores of boys and
components.

arithmetic & science respectively. [n case of
h € mean of boys was higher on ‘arithmetic’
owever no difference was found in the mean
girls on ‘reading’, ‘writing' and ’science’

Conclusion:

it is rﬁi&?ﬂiie f;nd‘.ngﬁ of the present study on Govt. primary schools,
: | primary school children have shown poor performance
in basic ttm_ls faf learning. It 1s clear from the findings that the students
have not attained the minimum levels of expected achievement. The
§tudent5 - rural, urban & semi-urban areas, have shown lowest achievement
in _their scholastic areas. Education is intended to develop basic learning
skills - reading, writing, arithmetic and life skills, necessary for the children
to survive and improve the guality of life. Poor level of achievement is a
big de-motivating factor resulting in repetition and drop out from the
schools. Though there are a number of factors which determine the quality
of education, the most vital one that attracts the attention of one and all 15
the level of achievement, These levels of achievement for any nation are so
important that they need to be known periodically to keep a tab on the
general health of the educational system. Such a requirement warrants the
conduct of periodical achievement surveys at different stages of school
education in order to initiate remedial measures to improve the quality of
learning. The present study has revealed that no serious efforts have been
undertaken for non-scholastic aspects of learner i.e,, physical, social, moral
& intellectual development. Strong attention has to be paid towards all-
round development of learner’s personality. So, it becomes crystal clear
that special attention is needed in order to realize and fulfill the objectives
of primary education in scholastic and non-scholastic areas of learner’s
personality.

Educational Implications

On the basis of findings of the present endeavour, the following
suggestions need to be taken care of for the optimal fulfillment of the
objectives of primary education:

The following improvements are needed for the fulfillment of
objectives of primary education.

The first eight years of schooling (Primary & Upper Primary) serves
as the foundation for subsequent achievement. ILis therefore recommended
that external examination may be conducted at 5" grade. This will decidedly
bring seriousness in the whole process of teaching learning in the
Government Schools,
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10.

11.

, B" appears tp

The policy of ‘o detention’ UP’0 g??dipeak?rfg and alﬁ e
attractive thE‘ﬂ‘rE‘“.Cﬂu? but P];act“:ﬂ 4 ertinent to sy en lhE
basis of empirical evidence, it 1S very P la.chetks BBEst t,

. ;  Appropriate checks and hﬂhn
this policy may be reviewed, are bound to %
shoutd be introduced =0 that tﬂﬂdseﬁ;ereb}' achieve I:iai:l‘I ang
h}achers teach & 5Iudenl.=;l IEE:?E::‘HIHE € tarp,,
of mastering the basic tools © :
Only those E;:Jﬁ-rsn:l'ris should be HPF“J_‘“tEd ik teachers whg hay,
Bachelors in Education as a basic quf-“‘ﬁ‘:“tfﬂ“r Constay,
encouragement, refresher courses a_nd in-service training
teachers can really improve the quality of education.
The poor students should be provided incentives through supy,
of free textbooks, uniform, stationary and other needed iteq,
A child-centered and activity based process of learning shoyy
be adopted at the primary stage.
Since the courses are designed corresponding to number g
working days during an academic session, and if number qf
working days is reduced the course content correspondingly
needs to be curtailed, 5o as to avoid overburdening of students,
An e_ducatiﬂna] programme should emphasize upon reading
writing, and mathematics (literacy and numeracy) across the
subjgct areas with expectations for performance that ar
consistent across and within the disciplines and commonly
;:Iifarstand by hﬂiacherﬁ, students, and parents. |

imary curriculum should be reorganized ac _ i
mrndm?'“‘ P'.-C'hiems and traclitmgns. It shﬁfﬂ??ﬁa‘;i{?i
oriented, practical and useful for |if ' }

€. Child psychologists should

a[dm be r:unslulted for curriculum formulation They need to frame
educational programme that |s ‘:“mPfEhé;‘mivE »
purposeful, integrated, relevant, and standardes.b, challenging,

Strong steps are needed to
t
achievement of students. ackle the problems of low

The students should be provid .
evaluation, 5o that they caEul ided their answer scripts aftef




that all the concerned viz., students, teachers, parents, etc. fix
their targets.
The above suggestions need sincere consideration in the hands of
competent authoritjes and if implemented immediately will provide good
results and will help improve the quality of primary education.
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Job Satisfaction of “ Rehbar-e-Taleem”
Teachers in District Anantnag

Prof.A.R.Rather
Mohd Ashraf Wanij*»

Introduction _ _

Job satisfaction is a very complex and comprehensive phenomena. It
can hardly be seen in isolation from life situation perhaps in many ways,
these two fields may add te or subtract from the total l’urufi of satisfaction
assimilated by an individual. Joh satisfaction is a widely accepted
Psychological aspect of function in any profession.

In the field of Education little research has been conducted on job
satisfaction. Studies on job satisfaction of teachers reveal interesting
contradiction. Therefore, it will he proper to explore more and more to
confirm, verify and validate, The most research begins with the intention
of job satisfaction of teachers,

Education is considered to be the most effective instrument for
equalizing opportunities and reducing disparities between hu man beings.
In a democratic society like ours, the thrust is to equalize and enlarge the
Coverage and improve the quality of education in educational institution

remains in the grip of illiteracy.

It was Hartog Committee (1929) which first of all drew attention to
the vide spread prevalence, in the system of elementary educa tion of
wastage, stagnation and lapsing into illiteracy. In the year 1944, John
Sargent, the then Education Commissioner to the Government of India,
prepared a comprehensive educa tional plan in which besides other Ihings
education was made free and compulsory for all children in the age group
of( 6-11) years, According to Kothari commission (1964.66) estimates,

elementary education:

i, Uiniversal enrolment and universal retention of children up to
14 years of age.

“Professor, Faculty of Education University of Kashmir,
**Fh.D. Scholar, IGNOU, New Delhj
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ii. A .suhstanfial improvement in the quality of education.
The revised national policy of Education (1992) emphasized on
i.  Universal access and enrollment,

ii.  Universal retention of children up to 14 years of age.

iil. A substantial improvement in the quality of education to enable
all children to achieve essential levels of learning.

Every year enrollment drives are launched throughout the country to
enroll children in schools but little attention seems to have been paid to
the retention of those children who have already entered into the school.
In spite of these efforts, there are habitations still without primary school
and nearly one third of the schools in the rural areas are facing deficiency
of teaching staff.

In order to provide minimum essential facilities for primary schools,
few years back a new scheme was adopted which is known as * Rehbar-e-
Taleem” scheme. The scheme was effectuated for provision of services of
teaching guides called “Relibar-e- Taleem” in the primary and middle schools
to make up the deficiency of the staff as per the enrollment.

The person to be provided to make up the deficiency of the staff al
the elementary level of education will be designated as “Rehbar-e- Taleem”.
The under lying objective is to posit the role of the teaching guide as catalyst
for quality education and to ensure the overall development of the
persanality of the children, Drawn from the local community, the
accountability of the teacher called as “Rehbar-e- Taleem” would be measured

within the community to secure universal enrollment and to check the
incidence of dropouts.

Objectives of the Scheme

The objectives behind launching the scheme of “Rehbar-e- Taleem™ are
as under:

a. Promoting the decentralized management of elementary
education with the community participation.

b. To ensure accountability and responsiveness through strong
back- upand supervision through the community.

C.

To operationalise effectively the schooling system at the gross
root level.

Objective of the Study

L. Tostudy the extent of job satisfaction among " Reltbar-e- Taleem”
teachers.

5eleﬂiqn of the Sample

_ ¢ sample for the present study was collected at two stages. At the
first stige the survey was conducted throughout the district Anantnag, to
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of ¥ Relibar-v- Taleem " teachers and their places

- tal number .
.l;'-m:]:t;h;;t T:f tﬂ-nne second stage 100(one hundred) “Rehbar-e- Taleep
t‘EﬂEhEI'S were randomly taken out from different schools.

Data Collection Tools .
The investigator used the following tools.

1. Job satisfaction scale developed by Meera Dixit.
2. Information blank was used to co llect the relevant data.

Statistical Treatment . o
The data collected was subjected to the following statistical treatment,

Percentage Statistics
Mean/S5.D
t.test

Analysis and Interpretation of Data |
In order to achieve the objective the data collected was tabulated as

under.

Table 1.0 shows level of satisfaction (qualification- wise)

Trd.Post | Post Trd. graduates | Below
graduates | graduates | graduates graduates

N l% IN [% [N |% I[N |% (N |% |
High satisfied | 5 | 178|6 |375|6 | 353|168 | 84.0|10 | 71.4 J
Low satisfied | 23 | 82110 [ 6251 [647[0 [360[4 | 285 ]

The perusal of table 1.0 shows the level of satisfaction qualification-
wise. The induction of teachers under the “Rehbar-e-Taleem” scheme, shows
that among the trained post graduate teachers, 5 were highly satisfied and
23 were low satisfied and their percentage level of satisfaction has been
calculated as 17.8 and 82.1 respectively. Among the post graduates,
teachers have been found highly satisfied with a percentage level of
Sa tisfﬁctiur} 37,5 and 10 teachers were low satisfied with a percentage jovel
of s‘ahbsfaftmn 62.5. Among the trained graduates 6 have been found highly
sal;_lsf.:e'd with a percentage level of satisfaction 35.3 and 11 were lo¥
sat:;hed witha percentage level of satisfaction 64.7. Among The graduat®®
16 teachers were were found to be highly satisfied with their percenta§’
level of satisfaction being calculated as 64.0 and 9 teachers were found 10%
satisfied with the percentage level of satisfaction being calculated as 360,
Among the below graduates, 10 teachers were found to be hi ghly satisfi

::l‘id 4 teachers were low satisfied with a percentage level of satisfactio™
/1.4 and 28.5 respectively., |
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Table 1.1 Shows Level of Satisfaction (Age- Wise)

" Age Number (N) Highly Satisfied Low Satisfied
— N % N Y
J 18-24 13 7 53.8 6 16.2
__25-31 40 13 325 27 67.5
32-37 39 17 43.5 22 56.4
| 37 Above | 8 7 87.5 0 125

The table 1.1 reveals the age- wise level of satisfaction of teachers
recruited in Primary and Middle schools under " Rehbar-e- Taleem™ scheme.
In the age group of 18-24 years, 13 teachers were taken as sample. out of
these 13 teachers 7 were placed in high satisfied group and 6 were placed
in low satisfied group with percentage level of satisfaction , being calculated
as 53.8 and 46.2 respectively. In the age group of 25-31 years, 40 teachers
were taken as sample out of which 13 teachers were placed under the high
satisfied group and 27 teachers under low satisfied group, with the
percentage level of satisfaction being calculated as 32.5 and 67.5
respectively. In the age group of 32-37 years, 39 teachers were taken as
sample, out of which 17 were placed in the highly satisfied group and 22
were placed in the low satisfied group; with a percentage level of
satisfaction for high and low group being scaled at 43.5 and 56.4
respectively, In the age group of 37 years above, 8 teachers were taken as
sample, out of which 7 were placed in the high satisfied group and 1 teacher
in the low satisfied group with a percentage level of satisfaction for high

and low group being scaled al 87.5 and 12.5 respectively.
Table 1.2 shows level of satisfaction ( Sex-Wise)

Number Highly Satisfied [ Low Satisfied

(N) %o N Ya N i,
Male 71 71 28 39.4 43 60.5
| Female | 29 29 10 34.5 19 65.5

Table 1.2 shows the sex- wise level of job satisfaction of teachers
recrulted ynder “ Rehbar-¢- Taleem” scheme. From the overall sample of 100
“'“'-‘l'l_lt‘rs. 71 teachers were male and 29 teachers belonged to the female
Sex. Quy of 71 male teachers 28 were placed in high satisfied -:ﬂleg'c-r}r and
q“i:';*'“‘_rﬁlﬂcud in low sni'lsl:ied category with a percentage level.nf
of 5 ?cnun for two groups being hxe_d at_ 39.4 and 60.5 respectively, Out

i male teachers 10 were placed in high satisfied group and 19 wea

Placed under low satisfied group with a percentage level of qatisfa:ﬁ:;l
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being calculated as 34.5 and 65.3 respectively.

Table 1.3 Shows Significance of difference Petween mean scores f,
high satisfied and low satisfied group

Group -N | Mean Standard | t value L_ew.zl‘u_f_“""‘
deviation significance

. e

High satisfied | 43 |166.16 | 6.52 13.75 Significant y

Low satisfied | 57 |144.11 | 9.52 01 level |

The above table shows that the t- value has come out 13.75 which
significant beyond .01 level of confidence. This means that t_hE' two grotpy
understudy, i.e. high satisfied and low satisfied differ s;gmf:canrl;i in their
mean scores. The teachers placed in high satisfied group, have intrinsi
liking for the job. The high satisfied group has better rapport with the
students. Their relationship with their co-workers is built on the spiritof
co-operation and fellow feeling. They are satisfied with salary component
promotional avenues and other service conditions. With respect to th
physical facilities available in the school the teachers are satisfied.

The teachers placed in the low satisfied group are not satisfied with
physical facilities and other infra-structure like library, school furnitun
and overall classroom climate. Regarding salary, they felt that with a smal
amount of Rs. 1500/~ they were not in position to fulfill their basic needs
They felt that they were still, burden on their families. Being post graduats
and with other professional qualifications, they could not adjust will
primary school environment. They displayed adjustment problems in home
school, social and emotional areas. They are not getting such treatmen
what they expect. Regarding their goal discrepancy score, it rates high.

Conclusions

In the light of the Anal
conclusions were drawn.

1. itﬁha:hbeen ?und lJ:"wt among the teachers recruited under i
.-_;I ar-g- ﬂfﬂ'ﬂ_{l scheme trained post-graduates, post
graduates and trained graduates were low satisfied. While

graduate and below prad , . .
satisfied with thl!juif uate teachers were found to be highl
% i:eiigﬁi{%mm}m of 18-24 years and 37 years above, more teaclt
31 years and 35!';1; satisfied with the job. In the age group o,
with job, ¢ Years, more teachers were found low satis™

ysis and Interpretation, the followini




T . _
wl}igeﬁﬁgefgbpllﬁﬂd in high satisfied group have in trinsic liking
Iﬂlﬂtinnshi f -tEttEr rapport with the students and good
fﬁmpﬂnenrf with l:n:,-warkars. They are satisfied with salary
5. It was found :’-’hmmﬂtmnal avenues and other service conditions.
not satisfi : at the teachers placed in low satisfied group are
¥ .Ed with salary component, primary school environment
and infrastructure facilities. They displayed adjustment
problems; they are emotionally disturbed and the goal
discrepancy score rates high.
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Personality Profiles of High and Low
Achievers

mMahmood Ahmad Khap»
Abdul Gani Bhap*

Abstract _ .
| The study was undertaken to study the personalily factors of High
and Low achievers of elementary level students. The 511_“’?“? fﬂ_'-" the
study was 100 (50 high achievers and 50 low achievers), selected
randomly from one educational zone f5?¥51‘3h) of District
Budgam(J&K). Urdu adaptation of Jr. SR. High school FETSDHﬂi.lty
questionnaire (14HSPQ) (Khan 1998) was employed for the collection
of data and t-test was employed for the anlaysis of data. The result of
the study highlight that i) High achievers are reserved, detached aloof,

eritical, stiff, more intelligent while as low achievers are warm hearted,

autgoing, easy going, less intelligent, 1i) High achievers are emotionally

less stable, mature, face reality while as low achievers are emotionally

unstable and affected by feelings.

Introduction

Academic achievement is of paramount importance particularly in
present socio-economic & cultural contexts. Obviously in the school great
emphasis is placed on achievement right from beginning of formal
education, The school has its own systematic hierarchy which is largely
based on achievement and performance rather than ascription or qualily:
Thus school tends to emphasize achievement which facilitates q nﬂ:;&r
things, the process of role of allocation for the sacial wst?é:?ﬁ:%;;hml

performs the function of selection and differentialy
attainments and opens out avenue Halion among students other

s for ad L i

terms of achievement, advancement, again primarily it
Academic achievement is the end
- produ .
endeovours. The main concern of all educational e;:cfss ?‘llt educa tmnI:l;
leﬂn:mr learns. Acydemi: achievement of the student ref 5 to see thatt
attained and .sklllﬁ developed with reference to tﬁm to the knuw.ledgf_
Generally achievement refer to the scholastic op ac. E15chqu] subjects-
the student at the end of the educational Progra academic achievement of
» ? h ' amme,

. RLEE'H?'U&EE hfl\'e be?“ conducted an relationshi ; f . -
variables with achievement by authorg |jke Hussj P of certain personality
Shah (19?5} , Kumar (1981), G.andhi [1952] H lan {_‘Ig??}‘ Gosiwami [IQ?B‘L

* Prolessor, Ul:pnri.mrnt D,r El.'I'.ll:unri-::|.r|+ U““’H_H-Tt_
g & - 'JE
ss MLEd. Student, Department of Educatjon, Um{. Kashmir, Srihag

I‘!riitr of Kl}lhh
mir: 5!."1':\..1
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students as samples concluded that anxiety was found to bear a curvilinear
relatinnshilp with academic achievement. Shah & Goswami (1978) studied
it as a major variable and looked into its relationship with achievement.
Kumar (1981) considered the achievement of students through programmed
instruction. Gandhi (1982) investigated the relationship of academic
achievement with affiliation motive, power motive and achievement
motive. Studies have been conducted on high scholastic performance goes
with high intelligence, socio-economic status have a profound influence
upon the academic achievement, Chopra (1982), Kapoor (1987), Panda
(1999). Chopra (1982) has found that socio-economic background was a very
important determinant for contamination of education & student belonging:
to higher socio-economic status/Classes had higher academic achievement
& viceversa. The same was supported by Kapoor (1987). Panda (1999) also
emphasized SES as the important factor in academic achievement. Studies
have also been conducted on the high & low achievers in relation to
different variables such as study habits self concept & need achievement
by authors like Seetha 1975), Shivaapa (1980) , Sween (1984), Ghuman
(1976), Seetha (1975) has found that study habits had a positive relationship
with academic achievement. Shivaapa (1980) has found that study habits
and educational aspiration are the positive correlales of academic
achievement. Sween (1984) has found that students with high self concept
achieved significantly higher scores in achievement than those with low
self concept. Ghuman (1976) showed that over achievers & under achievers
did not differ significantly on personality traits. However, it is important
tonote that hardly any study have been conducted on high & low achievers
in relation to their personality profiles especially an a sample from rural
backpround, where children are almost cutt off from modern society. With
this background the present investigators decided to make a humble
attempt to understand the personality profiles of high & low achievers,

Statement of the Problem
The problem proposed for the study was formulated as:

»personality Profiles of High & Low Achieves”.

Objectives of the Study |
The following objectives have been formulated for the present study,
1.  To identify high & low achievers.
2. Tostudy personality profiles of high and low achievers

H:’"P‘ﬂl‘heses

High and low achieves differ significantly on the § '
Personality as measured by HSPQ, Y € tourteen factors of
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Operational Definition of Variables

High ﬂc‘hieTw;: i:ubjects whose academic achievements scores (of clags gu

- dered as high achievers,
fall 75% percentﬂe and above were cunsni g

Low Achieves: e
The subjects whose academic achis
fall 25" percentile and below were consi

evements scores (of class 81
dered as low achievers,

Personality Profiles: . | T \
’ tgerﬁnfality- profiles will refer to the significantly clustering

factors in terms of cattell’s High school personality questionnaire
(HSPQ).

Method and Procedure
Initial Sample:
All the male students where selected randemly form all Govi
High and Higher Secondary Schools of the Seibugh Zone of distrit
Budgam (J&K) for the proposed study private schools were not
considered as sample unit because:
1. Their teacher recruitment is guided by their own recruitment
policy.
2, The students of these institutions possess high SOCIO~ECOnomic
status which would have affected the criterion variable
(Academic Achievement), The students of 9th class were selected

with the understanding that they are mature to take decisions
for themselves.

Final Sample:
The [-j:l;l' class achievement of the 9% ¢lg 48 students was considered
as a criterion for identification of high and low achievers. Out of 206
(total sample) six students were dropped, because, their achievement
was not available so the investigator was left with 200 tﬂ dents only,
Subjects whose mean academic achievement score wer:'?:rl”' ;:rcenlii!-'

and above were considered as high achievers and the subjects whos*

mean academic achievement scoreg
) . 5 were th W
were considered as low achievers. After ian:;? percentile and beleW
e

the investigators were left with 50 gyl menting this criteriof
u ; -
subjects as low achievers. bects as high achiavers and 50

Toel l
The following tool was used inorder
1. UrduAdaptabBonof Jr. Sy, High ;:hfﬂl[e::t the required data

5 ool Personality ques Hionnaire
] 2




(U DK nan 1994),

Analysis of the Data

For the comparison between high (N=50) and low (N=50) achievers
on all 14 factors of 14 HSQP, ‘t’ test was employed. The information is
presented in the following table.

Table 01 Significance of the mean difference between high achievers (HA)
(N=50) and low achievers (LA) (N=50) on all 14 factors of 14 HSPQ.

[ Group Factor X t
High Achiever A 9.01 2.31 3.31*
Low Achiever 10.66 2.51
High Achiever B 5.24 1.53 6.0
Low Achiever 3.74 1.32
High Achiever C 10.26 3.21 1.96*
Low Achiever 9.02 3.14
High Achiever D 9.94 2.78 1.56M%
Low Achiever 10.76 2.67
High Achiever E 9.96 2.80 0.10 M5
Low Achiever 10.02 2.77
High Achiever F 11.32 2.81 2.50"
Low Achiever 9.94 2.83
High Achiever G 9.76 2.76 D.14™
Low Achiever 9.68 2.76
High Achiever H 9.92 2.24 0.65 ™5
Low Achiever 9.60 2.72
High Achiever i 10.02 2.26 (.22 NS

| _Low Achiever 9.92 - 230
High Achiever | 9.68 2 54 0.98 Ns

_Low Achiever 9.18 2.60

|_High Achiever o 9.82 2.35 01815

Low Achiever 5.92 .06

__High Achiever Q, 10.16 2.92 0.37 Ns

L_Low Achiever 9.96 254

%i'h : Tiﬂﬂ % =16 3.04 0.66 s

W nhn 3 5 20

E’W e ' :z; 2,63 1.0Q N8
Ole: **= Significant at 0.07 level ' 2.99

"= Significant at 0.05 Jevel
5% Mot significant




L _ﬂ =TT ==m“".._":'~"‘:7.f"'f.‘.- I = b= "\ T TRy = T n .
P :‘;::ﬁf;‘_fff“ﬂ"ﬁ”tﬁ HISE eI FE -G WYl e e a2 Q3 o
I IS L ineeaal el - LIS I =4 -t . e

| s .‘l‘"‘"::"':-;'"":é:,*;"- --’:.-"I__ ;"-L < ._ o 1 ) L = a k|
ow Achievers (N=50 each group) on personality profiles

‘Fig.1 Comparison between High & L

The perusal of table 01 makes it clear, that no significant difference
has been found between High Achievers and low achievers on personality
factors, Factor D, Factor E, Factor G, Factor H, Factor 1, Factor |, Factor Q,
Factor Q,, Factor Q, , and Factor Q, . So no decisive decision can be made
about above mentioned factors.

The perusal of table 1 makes it clear that on factor A the mean of
high achievers (9.1) is less than low achievexs,(‘[[j,ﬁﬁ]l The mt;an difference
is statistically significant at 0.01 level. This means that the high achjevers
are reserved, detached, critical, aloof, stiff while as low achij i warf
hearted, outgoing, easy going and participating, From th IE‘Fierf: are s
obvious that low achievers are easy going therefore i e regu ts it bect e
are not taking their teaching learning process serigl Is expected L!:l.at l'.1 i/
achievement scores in comparison to high achiey us and are ga.e'tt':mg Ed
reserved. They take things serious and get ers who are critical an

80ood academic achievement

SCOTES.
On factor B the table depicts that the mean of

3.74) is lower than the mean scores , ‘
Eif[erence is statistically significant a:]'g-gig[h achi
that high achievers possess more intelligence
have higher s¢ holastic mental capacity while
intelligence, concrete thinking and of lowe
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chievers (5.42). The mean
‘?"’El- Therefore, it is obvious
+abstract thinking, bright and
s low achievers POSSess less
I scholastic mental capacity-




Frﬂmct}:;z::gﬂ;l‘h it bECOmEE obvious that high achievers are bright while as
lovt 2 that th ]E Ev:;?ge or below average so far as IQ is concerned The results
]ushf}_frhe me::nu:ff tlevement of low achievers as their intelligence is low.

l' & of 14 HS l: erence bf&hvean'hlgh achievers and low achievers on
aﬁ_ﬂ‘f Q is statistically significant. The result confirm that high
achievers are ‘-’mlﬂ'tlﬂﬁﬂll}r stable, mature, face reality are calm have higher
ego strength ""f'hﬂ‘? as low achievers are affected by feelings, emotionally
less stable, easily upset, changeable and have lower ego strength. This result
makes it clear that low achievers are emotionally less stable and have lower
ego strength therefore getting low achievement scores is expected while as
high achievers have higher ego strength and are emotionally stable
therefore getting higher achievement scores is justified.

On factor F, the table 01 depicts that mean score of high achiever
(11.32) is higher than the mean score of low achievers (9.94) which is
statistically significant at 0.05 level. The results confirm that high achievers
are enthusiastic, while as low achievers are soberand taciturn. The results
justify the high achievement of high achievers as they are enthusiastic
towards studies, therefore, achieves better.

The results as presented in table 01 on all the 12 factors of personality
profiles are further su bstantiated by Fig 01, The difference between high
and low achievers is significant at some factors while on some factors the
difference is not significant. On the factor A (Reserved vs Warm hearted),
B (Dull vs Bright), C (Emotionally less stable vs Emotionally stable) and F
(Serious vs Ha pp}r-gu-luck}r}, the figure shows lines are apart to each other
but on other ten factors of 14 HSPQ i.e on Factors D, E, G, HILJ 0O Q,Q,
‘and Q, they donot show significant difference, where the lines run close to

cach other.

The results analysed and discussed in the above paragraph are in line

with Agarwal Archana (2002), Jimerson (1999), Swarp (1989), Shah (1978),
Hussain [19??}’ Abraham f’lg?-fl}, Saing_ﬁundra‘m {193?}, Patel (1931}.
Agarwal Archana (2002) found a significant positive relationship between
academic achievement and intelligence Jimmerson (1999) found that child
behaviour problems were related to deflections in achievement, George
(1956) found that pupils with high intelligence were identified as better
adjusted, The less neurotic were better adjusted in all areas,

Keeping in view the results of all the studies mentioned above, it can
be accepted with confidence that high and low achievers differ significantly
on some factors of 14 HSPQ. Therefore, the hypothesis.

“High and low achievers differ significantly on all the fourteen factors
of perspnality dimensions measured by HSPQ" is partially accepted.

Conclusions and Educational Implications
The present investigalors through different stages of investigations

33




. > the result of sygy
; - hl':h werc l }F E‘Iﬂa =
reached to the following conclusion, r nalysis of data. ti

statistical method as well as qualﬁ:gmditachedr aloof, critical, stiff
1. High achievers are reservety
intelligent, have abstrac

i mﬂl‘g

t thinking, hf'.ﬂh}:,““d have hig,

: .t while as low achievers are y,.
;Chc'l'“;nt mE.ntaI ::SF;!E;;EE are less intelligent, have '.:tms:rez
t]fiiirﬁn;:ntgcnl?g;wer scholastic mental capacily aﬂdf are dull,

2. High achievers are emotionally less stable, mat.ure,_ ace real;
and enthusiastic while as low achievers are emotionally unstgh),
and affected by feelings and are Sﬂl:n_el'- il i i

3. High and !uwyac_hievers should be identified in early years
their schooling through intelligence tests and some other noy
cognitive measures and should be treated as the situation
demands. | |

4. Precautions should be taken before hand by teachers, parent
and counsellers so that personality of both categories do nol ge|
disturbed.

5. Acceptance of low achievers should be ascertained both through
parents and teachers.

6. Emotional help can be provided to low achievers by mentors and
parents so that they get to the normal state of being.

Parents and teachers should not force low achievers to achieve

high instead they should adequately help them to overcome their
weakness.

8. In the absence of guidance and counselin d
act as 'go between’ the school g worker, teacher shoul

and famil g i

desired changes in behaviour of low ac:higvsﬂ as to bring abou
9.  Individual counselin i oIS,

techniques should be

asiociated aith ﬂ‘:hiﬂ'-'l.‘_men:n order tg strengthen the factors
10.  The parents need to be cgp

wards, not only in terms of phys

intellectual and Personal Pneii;czl

emotional support, stimulg :

ncerned t':’wﬂ.rds the HEEdS of Hwil'

ﬂ{mfﬂrt but also in terms of
ng atm o IECEs in the school need
osphere angd enc:}uragemﬂ"l'
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Health and Academi

A Study of Mental 1 and Urban Students

Achievement of Rura

Dr. Nighat Bagys
Shabir Ahmad Bhag
Javeed Ahmad Pujyss

The modern Scientific age represents- human ingenuity interms of 5,

advanced knowledge of Technology and PI‘I}'EIE'.EI SHEFF?ZEEJEMEF tof
time and space has completely changed, due to highly 'mEETh " ;““51"-".11
and communicative system. But Rapid industrialization, Though a boon i,
mankind, has not helped to bring men nearer to one another than before 5,
far as their interpersonal relations are concerned. It has rath@t creatig
desperate needs which interm cause Personal Stresses. There is ample
evidence to indicate that an eviroment full of stress and strains affects Dns's
mental health adversely and that it goes to the extent of causing ment|
illness. This fact has been fully substantiated throu gh the experiments of
Psychiatrists in war and Peace,

In order the remove or reduce the social or envi ronmental stresses,
our Chief Social Problems must be of Psychiatry, Psychology and other
Social Science which study how men think, feel and behave. Psychiatry

towards his environment and toward

Psychological needs, Every individual unfoldg : _
day whileﬂ $tmgglin+g, within his own limitatiia:fﬁl:;j s;i{::;lﬂl{;ty ﬁ'mfl da}ﬂt;'
around hm:n. He adjust himself within the limijpe €11 € dynamic wo .
when he finds direct ang indirect of his own Personality,
satisfaction. He is conf ronted with mjn
Most of us are chiefly concerned wit
stringency, events in loye life,
on. Such problem cauge em
equilibrium, resulting in Perg
stresses is directionally Prop
infancy. The greater the em
the stresses.

How environments cauy

that a very large number of men est (
because of Personality Problem I:&:’:" Militap Hlustrated by the fac

mﬂinm},];f “IVices are discharged.
“Associate Professor, Faculty of educition G thega men, the prahlﬂﬂ‘ﬁ
**P. hd Scholar, Faculty of Education, Uﬂl:p m"'ﬂl‘lﬂt-_p of Ram s
“**M.Phil Scholar Faculty of Educating U“*:;:Lti{:ffk 'hmi: Mir,
a Kﬁhhﬂll
ir,

h our
health of famip - PrO

famil blems ie., financial

otional stregg /+ eMployers hostility and 50
onality dism-,;ies aNd shake the individual
ortional tq nu::s' TIFE Capacity to with stand
otional ang in ﬂnd!mg of similar stresses in
tectual Maturity, the lesser are

€ serioyg Stresseg s




aI’E Eiﬂ'lﬂl' fl'l'.*ﬂh_*l:l oOr “ril'.'r”"- e
Sy U NNLEL

mentally ill but they cannoy I by war experiences. These men are not

conditions and they are better :;Itétt;tagf:l serve stresses caused by war
order tomaintain health, firstly the SrIAIS el Vel th Sviliznlife. Iy
and secondly action has to be Jk sources of stresses are to be discovered
strengthening people suffic en towards reducing er removing them or

engt n 1€ sufliciently to meet them. This would involve
education about Mental health, whi

ool » which would teach the individual how to

be a part of the Social group and h [ ; ; . .
el : P ow to Participate constructively in social
living. Such education would bring ab - ; -
osults from successf : ing about Psychological maturity which

s esstul adjustment to earlier development and knowledge
?f its _';lﬂhlﬂ'f person ll_es in giving, creating, loving and sharing. If we as
f“d‘l" uals wish to enjoy mental health, many drastic reforms are needed
in almost every area of social life which can only be done in our democratic
culture, through th'e collective efforts of enlightened, determined,
intectually and emotionally mature individuals.

So there is a great need for a programme of mental hygiene, A well
planned out course in mental hygiene can help an individual to prevent
the incidence of mental troubles and will further strengthen his Personality
qualities by giving him an insight into the understanding of his
Psychological reactions and adjustment Problems. It will enable him to
maintain a whole some attitude towards life. It will help him attain the
goal which he seeks. Tt will enable him to derive satisfaction from his many
activities, Further, it will help him to keeps his wants with in the limits of
social approval and to adjust easily to new environment.

Objectives of the study:-
1. To study the mental health of rural students.

2. To study the mental health of Urban students.
3.  To study the academic achievement of rural and urban students.

4. To compare rural and urban students on their academic
achievement and mental health status,

Sample .
The sample for the present study consists of 100- students - 50 rural

and 50 urban students of 11", 12% and graduate level, selected randomly
lfom various private and govt. secondary schools and colleges from district

Srinagar and Anantanag.
Description of Tools:-

For the collection of the relevant data, the investigators used the
Mental Health Battery by A.K. Singh and Sen Gupta,
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: - lowing statistic _
Statistical Treatmenti-  _iocted tO the fol & al treapy, oy

The data collected
i.  Mean
i, S.D.
iii, T- teskt
i the data
Analysisand Interprelati uu;iectives formulated for the present g

In order to achieve the cislovii
The data collected was sta yzed by ploying ttest g

correlation statistics.

tistically anal

of rural and urban students g

mean :umpﬂiﬂﬂﬂﬂ :
¢ Mental Health Battery.

Table:- 1.0 Showing
bility dimension 0

emotional sta
Group | N Mean | S.D | T.value Level of Significanc
Rural | 50 8.14 2,12 | 0.61 Not Significance
Urban | 50 7.88 2.20

The persual of above table shows that the two groups do not difi
significantly on emotional stability dimension of Mental health Battery. I
is evident from the above the table, that the two groups does not dife
significantly and both the groups have stable feelings

Table:-1.1 5:1;:?1113 mean comparison of rural and urban students f
nomy component of Mental health Battery.

Group N Mean

' ' S.D T. valu T
Rural | 50 .83 o e Level of Significanc
Urban | 50 1016 — ;

Not Significance

The persual of

o de above table indj

significantly o autonomy iul;;ﬂdlcatcs that the two groups do nat diffe!
Onen

n

group do not di L orifi :

8roup do not differ signiicantly wipy sonerc orC, fe mean Scort S5
Ypeofi N score of other group :

GT'I_:lH ‘ - cnmpnn
Rutar E. o D Enl‘ll'L of Mental Health Battery
| Urban | 359 3 1.99 0.70 of 5ig
00 1.72 Not Significant®
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ThE‘ aboyve table evest, tharfan bo :
e o grouges ue wot differ sipridlicantly

urity- ins i :
pnsecurity- 1nsecurity component of Menta! Hoalth Battery. The miean score

of 31,“5-; E;Ellipiﬂh::t c!ifl"er significantly trom the other group, therefore,
bo e similar sense of safety, confidence, freedom from fear,

spprehension or anxiety particularly wi 17 :
Preﬂent or future needs. tlarly with respect to full filling the persons

Table :- I.B:S;mwi:jg mean comparison of rural and urban students on
sell concept component of Mental Health Battery.

Group | N Mean S.D | T. value Tevel of Significance
_Rural 50 B.B& 1.91 2.49 Significant al
Urban 50 9.72 1.58 .05 Level

The above table shows that the two group differ significantly at .05
(ovel on self concept component of Mental Health. The mean score favour
urban students which validates that the urban students differ significantly
on self concepts than their counter parts.

Table :-1.4 Showing mean comparison of rural and urban students on
Intelligence component of Mental health Battery.

Group | N Mean S.0 | T.value Cevel of Significance
Rural 50 20.18 236 | 3.20 Significant at
Urban | 30 18.48 2.86 0.1 level

The above table shows that the two groups differ significantly at .01
level on intelligence component of Mental health. The mean score favour
Rural students while as rural students have high mental ability than their

counter parts,

Table:- 1.5 Showing mean comparison of rural and urban students on
overall adjustment of Mental Health battery.

Group | N Viean | 5D | 1.value | Levelof Significance
Rural 50 24.56 3.73 | 0.44 Non-Significant
Urban | 50 24,32 3.81

The above table reveals that the two groups do not differ significantly
on over all dimension of Mentﬂl Health Eﬂ.ttEl‘}r. It1s evident from the above
tah!le that mean score of two groups do not differ significantly which
validates that the both the groups display similar adjustment on tutall
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dimension of Mental Health Battery.

', om
Table :- 2.0 Showing COME" L\ ement.

Level of Sim
Non-51 gnﬂw

Group | N Mean
Rural | 50 | 58.0 9.79 | 1.07
Urban | 50 | ©0.9 16.21 e

hows that the two groups do not dify)
f academic achievement. -

The persual of above table §
significantly on differ dimension ©

Major Findi . )
; i. Rul_:gl and urban students have stable feelings i.e.. emotioy
stable.

ji. Both groups share similar type of independence and s

determination in thinking.
iii. Both groups have similar sense

from fear and anxiety.
iv. Two groups have different attitudes and knowledge.

v. Two groups have different level of general mental ability.

of safety, confidence Freedos
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Personality Characteristics and Values of
Female Adolescents of Nuclear, Joint and
Extended Families

Dr. M.Y. Ganaie®
Shazia Siraj Zargar®*
Introduction

Educationists and Psychologists are busy in building wholesome of
harmonious personality of the individuals. Personality is at the apex and
crux of psychology and education, All knowledge of psychology is
ultimately related to the understanding or development of personality. In
popular, everyday psychology, we use the term “Personality” to describe
those traits which make people atiractive or unattractive to other people.
We like or admire the individual who possesses personality and describe
him variously i.e. dynamic, forceful, friendly or pleasant and individual
living in one family groups differs from the other family group by showing
quite distractive personality characteristics which is evident from even
slight acquaintance with the person that belongs to other family group.
Variation in personality may be derived from different sources.

On one hand, we have original nature of personality including its
modification. These include both physical and psychological components.
There are a number of important factors here. These are the variations in
nenromuscular glandular make-up of individuals so too there, are
differences in bodily build or physique, as a result of heredity as well as
maturation, diet and disease. Moreover, there are the biological foundatons
of age and six differences which are important in all societies, Different
family groups provide however, the content and direction which they will
tzke as they operate in the interact-coral matrix.

Personality has physical as well as biological implications social factor
cannot be ignored. The outer dimensions of personality include his
physique talents, abilities, temperament, disposition etc. Inner dimensions
Include an individual’s drive, emotional tendencies, aspiration level
attitudes and self; concepl. Outer dimensions can be observe d by ﬂther__c:
and inner dimensions are difficult to judge from outside and better known
to the person himself.

t?rm::::;ﬂwr' persvi}nalil}" is frequently used in our present
gy to refer to man’s behaviour and characteristics Alth
Personality is generally regarded as a functioning, ' ;:
are significant differences in the manifestations of

“.n,,-_:i“m“ Professor, Facolty of Education, University of Kas
search Scholar. Faculty of Education, Unh‘nt.‘:il‘.}' of Kash
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lity pattern. Behaviour can y,
e various traits that make y
lities of behaviour which g,

or factors that comprise the whole pe rsum:
described in terms on the functioning of th

| ai icular qua
personality. Traits are some particu’ i . T
characterize the individual. Personality traits reveal themselves at a ver

: ire lives. They direct
early age and remain constant throughout our entire liv d y the
y hey establish our learned personality
way we act, how we think, and they tv habits that determine the
characteristics ‘or traits create our involuntary hatt 4 way of i[he:in(
course our lives will take. They decide our preferre ‘ Y tic:ﬁ et kg
information and how we draw conclusions from the intorma ftake
in. personality traits influence the choice of words we use to communicale

with others, as well as how we learn, :

On the other side, values form the empirical element of personality of
the individuals, influence their thought and behaviour. They are normative
standards by which human beings are influence in the choice among
alternative courses of action. Value is one of those basic terms which cannot
be fully defined, Values do not come as a gift. Right from the dawn of
human civilization on this planet, man has perpetually found himself in
the midst of change, i.e. from childhood to adolescence. This change
experienced by man is not confined to change in cultural modes of
behaviour, mores and social norms but embraces all psycho-social aspects
of human behaviour which regulate and determine the normal behaviour
of an man is his society. Concept of values is recent development in the
field of social Psychology.

Values are very general, transcendental, relatively enduring beliefs
wherein some mean end of action is judged to be personality or socially
desirable in relntiu.n to its opposite or converse. Values are guiding
principles of life which are conductive to all round development. Value is
the measure of all good things in life, that which is essential, that is abiding
that which is intrinsicand ennobling. In adolescents and youth the

. o growth

pattern is centered round the conservation of interpersonal-relati
ielding the moral val - A TAIALIOn,

yielding t ral values of loyalty and the cardinal virtues of |
equality and justice. Man through his value experi i
. penences, develops complex

and elaborate system of social and Psychologic. : : P
: . Clala ychological habits, skills, technigues
commitments and imperatives that lead him to an intricate syst, ques,

Every individuals arrangoy his v
one over the uther,.jndicmingg his 'vatua;“'i;: a set pattern by preferring
weighted preferences for pPerson lnst'irurii oonee. Values are qulturally

! on or some kind of behaviour.
nger (1928) described values as the

: - According to him
organs by means of which he IivE-sPauF dE‘termin.ed through the values
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aesthetic, the social the political and the religious values.

Values are acquired by the child which becames part of his personality,
as he grows up. A child develops the values of the society of which he is a
member, all the time striving to maintain the positive values and discarding
the negalive ones from his personality pattern. As he steps into adolescence,
he taces various changes in his environment and has to face a turbulent
phase. This turmoil is aggravated by his struggle with his own values, his
parents and his society. The upsurge of his drives at this age is the key
cause of this struggle because these put his previously developed values
to a severe test.

Need and Importance;

The importance of the knowledge of student’s personality for the
educator can hardly be exaggerated, In fact it is now held a part of his
‘duty to assess the personality or each of the pupils and to enter his
testimony in the school records. But it is still more important for him to
know, as precisely as possible, the exact nature of the relationship between
personality and value system of adolescents. Such knowledge will enable
the educator to locate more easily the specific factors that go into the
formation of various traits and to map out the situations through to reform
particular traits. The identification of these factors will also enable him to
determine the Educational objectives in a manner which is contributive to
the development of the traits that are more approved. Recent research
induces in to believe that personality characteristics have a way of
interacting differently between themselves and reacting differently with
different social situations, This would hearten us to go about creating a
better society by paying more attention to exploring the hither to greatly
neglected areas of personality. .

The knowledge of the nature of relationship between personality and
Values system can help us to identify the young people and establish
diagnostic descriptions of more successful personality in cause effect terms
and chalk out behavioral changes needed for better adjustment and
development, The report of the Secondary Education Commission (1952-
33), admits the importance of personality in relation to individual
development and has made several recommendations to introduce new
Methods of personality assessment in our educational system.

The present study, being merely an E.tp]ﬂﬂilt{}r}' inquiry, is intended
offer a- mite contribution in the direction of fulfilling a genuine need in the
;ﬂ\lhtr}' of setting up from unbiased research in actual conditions, basic
tﬂg:theseﬂ, which could be tﬂ_ﬁted h}r- large scale research later on, and

could serve as guidelines for the teacher, the educati |
Administrations and the guidance and counsellor's. Saks
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Statement of the Problem:

i . ation has been taken as unde,.
The problem for the presen;:::lv\ersjﬁﬂ o ¢ Female Adolescents of

D teristics IS

Personality E‘l;a:;:“' sy Dended Comilies
' ar S:

Operational Definition of Terms and Variable

Personality characteristics:
Personality characteristics for the prese

set of personality traits as measured by Catte
Questionnaire (HSPQ).

nt study refers to dominay
II’s High School Personaligy

Values:
Values for the present investigation have been assessed through NY,

Reddy's Indian adaptation Value Scale. It consists of 51:( types of Valuey
(Theoretic, Economic, Social, Aesthetic, Politic and Religious)

Nuclear Families:
It means just the parents and children living together in one household.

Joint Families:

A type of extended family composed of parents their Children and
children’s spouse and offspring is one household.

Extended Families:

A kinship group consistin
as Grand Parents, usually
larger unit.

ting of a family nucleus, and various relatives
living in one household and functioning as3

Adolescence:
Adolescence refers to the age group of 16-18 year’
: 5.

Objectives of the Study:
The following objectives have be
1. Tostudy the personality ¢} -
a £

Nuclear and joint fﬂmi:}i!ES racteristicg of female adolescents o'
2. Tostudy the personality chy

Nucleir and ex mnded?;mi?;;:teris ties of female adolescenl!s of
3. Tostudy the personality chaya..

. .3 Ticterigy ;
joint and extendad familjes, teristics of female adolescents ol

4. Tostudy t
Sy ¥ he values of fEmaIE adol 1
amilies. ESCents of nucl d ipin!
5 To study the values of fa kol




10,

1.

12,

K -I.Ila‘.h,' bive: walin
tamilies,

To compare female adolescents of nuclear and joint families on
personality characteristics,

To compare the female adolescents of nuclear and extended
families on Personality Characteristics.

Tocompare the female adolescents of joint and extended families
on Personality Characteristics,

To compare the female adolescents of nuclear and joint families
on Values.

To compare the female adolescents of nuclear and extended
families on values

To compare the female adolescents of joint and extended families
on Values,

ol emale adoleseents of joint and extended

Hypotheses:
The following hypotheses have been formulated for the present
investigation:-

L.
2.

3.

b)

Female adolescents of nuclear and joint families differ
significantly on their personality characteristics.

Female adolescents of nuclear and extended families differ
significantly on their personality characteristics.

Female adolescents of joint and Extended families differ
significantly on their personality characteristics.

Female adolescents of Nuclear and Joint families differ
significantly on their values. |
Female adolescents of Nuclear and Extended families differ
significantly on their values.

Female adolescents of Joint and Extended families differ

significantly on their values.

Method and Procedure:
170 female adolescents (70) female adolescents of nuclear

families, seventy (70) female adolescents of Joint families and
thirty (30) female adolescents of extended families consists the
sample for the present study. The sample has been drawn from
10" class students various Secondary and Higher Secondary
Institutions of District Srinagar. The female adolescents of
nuclear and joint families were drawn randomly from the
Secondary and Higher Secondary Institutions.

Selection and Description of Tools:-
The investigator, selected the following tools to collect the
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relevant data: _ = _ _
The junior senior High School Personalily Questionnajp, (14

i)

i)

HSPQ).

N.Y. Reddy'a Indian Adaptation Valoe Scale,

Interpretation and discussion of the results:-

Table 1.0:- Mean comparison of female adolescents of Nuclear apg
Joint families on 14 Personality Factors. No= 70 Each Group

16

5.No | Factors Groups Mean\5.D t-test Levels of Eiﬂﬂiﬁﬂn_—;-'

1 A Nuclear Jaint 5.78/1.38 0.25 Not Significant
5.84/1.49 —

2 B Nuclear Joint 4.74/1.63 2.22 Significant at
5.34/1.71 0.05 Level

3 C Nuclear Joint 6.84/1.26 4.11 Significant at N
7.95/1.98 0.01 Lewvel

? D Nuclear Joint 7.1/1.51 4.88 Significant at
5.88/1.47 (.01 Level

5 E Nuclear joint 6.0/1.87 4.4 Significant at
7.32/1.84 0.01 Level

6 F Nuclear Joint 6.52/1.47 4.37 Significant at
5.34/1.84 0.01 Level

7 G Nuclear Joint 3.52/1.64 4.14 Significant at
65.68/1.79 0.01 Level

I Nuclear Jomnt 5.57/1.62 ©.35- | Significant at
7

2 I Nuclear Joint ﬁj:;*;:ﬂ 2 {rim el
St 4.55 Significant at

10 1 Nuclear Joint 7.2171.64 4.55 ;z:ﬂ:;::{ -
3,98/1.61 v

11 Q1 Nuclear Joint 5.28/1.89 e 2:31 .LTHFEI ]
6.55/1.7 Ignificant st

12 | Q2 Nuclear Joint 8.25/1.33 i ;.m _F“‘”—‘i —
7.21/1 56 1gnilicant at

13 Q3 Nuclear Joint ?-ﬁfﬁ;_—_""';';g——-_gfl Leve] -
6.47/1.88 ' Significant.at

14 Q4 Nutlear Joint 5‘35;;;“'——--;_5_;___3-01 Leva] -
6.61/1 56 ' Sigaificant at

-'_"‘-—I-EE_LHWI -




The table 1.0, mean comparison of female adolescents of Nuclearand
Joint families reveal that on factors B,C.D.E,F,G,H.1,}, Q1,Q2,Q3 and Q4
Gignificant difference have been found between both the group on 14
personality factors. The difference have been found at point 0.01 level on
all the above factors except factor B, where significant difference have been
found at 0.05 level. Ttis evident that the female adolescents of joint families
have been found, More -Intelligent, Emotionally -Stable, Undemonstrative
Assertive, Sober, Conscientious, Adventurous, tough-Minded Likes Group
Action, Apprehensive, Socially Group Dependent, Uncontrolled. and Tense,
than the female adolescents of nuclear families whereas, female adolescents
of nuclear families have been found to be Less-Intelligent, Affected By
Feelings, Excilable, Obedient, Enthusiastic, Disregards Rules, Shy, Tender-
Minded, internally Restrained, Self-assured, Self-Sufficient, Controlled,
Relaxed than the female adolescents of joint families, On factor A, no
significant difference has been found between female adolescents of nuclear

and joint families.

Table 1.1:- Mean comparison of female adolescents of Nuclear and
Extended families on 14 Personality Factors. Nuclear= 70, Extended=30

S5,No | Factors Groups Mean\5.D t-test Levels of significance

I A Nuclear [oint 5.78/1.08 4.2H Not Sigmificant at
4.53/1.30 (.01 Level

Z B Nuclear Joint 4.74/1.63 5.15 Sigrificant at
6.8/1.98 0,01 Level

3 C Nuclear Joint 6.84/1.26 0.34 Not ‘Signilicant
6.73/1.61

4 ¥} Nuclear joint 7.1/1.51 0.68 Not  Significant

i 7.5/1.29

3 E Nuclear Joint 6.0/1.87 3.84 Stgnificant at 0,01 Level
7.5/1.82

b F Muclesr Joint 6.52/1.47 5.45 Significant at 0,01 Levat

. 4.83/1.44

’ G Nucleor Joint 3.52/1.64 4.85 Significant at 0,01 Level

= 6.83/1.08

; H Nuctear joint 5:57/1.62 402 | Significant at 0.01 Level

— 2.3/2.11

’ I Nuclear Joint 6.7/1.89 .42 Significant at D.01 Leve

m 4.93/1.87

| Nuclear Joint T.;Ul.ﬁ-] 1.62 Not Significant

7.86/1.94
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11 Q1 Nuclear Joint 5.25/1.89 4.55 Gignificant at 0.0 Leve|]

o8/ L Net Significant
o 3

1z | Q2 Nuclear Joint 8.25/1.33 L5
8.73/1.56 _

13 | Q3 Nuclear Joint 7.6/1.77 2,97 Gignificant at 0.01 Levet
6.56/1.54 -

14 Q4 Nuclear Joint 5.38/1.66 3.72 Significant at 0,01 Level
6.76/1.74

The table 1.1, mean comparison of female adel_escentﬁ of Nuclear and
Extended families reveal that on factors A,B,E,F,GH,1Q1,Q3 and Q4
Significant difference has been found between both the groups on ]_4
personality factors. The difference has been found at 0.01 Level on all the
above factors except factors Q3 where significant difference has been found
More-Intelligent, Assertive, Conscientious, Adventurous, Apprehensive and
Tense than the female adolescents of nuclear families, where as female
adolescents of nuclear families have been found Warm-Hearted, Enthusiaslic,
Tender-Minded, and Controlled than the female adolescents of extent families,
No significant difference have been found on factors C,D, ] and Q2 between
female adolescents of nuclear and extended families. Female adolescents of
ﬁud&::e iarFiliEil when compared to female adolescents of extended families

ave been found to be sim: 44
factors (A, B,EF, G,H 1QTEE3I::;;;E1$E (E{D' .8l F) and didferent on 1)
Bt R AR S )- Therefore, hy potheses number 2, which
reads as “Female adolescents of nuclear and extended families differ
significantly on their Personality Characteristics” have been partially accepted.

Table 1.2:- Mean comparison of female
e . adol o
extended families on 14 personality factors. ]n;::ii;tﬂs E;Eic{::: ?indSU
# E = ]

S.No | Factors G
I - Nmthri Mean\5.D t-test Levels of significance
uclear Joi
Joint 5.84/1.35 4.67 Significant at0.01 Lovel
4.53/1.30 n
n H MNucl i
ear joint 3.34/1.71 3.56 Slgnifica
% i _ nt at 0,01 Level
3 C Nuclear joint
7.95/1.36 .69 Significani
| : 6751 61 at 0,01 Level
Nuclear Joint :
5.88/1.47 4.89 Slgnificant at 0
| i i at 0.01 Level
E Wuclear loint 7.32/1.99 0.45
7510 AL MotSignifican)
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& F Nuclear Joint 5.34/1.84 1.5 NotSigaificant
4.83/1.46
7 G Nuclear Joint 6.68/1.79 0.53 NotSignificant
6.83/1.08
f H Nugclear Joint 734/1.68 0.09 NotSignificant
7.3/211
g 1 Nuclear Joint 5.38/1.65 1.15 NotSignificant
4.93/1.87
10 ] Nuclear Joint 5.98/1.61 4.7 Sigmificant at 0.01 level
7.86/1.94
11 N Nuclear Joint 6.55/1.71 0.87 MotSignificant
6.83/1.40
12 Q2 MNuclear joind 7.21/1.56 4.60 Significant at 0,01 level
B.73/1.56
13 33 Nuclear Joint 6.47/1.88 0.25 MNotSignificant
6.56/1.54
4 Q4 Nuclear joint 6.61/1.64 .36 MotSignificant
6.74/1.72

The tables 1.2, Mean comparison of female adolescents of Joint and
extended families reveal that on factors A, D, C, ], and Q2 significant
difference have been found between both the groups on 14 personality
factors. The differences have been found at 0,01 Level on all the above
factors. The female adolescents of extendned and Self-Sufficient than the
female adolescents of joint families. It is evident that the female adolescents
of joint families have been found Warm-hearted and Emotionally-Stable
than the female adolescents of extended families. However, no significant
difference has been found on found EF,G,H,1,Q1, and Q4 between female
adolescents of joint and extended families. Female adolescents of joint and
extended families are similar on 8 factors (E,F,G,H,1, Q1, A3, and Q4) and
significantly different on 6 factors (A, B, C, D, ], and Q2). Thus hypotheses
ne 3 which reads as “Female adolescents of joint and extended fami]‘ies
ditfer significantly only on 6 Personality Characteristics” sta
accepted.

The interpretation of data regarding personality
nuclear, joint and extended families in each group has
some faclors there exists significant difference in factor co
adolescents of nuclear and joint families d
out of 14 personality factors, Similarly
extended families differ significantly on
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Sy % ; _I ¥ -'f.
female adolescents of joint and extended fa}mihest;nilli;f;fg] a?'ﬁtt]tlr]ics?::y
from each other on 6 out of 14 factors in their pers :

ale adolescents of nuclear and joiny

Table 1.3:- Mean comparison of fem N=70 Each Group

i es —
S.No | Values ;:::ﬁ‘“ = vi:;:anks.ﬂ r-test LHE.IS. of :itignifinr.*mr:f_1
1 Theoretical | Nuclear |oint 42.5/4.95 2.34 Significant at0.05 Level
44.45/4.95
2 Economic MNuclear Joint 36/4.34 2.09 Significant at 0.05 Level
37.51/4.24
3 Aesthetic | Nuclear Joint 49.84/5.34 2.09 Significant at 0.05 Level
48.00/5.14
4 Social Muclear Joint 42.72/6.65 3.28 Significant at 0.01 Level
45.94/4.85
5 Political MNuclear Joint 33.5/2.97 21 Significant at 0.05 Level
32.24/4.14
& Religious MNuclear Joint 35.6/5.11 243 Significant a1 .05 Level
38.01/5:11

The table 1.3 mean comparisen of female adolescents of nuclear and
joint families shows that on Theoretical, Economics, Aesthetic, Political and
Religious values significant difference have been found at 0.05 Level,
whereas on Social values significant difference have been found at 0,01
level between both the groups. Itis evident that the female adolescents of
joint tamilies have high Theoretical, Economic, Social, and Religious values
than the female adolescents of nuclear families whereas fema!egadul
”:i";-‘fl“l"‘“ f—amﬂ._ie:i h_ﬂ"”'ﬂ h_igh Aesthetic and Political values than lheiiigltz
adolescents of joint families. Therefore hypothesis no 4 which reads as

“Female adolescents of Nuclear and joj e
* tf : S
Values” stands almost ACCEDbed, joint families differ significantly on

Table 1.4:- Mean comparison of fﬁmale-aduieacents

extended families on values, Nuclear=70, Ext of Nuclear and

ended=30
5. No | Val '
ues Groups Mean\5.D t-test Levels of signif:
1 Theoretical | Nuclear Jotm 44.5/4,95 2 40 P .;im icance
vant at.q
e At 35 Level
2 Economic Nuclear Joint 36/ 4
3 34 310 5i
. - gnilicant ay (0,0
39957460 1 Levs]
a Arsthetic Muclvar Joint 49.8 :
Ad/5,34 2.48 Si '
i ignifc
s gnthicant at 0.05 Levg]
50 B




[ | Social Nuclear Joint 42.72/6.65 548 | Significant st 0.01 Level

] 48.86/4.33

5 Political Nuclear Joint 33.5/2.97 1.3 Not significant
32.46/3.70

B Religious Nuclear Joint 35.6/5.11 4.26 Significant at 0,01 Layel
40.16/4.84

The tablel.4 mean comparison of female adolescents of Nuclear and
extended families shows that on Theoretical and Aesthetic values significant
difference have been found at 0.05 Level, and on Economie, Social and
Religious values significant difference have been found at 0.01 Level
between both the groups. It is evident that the female adolescents of
extended families have high Theoretical, Economic, Social and Religious
values than the female adolescents of nuclear families, whereas female
adolescents of nuclear families have high Aesthetic values than the female
adolescents of extended families. No significant difference has been found
on Political values between female adolescents of nuclear and extended
families. Therefore hypothesis no 5 which reads as “Female adolescents of
Nuclear and extended families differ significantly on Values” stands almost

accepted.

Table 1.5:- Mean comparison of female adolescents of joint and
extended families on values. Joint =70 Extended=30

5.No | Values Groups Mean\ 5.1} I-test Levels of significance

1 Theoratical | Teint Extended 44.45/4.96 T.22 Mot significant
45.8/5.09

2 Economic Joint Extended 37.51/4.24 L.65 Not significant

- 39.23/4.99

3 Aentl;etic joint Extended 48.00/5.14 .51 Not significant
47.53/3.74

4 Socinl Joint Extended | 45.94/4.85 3.01 Significant at 0.01 Level
48.86/4.33

5 Paliticul Jaint Extended | 22.24/4.14 D.26 Not significant

- 32.46/3.70

6 Religious | Joint Extended | 38.01/5.11 2.00 Significant at 0.05 Level

- 40.16/4,8¢

The table 1.5 mean comparison of female adolescents of joint and
vxtended families shows that on Social Values significant difference have
Been found at 0.01 Level, where as in religious value significant difference
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has been found at 0.05 Level between both the gfﬂ“lfg‘ Hf '15 ;‘SdEFt ,ﬂ‘ﬂt
the female adolescents of Extended families have !}ig ocia e re :g}:mu
values, than the female adolescents of joint families Ndﬂ ;13[“: “l“"- ave
been found on Theoretical, Economic, Aesthetic anf ";'I IC'?h Valfues
between the female adolescents of Joint and extended ‘ai_.'mt hﬂsi.:l :e ore
hypothesis no. 6 which reads as “Female adnlfs«:ents of 1P1nm;n extended
families do not differ significantly on Values” stands rejected.

A) Personality Characteristics:
] The zampar-isun of the three groups has revealed that female

adolescents of nuclear families in comparison to EE“_“’IE adolescents
of Joint families are Excitable, Enthusiastic, Tender-Minded, Internally
Restrained, Self-sufficient, and Controlled. The female adolescents of
joint families in turn are more-intelligent, Emotionally-Stable,
Assertive-Competitive, Conscientious-Moralistic, Adventurous
Socially-Bold Apprehensive - Insecure and Tense. The fwo groups
however are similar on the factor A (Reserved-Warm-Hea rted).

The female adolescents of nuclear families in comparison to
female adolescents’ of extended families have been found Warm-
Hearted, Enthusiastic, Tender-Minded and Tough-Minded. The femnale
adolescents of extended families have been found to be More-
Intelligent, Assertive, Conscientious, Adventurous, Apprehensive, and
Tense. However, the two groups i.e. Nuclear and extended have found
to be similar on factors Affected by Feelings, Emotionally Stable,
Demonstrative-Excitable, Zestful-internally Restrained, Uncontrolled
and Controlled.

The comparison of female adolescents of joint and extended
families has revealed that female adolescents of joint families are
Warm-Hearted and Emotionally-5table than the female adolescents
of extended families, The famale adolescents of extended families o
the other hand have been found to be More-Intelligent, Excitabl n
Reflective, Internally Restrained, and Self-Sufficient thanl tl;e F IE'
adolescents of joint families. The two groups i.e. remﬂle_ﬂdme:ma @
of joint and extended families, however, were found similar m‘ietrll'nt:
factors (E,F.GH.L Q1, Q3 and Q4) Obedient-Tough- Minded, Self-
Apprehensive, Uncontrolled-Controlled and Relaxed- Tense ‘

a) Values:
The present study was carried on f
. _ emale adolescents '
joint and extended families to see, do they differ in lhei'rufr: il:;;lﬁﬂl'-
ues

The female adolescents of nuclea ili
r families have high i
and Political values than the female adolescents of jnin:i?a :ﬁ:ﬁﬁc
hile

as female adolescents of joint families higher Theoretical , Eco i
« ECONomic,
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Social and religions
families.

The female adolescents of nuclear families have higher Aesthetic
values than the female adolescents extended families, The female
adolescents of extended families have higher Theeretical, Economic,
Social and Religious. No significant difference was found on political
values between female adolescents of nuclear and extended families.

The Female adolescents of extended families have higher
Religious and Social values than the female adolescents of joint
families. No significant differences have been found of Theoretical,

Economic, Aesthetic, and Political values between female adolescents
of joint and extended families.

ducs than the female adolescents of nuclear

Conclusions:

On the basis of analysis, interpretation and discussion of the results,

the following conclusions have been drawn.

1. Female adolescents of nuclear families in comparison to female
adolescents of joint families were Excitable, Enthusiastic, Tender-
minded, Reflective, self-sufficient and Controlled. But on the
other hand, female adolescents of joint families have been found
to be higher on the factor B,C.E,G,H,Q1, and Q4, which implies
that female adolescents of joint families are More-Intelligent,
Emotionally-stable Assertive, Conscientious, Adventurous,
Appreshesve and Tense¢ than the female adolescents of joint
families. However, two groups do not differ significantly on
factor A, which means that the two groups are somewhat similar
on the continuum of reserved-oulgoing.

2, Female adolescents of nuclear families were high on factors
A,C,F,1, and Q3 which implies that female adolescents of nuclear
families were found to be Warm-Hearted Emotionally Stable,
Enthusiastic, Tender-mined and Controlled. On the other hand,
female adolescents of extended families have been found higher
on factors B,E, G,H,Q1 and Q3, which means that female
adolescents of extended families are More-Intelligent, Assertive,
Conscientious, Adventurous, Apprehensive and Tense, However
the two groups i.e, Female adolescents of Nuclear and extended
families do not differ significantly on factors C, D, | and Q32,
which means that the two groups are somewhat similar on the
continuum of Emotionally Less Stable-emotionally Stable,
Undemonstrative- Excitable, Zestful-Internally Restrained,
Contrelled and Uncontrolled.

3, Female adolescents of joint families were found to be Warm-
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hile as female adolescents of

Hearted and Emotionall Stable, W : SCi
E:tended to be Warm-fHearted and Intelligent, Excitable,

Reflective and Self-Sufficient, NO significant difference was
found between both the groups in factors E,F ,_G,H,I,QB ﬂﬂd Q4
4  Pemale adolescents of nuclear families Were hlg_.‘h_Ef on ﬁlﬂ?thm,c
political values than the female adolescents of }[ﬂ}ﬂt famlha:s, on
the other hand female adolescents of joint families have higher
Theoretical, Economic, Social and religious values than the female

adolescents of nuclear families.

5. TFemale adolescents of extended

Economic, Social and Religious val
adolescents of nuclear families where as female adolescents of

nuclear families have high Aesthetic values than the female
adolescents of extended females. However, there was no
significant difference between both the groups on political
values.
6. Female adolescents of extended families have higher social and
religious values than the female adolescents of joint families.
However there was no significant difference between female
adolescents of joint and extended families on Theoretical,

Feonomic, Aesthetic, and Political values,

families have higher Theoretical,
ues than the female
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Abstract ‘
The present study aims to investigate if there 1s, and to what extent, a

relation between certain factors such as gender, participation in e:.xtm-
curricular activities such sports, computer and internet surfing, stx gle-
sex and co-educational schools and their science achievement, A science
achievement test was developed by the investigators for the present
study. The focus population for this study was 15-year old studenis
from two districts of U.P, The results revealed a number of factors like
participation in extra-curricular activities were found to be positively
correlated with science achievement, but factors like gender and single-
sex schools have no correlation with science achievement.

Introduction

Students’ educational and psychological developments have been the
subject of many studies for a long period of time; these areas of development
are important aspects of educational development for students themselves,
the student’'s family and educational authorities. Science achievement is
;lepfmdent om many variables such as demographic, environmental and
msht.utiunal factors. Therefore, studying these variables and their effects
on science achievement of the students can help educators ta consider so
antecedents to science achievement and possible modifications to thmfe
reuth'ing strategies where they might be a Ppropriate, i =

Evidence aboundsin the literature to suggest that student background fact
E,Mhi as gender, race, ethnicity, home environment, attitudes and th lik a;: -
s:gmfu:an_t influence on their achievement in school science (Peterso ?Sr CE e
1379; Schibeci & Riley, 1986; Taiwo et al,, 1999; Taiwo & Tyoalo Eﬂﬂl?l TT‘?EI::{{“‘
guwm'er, n;} unanimity about the direction of the Influence of m}m:e ) .

OF example, most researches in the field opined that +i

salence impacts one way or another an scienfe a-:hieverr?et:liem Attitude towards

Different activities, in which students partici £
thf- school itself, are among the multiple E'F rhicipate, both inside and outside

improved educational level, more |
Nt el Interpersonal competenci .
. ' . u

ducation, All 7 - - :
“.p . . g-ﬁ?h Mll!ilim [ §] e
esearch Scholar, Department of Education, ﬁligar;l.ﬂv‘::ltlmly {S:;l\ﬁl;‘til?r Mh1

ity U),

Aligarh,
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of the research cairied out that examines com

achievem_em seiins o emphasise that there is 4 puﬁfhfift: ;ﬂ::;a;ji ;_:l;ﬁent
these variables. There is plenty of evidence to indicate a positive relaﬁmﬁeh’je‘n
between computer technnlﬂgy and student achievement (James &-mh zunutf
-Sivinvi'&acl]ala. 1998; Weaver, 2000; Weller, 1996: Wenglinsky, 1998), T;rpe of
schools {51“3!‘9'5“;’ co-educational schools) influence attitude towards and
achievement in science of male and female students in single-sex schools and
students in co-educational schools (Dhindsa & Chung, 2003).

Emperical Studies:

~The differences between boys and girls in relation te science
achievement have received a lot of attention in recent years. The rich
information provided by the sources has generally confirmed findings of
many other studies which indicate that in general boys achieve better
(Esquivel & Brenes, 1988; Gipps, 1994; Wang & Staver, 1995; O’ Connor,
2001), either no gender difference (Al-Methen & Wilkinson, 1988; Ventura,
1992; Calsambis, 1995) or girls outperform (Young & Fraser, 1990; Forrest,
1993; Calsambis, 1995; Zeegers & Giles, 1996, Soyibo, 1999). Usually the
differences are smallest at age 10 and greatest atage 17. An increase in the
gap with age is reported also by Johnson & Murphy (1986). However, in all
cases and in all ages the longest difference in achievement is in physics
and the smallest, if at all, is in biology.

Studies conducted within the last decade looked at possible effects of
sports participation on academic and social development (Braddock,
Royster, Winfield, & Hawkins, 1991; Silliker & Quirk, 1997). Most research
on extracurricular activities (sporls, games, debates, etc.) shows that
participation in these kinds of activities is associated to positive outcomes
as academic achievement (Holland & Andre, 1987; Marsh, 1992; Silliker &
Quirk, 1997; Cooper et al,, 1999; Eccles & Barber, 1999). Moriana etal., (2006)
reported that group involved in activities outside the school yielded better
academic performance, especially those that participated in study related
activities and those that participated in mixed activities (both sports &
academic). The findings are supported by Darling etal. (2005), whose study
showed that students who participated in school-based extracurricular
activities had higher grades, higher academic aspirations and better
academic attitudes than those who were not involved.

In today’s increasingly technology driven world it would seem to be
a given that students who have had access to computers in their home or
in classrooms would do better on science and mathematics achievement
than those who had not (Berger et al., 1994; Shaw,1998; Papanastasiou,2003;
Papanastasiou & Ferdig, 2003;Papanastasiou, Zembylas & Vrasidas, 2003).
However, there are still occasions, where computer use in schools associated
with lower levels of achievement (Papanastasiou, Zacharia, Zembylas, 2004
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* Ravh;'gsi:tjii?enszhpurmd in the literature have been C;“d“f:?d in ¢,
educational schools, but it is not well understood hnﬁtscne ceta»;: levemep,
is influenced when male and female students are faug EZPﬂ:ltE Yin Single.
sex schools. A limited number of studies show that girls ﬂd Eltge;; Singla_
sex schools and boys in co-educational settings _fC}Ff‘-l'fET ﬂt’d'ﬂ ; Fl_'ﬁ!ier-
Abder, 1990). Young & Fraser (1990) found no 5151_11!'!&:1“ ]1' erences iy,
overall achievement of boys and girls al-l:endirl:g c?-educahﬂna g?:ernggmr
catholic and private schools. However, girls in slnglef?ex ?E’hﬂﬂ achieved
higher than girls in co-educational schools, and bnyg in single-sex schonls
achieved higher than boys in co-educational sr:hnf;-ls. '_]"here were no
significant differences between boys and girls attending e:ther_smgk--sex
or co-educational schoals. Fraser-Abder (1990) found that girls scored
significantly higher than boys on the science test.

Research Questions:

The research questions for the study include the following:

1) Do students’ gender explain differences in science achievement
scores?

2) Do students’ participation in extra-curricular
sports, computer and internet surfin
science achievement scores?

3) Do students’ of single-sex and
differences in science achievem

activities (such as
8) explain differences in

co-educational schools explain
ent scores?

Hypotheses of the Study:

The hypotheses that will puide the present
form as under:
1} There is no significant difference N science achievement in
relation to gender of high school students.
2)  There is no significant difference in science

relation to participation in extra-curricular of high school students.
3)  There is no significant diffe i

_ ‘e achievement in
relation to single-sex and co-educational high school students.

study are stated in null

Sample:

The main sampling technique in this

sampling with geographical location (urba
basis of stratification, The sample consis
students (9

U.P., (India), in which 813 were boys an
average age of the study sample

study was stratified random
n/rural) of the schools as the
ted of 1500 secondary school




who carry cut sports (crickel, [aotball, basketball, badminton and
volleyball) velated activities and academic (accass to computer and internet)
related activities. In what concerns participation in extracurricular
activities, 121 !Jarliclputed in sports activities and 1179 didn’t'parﬁcipate
in such a"-h:""l_t'-ES: 111D participate in computer related activities and 390
didn’t participate in this activity; 711 participated in internet surfing
activities and 789 didn’t participate in such activities.

Tools Used:
1) Science Achievement Test:

Science achievement refers to students’ scores on the science test
administered to secondary school students. The data concerning students’
achievement in scienice were gathered by administering to sample, a
standardized instrument developed by the investigators. The test consists
of 50 items multiple choice type, is made up of 16 items in the area of
physics, 19 items in the area of chemistry and 15 items in the area of
biology. The split-half method was used to determine the reliability of
the test. The reliability coefficient of the instrument was found to be 0.87
after the application of Spearman-Brown Formula.

11} Information Sheet:
Information sheet was provided to collect basic information about

factors like gender; participation in sports, computer and internet
surfing and about the school type such as single-sex girls school,
single-sex boys school and co-educational schools.

Results and Analysis:

The statistical method used in testing the hypotheses was the t-test
for the differences between the mean science achievement scores of two
groups using two-tailed test,

When t-test was applied to see the significant difference between
science achievement scores of male and female students, it was found that
gender do not contribute significantly to the prediction of science
achievement as t-value came out 0.79 (table 1)

Further t-test was employed to determine whether there were
significant differences in the students’ ﬂEhiE‘:ﬂ'EmEﬂt marks, comparing the
group that participates in sporis related activities with the one that does
not., Result is summarized in table 2, and indicates thal students who
participated in sports related activity group obtained significantly better
results (t=8.34, P <.001 with 1498 df).

The number of students having access and not having access to computer
and internet were 1110 & 390, 711& 789 respectively. This shows only 74% and
52% secondary school students know how to access computer and internet
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respectively, It is highly surprising that 26 % of the St“dﬂ“’-“ Ar'e 50 Ignoray,
that they have no idea how to access computer. Th‘? data in fable2 also gpy,,
that the achievement in science of students having access o computer y,,
significantly better (t=11.66, P<.001, df=1498) W"I_‘ the one that d“ﬁ_ not
Similarly the students having access to internet have _ﬁlgmﬁ':ﬂﬂﬂ_}’ better scienc,
achievement than those who have not access to internet (t=10.49, P< gy
df=1498). Thus, both second and third hypotheses are re;t:?ctm_:l at .ﬂﬂ]l level

The achievement of boys in the single-sex school, girls in the single.sey
school and the students in co-educational schools were compared using t-tes;
The data in table 3 show that the achievement in science of boys and girls ip
single-sex schools were not comparable indicating no significant difference
between boys and girls as t-value came out 0.21. Result reported in table 3
show that the mean achievement scores in science for students of co-educational
schools were siigniﬁ'cantly better (£=8.64, df=1213) than those of boys in the
single-sex schools and also girls in the single-sex schools (t=9.98, df=1300). These
results demonstrated that, the science achievement of students in co-educational
schools were significantly higher than that of boys as well as of girls student in
single-sex schools, :

The data in table 4 also shows that the achievement in science of boys and
girls in co-educational schools, were comparable indicating gender difference
and girls perform better than the boys (1=3.47, df =1015) which is contrary to
the finding in single-sex schools, where boys and girls perform equally good.
Further, it was found that boys of co-educational schools have significantly
higher achievement in science than the boys of single-sex schools and also girls
of co-educational schools have significantly higher achievement in science than

the girls of single-sex schools (£=7.12, P< 001, df=811 and =10.59, P< 001,
df=685 respectively)

Table 1: Enmila:innn of mean achievement scores on the basis of gender

Groups N Mean SD 1 Sig/ NSig
Gender | Male _ | 813 28.08 * 7.40 0.79 NSig
Female | 687 [ 2839 7.45
=

Table 2: Comparison of mean aehievement scores on the basis of
extra-curricular activities

Groups N Mean | SD i Sig/ NSig
Sports related Participation 32 2904 | 227 B34 Sig
Activities No participation | 1179 | 2525 | 697
Computer related | Participation 1710 2943 | 753 1166 | Sig
Activities No participation | 390 2450 | 610
Internet surfing | Particlpation 711 Hie | 737 1049 | Sig,
Activities No participation | 789 26,320 | 693
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Table 3: f."ump.:ria:'-nn of mean achievement scores for boys and girls in
single-sex and co-educational schaols

Gchoaol Type No,of [N Mean | SD b
schools B G C

single sex-B (Boys) 5 198 | 24.88 | 7.24

Gingle sex-G (Girls) | 7 285 25.01 | 6,43 0.21

Coeducation-C {Both) | 18 1017 | 2973 |7.21 8.64* |9.98

*Significant at < 0,001 level with1213 df
*+ Significant at < 0.001 level with 1300 df

Table 4: Sex-wise comparison of mean achievement scores of

co-educational, single-sex boys’ and single-sex girls’ schools
School Type N Mean SD t
Co-education| Co-educalion
(Bays) (Girls)

Co-education(Boys) | 615 | 29.06 w7
Co-education|Girls) | 402 | 30.66 7.20 3.47°
Single-sex{Boys) 198 | 24.88 7.24 712
Single-sex(Girls) 285 | 25.00 6.43 10.59***
*Significant at < 0,001 leval with 1015 df

“sSianificant at < (.001 level with 811 df
*** Gignificant at < 0.001 level with 685 df

Discussion: )
The results of t-test of students’ science achievement scores on various

factors are reported in tablel, 2, 3 & & There were no significant difference
between the science achievement scores and gender. The finding of this
orted by Patnaik, 1986; Jovanovic & Shavelson, 1995; Neathery,
1997, but which is contrary to most of previous findings claimed boys
performed better than the girls in science (Tamir, 1988; Comber & Keeves,
1973), girls performed better than the boys. Research by AAUW (1992)
reveals that although female students receive equal or sometimes better
grades in science courses, the females exhibil less interest in science subjects
than male students.

The results presented support the idea that participation in
extracurricular activities proves beneficial to the students as it in turn
affects their educational outcomes, The students who participate in sports
related activities present significantly better academic achievement in
science. Along these lines, there were considerably significant differences
in performance in favour of the group invelved in academic type
extracurricular activities and that such differences did not appear for those

study is supp
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involved only in sports (Moriana et al., 2006), Accprdiﬂg t0 Peixogy, (204
students who participate in extracurricular activities Present hiphe, valy )
on some dimensions of self-concept and better academic Hchievemem TI:B
findings are further supported by Darling etal. (2005), whose Study Shuw;
that students who Participated in school-based extracurriculay ACtivity,,
, Brades, higher academic aspirations and better academ;,

Puteravailable for them to use anywhere, neither
athome or in school. According.

: to Mangione (1995) all students must have
equal apportunity to learn with and about computers to ensure equity,

although few schools have achieved the levels of ACLess necessary to provide
students with an equitable experience.

The data in table 3 show that the
of boys (single-sex schools) and girls (si

1987; Soyibo, 1999; Zeegers & Giles, 1996; Youn
some cases girls performed better than boys in science (Tamir, 1988 Wang
& Staver, 1995 Dhindsa & Chung, 2003),

The students of co-educational schools also achieved
higher achievement in science than the boy:

sex schools which is contrary to the findings of Yaung & Fraser, (1990);
Dhindsa & Chung, (2003); Hariharan et al,, (1987). It is clear that in India
co-educational schools are privately managed and high status english
medium schools where high SES students are able to study. This shows
high SES school and SES of student influences the achievement in science

of the students. This 15 the reason that students of co-edy

ucational schools
were found to be academically competent than thase of unisex schaols in
India.
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The data /0 table 4 show that the mean achievement score in science
of boys a_m;i girls of co-educational schools were comparable indicating
gender dtfterlunre. Girls of co-educational schools achieve significantly
higher in science than their boys counterparts. Further, the mean
achievement scores in science for boys in co-educational schools were
significantly better than those of boys of single-sex schools and the mean
achievement scores in science for girls in co-educational schools were
significantly better than those of girls of single-sex schools. But which is
contrary to this Emmanuel & Lockheed (1988) reported that girls in single-
sex schools do significantly better than their co-educational school
counterparts while boys in co-educational schools do better.

Conclusion:
This study found that cettain factors such as participation extra-

curricular activities, single-sex and co-educational schools have positive
influence on the students’ science achievement. Economic status is also
important, particularly having use of computer and internel. At the end it
may be added that findings of the present study are mostly corroborated
by the earlier studies. It appears that this phenomenon is not affected by
the socio-cultural and other differences which characterized the students
of this country and the western countries.

The generalisability of the findings of the study is limited, in view of
the fact intended as an exploratory study; it was conducted on a
comparatively small sample of 9% standard students, selected from only
wo districts of western U.P. (India). A replication of it with large and more
representative sample of students of different classes and subjects from
wider region and with more rigorous design is likely to prove gquite
rewarding in shading more light on difference of mean science achievement

in relation to certain factors.
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A Study of Stress Management among
Working Women

Arti Durani®*

Absiract

Stress is emoltionally disruptive or upsetting condition of mind, whick
occurs tn vesponse to adverse external influences. Stress refers to
pressures or tensions people feel in life. Stress has become a major
concern of modern times as it can cause harm to employee’s health and
performance. The present age has been called as the age of stress and
strain. Some people are more vulnerable to the effects of stress than
others. Women are more prone to stress especially the working women.
In the present study the study was carried out on the nurses, bank
clerks and teachers. It was found that due te the difficult working
conditions nurses were found to have more stress than teachers and
clerks. In the stress Ievel the bank clerks were graded at 2 number
and the teachers were having least stress. It was found that the least
stress in teachers is due to their better job conditions. Teachers can
easily manage their domestic and job affairs logether very easily. i
the present study also the facters which were lending to stress were
studied. 1t was found that environmental conditions are more adding
to the stress of the working women. Lastly 1t was found that mental
stress level techniques are more éffective in controlling stress among
the working wamen than the physical stress management technigue.

Stress is an emotionally disruptive or upsetting condition of mind,
which occurs in response to adverse =xternal influences. Stress refers to
pressures or tension people feel in life. Stress has become a major concern
of the modern times as it can cause harm to the employee’s health and
rerformance. It is simply pressures or tensions people feel in life. The
pPresent age has been called the age of stress and strain, Some people are
more vulnerable to the effects of stress than others. The blind race for
achieving economic and career goals without caring for means is indeed a
Wide spread phenomena of contemporary lifeand is causing much difficulty
to the women who have to take care of her family also. Economic
deprivation also contributes a good deal in human stress. Terrorism and
Other narural happenings have made great contributions in breeding
stressful situations, Consequently the civil society especially the women
ind itself in disarray asa woman who has to bear its consequences all the
Elme. The growing magnitude of violence, display of aggression by youth
Lecturer, Gandhi Me;narinI-Cu"l*-Eﬂ of Educution Ralpur, Bantalub Jammu,
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of today, and the declining standards of tolerance and patience obvious)y
breed stress situations, Deve (1998), found that female subjects hay

significantly more stress and anxiety than the male subjects.

Problem further intensifies in case of working women as t.hﬁly have i
cope up with all pressures of a worker as well as of a housewife (Bolger ey
al. 1989). Pearlin and Schooler (1978), reported that the concept of stressors
not only refers to major life events but also encompasses ONEOIng mingr
events like electricity failure, maid not turned up, unexpected guests and

child's misbehaviour. Panda (1983), concluded a stu-d}r on Indian
organization and found that mental overload is a prominent factor in
roducing stress among organizational workers. Aulja et. al, (2004),
concluded that working women were significantly more stressed. Highes!
ranking social pressure was’ unexpected guests’ (as felt by working women)
followed by ‘compulsory socialization” as disclosed by both the categories
of respondents. All the respondents agreed that husband’s stress was also
the major factor contributing to their own stress followed by stress due to
modification of their persﬂnal goals. Main stress point related to their
children’s future was also agreed upon by both the groups of respondents

Hasnain and others (2000), in their study “Role of stress and coping
strategies in different occupational groups” - explained that stress hinders
the development of personality of the individuals. Stress also blocks the
paths of appropriate performance of duty, work or job.

Seaward (1975), defined "Stress as the inability to cope with the
perceived or real situation threat to ones mental, physical, emotional and
spiritual well being which results in a series of physiological responses
and adaptations” Newman (1983), was of opinion that “Stress is a dynamic
condition in which an individual is confronted with an opportunity,
constraint or demand related to what he/ she desires and for which the
outcome is perceived to be both uncertain and important,” The term stress
has been used by some psychologists as “A state of psychological upset or
disequilibrium in an individual.” and “a class of stimuli which threaten
the individual and to produce disturbance in behaviour and inner
experience,” Siress may be defined as the triangular relationship between
demands of people, feelings about those demands and ability to cope with
them. Stress is most likely to occur in situations where, demands ave high
and there is limited support available. Generally people have high demands
from women. Women have to come to the expectation of the family and at
the same time they have to work in offices.

Stress is an evitable part of modern life, where at every step the
individual has to face cut throat competitions in th " R A

. ; e society. [t is an unseen
ailment which disturbs the equilibrium of our life. Stress leads Lo anger,
iu;:;ﬁm ;gfheven frustration. Older adults; women in general, especially

g ers and pregnant women; less-educated people; divorced or
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widowed people; people experiencing financial strains such as long-term
gnemployment; people who are the targets of discrimination; uninsured
and underinsured people; and people who simply live in cities all seem to
pe susceptible to stress problems.

Job Stress
Joh stress results from the interaction of the worker and the conditions

of work. One of the important causes of job stress is worker characteristics
yersus working conditions. Differences in individual characteristics -
permnaiity make up and coping style are most important in predicting
whether certain job conditions will result in stress or not.

According to United States National Institute of Occupational Safety
and Health (1999), “Job stress can be defined as the harmful physical and
emotional responses that occur when the requirements of the job do not
match the capabilities, resources, or needs of the worker. Job stress can
lead to poor health and even injury.” According to European Commission
(1999) “The emotional, cognitive, behavioural and physiological reaction
1o aversive and noxious aspects of work, working environments and work
organisations. It is a state characterised by high levels of arousal and
distress and often by feelings of notcoping.” According to United Kingdom
Health and Safety Commission (1999): “Stress is the reaction people have
to excessive pressures or other types of demand placed on them,”

Causes of Job Stress
Various causes of job stress are continuous unreasonable performance

demands, lack of effective communication and conflict resolution, lack of
job security, long working hours, excessive time away from home and
family, office politics and conflict among staff, a feeling that one’s reward
is nol commensurate with one’s responsibility and working hours,
résponsibilities and pressures disrupting life (balance diet, exercise, sleep
and rest, play, family-time, etc). Omer (1985), conducted a study to examine
the relationship between stressor and stress that considered organizational
characteristics as stressor and job characteristics arousing tension in the
individual as perceived stress. The results showed thal job stress
phenomenon consisted of three factors namely, interpersonal relationship
and job feedback tension, role clarity and career growth tension and
Personal inadequate tension.

~ On the basis of experience and research, Niosh (1988), favours the
view that working conditions play a primary role in causing job stress and
the effect is much more.on the women because she has to balance between
Work and family or personal life and for that she gets least support from
Metwork of friends and co-workers. Sethi and Chand (1997), conducted a
Study to examine the mgmizaﬁnnal factors as predictors of job related
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strain. Respondents were 150 junior management scale I officers work;,
in various baking institutions in the state of Himachal Pradesh. The finding,
show significant positive relationship hetween jobs "_Elat'!d strain and o,
overload, role conflicts and strenuous working conditions. Manpreet (200y)
conducted a study to examine the stress among workers with lower Jeye)
middle level and upper level of wages. Data were collected from g
employees of an organization, the finding shows that workers are stresseq
due to working hours and overload work. Most of them were stressed dyg
to remunerations. Srivastava (1990), studied occupational stress, job
involvement and mental health of the employees in public and private
organizations and found that stress affects the occupation, work or job and
mental health of the individual to a great extent. [t also affects the mental
health of the individual in private sector especially among the women.

Stress Among Working Women

Family responsibilities are raising the stress level with which
individuals have lo contend. This is particularly true in families in which
both parents work, as well as in single-parent families. A number of factors
make it difficult to achieve a harmonious balance between work and family
life. These include abruptchanges in work schedules, time-pressure work,
unsympathetic treatment by management and co-workers, and Jack of
control over the content and organization of work. Shift work and irregular
working hours are particularly difficult to reconcile with family routines
-and events. Home workers and teleworkers often find it difficult to adapt
their work to the requirements of their family life. Jayshree and Sengupta
(1994), in their research highlighted the fact that women holding the family
work suffer less amount of stress than women holding the office work but
office holders are well adjusted than family holders -

Objectives
1. To study the level of stress among women working in schools as
teachers, o
2. To study the level of stress among women working in banks as
clerks. .

3. To study the level of stress among the women working in
hospitals as nurses,

To compare the level of stress among the women w
teachers, nurses and clerks,

To study the major stressors among working women.

To compare stressors among working women,

To study the impact of different stress management techniques

To compare the impact of physic
0 sical and
lechniques. Py mental stress management

o

orking as

= N o
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1.

=

working women,

3.  There will no significant difference in impact of physical stress
management techniques and mental stress management

techniques.

mMethod and Procedure

There will be no significant d

ifference in stress level among the
women working as teachers, nurses and clerks,

There will be no significant difference in

stressors am ong

In the present study the women working in education, health and
panks as teachers, nurses and clerks respectively serving in the state of
jammu and Kashmir form the universe. The present study comprises of a
sample of 450 working women. The details are given in Table-1.

Table-1 |
Showing the Distribution of Employees selected from various
Organisations for Sample Pool

Harrsr of Bank No.o! | Meme ol Schoal Na.al Nt ol Hoapital Wo. of
Clera Toachim Nines

J L K Bank Link Road 05 GGHSES Mubark Mand| 15 Gavi Madicl Cullaage snd

J &K Bank Jamipur 05 GBGHES Snashid Magar 15 Hosplial Bakahi Nagar 15

J 4K Bank Fofl Head 15 BGHSS Canal Road 15 Govt SMEE Hospltal 15

« f KEank Canal Road 10 GHS Muthl 0 Giowl Hoapitat Garidhi Nngar 15

Sl Jarwmu 05 EHES Palours 15 Gowt, Hoapia| Sarwal 15

| S8 M =i Chewn 10 GMS City Choak 0 ASCOMS | 1%

5SB! Canal Rinay 10 GHS Barwal 10 Govt. enital Hospital Armphalls 15

TETEIBnh Hesendengy Rosd 15 GGHS Bakshi Nagar 10 Gowl, Chisst Dbgsss Hospital Jammu| 15

SH Hovel Mt 10 GHE Domanzs 10 Gowt Peychisirc Hospitnl Amphadia - | 15

Eﬂmmu Road 10 GGHES Purkhoo 10 Govt. Hoapdni Akbnoot 15

|HOFT Bank Bahy Palnza 15 @HS Rallway Statlon 0 Gowt. Hospital Bistna 15

|58 Sangty negar 10 GGHSS Nownbed 15

8K Barik Snadanpy 15 GHS Babwal 0

281 Rl Heaq 15 |

To ols Used

1.  Stress Personality Scale by R.S. Eliot-1994, -
2. Self prepared questionnaire to study the stressors for working

wWomen.

3. Self prepared gquestionnaire to study various physical and mental
stress management technigques.
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Scoring
The response of stress personality scale was scored according tg 4,
instructions provided in the manual. Each item of the scgle is having the
value according to the responses. The scores for twenty items are adgyg
and the total value which comes after adding the twenty TeSponses by the
respondents are considered as the raw Scores for each su hJEfl’_ T-mdier study,
The questionnaires of stressors and the stress management tﬂfhmt!ue Werg
scored on the five point scale. For each positive sta tement 5,4,3,2,1' score was
assigned to strongly agreed, agreed, neutral, disagreed and strongly disagreeq
respectively and for each negative statement 1,2,3,4,5 score was Eﬁﬂlgﬂjzd to
strongly agreed, agreed, neutral, disagreed and strongly disagreed respectively
The maximum score for stressors means that the stressoris causing mnimum
stress and the minimum score for the stressor depicts that stressor is causing
maximum stress, Where as in case of stress management techniques maximum
score means the technique is more effective and the minimum score means

that the technique is least effective.

Statistical techniques used
Keeping in view various objectives of the study and lo test the

hypotheses framed on the basis of objectives the following statistical
techniques were employed:
i)  t-test was used to compare the mean difference of stress amony
women working as teathers, nursés and clerks.
ii) t-test was also used to compare the mean difference of physical
stress management techniques with mental stress management
_ techniques.
iil) Percentage was used to calculate the level of stress among women
working as teachers, nurses and clerks. Percentage was also used
to find the major stressors among the working women

Analysis and Interpretation of Data
Table-2: Percentage and Frequency Distribution of Stress among
Working Women (N=150 in each case)

B0 | Lovel Btresa Score Toachors Nurnes Clerks |
Frequency | %age | Frequency | %age | Frequency | “%ago
| Mo Siress 2008 12 f 00 0 B 4
(7 Very Low Sress | 30-08 B 5 d 2 6 (1
03 | Liw Stross A0-48 58 3 0 0 3 0
M | pvemae Stess | 5050 % L 3 18 12
0% | High Stress AO-Ee 30 20 62 41 50 K|
5. | Very High Stress. | 70.78 a0 13 B2 54 40 2
07 | Abnomnal 80,89 o 0 04 0 00 0




The calculued percentage and fr ; : o
1139% of woren working ags Keas hér‘;qx:?;}}r’];zi;rlﬂt;lif::aﬂy indicates
hving high stress, 15% were having average stress, 13% were having vory

high stress 8% of the respondents were having no stress, and S‘E-gweg
having very low stress and none was abnormal,

Table-2 further indicates that 54% nurses were having very high
stress, 41% were having high stress, 3% were having average stress 23%
were having very low stress. !

The calculated percentage and the frequencies in Ttable-2 further
shows that 33% of the women working in banks as clerks were having high
stress, 27% were having very high stress, 20% were having low stress, 12%
of the respondents were having average stress, 4% were having very low
stress, 4% were having no stress and none was abnormal.

From the Table-2 it is clear that 54% of nurses, 27% of clerks and 13%
of teachers is having very high stress. The higher percentage of stress in
nurses is due to the fact that nurses have to work continuously for much
longer time. In addition to it they have also to perform odd hours job,
whereas the stress in clerks is also due to long working hours but the fact
is that they have not to work during the odd hours. There is least percentage
of stress among the teachers since their working hours are less, they have
to perform slight easier jobs, they enjoy all the holidays.

Table-3
Means, Standard Deviations and t-values for Stress of Women
Teachers, Murses and Clerks

5.No. Occupation Mean SD t

1 Teachers 51.6 11.6 7.38*

2 Nurses 69.85 7.15 3.25%*

3 Clerks 58.93 14.19 11.63***
" Taachers and Nursés

i Nurses and Clerk
**  Clerks and Teachers

The calculated t-value for mean score of teachers and nurses comes
out to be 7.3 which is significant at 0.01 lIével, The significant t-value
Ndicates that there is real difference between the stresses of the two groups
Lt teachers and nurses. The calculated value of the mean of teachers is

1.6 and nurses is 69.85 which indicate that there is more stress among
irses than teachers because of their job conditions.
oh The caleulated t-value for mean score of m':rsgs'and clerks comes oul
th; 3.25 which is significant at 0.01 level. The significant t-value_mdtr.atEﬁ
there is real difference between the siresses of the two groups L.e. nurses
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and clerks. The mean of nurses is 69.85 and clerks is _Eﬁ.ﬂﬂfwhirh indjcatﬂ
that there is more stress among nurses than clerks because of com paratively

adverse job conditions. . hers and clerk
The calculated t-value for mean score of teachers and clerks comeg

out to be 1.63 which is insignificant at 0.01 level. The insignificant t-va[y,
indicates that there is no real difference between the stresses of the twg

groups i.e, teachers and clerks.

Table-4
Means, Standard Deviations and t-Values for Job, Family and
Environment as a Stressor for Women Working as Teachers, Nurses
and Clerks
5.No. | Cooupation Job Family Environmen!
Mean | SO i Mean | SD t Mean | SD | I

1 Teachers 5632 |18.83 | BAY 26689 | .M 0.29* | 5210 | 17.87 | 057
2 Murses 4705 1880 | 543" 4417 | 1809 | O56™ | 5145 | 1711 | D44~

Clerks 5854 1351 | 4.34™ | 4260 | 2174 | 064™ | 4808 | 1921 | 048

. Teachers and Nurses
bk MNurses and Clerks
*** Clerks and Teachors

The calculated t-value for teachers and nurses comes oul to be 6.53
which is significant at 0.01 level. It indicates that there is real difference
between the job stressor of the two groups i.e. teachers and nurses. The
calculated t-value for nurses and clerks comes oyt to be 5.43 which is
significant at 0.01 level. The significant t-value indicates that there is real
difference between the job stressor of the two groups i.e, nurses and clerks.
The_cal-:ulated t-value for teachers and clerks comes out to be 4.34 which is
again significant at 0.01 level, The significant t-value indicates that there
is real difference between the job stressor of the two groups i e. tea
and clerks. o

The calculated t-value for mean score of teachers and nurses comes

chers

out to be 0.29 which is insignificant even at 0.05 level. The insignificant t
value indicates that there is no real difference between the family stressu;
of the two groups i.e, teachers and nurses, |

The calculated t-value for mean scores of nurses and clerks comes oult
_tu l:re 0.56 which is insignificant even at 0.05 level. The insignificant t-value
Indicates that there is no real difference between the family stressor of th
two groups i.e. nurses and clerks. :

The rnituiat_@d t-value for mean score aof teachers and clerks comes
oul to I:&_e U.Iﬁui which is again insignificant at 0.05 levels. The insignificant
t-value indicates that there is no real difference between the familfstr:;:r
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o two grroips e, teachers and clerks,

The cnrlr ula t_Ed l.:-value for mean score of teachers and nurses comes
out to be [fJ? which is insignificant even at 0.05 level. The insignificant -
value indicales that there is no real difference between the social and
environmental stressor of the two groups i.e. teachers and nurses.

The‘c.alculated t-value for nurses and clerks comes out to be 0.44 which
is insignificant even at 0.05 level. The insignificant t-value indicates that
there i5 NO d.iffErEﬂﬂE between the social and environmental stressor of the
o groups i.e. nurses and clerks.

The calculated t-value for mean score of teachers and clerks comes
out to be 0.48 which is insignificant even at 0.05 level. The insignificant |-
value indicates that there is no real difference between the social and
environmental stressor of the two groups i.e. teachers and clerks.

Table-5
d Deviations and t-Values for Physical and

Showing Means, Standar
Working as

Mental Stress Management Techniques for Women
Teachers, Nurses and Clerks

G No. | Occupation | Physical Techniques Mental Techniques
Mean 5D T Mean SD t
1 Teachers 42 86 21.74  0.60* 4286 193 045
2 |Nurses 270 1773 046™ [3470 213 059"
3 |Clerks 3358 1782 040+ [3358 1773 045"

* Teachers and Nurses
" Nurses and Clerks
***  Clerks and Teachers
The calculated t-value for mean Score of teachers and nurses comes
0.05 level. The insignificant t-

out to be 0.60 which is insignificant even at :
valye indicates that there is no impact of physical stress management

techniques on the stress level of twa groups i.e. teachers and nurses,

The calculated t-value for mean score of nurses and clerks is 0.46 which
15 insignificant even at n.05 level, The insignificant t-value indicates that
there is no impact of physical stress management techniques on the stress

levels of the two groups i.e. nurses and clerks.
The calculated t-value for teachers and clerks comes out to be 0.40

Which is insignificanl even at 0.05 level, The insignificant t-value indicates
that there is no impact of Ph]{ﬁiﬂﬂ] stress management techniques on the
Stress levels of the two groups i.e. teachers and clerks.

and nurses comes out to be 0.45

~ The calculated t-value for teachers and nt out
Which is insignificant at 0.05 level. The insignificant t-value indicates that
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management techniques on the stregg
d nurses.

clerks comes out to be 0.46 whick
t t-value indicates that there
hniques on the stress levels

there is no impact of the mental stress
levels of the two groups i.e. teachers an

The calculated t-value for nurses ill'ld‘
is insignificant at 0.05 level. The inﬂlﬂ"'f":::c
is no impact of mental stress management

lerks. _
of the two groups i.e. nurses and ¢ 4 clerks comes out to be 0.40
{ated t-value for téachers and 7 e
whit;nr?: i:tas.:?niaﬁcant at 0.05 level. The insignificant t;‘va_rluul‘e;nﬂd nlf; :?: ;1;:;
there is no impact of the mental stress management techniq

ks.
of the two groups i.e. teachers and cler _ _
Since 1E*.hu n‘lrean of mental stress management techniques is more than

the physical stress management techniques the_r'efﬂre mental stress
mamgemﬁnt techniques are more effective than physical Ett:EEE management
techniques for reducing the stress levels among the working women.
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A Stuay of Health Awareness Among the

students Belonging to Rural and Urban Areas
of Jammu District

Ravi Ji Thaploo*

Introduction

One of tb:e most important aims of education is to help the individuals
in making adjustment with the present environment. [n order to achieve
good health, which is an essential condition for a purposeful existence
and have a balanced personality, which help the individual in making
adjustments with the society as a whole. Health is essential in every walk
of life and plays an important role in effective learning, adjustment and
development of all faculties of the student, his happiness and success in
life, Health is not only freedom [rom sickness and disease but aiso freedom
from anxiety, social and psychological tension. According to World Health
Organization (1948) health is defined as "A state of complete physical,
mental and social well being and not merely the absence of a disease of
infirmity”. According to Williams (1978), “Health is the quality of life that
enables an individual to live most and to serve best”. Rajput (2000) has
stressed that health education has to be concerned with total health of the
learner at all stages of education. According to a report of the School Health
Committee (1960) on Terminology in School Health Education in America,
the school health programme is defined as “The school procedures that
contribute to the maintenance and improvement of the health of pupils
and school personal including health services, healthful living and health
education”, like other programmes of intellectual development, school
health programme must be integral part of the school programme. It is
very important to have a well thought-out and skillfully implemented
school health programme. The National Pelicy on Education (1986)
demands that the health education should be integral part of education
Health Awareness is the process of promoting, understanding and
Observing desirable health practices. It is needs to acquaint an individual
with scientific basis of health protection and promotion to remain free from
all diseases as thE‘}" are of two types (i) Cﬂngenital disease (ii) Acquire{i
disease, ‘Congenital disease are present at the time of birth and are not
“urable while as Acquired diseases develop after birth, they are further
classified as communicable and non-communicable diseases.

~ Communicable disease passes from person to person through water,

&I food, physical contact, insects and germs. There is a need to understand

" esearh Scholsr, Department of Education, University of Jammu, Junmu
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icable Jiseases like Cholera, Typhoid,
n

e R abies. HepaﬁﬁE: There is ajg;
undice, { the diseases like Acquired

d the serio 1w Transmitted Dis
5 e N peficiency Syndrome (A1D5) secually TS e
ciety. g
(STD) and ts consequences 00 0L ' pich the body s o e
virus. AIDS is such a deadly HIV (Human imuno deficiency

breaks down as B result of infection with \IDS present itsell

4 hasize that
virus). The word syndrome 18 uﬂeant:jl ;::Fﬂ single disease. As reported by

f signs and symptoms e i |

?Sﬁt:bgarlﬂ:ﬁi:{:;ﬁ Unitgi Nations, Worldd Heal t1t1hl Dﬂ?ﬁf&ﬁ :3?53?5;:
' ' ore tha

are infected by HIV virus, every hour and m 10 provent o g

virus. A strategy of Health Awareness Prograinit 0 pre
control HIV infﬂﬁuns 2nd AIDS among the students. So it id important to

make awareness among the students about the deadly diseases by imparting
health education through curricular and co curricular activities, so that
the students remain free from these diseases and to maintain good health.
In view of the rapid changes in the society in al areas of life,
organization of school health programme is badly needed to make
awareness among the students. As reported by Dhanasekaran (1998) who
studied the role of 10 teachers and 305 students in developing school health
programme, it was found that there was no significant mean difference in
health awareness level of students with respect of their parental ed ucational
level, occupation and economic status. Whereas, there was a significant
improvement in the ]evle of health awareness among teachers.

o K:msﬁi?uc?ﬁgismq;ed the profile l:ff inputs ar!d outputs of institutions
parting instructions in health education. The existing scenario of general
health education is based on extremely non uniform curriculum. There is

a need to integrate health education training courses b introd 3 p;e
year flf’]:EEHlt'!d fpru_gramme after 10+2 stages, y HeEng rewt

e role of the school w

Aviareisss among the ;:;LE::Fdna‘;a:ir:;et;?%cizf;lz?ljty to have Health
decade, barriers and controversies on health aware WL Senan of he. gast
KEEPi“E in view that no worth while attem ETESS g sadeats
researcher to explore the effectiveness of healljth a5 been made by any
organized in school and also to know the EfEECHyEnEﬂwﬂTEHESS pru:gm mme
programmes through curricular and co-curricula *8 supplementing these
Jammu district. The researcher thought it worth r ?ttwmes especially in
arth while to study the level of

Health Awareness at diff
institutions. erent levels of sex, locality and types of

the spread of these commu

i uenza, Ja

Objectives of the Study
T'he objectives of the study are as under:
1. To study the leve] of health aw.
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stud- -

2. To =ity the level of health 5 |
studying in rural and urban are;:am"ﬂgs among the students
3. To study the level of health awarsnec
studying various schaols of ]Em;:ﬂ‘ne:,s among boys and girls
4, To study the level of health awar
. . Eness am :
studying in government and private schools ong the students
. Tocompare the h .
* and ty e of scho Eiaslt!‘ fwareness on the basis of gender, location
P OIS Le.government and private schools.
Hypotheses
The hypotheses formulated and tested in the present study are as
follows:
1. To ascertain the level of health awareness among school going
students,
2. To ascertain the level of a health awareness, among students
studying in schools located in rural and urban areas,
3. Toascertain the level of health awareness among boys and girls.
4. To ascertain the level of health awareness among the students
studying in government and private schools.
5. There will be no significant in health awareness between boys
and girls.
6. There will be no significant differences in health awareness
among the students of rural and urban areas.
7. There will be no significant difference in health awareness among

the students studying in government and private schools.

METHOD AND PROCEDURE

Design of the study

Number of Students
Boys El%f_l sl

urai[ 5] 50 JUrban Raral[(50] E—*ll'ﬂﬂfb*“'

vi. Pvt.

@J,
;
a
i
0




SAmpling dy a sampl ents from ::lra;::tfd Egﬁmj
t study @ trict were se ‘ 0

1 tggtnﬂ:'fug?::g urhﬂn}rareas of Jammu7 dlﬂtf‘;ch vere selectid fon
::;?Eh ‘l:}[} were boys and 100 were girls. 5?1 EE:E taken from governmeng
reas, Further, 25 boys eac , 25 boys each were
;‘::I;'::aﬁtz::nls situated in rural arEEi: 5';':;'1?:::: :;n urban areas. Same
taken from government and private schoo ivate schools located

and pr
way 25 girls each were taken fLum gﬂv:ﬂf;'le?ﬂf?;m gﬂpvernment-an d private
i were i 5
in rural area and 25 Girls eac

i le-1
schools (each) located in urban areas as given in the tab

Table-1

Sample selected from various Schools located in Jammu District

S.Na | Name of the Institution Localion ;’-‘:‘ﬂ;‘:r :r“{;i:;'
1 Govt, High School, Muthir R - - 25
2 Govt, High School, Domana k 25 - —
3 V. B. High School, Akaipur R 25 25
1 Govt. High School, Bakshi Nagar(B) U 25 ——
5 Govt. High School, Bakshi Nagar(G) U - 25
6 Model Academy, B.C. Road Jammu U 25 25
Total 100 100

Tool Uses

In the present study a self prepared questionnaire was used to get the
information regarding the Health Awareness among the students, The
questionnaire consists of 40 items having the responses as E}GUPEd on
five point scale as Strongly Agree (SA), Agree (A)Indifferent(l). Disagree
(DA) and Strongly Disagree (SDA) out of which one response was to be

tick marked. The maximum score obtained would be 200 and the mini
score would be 40, e minimum

Scoring of the Tool

There are two types of questions negative uestio "
questions. The positive questions in which l;',’he scu:!lﬂg :rdt; ?snr:lje If'rﬂﬂlt}ve
as 3,4,3,2,1 whereas, in negative questions the scoring by usin E‘L casing
scale and the relevant information was obtained. The percent £ five point
on health awareness among students is given in Tabie]:iz entage of scores

8O



- Table-2
Heall Awareness Among Students in Percentage

| Boys | Gids | Sludents in | Swdenisin | Sudens i | Suder Total
FL"'” Rural Area | Urban Area | Pwi. Schools | Gout: Schools | Students
gvareness | 42 |3 |26 2 62 42 I
r— 2 42 a2 a7

Analysis of Data and Interpretation

In the present study of health awareness among the students Table
clearly indicates that 47% of the total respondents are having low health
swareness, whereas 41% of the total respondents have high health
awareness. 42% of the boys have high health awareness as coma pred to the
girls which is 38%. Whereas, rural and urban area students have 26% health
swareness. 62% students in privates schools have high health awareness
as compared to students studying in government school which is 42%.

This is suggestive of the fact that private school students have more
exposure and more knowledge and are having more health awareness.
Whereas, government school students have less exposure and less
knowledge and are having less health awareness. Jammu district is
educationally backward area due to which individuals do not have proper

facilities and exposure to the health awareness.

The graphical representation perceniage Versus high and low health awareness
is given in Figure 1

Graph
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wrted error of me

- schools of ryy 'ini“-"d

deviatior
The mean of the scores, standard Al ang
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o [a ble-3

. re shown in'la g L

urban areas of Jamma district %€ SHOTR, 0 nd il is 0.06 whic i,
The calculated valu difference is insignificant at 0.05 leve]

than 1.96indicating that the mean b etween boys and girls, stug,
L nce be _ in
which infers that there is no real dlfiefrhan  eas of Jammu district YThE

in government schools Jlocated i & which is more Ehan 2.58 indicag,

‘¢ boys and girls is % Jyas
Eiﬁu:l??;:iu;i?firencg is significant at 0.01 level, which infers that the,,

bovs and girls studyi
is real difference between the two groups r"m’. Y? h'gh s5 ki h}'mlg .
value for boys is 97.7 wimichv1s higher th,,
government schools. The mean vi i ookl hat the bo

lues of girls which is 93.1. This indicates that the boys hays
e mean Y2 ue 8 i tudving in rural areas. This is because the
more exposure than the girls studying x _

: rvative, being from rural areas have jog
parents of girls are more conse v e via'te vehich
knowledge and exposure to the new educationa setup. ue to which they
do not allow their daughters to have free contact and exposure to the
present knowledge. . : e

The calculated value of ‘t’ between boys and girls studying in
privately managed schools is 1.91 which is less than 1.96 indicating thal
the mean difference is insignificant at 0.05 level, which indicates that there
is no significant difference between boys and girls studying in privately
managed schools located in urban areas of Jammu district,

The calculated value of ‘t’ between boys and girls studying in rural
areas is 1.76 which is less than 1.96 indicating that the mean difference is
insignificant at 0.05 level, which indicates that there is no real difference
between boys and girls studying in schools located in rural areas.

Educational Implication

The global health picture today shows tha . - ,
S 515 . t communicable diseases
primarily affects an individual, especially those who are bet n the age

of 14 to 19. There are diseases which ; . -
person through blood transf passes fram diseased person to healthy

usion, sex, ai i5

which is one of the importa™
ties. An attempt should be made

ation to the students at secondar
AIDS. Therefore, Health

curriculum at School, C
quantity of health seryj
development of health o

tﬁLWa[ﬁnEsE P ’
r A
ollege and ol TMme must be included in M

€e5 in the sfhuwersity levels. The quality an

fstudents. a) ef?{::t: ave a great bearing 0N !

8 Mmust be made to ensure that
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: rotective
the students do not become victims of any disease Thep Measupy,

must be taken on large scale to main tain l:lEﬂIth of ;:E::‘;d::i dﬂit-;e S;Zhﬂﬁ]
must establish good quality health services .mf fromiers, teacho th
environment. The Educational planners; iyl udm ation ;m ra o g
administrators should try to introduce Beslth:el0s fion F;-u : ammme %
curriculum should try to introduce health educ:l 1 csﬁtsg;bn !:'te in
curriculum and make Health Awareness among the adolesc ut thejr

good health and help to uplift the society a5 & whole.
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A Compa: :kive Study of Scientific Temper of
government and Private School Students in
Kashmir

Dr. Tasleema Jan®
Shabir Ahmad Bhat**
Firdous Ahmad Sofal***

Abstract
Science educatron came to be recognized around the world as an
independent field of research. The concerns of this reséarch are distinct
from the concerns of science and those of general education. Its methods
and technigues were initially borrowed from the science but new
methods are being developed to the research guestions. If has being an
illuminating and rewarding experience to travel through the glimpses
of world history and discovery of India and deriving rich inputs about
scientific temper. Jawaharlal Nehru feels that scientific approach, the
adventurous and get critical temper of science. The search for truth
and new knowledge, the refusal to accept anything without testing
and trial, the capacity to change previous conclusions in the face of
the new evidence, the reliance on observed facts and not on pre-
conceived theory, the hard discipline of the mind are not only the
attributes necessary for application of science but for human application
over life and its problem. The scientific approach should be a way of
life, a process of thinking, n method of acting and associating with our

fellowmen.

Key Words: Science Education, Scientific Temper, Private School Students,
GovtSchool Students.

The scientific temper points out the way along whir_h I.-hg man §hcul-d
Tavel. Questioning and su pplicating by understanding is a Prf&req nisite of
My method that is advisable in all walks of life. Tl-fere_ is a gener;fl
"8reement among investigators that a person who has scientific temper (i)
books for the casual cause of events (ii) 13 open minded towards the work
" opinion of others and towards information related the work and
“Pinion of others and towards information related to his problem. (iii) bases
®Pinions and conclusions on adeguate evidence. In .the world of Enday fvhe-re
r;-}-u.".l'_lf_d_ge is being multipliﬂd expnnentiali}', science edgcahun will not
T Assistant Professor, Faculty of Education Oniversity of Kashmir, Srinagar.

Wy T8TCh Scholar, Faculty of Educakic
“=earch Scholar, Faculty of Education,

tion., University of Kashmir, El'i.l:lﬂgl.i'.
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. ly contented with the 1.
: . by remaining m-&:l'_? dg Ta ‘
h? i tfi:‘ufi;:i Z::;:fqu};sﬁnn of scientific km&:?ﬁiﬁ:ic; t ::1 e Tl ﬂ:l
0 1mpﬂll'1 -E.,._,[ ccience education should be m‘lf o s 5 EﬂFﬂfﬂhiliﬁﬂ
the emphasis ¢ mind rather than the transfer of dead subject Mag,
and disposition of m tly addressed to the pr

I
Research in science education s'hm{i]dtﬁz i;ﬁ;:ﬂm_ obley
of devﬁ}ﬂpiﬂﬁ: t::e:;lii ;!;:EE:;] ue frame, an t:?uﬂ(.!-'cfk for the war|y ang
a pms:;nto :;:nes ﬁur]d of deeds and aca_?iﬂ.ns_ Scéenf}llf:l;’irjls};r 15 3 valy,
ag well as a method of attaining huma_n_rlghtﬁ j—:;f F—_'T ey ﬂsdihe only
value worth striving for in the trouble torn ol orm ! m domess,
to International levels. In our culturally l?lural sociefy ; ucation shoyij
foster universal and eternal values, oriented towardd the unity ang
integration of our people. Such education s_hnuld Elﬁlnam obscurantisp,
religious fanaticism, violence, superstition and fatalism.

Objectives of the study |
i,  Tocompare the scientific temper of govt. school boys with gov,
school girls on composite score of scientific temper scale.
To compare the scientific temper of private school boys with
private school girls on composite score of scientific temper scale
To compare the scientific temper of govt. school boys with private
school boys on composite score of scientific temper scale.
To compare the scientific temper of govt. school girls with privatt
school girls on composite score of scientific temper scale.

1.

v,

Hypothesis
i

There is a significant mean diff : -
im Eren pol boys
and govt. school ce between govt. sch

scale girls on composite score of scientific tempe
There ils significant mean differ
and Private school girls on co
scale.

iti,  There is significant mea

ii. i
ence between private school hmr:
mposite score of scientific temp*

scale Oh composite score of scientific €MP
iv.  There is significs
and ana’tE ﬁchf:!i}rit l;t:-f:n difference between govt school § :
scale Eitis on Compaosite score of scientific te™
Sample

The sample for the Tesp

. i _ nt g d ol
and private schools of Kashmi, Vﬂ“{f}r}; lzgﬁ[fqﬂlégc ted from di[fﬂentfﬂ;ﬂ
N=60 students (30 boys 3™

86 (




 15) reading 16 g0k, Tﬁ?hqnls in class 10" were se
E;gdﬁ‘ﬁts (30 buy = and 30 pirls) reading in pl‘i\"ﬂ.t‘EL
g]gﬂt‘ed as a sumple for the present study,

lected randomly. [N=60
school'in class 10" were

pata Gathering Tools

To measure scientific temper, Nadeem's scientifi

_ iy ¢ tific temper scale
cﬂnstrucl:ed and standardized by Prof. N. A. Nadeem was usedpt.:u collect
the data.

gratistical Treatment
i. Mean/5. D,
ii. t-test

Analysis and Interpretation

in order to achieve the objectives formulated for the present study,
the data collected has been tabulated as under.

Table 1.0: Showing the comparison of mean difference between Govt.
schools boys and govt. school girls on composite score of scientific

temper
Group N M S.D | t-value | Level of
significance
Govt. Schools Boys | 30 18.03 | 2.00 | 1.6 Not Significant
Govt. School Girls 30 17.23 1.89

The perusal of table 1.0 shows that there is no significant mean
difference between govt. school boys and govlL schools girls on ‘composite
score’ of scientific temper scale. The calculated t-value (1.6) is less than the
iabulated t-value at .05 and .01 level. Thus the hypothesis which reads as,
there is a significant mean difference between govt. school boys and govt.
schaol girls on composite score of scientific temper scale stands rejected.

Table 1.1: Showing the comparison of mean difference between private
school boys and private school girls on composite score of scientific

temper
Er_r;;p N M 5. D | t-value | Level of
significance
q"'-'--__ a e
Private School Boys| 30 7853 | 2.24 | 3.08 Significant at
'I'-,_‘____ - I
_lir_l_‘-:nte School Girls| 30 | 2646 | 2.96 01 level
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_ | ¢ there is a significant meg,,
The perusal of table 1.1 shows th: and private school girlg o

différence between private school boy! sval :

composite score of scientific temper scale. The iﬂcf;i?g;;c:fm(j '[ﬁ{ s
greater than the tabulated t-value at .05 and' 01 e ant mean dﬂ‘rém =8
the second hypothesis which reads as, there is a signific Nce

between private school boys and private school girls on composite score of
scientific temper scale stands accepted,

Table 1.2: Showing the comparison of mean difference be;wm‘:-n gt:f:t
school boys and Private School boys on composite score of scientific
temper scale

Group N M S.D | t-value | Level of
significance

Govt. School boys | 30 | 18.03 | 2.00 | 15.61 Significant at

Private school bays | 30 26.46 2.24 01 level

The perusal of table 1.2 shows that there is a significant difference
between govt. school boys and private school boys on composite score of
scibntific temper scale. Since the calculated t-value 15.61 is greater than
the tabulated t-value at.05and .01 level of significance. Thus the hypothesis
which reads as there is a significant mean difference between govt. school

boys and private school boys on composite score of scientific temper scale
stands accepted.

Table 1..':::Shuwing the comparison of mean difference between EOvt,
school girls and private school girls on composite score of scientific
temper scale

Group N M 5. D | t-value Level of
i . | significance
Govt. School girls | 30 | 17.23 | 1.89 17.65 Sigriificant at
Private school grils 30 28.53 2.96 01 level

govt. school girls and private school girls on com

: osit T
temper scale. The calculated t-value (11.65) is gre POsite score of scientific

ater t_han the tabulated t-
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Conclusion

1, Itwas found that there is no significant mean difference between
govt. school boys and govt, school girls on composite score of
scientific temper scale, Thus the hypothesis which reads that
there is significant mean difference between govt. school boys
and govt. school girls on composite score of scien tific temper
scale stands rejected. '

2, It has been found that there is a significant mean difference
between private school boys and private school girls on
composite score of sclentific temper scale. The mean difference
favour private school boys, Thus the hypothesis which reads as
there is a significant mean difference between private schoal boys
and private school girls on composite score of scientific temper
scale stands accepted. '

3. It was found that there is a significant mean difference between
govt. school boys and private school boys on composite score of
scientific temper scale: The mean difference favours privat school
boys. Thus the hypothesis which reads as there is a significant
mean difference between govt. school boys and private school
boys on composite score of scientific temper scale stands
accepted.

4 It has been found that there is a significant mean difference
batween govt. school girls and private school girls. The mean
difference favour private school girls. Thus, the hypothesis which
roads as there is a significant mean difference between govt.
school girls and private school girls stands accepted,
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A Study of Adjustment of Male and Female
Secondary School Teachers

Najmah Peerz, dat

The candid and courageous facing of reality, facing the ACtual
conditions in one’s own environment and being aware “_‘f the quality of
one’s own existing, capacities, is a prime characteristics of adequate
personal adjustment. Adjustment processes cam'-'ﬂﬂfms.l}'_lmﬂ“ h‘?mgﬁ‘hﬂ'{e
hand in glove relationship with human nature. It is adjustment, which is
responsible for the organization of behaviour of life situations at home, at
school and at work. We are deeply influenced by adjustment whether it is
good or bad. Through out the world it has been the constant attempt of
humans to adjust themselves with the changing circumstances. However,
the concept of adjustment has attracted the attention of psychologists. They
agree that a well adjustment person is very much a need because he is the
one whose needs and satisfaction of life are integrated with the sense or
social feeling and accepiance of social responsibility,

Adjustment is a process which helps the individual in bringing about
harmony, stability and satisfaction in his environment viz, home, health,
social, emotional and vocational conditions. It helps him to sabisfy his needs
and desires.

No discussion of the present educational scenario can be complete
unless we focuss upon the teacher, the central figure in the whole field of
education. The role of teachers at present in changing. Teacher has a
distinguished position in the tripolar process of education. It is no
exaggeration to repeat that it is the teacher around whom the whaole
educational process revolves.

The education commission (1964-66) remarks, of all different factors
which influence the quality of education, the quality, competence and
character of teachers are undoubtedly most significant. Therefore, collective
and planned efforts should be undertaken to inculcate in the teachers the
positive attitude towards their profession. It has been seen that positive
attitudes and good personality make the task of a teacher more satis{ying
and rewarding. A teacher in the classroom creates an emotional climate
just by being friendly or unfriendly, tolerant or critical, humble or sever.
This affects students because they learn mostly by behaviour. A teacher
who is himself fearful and tense and above all hostile towards his students
tan create worry and insecurity in the students. The learning is also
influenced by the behaviour and personality of the teacher. The assessment
of teaching success greatly interest the present day researches in the field
' Assistant Professar, Department of Education, University of Eashmir, Brinagar

il




of teacher education, and they are eager to find out the factors which
influence the day to day performance of a teacher in the teaching-learning
process. In addition to the factors responsible for teaching success, the other
contingent variables which matter area product of the environment, and
there are home, health, social and emotional conditions of the teachers or
would-be teachers,

As far as the adjustment problems of the teacher are concerned, it is
difficult establish whether one or the other area of adjustment is directly
or indirectly responsible for their adjustment. It will be a tall claim to day
that the heart of adjustment problems is precisely found either in home
conditions, health situations, social position and emotional set up or
occupational involvement.

Need and importance

The influence of adjustment on the life of the individual is tremendous.
Infact adjustment has much in common in meaning and usage with the
terms like theoretical, economical, aesthetical, social and religious values
employed in several departments of human activity.

The education commission (1964-66) after reviewing the status and
ser vice conditions of teachers have pointed out, of all the different factors
which influence the quality of education and its contributed to national
development, the quality, competence; personality and character of teachers
are undoubtedly the most significant, Nothing is more important than
securing a sufficient supply to high quality recruits to the teaching
profession, providing them with the best possible professional preparation
and creating satisfactory conditions of work in which they can be fully
effective. We are, however, convinced that the most importance factor in
the contemplated educational reconstruction is the teacher, his personal
qualities, his educational qualifications, his professional training and the
place that he occupied in the school as well as in the community. The
reputation of a school and its influence on the life of the community
invariably depends on the kind of teachers working in it. “Priority of
consideration must therefore, be given to the various problems connected
with the improvement of their status.

It is necessary to make an intensive and continuous effort to raise the
economic social and pmfessinnﬂ! status of teachers In order to attract young
men and women of ability to the Pl’ﬂfEHEiﬂl‘lﬂl and to retain them in il as
dedicated, enthusiastic and contented workers.

Statement of the Problem
“A study of adjustment of male and female secondary school

teachers”
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Objestived ot Ihe Bmdy.ﬂven have been

formulated for the present study,

'It'he fg!lm:uigg t:zi:*: dfus ¢ of male and female secondary schgq;
: o$ tmen
teachers. achers on home adjustment
2, To mmpnr: ﬁ:{: ::g ::E:}: :acherg on he.ﬂ.!th adjustment,
3. $n_mmP::e male and female teachers on social adjushzﬁent.
éi T: :ﬁgm male and female teachers on emotional 'ﬂdlus?nfm-
&. To compare male and female teachers on occupational
” ;’g]::;'!:z male and female teachers on over all adjustment.
Hypﬂ';::f;puthesis for the present study have been fnrxfmluteid as under:
1. Male and female secondary school teachers differ signiticantly
on home adjustment. oy
2. Male and female secondary school teachers differ significantly
on health adjustment..
3. Male and female secondary school teachers differ significantly
on social adjustment.
4. Male and female secondary school teachers differ significantly
‘on occupational adjustment.
5. Male and female secondary school teachers differ significantly

on over all adjustment,

Method and Proceduare

Sample:
100 secondary school teachers (50 male and 50 female) have been taken

as sample subjects for the present study. The samples were taken randomly
from their respective schools in district Srinagar.

Procedure:
In-order to collect sample for the present study Bell's Adjustment

lventory (adult form) was administered. The Inventory was administered
to the sample subjects in the respective institutions. The sample was
collected from the various secondary schools of district Srinagar. The data

was collected by applying random sampling technique.

Statistical Treatment;
The data was analyzed by applying ‘'t test for testing the d;
- L the differences
between male and female secondary sch ) b ATt
of adjustment, ¥ ool teachers on the various areas
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iuml?ﬂi' and Interpretation of Data

Table:1
Mean comparison of male and female secondary school te
achers-on
home adjustment (N=50 in each grnyup}
___ Male Female | ‘t’' value Level of significance
Mean | 6.98 7.11 0.36 Not significant
s.D 1.75 1.73
Table: 1 ‘

Shows mean comparison of male and female seconda

on their home adjustment. Itis evident from the table that male and female

secondary school teachers do not differ significantly on their home
adjustment.

Table: 11

Mean comparison of male and female secondary school teachers on
health adjustment (N= 50 in each group)

ry school teachers

Male Female | t' value Level of significance
Mean 6.88 7.84 2.5 Significant at 0.05
5.0 1.38 2.45
Table: 11

Shows mean comparison of male and female secondary school teachers
on their health adjustment. 1t is obvicus from the table that the t‘i"-*‘ﬂ gEroups
male and female differ significantly at 0.05 levels on their health adjustment,
The table reveals that female teachers have more health problems than
male teachers.

Table: 111
Mean comparison of male and female secondary school teachers on
Social adjustment (N= 50 in each group)

Male Female | ‘t' value Level of significance
Mean 71 7.4 0.6 Not significant
2.D 2,13 2.13
Tﬂ-‘hIE; 11

Reveals that the meﬂr_ﬂ.
*choa] teachers on their socla _
Male and female secondary teachers

S0 » :
“Hal adjustment.
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comparison of male and female secondary
| adjustment, ILis evident from the table that
do noet differ significantly on their



Mean comparison of male and fem
emotional adjustment (

Table: IV

ale secondary school teachers op
N=50 in each group)

Mal Female | 't value Level of significance
M 6 ;BE 6.7 0.5 Notsignificant
ean ; g |
S.D 2.20 1.62
o male and female secondary school teachers

Shows the mean comparison of m
an their emotional adjustment. It is evic
secondary school teachers do not differ si

Table: V |
Mean comparison of male and female secondary school teachers on
occupational adjustment (N=50 in each group)

dent from the table that male and femaje
gnificantly on their emotional adjustment.

Male Female | ‘t’ value Level of significance
Mean 6.92 7.1 0.2 Notsignificant
S.D 1.34 1.65
Table: V

Shows mean comparison of male and female secondary schoolteachers on
their occupational adjustment. It is obvious from the table that two groups male
and female do not differ significantly on their occupational adjustment.

Table: VI
Mean comparison of male and female secondary school teachers on over-
all adjustment (N=30 in each group)

Male Female | t'value Level of significance
Mean 34.36 36.15 0.97 Notsignificant
S.D B.B 9.58
Table : VI

Shows mean comparison of male and female secondary school teachers on

their over-all adjustment. It is evident from the table that ma

le and female secondary

school teachers do not differ significantly on their over-all adjustment.

Conclusion:

The fnl[nwin_g conclusions were dr
There is not significant differ
& female secondary school te

1

o

awn for the present study:
ence between the
achers on home adjustinent.

two groups male



2. Female secondary school teache
than the male secondary school t:.:;;i_mwe health problems

3. Male and female secondar school t .
significantly on social adjushrxent. eachers do not differ

4. There is no significant difference between male and female
secund._ary sch::ml teachers on emotional adjustment.

5. There is no significant difference between male and female
secondary school teachers on occupational adjustment.
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le & Female pq
: t Problems of Ma st
Adjustmen Craduate Student

Parveen A.aminil
Aasia Maqbogjss

Inhﬂit;j:::trrlnent implies the process I:::}f Wfflfh s P-'EI'E?TI} C:*;l;'tgez I}':s.s
behaviour to achieve a harmonious relam‘mﬁ%'u!: betWEEfl im iﬂn ! is
environment. The process by which the individual mat_mhami a E:;E of
psychological and physiological balance between his nee s and the
circumstances that influence the satisfaction may be hlarmedl as adjustment.

Some psychologists regard adjustment as bEhavu:{ur direc:ted towards
the reduction of tension. This means it is a matter of interaction between
the individual and his environment. The adjustment thus means that
characteristic way in which individual perceives, reacts to and satisfies the
major problems of his life.

Need and Importance

Since adjustment has a profound effect on the over all behaviour of

individual whether male or female, it was decided to study the adjustment
problems of the P.G students of Kashmir university ,

Adjustment here has a special connotation re

presenting its four aspects
viz, HOME ,SOCIAL ,EDUCATIONAL and E

MOTIONAL conditions as

Statement of Problem

“Adjustment problems of male and female
t
comparative study'’ Postgraduate students — A

Objectives.

l.  To compare P.G boys and girls of faculties i
: _ of science and social
science on HOME, SOCIAL, EDUCATION
dimensions of adjustment and in 3 Al and “MIOINAL

ggregate
HYPOTHESIS
1. Thereisa significant mean difference between P.Gb
:‘r!':-lﬁﬂﬂinlE Professar, Department of Educ ' -

ation, Univers;t
Ed Studeny, Depar':rm:-nt'nl' Educnllun. Univnrulty n; k‘-’;;:f::h

%

¥s and girls of

mir, Erinagar
Stinagar




faculty of science on HOME, SOCIAL
EMOTIONAL dimensions of adjustment . EDUCATIONAL, and
There is a significant mean difference between P.G -
faculty of suciaitscience on HOME, SOCI AL?E}E)UE:Y;IE“;A%IIE u::
EMGﬂﬂNﬁtL dimemsions ﬂfﬂdiustment_ ' , an
There is a significant mean difference between P.G boys a :

- : . nd girls of
faculty _nf science and social science in Eggregat}; on vg;:i“:S
dimensions of scale viz. HOME, SOCIAL, EDUCATIONAL,

EMTIONAL.

e

Tool:
Adjustment Inventory by D.N .Srivastava and Govind Tiwari,

Statistical Analysis:
For this purpose the data was subjected to [t] test and for establishing

the adjustment problems of students , the collected information was
properly arranged and was put into the following tables.

Table-1.0
Showing the significance of mean difference between the PG boys and
PG girls of Faculty of Science on Home dimension of adjustment

Group N MEAN | S.D t value Level of significance
PG Boys 40 11.3 0.158 1.16 Not significant
| P.G Girls 40 11.85 2.15

Table-1.1

difference between the PG boys and

Showing the significance of mean
n of adjustment.

PG girls of Faculty of Science on Social dimensio
Group N MEAN | S.D "t value | Level of Significance
.G boys 40 14.875 3.12 0.36 Not significant
PG girls 0 | 15125 | 3.04
Table-1.2

the PG boys and

Showing the significance of mean difference between
n of adjustment.

PG girls of Faculty of Science on Educational dimensio

Gm"” N MEAN 5.D ' value | Level of significance
40 5.2 1.876 0.38 Nolt significant
40 5.05 1.579
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Showing the significance of mea
PG girls of Faculty of Science on

Table 1.3
n differe

nce between the PG hﬂj?g ang

Emuﬁﬂ“il diﬂTEﬂBiﬂﬂ of ﬂdi““““ﬂnt.

N VEAN 5D 't value Level of significance
Ergl::p 40 21.8 4.91 0.49 Not significan
G boys i ;
P.G girls 40 22.3 4.13
Table 1.4
Showing the significance of mean difference between tfhEdI?'G ::mfs and
PG girls of Faculty of Science on Total dimension of adjustment
Group N MEAN S.D t* value | Level of significance
P.G boys 40 53275 | 8.78 0.46 Not significant
P.G girls a0 54.125 | 7.54
Table 2.0

Showing the significance of mean difference between the PG boys and
PG girls of Faculty of Social Sciences on Home dimension of

adjustment.
Group N MEAN | 5.D t" value | Level of significance
"G boys 40 11.8 2.325 042 Not significant
P.G girls 40 12.05 1.766
Table 2.1

Showing the significance of mean difference between the PG boys and
PG girls of Faculty of Social Sciences on Social dimension of

Shnwi:!g the significance of mean differe
PG girls of Faculty of Social Sciences o

adjustment.
Group N MEAN | S.D 't value | Level of significance
P.G boys 40 16.325 2.978 0.039 ot significant
P.G girls 40 16,3 2.714
Table 2.2

nce between the PG boys and
n Educational dimension of

adjustment.
G — RERE & B FIY]
P_:u: N MEAN | 5.D t" value | Leve] of significance
}. ys 40 5.7 2002 | 0.76 Not significant
PG girls 40 5.375 1.82

L




r

ghowing the siti i

pG girls o

Table 2.3

vance of mean difference betw
R e
oty of Social Sciences on Emmiu::lthe PG boys and

dimension of

) adjustment,
N MEAN | S.D ‘t' value | Level of significance
40 21.975 4.748 0.97 Mot significant
40 22,95 4.26
Table 2,4

showing the significance of mean difference between the PG boys and
PG girls of Faculty of Social Sciences on Total dimension of

adjustment.
Croup N MEAN 5.D 't" value | Lewvel of significance
.G boys 40 56.35 8976 0.09 Not significant
P.G girls 10 5532 | 7.51
Table 3.0

Showing the significance of mean difference between Science and
Social Science students on various dimensions of adjustment.

Dimension Group N MEAN 5.D ‘t"'value Level of
significance
Home Science 80 11.58 2.03 1.09 Not
Social Science BO 11.93 2.06 _significant
Social Science 80 15.0 3.08 2.83 _ Signilicant
SocialScience 80 16.31 2,85 at 0% level
Educational Science RO 513 1.73 1.4 Not
= SocialScience 80 5.54 1.92 significant
Emaotiona) Science 80 22.05 4,54 | .57 Not
L SoclalScience 80 22.46 4.51 significant
Composite Science 80 53.70 8.1B 1.65 Mot
b SacialScience B0 55.84 8.27 significant

| {
Merpretation and Discussion: o
The perusal of tables-1.0,1.1,1.2,1.3.show the significance of mean

dh‘ference between postgraduate boys and girls of faculty of science on
"Me, social, educational, emotional dimensions of adjustment Since the

Val

99

“lculateq ¥ values [1.16], [0.36],[0.38], and [0:49] are less than the tabulated
“€at .01 and 05 level of significance. 50 the above tables reveal that




Y

there is no difference between P.G boys and girls of fﬂcult}rfui ds:::li*ﬁcﬂ an
Home, Social, Educational, and Emotional dimensions n‘:fiza;‘;ﬂm““t-
Therefore Hypothesis no.1 which reads as 'th'i"'Ef *;‘ ;ilg of qci:ﬂ:‘“n
difference between postgraduate boys and girls © af .:Ilzyustn;ents t: on
Home, Social, Educational and Emotional dimensions of acj nds
rejected, Ay :
i The perusal of tables-2.0,2.1,2.2,2.3.shows _the SI%H‘IE?;E;EB?:E?;E“
difference between ngtgrﬂduﬂtE boys and g:ris ol FECU ?-d'ugtn-mn[ g (3
on Home, Social, Educational and Emotional dhnenﬂgng 1!;jl?']I are Iesé th:z
the calculated [t] values [0.42], [[1.[]3'_?], _[t}.?ﬁ] sad. | -b. e tables reveal
tabulated value at .01 and .05 level of significance. 5“,"]1“5 ?v ltr of 6 d“l
that there is no difference between p-§ boys ﬂ'_'"l gﬂlf af act t}"T‘; m;“
science on Home, Social, Educational, and Emﬂ“t'“““i dimengions. "leretme
Hypothesis no.2 which reads as there is _signifn:.ant n'fean difference helwx?en
postgraduate boys and girls of faculty of social science on Home, Social,
Educational, and Emotional dimension of adjustment stands rElE"ftEd-

The perusal of table 3.0 shows the significance of mean dtfl_‘erenl:f.-
between science and social science students on various dimensions of
adjustment. viz Home- dimension of adjustment the mean difference is
insignificant as the calculated t value [1.09] is less than tabulated [t] value
at .05 and .01 level of significance. On Social dimension of adjustment the
mean difference is significant as calculated t value [2.83] is greater than
the tabulated [t] value at .01 level of significance. On Educational dimension
of adjustment the mean difference is insignificant as calculated t value
[1.4] is less than the tabulated [t] value at .05 level and .01 level of
significance. On Emotional dimensional of adjustment the mean difference
is insignificant as the calculated t value [.57] is less than the tabulated [t]
value at .05 and.01 level of significance. Therefore the Hypothesis no.3
which reads as there is a significant mean difference between bo s ,;]

girls of faculty of science and social science in aggre p-g boys an
dimensions of scale viz Home, Social, Educati 58 Lgate: G ¥Aarious
; . ' cational, and Emotional ,stands

acceptled for social dimension of adj i :
e . justment and is rejected fo
Educational, and Emotional dimensions of adjustment . : * Homs)

Discussion:
~ Post graduate male and female students
science of university of Kashmir were found
dimensions of adjustment viz HOME
EMOTIONAL .But in aggrepate the :
were found differently adjusted |

of faculty of science and social
equally adjusted on different
. SGCIAL: EDUCATIONAL and
students of science and socigl science

Conclusion:
l. No significant diffe




irls of faculty of science hom i i
Elimensiﬂﬂ nf?djustment. me, social, educational, and emotional
p. Nosignificant difference was found between postgraduate male and
female sh%dents of faculty of social science on home, social, educational
and emotional dimension of adjustment, |
3, Nosignificant difference was found between postgraduate male and
female student in aggregate of faculties of science and social science
on home, educational, and emotional dimensions, but there is a
significant difference between postgraduate boys and girls in
aggregate of faculties of science and social science on SOCIAL
dimension.

Suggestions for Further Research;

1. For better adjustment of postgraduate students in the University of
Kashmir, proper guidance should be provided to the students right
from the school up to the university level.

3 In view of Hmes and resources the study was limited to a small sample
of students at postgraduate level in the university of Kashmir,

3. A comparative study of male and female students would be
worthwhile for establishing adjustment problems which are common
among both sexes. it would also highlight in what type of adjustment
problems both sexes differ.

4 Comparative study on adjustment problems should be taken among
various other faculties of the university of Kashmir.

5. Study may be repeated on a large sample.
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Haunting Problems of Education among
Gujjars and Bakarwals of Kashmir

Mohd Sayid Bhat*

The state of Jammu and Kashmir is diverse and different in
ggugrﬂphifﬂi and socio-religions and ethnic composition. Itis an established
fact that the developmental level of all the comprising sections of our state,
cubmit a quite contrary picture. There are sections with sound economic
pase on the one side and on the other there is no dearth of social groups,
hardly living hand to mouth.

Gujjars are one of the beautiful compeonents of our social fabric who
live sparsely throughout Jammu and Kashmir mostly in hilly areas.
Physically robust and attitudinally hard worker, religious orthodox,
economically backward and straight forward in dealings, simple in living
and look and unfortunately far far behind in education. How can a
progressive society come into existence if any of its planks is fragile? While
discussing the various tribes of Kashmir, Sir Walter Lawrence, in his book
The valley of Kashmir refers to Gujjars as:

"They are all Musalman by religion; they are a fine
race of man, with rather stupid faces and large
prominent teeth. Their one thought is the welfare of
the buffaloes. They are an ignorant, inoffensive and
in their relation with the state are indefinitely very
honest.”

Gujjar and Bakarwal is a deprived and under privileged community
of ammu and Kashmir state, The community got Schedule Tribe status in
1‘3‘?] in the state. More than 11 percent population of the stat belongs to
this community, The literacy rate of Jammu and Kashmir State in 2008 is
More than 5 percent but in Gujjar and Bakarwal community it is only 32
Percent. Government of India with state governments is fighting very hard
for Universalisation of education to enhance 100 percent literacy rate but
e target can not be achieved unless this community gets various special
Pr"-"‘"llﬂimm of education in the state as this community is still living a Stone

F:.hfﬁ-dﬁffective steps should be taken to transform this community with
'Tattitude, outlook and approach toward education,
With E“iiar_an]:! Bakarwal Education in Jammu and Kashmir State is beset
3 dely multiplicity of problems some of which are really complex and need
solun T ote; concerted, systematic and immediate approach for their
nf Jon. But one is pained to see what is actually being done to solve s
thE'I'n Tl‘l h P - .‘F'l E ) some
; € real issue is not touched upon, rather the complex problems

By
"Er. Govit, College of Education, M.A. Road, Srinagar
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) Canty pallistives wi
AIe over simplified and solutions offerc! which #¥ v With

Out dealing with underlying causes. thing concrete in the
The government seems determine ' consider it, it implies
direction of universalisation of education. ‘-f'l_ﬂ’h*-’_"_"":" Lt tor the ‘:Sujiar an;
education of every educable child. IL 1s ﬁlﬁlﬂm'??mmre acute. Nationa
Bakarwal community for among them the Pr?:blum I-r national perception
Policy of Education 1986 has stated that, X ﬂuental to our all round
EDUCATION is essentially for all. Thiﬁ is fundamhaﬁiEEE the: equity. in
development, material and spiritual. o Emph community without
education. It must be accessible to every sechion af Fae ally disadvantaged
any distinction, It may imply that hither to IE'H:]- uc;:.lnﬂﬂ n iﬁ-surance that it
section such as G"_‘jia':nd Baikbalrwmﬁlﬂff:;l: I'j'iflll'lzlgl"’ﬂa"lﬁ;ﬂﬁ has given special
i accessible t - : H
:E.idtze:dv:;‘:-ﬂ:;: to 5C's and ST's. Besides general policy .eputnmat.mg
measures and directives to rejuvenate education in genet al, it states EDT}E
special measures for the education of disad?a:ﬂtﬁg‘?d when 1f stated the
following measures to bring immediate, positive and fruitful changes in
backward sections of our population: o

©  Priority shall be given to open new primary schools in tribal areas
under Tribal Welfare Schemes.

0  The socio cultural milieu of ST's has its distinctive characteristics
including their own spoken languages. This underlies the need
to develop the curricula and devise instructional malerials in
their own languages at the initial stages with arrangements for
switching over to the regional language.

d Lo o 5o

© Educated and promising youth shall be encouraged and trained
to take up teaching in tribal areas.
©  Residential schools shall be established on large schools to adnii
mit
more tribal children in schools. s
o

Incentive schemes shall be formulated for i
itive sct 5 the tribal people
I-;eup:fng in wew"ﬂxar special need and life style, 5Ch01\iﬁ'sh?p5
g:nr higher education shall emphasize technical, professional and
ara professional courses, Special remedial courses and other

sycho social impediments shall be
performance in various courses

ducation canters shall be opened on

dominantly inhabited by ST population
1986, it is clear

provided to improve their
© Anganwadi and adult e
priority basis in areas pre
Keeping in view the above ro




with thi{il‘ fu]J_ plarhci{p_a_unn in Fhe Bovernment plans and programmes for

Ecﬂngﬂ:llf; social, P(: itical and cultural Progress that the EﬂCiEl‘y as a whole

i making. Am‘ﬂng.hl allﬁthe schemes for the tribal welfare in the stat of

Jamn'!': and Kashmir, Gujjar and Bakarwal education should remain topmost
rioTiy-

Since i1""'33'E'l—"‘?—"_‘“"!‘3"""'*"*- the problems of development of the tribal

communilies especially the problems of Gujjar and Bakarwal communi
have been seriously taken into consideration for the upliftment and
amelioration of their conditions, It is significant that our constitution has
given due care while protecting the various rights of this community. [t
has taken care of the educational, economic and pelitical aspects of this
community. These constitutional provisions have mutually reinforced
Tribal Panch Sheel approach. However, it is little unfortunate that certain
important consideration like develo ping Gujjars and Bakarwals along with
their own lines of genius and optimum utilization of available natural
resources in the form of land and forest as not given due consideration,
These are nodoubt the people who are educationally and economically very
weak but they are living in the richest areas of the world [in forest areas].
The emphasis is more on giving monetary help rather that using their
traditional skills at available natural resources,
_ With this realisation, Article 46 of the Indian constitution under the
Directive Principles of State Policy, enjoins upon the government both state
and central for promoting with special care the educational and economic
interests of the weaker sections of the people and in particular of the
Schedule Castes and Schedule Tribes. In order to translate into actions the
spirit of the constitution, increased provisions have been especially made
i successive plans for the educational development of the tribal people,
But it is felt by all the concerned that the Gujjar and Bakarwal tribe of
Jammu and Kashmir state has not been able to take full advantage of the
UPportunities for which educational progress among this tribe has not been
Possible up to our expectation . ] _

No doubt, the state government provides assistance to this section of
Pepulation in the form of free uniforms, mid day meals, reading and writing
Materjal, scholarships, hostels and other facilities. There is reservation of
Seats both in academic as well as in employment side. But in spite of these
Provisions this community is still groping in darkness of age old apathy
Nd inertia towards education. The reasons deserve immediate
““Nsiderations. Some of them as found by the investigator while doing his
Study are poverty, superstition, geographical location, superiority complex

"}_{ 100 tribals and so on. But it was also found that the most important
Urdles in the direction of Gujjar and Bakarwal education in the state are;
1, Language difficulty [medium of instruction] and textbooks.

Want of right type of teachers [teachers with in the community].
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P ) sraly molye Eiar "“f“':‘-lllieg
1f suitable steps are tnkeo tO eradicat

. adocation of Gujjar
considerable improvement in the sphers @ wlaeat L
Bakarwals could be achieved.

Mother tongue plays an important role
has number less emotional attachments and ‘ due cognizance in the
Due to its importance, this factor should be given es. But owning to the
planning and execution of educational Pf‘-’gr?.mll-:;e in case of Gujjars and
following difficulties it is not so easy and practica

Bakarwals of Jammu and Kashmir. _

© The vocabulary of Gujjari Language 15

languages in the state. . il thitugh out the

@ This section of population 15 scattered thinly
state. L
They are residing in hilly areas. _

ThE; conshitute En_ly 11 to 12 pEl_'EEJ'lltﬂf state population.
Gujjari language has no authentic scripts. ‘ o
This language is not equipped to provide technical, scientific and
advanced education. And _

Imparting education in Gujjari Language would incur a huge
expenditure which government may ill effort.

However, there is considerable thinking that the Gujjar and Bakarwal
children should be imparted education in nursery classes in Gujjari
language.

But this has not been possible due to the above handicaps and it is
widely felt that on account of the drawbacks existing in primary education
which is the gateway of all types of education, Gujjar and Bakarwal tribe
is lagging behind in education.

Under these circumstances, Article 350-A of Indian Constitution lays
down that, “It shall be the endeavour of every state and of every local
authority with in the state to use the mother tongue as a medium of
instruction for the students at the primary education level.” Dhebar
Commission has sugge‘sted the policy that, “A possible COmMprONIin FoviEs
to use to be that in the first two years, lessons should be imparted invariabl
in tribal dialect 0 as to make them understandable to the tribal children
we have found during our tour that the tribal children pick up their Sub'ec[;
much more easily when the subjects are taught even verbally in their i:uwn
dialect.” Since preparation and publication of text books in such [éﬁg uage

is difficult, the maximum that can be done in this line i i :

in those languages which have direct concern wi:}f E:giﬂ??ff‘:;?mfsrﬁ
Punjabi, Urdu, Phadi, Postoo, Awani and others to write in Gu”ﬁgri ge like
But it should be so prepared as to enable the Gujjar and Bakan:rj | ;‘?Ir:lpts.
to learn the Gujjari language with ease. Though a good Ef‘te . al chi ren
words, idioms and phrases may be used and materials l:ur tezt':Ef‘lgtilthI“:;

in the life of an individual, |
cultural ties with the people,

nolt as rich as other

o000

o
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steady switch over the Gujjari medijum of instruction. Recently Tribal
Research and Cultural Foundation [TRCF] in Jammu and Kashmir has
shown that person having technical know-how and proficiency in the
dialects along with phonetic and philosophical knowledge in the Gujjari
language are very few. Hence, the better method for approaching this
crucial problem would be Preparation of hand books in this language, These
hand books on the latest linguistic and phonetic principles are to be shaped
in such manner that they can be immensely helpful in using the nationalized
text books successfully and effectively by our teachers. There may be twa
kinds of guide books:

@ For overcoming language difficulties. And,

O  Formaking the attitude of teachers favourable and sympathetic

towards Gujjar and Bakarwal life and culture.

Some times it is found that teachers, workers and officers maintain
their supremacy over the Gujjars and Bakarwals and show themselves as
self appointed benefactors. These do not help the situation. Thus, in order
to bring about the fostering clear understanding, friendly spirit, fellow
teeling and better appreciation of tribal culture among the teachers and
field workers, suitable hand books should be brou ght out for them by the
Tribal Welfare Department in this state without any delay.

Teachers are pivotal and catalytic agents in the process of
transformation of Gujjar and Bakarwal education. All efforts for bringing
about desirable changes in this commu nity may go in vain if teachers are
notappointed within the Gujjar and Bakarwal community. It was ohserved
that in Gujjar and Bakarwal schools only 15 to 20 percent teachers are from
this community and among which more than 76 percent are untrained, 1f
qualified persons are not found within this community then right type of
teachers [who have positive and favourable attitude towards this
community] should be posted in Gujjar and Bakarwal Basties. With the
existing conditions, it would be useful if alter undergoing general training
lor teaching, teachers with favourable attitude towards Gujjar and Bakarwal
life and culture are selected to learn their dialect and then they be deployed
I those schools where Gujjar and Bakarwal students are enrolled. This
Orientation training should be organised as inductive courses for them

lore they enter into a new and different type of life, This will provide
Tudimenfa[}r knowledge of Gujjari language, customs and ethnography for
Ympathetic understanding and appreciation of Gujjar and Bakarwal way
of life and their problems. The teachers appointed and deployed in the
“Wjjar and Bakarwal Basties should be given special incentives and facilities
like Special allowances, free residential quarters which may go long way
in Promoting education in Gujjar and Bakarwal areas of Jammu and
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Role of Teacher in the Light of Sri Aurobindo
Gosh’s Educational Philosophy

Prof. G. M. Malik*
Ms, Rukhsana Akhter*®

“Good teachers are costly, but bad teachers cost more”
Bob Talbert

“Of all modern Indian writers Aurobindo - successive poet,
critic, scholar, thinker, nationalist, humanist - is the most
significant and perphaps the most interesting ... In fact, he isa
new type of thinker, one who combines in his vision the alacrity
of the West with the illumination of the East. To study his
writings is to enlarge the boundries of one’s knowledge... He is
a Yogi who writes as though he were standing among the stars,
with the constellations for his companions™.!

Born in Calcutta, then the capital of British India on 15 August 1872,
Aurobindo Ackroyd Ghose —the Western middle name was given to him
by his father at birth—was the third son of his parents—Dr. Krishnadhan
Ghose and Swarnalata Devi. The honorific ‘Sri’ was traditionally used as a
mark of respect or worship forming an integral part of his name. In Sanskrit,
the word Aurobindo means ‘lotus’. Lotus grows on the swampy soil, but
the mud or dirt does not stick to it. Aurobindo’s father chose this name for
him. thinking that it was unique, but he little suspected that in the language
of occultism, the lotus is the symbol of divine consciousness.

Sri Aurobindo Ghosh has made the most significant contribution to
the world of knuwiedge through his integral approach. He was as much as
man of action as a man of thought. His Integral approach finds place for
thought as well as for action, The worst evil in human life, according to

him,is onesidedness.

Integral or true ed ucation, according to Sri Aurobindo Ghosh, is not

only spiritual but also rational, vital 3“'51 Phﬁica‘*. To "-l“":""’-‘ Sri Aumhirfdn
Ghosh, “That alone will be true and living education which helps to bring
out full advantage, makes ready for the Full purpose and scope of hum:an
life, all that is in the individual man, ann:ll whu;h at the sametime helps him
to enter into the right relation with the life, mm‘d ﬂndlmuI of the people to
which he belongs and with the great total life, mind and soul ::{f th_e
humanity of which he himself is @ umia}nd his people or natioria living, a
separate and yet inseparate members .

' J ' f Kashmir, Srinagar.
i . t of Education, Unlversity of [ .
" ;:szu;t?slg:rg?trmmnl of BEducation, University of Kashmir, Srinngar
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Sri Aurobindo Ghosh engaps !t es R phiiusn]:?l-f hiﬁi
sevenly-eight years in the practice o T .[ii-irum the ulti'rga?e
complete affirmation, affirming the reatis b i

spiritual standpoint. He was sovereignly aware of the nation and of
variations in the concept of man, his life and destiny, ted in the res I.i:

humanity and the life of human race, wh:‘chl get reﬂex:ﬂf it Ed'i]f::ﬁue
philasophies of education, and developed his scheme eI o grEElnesn
rooted in “The developing soul of India, to her fUture e 1 0o R s
of her coming self creation, to her eternal spirit’, In m’] ac -:rru'uﬁ of lhr'
Aurobindo, has seen always in man, the individual a 5“_? ' a{:: i Nat ’
Divinity enwrapped in mind and body, a conscious mant Eﬂl_'r’:.;ﬂn mh slizre
of the universal self and spirit.* In his educational P il ﬂlsﬁp }r,_Sn
Aurobindo upheld the basic but rommonly forgotten principie T,E't 1t 18
the spirit, the living and vital issue that we have to do with, and there the
question is not between modernism and antiquity, but between an imported
civilization and the greater possibilities of the Indian mind and nature,
not between the present and the past, but between lhef present aqd the
future’ In devising a true and living education, three things according to
Sri Aurobindo—the man, the individual in his commonness and his
uniqueness, the nation or people and universal humanity —should be taken
into account. Accordingly, Aurobindo conceived of education as an
instrument for the real working of the spirit in the mind and body of the
individual and the nation. His thought of education for the individual will
make its one central object the growth of the soul and its powers and
possibilities, for the nation will keep first in view the preservation.
strengthening and enrichment of the nation—soul and its Dharma (virtue),
and raise both into powers of the life and ascending mind and soul of
humanity. And at no time will it lose sight of man’s highest object, the

awskening and development of his spiritual beine * |
the true and living integral Educatmrl::. 8-* A concept underlying

of subjects and even juxtaposition of v
provide facilities for varieties of
combinations of pursuits of K
works. These facilities are sq
each student and the teacher 50

ariet

aculties & of facultjes. The idea is (0

Varieti ;
» Varietieg nfsuhjetts and varicus

armony and Skill 10
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developmeiit could beencouraged.

'5" ""?”“hmd“ thEH speaks the three principles of true teaching that
]:r'l'ﬂ"'-f"'ﬂ‘“1 a sound basis of a system of natural organization of the highest
prf:cE_ESEE and movements of which the human nature is capable. These

r:nﬂEIEE are formed on the basis of the theory and practice of integral
education. These are:

The first principle of true education is that ‘nothing can be taught’.
The teacher is not an instructor or taskmaster, he is a helper and a guide.
His business is to suggest and not to impose, He does notactually train the
pupil’s mind, he only shows him how to perfect his instruments of
knowledge and helps and encourages him in the process. He does not impart
knowledge to him; he shows him how to acquire knowledge for himself.
He does not call for the knowledge that is within, he only shows him where
it lies.and how it can be habituated to rise to the surface,

The second principle is that ‘the mind has to be consulted in its own
growth’. The idea of hammering then child into the shape desired by the
parent or teacher is a barbarous and ignorant superstition. Itis he himself
who must be introduced to expand in accordance with his own nature. There
can be no greater error than for the parent to arrange beforehand that his
son shall develop particular qualities? capacities, ideas, virtues or be
prepared for a prearranged career. To force the nature to abandon its own
dharma is to do it permanent harm, mutilate its growth and defence its
perfection. It is a tyranny over a human soul and a wound to the nation,
which loses the benefit of the best that a man could have given it and is
forced to accept instead something imperfect and artificial, second role
perfunctory and common. Each one has i him something divine something
his own, a chance of perfec tion and strength in, however, small a sphere
which enables him to take or refuse. The task is to explore it, develop it
and use it. The chief aim of education should be to help the growing soul
to draw out which is best and make it perfect for a noble use,

The third principle of education is to ‘work from the near to far’, from
that which is and which shall be. The basis of a man's nature is almost
always, in addition to his soul's past, his heredity, his culture, the soul
from which he draws sustenance, the aim which he breathes, the sight he
sounds, habits to which he is accustomed. It is God's arrangement that
should belong to particular na tion, age, society, that they should be children
of the past, possessors of the present, creators of the future. The past is our
foundation, the present our material, the future our aim and summit.’

Sri Aurobindo Ghosh laid great stress on the ‘initiative power’. He
considered that teacher is an ideal or liberal who encourages the
development of this power by “Eliminating the admixture of the error,
caprice and biased fancifulness”, and follow the child “To grow into the
way of his own perfectiﬂns".“ According to him, the teachers “First work is
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will make up for any delay in taking - Mt he will lea
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ng;rli ::2ggin£ﬂwéhnsh believed that the tea'?heralisngt :l?g];:‘:?;il?rnzrt
task-master, he is a helper and 2 guide. His b:ﬂmf:i he only shows him
to impose. He does't actually train the pupils m ; » | 6 and- encouri
how to perfect his instruments of knowledge and h® !;15' he shows hl:n-.rgf5
him in this process. He does’t impart kzﬂlfleigit:h;:ﬂwhere % Tos anz
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acquire knowledge that s written, an Itimate guide and yet the

habituated to rise to the surface. Teacher is the u
teacher plays an important role in arousing the educand fﬂwal:-fis bthe God
within. Sri Aurobindo Ghosh emphasizes an inner relationship between

the educator and the educant.
Sri Aurobindo Ghosh aspired that the teacher should be able to
eliminate his ego, master his mind, develop an insight intn_hmfnan nature
and to progress in impersonalisation. The most important thing ina teacher
is not only the knowledge but alsa the attitude, competence, character and
commitment. An intellectual excellence is not sufficient without or
development of other aspects of personality. The teacher should have the
capacity to project himself to the educand. He should be absolutely
disciplined and posses an integrated personality. According to him the
teacher is expected not only to inculcate knowledge but also to encourage
creative thinking, He has to become more of an advisor, a partner to talked
:g-ﬂj::n l;;i. t‘;uf;;ip Fsrffth?suthf:rﬂ]lﬁl?:vge ir'g:iiments rather than handoul
to productive and creative activities, Pcevote.more time and. enierg)
Thus, the teacher is the i . :
educations) 6ystem, By comiing ir::;s:h;n::gggant _eliemem in the .ent;.re
can develop a set of desirable and ct with the teacher, student
interests. Teacher can h and useful social habits, attitudes and
: elp this process by constant] '

and devising new ways and means of solvi ntly observing the student
Ing the various problems that

w : th
ays concentrate on motivatin g
ating

own problems. It is essential for the l‘E;};?b? enabling them to solve their
own behavior to create an atmosphe I to present 4 good model in his

The teacher should examine the child’s hab

personality and simultaneously he must try its and the characteristics of his

yhich the child can be usefully inf] to discover the conditions under

teacher make use of such uenced. The j -

T b ch methods by whi intelligent and devoted

various subjects to the students. He reajzeg th‘:h he can successfully teach
. at i

many things unconsciousty

students to use their own intelligence
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influence the students in the nchool, Theretore, the school and the teacher
pust aim ﬂfﬂem“.‘g o desirable social environment and at evolving proper
educa rional techniques.

References: |
y Times Literary Supplement, London. (N.D}. Retrived from

www.srim_:ruhiﬁ.dnum:ltzty.urg.lnﬁrinuru,flhwsnw.html]

5. Pani, R. N, (1997) inluﬁm‘l Education Thought and Practice p.22, A. P.H publishing
corporation, New Delhi,

3. Sen, 1, (1952) Integral Education, p.3, Sri Aurobindo international University Centre,

Pondicherry.

Aurobinde, S. (1990) On Education, Reprint, p.15, Sri Aurobindo Ashram,
Pondicherry.

Ibid. (1990) p.9

thid. (1990) p.16
Taneja, V. K. (2000) Educational Thinkers, pldb, Atlmntic publicatiun, New Delhi.

Sharma, R. N. (1985) Sri Aurobindo’s Philosophy of Education, p-208, first editions,

Vinod Pustak Mandir, Agra. _
Bush. M. B. (1978-83) Third survey of resenrch in education p.33 Vol NCERT,

MNew Delhi.

3

oo o

113




Curriculum Frameworks in Shaping Student's
Assessment

Dr. Y Sreekantps

bstract g
* Education being a subsystent of Society has to be dynani e
to keep pace with rapid emerging globalization. In spite of jlﬂ'&f ﬂ-t;m—
scomomic, Cultural, Linguistic and Religious diyersities, tnaid fas
come up with four National Curriculum meerunrks in the .t':':st 30
years, which reflect its ethos and concerns over different PﬂtlﬂdS of
time, While the first three Curriculiim Frameiworks emphasized on
behaviouriste appronch to learning the Curriculum Framework 2005

has come up with Constructive Philosophy, ahich may bring m sea
change in students assessment,

In a couniry where student evaluation determines teaching and
learning, whether this change will bring in a paradigm shift is to be seen.
As the earlier Curriculum Erameworks mel with little success, whether
Curriculum  Framework 2005 will remain a rhetoric or reality depends
on how it 19 received in schools. In this context a critical analysts of the
Curriculiom Framevork in shaping students assessment 1s made.

Introduction

Education is a dynamic activity and it and it has to undergo constant
changes from time.tn time in line with the changes in the society, as it is a sub-
system catering to the needs of the system. While the Country’'s human
resources are Flymg- to the needs of not only domestic, but also in}trematicmﬂl
markets, it ishighly imperative that the changing approaches towards education
must also become inegral and relevant practices in the mm&yﬂ: educ

In spite of the diverse languages, cultures and tr

came up with its first ever National Cyrri aditions the Country
ik = culu i 4
The Curriculum for the Ten-Year School - A mern;lg':.ij?;n:hFrame;#g{;I;

' e year ;

This was followed by three Curricy - ]
F!'nr_newurk for Elementary and M‘i:‘;;:;’*}iﬂ;i‘::; ks, National Curriculum
National Curriculum Framework for School Ed on ~A Framework, 1985
Curriculum Framework, 2005, -ducation, 2000 and Nationd!
The National Curriculum Frameworks
direction to the system as outlined jn th
Curriculum of a Country, like its Const
Country as also its Chief concerpg”

. E!“}' A crucial role in pmvidiﬂﬂ
ihul-‘Tst F"ﬁmework *The School
In 'thl:n, reflects the ethos of that

—— Present paper a detailed

Aurobindg Mirg. Evaluation National Councll ©'




discussica is made on the changing student evaluation of strategies through

successive Curriculum Frameworks, the need for equipping the teachers,

the Erﬂwing expectations of Polic markets f
. rom
and the prevailing system of Evﬂ!u};l.inn_ teachprs as evaluators

The Curriculum for the Ten-Year School ~A Framework (1975)

The farst-Cgrrlculum for School BEducation focused on the problem of
examination as it states, “In the present system either there is promotion
for *"1_1 students without examination or there is an annual examination
covenng }hE courses inducing the child tocrama large mass of half-digested
mf-.jnrmannn in a short time and thereafter forget it conveniently”. This
mainly highlights that whether the evaluation is not done or if done it is
highly a stereotyped one. The concern is also expressed over the inability
of the system to prepare the teachers in enabling on the right evaluation
practices in internal evaluation to ascertain the progress of students. On
the other hand the annual public examination are considered as a magical
solution to the learning assessment, and considering cramming of
information as equal to performance.

In also provided solution to this problem in the form of “bringing out
clearly the specific goals of education in the form of expected outcomes of
learning at each stage and then in relation to these outcomes, after courses
of studies in the form of sequences of units. So the emphasis was laid on
product assessment, through processes were also considered relevant
through employing variety of tools and techniques. The main philosophy
that governed the evaluation at this juncture was behaviorism and
taxonomic analysis of learning behaviors by Bloom and his colleagues and
this had & tremendous impact.

The NCERT played a stellar role in this campaign and so did some of
the school boards. Workshops were held all over the country to re-train a
large number of paper setters, evaluators, and moderators (Amrik Singh
et, at, 1997). On the whole, it can be safely said that the objective of
remodeling question papers was achieved to a substantial extent. After a
few years when it was recognized that by and large the new_st}rle of setting
question papers had been internalized by the school system, il was no longer
found necessary to go on with these training programmes. Evu_n a cursory
look at the question papers set in most school boards makes it clear that
both teachers and students- this sequencing is not without a deeper meaning
- have accepted the new system and it is here to stay.

Even one can go to the extent of saying that if there is one examination
reform, which has succeeded during recent decades, it was the attempt to
redesign question papers atthe secondary level so as to make them more
balanced, more valid and reliable. The Ramamurthy committee, which
reported in 1990-91, went into this question in some detail and gave data
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in regard to the status of implementation of exdi ration relorms at gy
school level, S repare questi

The teachers and paper setters were expee tifijll; I:hiitudgntﬂ ::;Tt:a?n
all above-mentioned instructional objectives to € o S, S in
different competencies in the cognitive domain. =7 y throu EP- se_d o
train the students on different instructional “hieﬁhvlfiblic E;u:il%ﬂlnlin{:IEr'nELI
evaluation, so that they would also Pﬂ'f“:; r:r:;i’g fation,

: | fulfilled due to ma : _
Hﬁw?"-‘"- %\:3 ::::hlul::l ;nlefre not prepared to elicit response on higher-level
instructional objectives. -

5 The textbook did not consist of good exemplary matf:rml on
higher-level instructions objectives in the form of questions.

3. The rigidity established in the system through which questions
were always required to be posed from the_textbnnlr:s_ only and
not beyond, constrained for preparing questions on higher order
questions such as understanding and application.

4. The Preparation of questions of knowledge level (under Bloom's
taxonomy knowledge represents only information seeking
through recall and recognition) is very easy compared to

preparation of other types of questions, and often teachers
resorted to this.

5. The training provided by Organizations such as NCERT did not
prove to be effective as the short duration training programmes
to teachers educators without proper follow up was a half hearted
attempt.

6.

Ther_e was no pgr;nlaﬁan downwards as the teacher trainers who
obtained training from National Level Organization such as

:Efii'[r; cg.uid m::rl. get down this to the level of practicing
hers, due to m‘adequate attention paid hy educational
administrators and mability of the teacher .

training forward. trainers to carry the
7.  Excessive emphasis on
; extern minati . :
no internal assessment lead Bk exa nation leading to little o7

! to | ' in . REFI T
evaluation processes of the 1Eﬂciiiﬂs of familiarization with the
B. Students’ performance '

9. Thf; negligence of evaluation
training programmes w 08
there is less practice op
of theoretical exXposib

g higher order questio™

ecls i , . .
P ' pre-service and in-servict

45 promineny, 1




were o ! conducted at mass le :
e et five, vel and if conducteg they failed 1,

For all the reasons mentioned above th
i aryb i - € rote
pecame quite rampant in the system of education, mem .
e quality Though the Curriculum Framework (1975) § deterioration i
mwrna-l assessment "as it takes root, and perso

i f standards are br
jowering o ought under check, th |
sxamination even at the end of Class X wil] pe becnnfeeggzijllapfbﬁﬁ
nt an

ould be abolished.”
The fﬂ““?“ expressed in the ﬂ-!?ﬂﬂ'E statement about “personal biases.
of the teachers” from the point of view of educational administrat o
policy mjakers -:li_d ngt make the scheme of internal eval uation on 1:;?: ?ﬂi
the public examination, as they were not reported in the year-end public
examinations. As a consequence of this the ideal of abolishing puhlj.;
examination a_u; the end of class X never got fulfilled to this davy.

Further in the Curriculum Framework (1975) as outlined, *evaluation
in order to be useful, should have the following characteristics.

I Itshould gradually cover a number of objectives and the entire

course of studies.

2. Evaluation should be done with a variety of tools and techniques.

3. Evaluation should be at several points of time.

All the above characteristics have however failed to realize the
objective of bringing about a ransformation in student evaluation as
]‘iEhthted earlier in decreasing the impact of rote memorization. The
¢mphasis on reliable and concrete evidence of the student attainment meant
lhf-t whatever was taught needed to be precisely responded. This is possible
“ith items/questions on knowledge than other higher-level objectives.

The coverage of number of instructional objectives was neglected for
the reasons mentioned earlier the coverage of entire course of studies lead
to tonsidering textbook as a soul document of knowledge (here nor used
"ere information). This further encouraged from partial to complete rote
:::'dmﬂfizatinn. Students evaluation to have various tools i_'"d_l“'"h“"“‘i“"_'f:
Wiy M- several points of time were never fulfilled as excessive imporkance

*8iven to written public examination at the year-end.

ch

ary Education (1995)

atig : ntary and Second
) nal Curriculum for Elementary National Curriculum

gy l"i.lis framework recognized the drawbacks of the o due to
ligy '~ @5 the implementation remained uneven among sta tes

. tith the
of com ; ik the curriculum changes Wit
. prehensive plan to link and examination

a rEEEES of teaching and learning, teacher Lraining & ular objectives
tng o Italso explains about mismatch hetween the curric o ted to
Vid ® actual transaction of the curricular in the E‘iﬂ.ﬂsl‘ﬂﬂil!] s e
Pread disparities in the levels of attainment of pupils &

117




bl of cuul alion amMmong EC['IDQiE in

classroom of pupils and in the stine
different parts of the Country. _ : ny aspec

Theiuniculum- Framework (1988) re:temtr_ld many : fhﬂtﬁ of

t and introduce e term

evaluation enunclated in the early documen P ting scholastic and non,
continuous and comprehensive evaluation by inc

ent as a valid ang
scholastic aspects of education, and considered aEEE::'SEI:}zI instrument I:E
reliable measure of student dweiﬂPmE“t'nnd -E(E{I[;JUS} for each area of
improving teaching and learning. Dutr:ume%d 3 for epplicability of the
learning at all stages of education. It al6a prov:e © ;v_hPF els of learni
Curriculum to all learners, irrespective of their modes/ ai;tjn ot le ng
in order to ensure comparability of attainment and to facilitate horizontal
ic ity learners.
ad ﬁ:ﬁiﬁ;ﬁ:ﬁ;:r;h;g Dutcomes was not a l':IE‘IlV concept and it tfas
highlight even in the report of Education Commission (1964-66), which
envisaged the need to “define National Standards at three levels-end of
the Primary Stage (Class VII), end of lower Secondary 5'-?39 (le“ss X) and
at the end of the Higher Secondary stage (Class XI1I). Further it advised
that “each State Government should prescribe the standards to be altainted
at each of these three levels in view of local conditions and stage of
development reached”. This was further accentuated by NPE- 1986 through
the need for "defining minimum levels of learning at all stages of
education....and establishing an appropriate machinery for paving the way
for the emergence of norms of comparable competence across the Nation”
The Minimum Levels of Learning that was introduced continued to
influence the teaching-learning process for the next two decades. This is

agaip fucusing more on the end outcomes of learning attainment. [t wasan
ambitious initiative to identify “a range of Mastery

area of learning defined in an em
distribution of marks and range of
subject”.

What is more

of level attainment in each
pirical manner through EmPiTifal
marks were to differ from subject to

Ponent was nac g
the physical, socio-cultural, econom Necessary initiative to maintail

icand emotional i e .
e o ¢,

: P

at the National Level by NCERT, Ag 5 ,
¥ 28 =

iacai EIEpents was also ]*“_EEIY neEieclt::;Df thls:, I:h:e necessity to include

evaluating the attainment of the | OF missing. The objective of

€arner ip eack
area of learning at each
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qage Of schocl uncation” coylg also be ng
eﬂfhr"fEd’ " 'thc-ﬂﬂsnc, aspects continued ¢

qufatlﬂn dae to msufficient mEHEuréE , 0 dﬂminate
ﬁheme whole heartedly. i

Also the Curriculum Framework ;
should be used as an effectjye . (‘.19531 Considered thgay “Evaluation
lear:hﬂ'rﬁ and parents so that ti.ﬂ'lﬂl}r ! _‘
be taken to ensure that the minjmym levels of lonr.s easures could

inability of learning to obtain the minimum ; :
and often learning doest not take plac:?'nlE’:l;;;eg&rus;_mlss.:nnceptinn
reasons other than that of students inability - roon. dae g
o 2 tUty. These may be physica
facilities, teaching methods and environmental condition ete b f}‘
these are made available adequately, trying to do remedia‘auﬁe::ﬁ ;g
f:ﬂ:y finding fault with the fruits of a tree rather than tracing them from

Anuthe:[- drau.lrback of the issues raised in the document of National
Framework (1988) is that informal means of evaluation need to be adopted
in order to reduce the anxiety and fear experienced by the learners arises
only at implementation stage. As for example the Non-detention policy
that was given so much importance, prescribing that till the completion of
Frimary, nochild should be detained was not well received by the teachers.
Often teachers considered Non-detention as no teaching and as a result of
this when the child went to Class VI from Class V, very low learning forced
for detention, as Non-detention did no exist at this level. This makes it
clear that unless proper implementation strategies are evolved the well
laid out policies would also not succeeded. _ _

The need for introduction of grades as highlighted in _Curnculum
Framework (1988) is still the more important. But viewing this as Grades
Vs Marks is bringing a dichotomy between rrheses two. Thl:;_I -:m;ldﬂ.lhx_;::
been explained through an appmnch wherein convincing at bo e
based on a scale and what is required is a shorter scale, with letter gra h‘-f*‘{l
pha-numeric of a system and performance descriptors through w “:i
the assessment of the performance of a student could be better expressed.

A : cept sudden changes, it1s
® the teachers and general public would not ?:fl?different from making

'evessary to inform them that grading which

. nce
> only acceptance of the failure of the system to “‘E“‘“’Ebﬂliﬁi-':f:;ies.
o Students precisely and that is why they ?TE'PM unders l.will have to be
: The document’s observation that design of Faﬂ?i I-.,}n:ife factar and
Mproved for elimination of excessive elements lly self-

Bhiaee: ; rization is mutua :
I®ctivity and the de-emphasis nff":":;e factor through posing

fﬁnh'ﬂdi x .
ctory, Though elimination © - raged, the
q”'ﬂst‘iuns fru}'m a par%ifulﬂl‘ purtiun of text need to be discourage
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et e i answers for the
subjectivity also stems from prot ding, differ 1[ b o, Wihen uniform
sAme quaabion by he students all o) whic --m.w-‘ L1.1'.l-.}:11e only from rote
kinds of answers are expectec from studet ,]-t'w: interpretation of the
memorization of text, rather than under subjet!
facts.

The reform with regard to the introd o mprovement in grades
the cumulative certification and pmvisinn 0

, ~tional measures of this
(Curriculum Framework, 1988) 15 anﬂthe-r E?;E-:::Ester system from the
framework, It also suggested for intﬂ::dm:hﬂﬂ ' thre, though the textbooks
secondary stage. The system failed to melemen] aﬁ-teariy rerm, thiey weré
were prepared at Higher Secondary Beyel I » 51 the essence for which
taken very routinely without implementing them Wi ' '
ed. g
they ?ﬁ:eéﬂuﬁ;::l‘;rm Framework (1988) also sl_ml-:e abm:u Eﬁtabl.'lﬁhilng
Education Testing Service at the district Ieve]. with the primary objective
of technically assisting the school administration to fﬂ{ﬂpﬂm the
achievement level of different Institutions, This was also intended to
mainly to determine the learning achievements of pupils at different levels,
lo make inter-group comparison, and to identify disparities in performance
by schools in a district and to gather feedback for designing remedial
measures. However this particular argument defeats the very purpose of
education, which should aim at bringing excellence ouf of each individual
rather than providing a compelitive environment nol only among students
but also among educational Institutions. This situation is not only peculiar
to India but prevalent ina highly developed Country such as USA. A retired
Teacher of USA had Lhrm to say. with for a question asked in a discussion
[”’“m[]:i'_' ::ﬁﬂ;:::lné :’::1" ""-‘E“tdhtﬂ_ the status of evaluation.
mmen a5 : i . #op
Child Left Beband), Which s Epr:f::ilm'i whal is calhfd, NCLB,” (No
government, which in turn is explai in great detail to every state
Xplained to every superintendent of every

school in our USA and thenit's the principal’e ;
of it to his/her teachers, prcipal’s job to explain the importance

until ever .
Federal Funding will not ¥ teacher in the USA understands that

conbinue u .
CRT tests have passing re aless the public school’s end of year

sults. Every sch
graded on and the test results are g :iajnr‘;:ri:ﬁ E:hﬁcale or score they a1t
at score

The examinations are the :
most import .
Go'-_remmant. butl retired from Téaching Ep}reai:t ﬂtcmfdmg to the Federal
teachers have nervous breakdowng gy 2t th 4g0 because | was watching
and not teaching kids. | believe an ¢ stress of

; : education i
this world a better placeto live ip, but;ﬁ;};}&m What we all need to make
e tid

not made to feel like they wil] be e tur are
tests, the pressure will continge E[ [‘:I':: of thejy Kids dnusnz: :[c; ;::c&n;rf& e

take an end of year test every yeq, which :g In 1946 and | djdn’t have I
120 Fiadh every child in scho?

gction of credits for inclusicn ip




from kindergarten up will be taking an end of year test. | did line, am not
illiterate can write okay, read okay, take care of myself and my family,
drive and follow the laws, worked for 30 years as a teacher of many grades,
and yet I never had an end of year test. Perhaps intime it will be discovered
that tests don’t make the child, and that children still need recess like 1 had

wl‘seaju I was gmwing_ up. You asked a very good question and since I am so
passionate about this topic, I was eager to answer!

The National Curriculum Framework for School Education (2000)

This framework reaffirmed the major concerns raised in NFE 1986
and National Curriculum for Elementary and Secondary Education” A
Framework, 1988, It starts with the statement of Mahatma Gandhi from
Harijan that “Real education has to draw out the best from the boys and
girls to be educated. This can never be dane by patching ill-assorted and
unwanted information into the heads of the students. It becomes a dead
weight crushing all originality in them and turning them into mere
automata”. Though it makes a good beginning by stating the fundamental
problem facing the system of educational system at school level, the
addressing of the problem is no different from what has been stated in the
garlier documents.

it also makes a reference with regard to Child as a constructor of

knowledge and it says “In constructivist setting, the learners have
autonomy for their own learning, opportunities for peer collaboration and
support, occasions for the learner generated problems that drive the
curriculum, time for self-observation and evaluation and outlets for
refloction”. The constructivist teacher it says “follows no rigid prescriptions
for successful teaching, acts as a facilitator of meaning-making rather than
leader of all learning, adapts to a variety of contexts attecting schooling,
and is deeply involved in the processes related to the purpose of education”,
However it stops here, and does not recommend ftor any specific
measures for implementation of the constructivist philosophy, The basic
assumptions of constructivism (Merrill; 1991) are as follows:

o Knowledge is constructed from experience

o Learning is a parsanal interpretation of the world

@  Learning is anactive process in which meaning is developed on
the basis of experience,

@ Conceptual growth comes from the negotiation of meaning, the
sharing of multiple perspectives and the changing of our internal
represenfations through collaborative learning

© Learning should be situated in realistic settings. Testing should
be integrated with the task and not a separate activity,

) All these assumptions are .n'egated when the NCFSE 2000 also says
the quality of a school or educational system, in real sense has to be defined
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ties of s stipd on s 110 kindg y

in terms of the performance capabiliti€ e whether they
contradictions which put teachers n d;ﬂg:z. ‘:.:j,-l r:“mh“ se the Iu;]:rnin;ld

: : P standar T g ap
strive for bringing about uniform ~ach other. It also considey,

he impact of
ith evaluation. 728
ersity, State Untv
pmvemEﬂ

However they are not the same
ersity of New York, whig|,
t to learning, evaluatioy

realistic settings nullifies t
assessment ag synonymous w
as outlined by Binghamton UniV :
say that while assessment is ongoing, 1M
is final, to gauge quality. . |
*f S:J :arhgat ifre?luireg under constructivist approach “’;5?‘_‘355““’“! and
not evaluation. Also while at one place the document says that mt'—‘f'lﬂﬂrm:r
comparison should be minimized at another place it talks about analysis
and interpretation of evidences through all the three different lflfiﬂdES e,
self referenced, criterion reference and norm referer_u:eq. Other important
change that could be seem in the NCFSE 2000 are viewing non-scholastic

hild and it comes them as con-

aspects as crucial for the development of ¢ . :
scholastic aspects. There was not much deviation in evaluation procedures
and it reiterates of what the earlier curriculums have spoken aboul, except

for a reference of constructivism.

The National Curriculum Framework (2005)
in the above backdrop of evaluation practices the National Curriculum

Framework 2005 must be viewed so as lo see what significant changes it
proposes in the teaching-learning processes and how the system of
assessment is different from the earlier ones and what is expected of
teachers ion sl"udenl‘s assessment. In the foreword itself, the Chairman ol
the Steering Committee of NCF 2005, Yash Pal refers to the Curriculum
transaction process as the basis of student assessment as “we have bartered
away unqd_lerstand:ng for memory bases, short term information
;E;ﬂ;mulat'mn[;m&"mlifl nf They (Students) would not be traumatized by
e excessive burden of information that is required m Aime
hefore the hurdle race we call examination” | erelyfor ashortiE
Like all the earlier curriculum, NCFSE :J_r.uu
S : ' ‘SE 2005 also str ; abou!
rote memori zation, c‘urrmulum load and making Examingggiynﬁﬂ: 1;";&! .
It questions .::]umln.*].‘F he‘cnming synenymous with performance i
examination, It also highlights social context of leaminp ::Ijrl sope.
an activity, w-hu:h' is largely influenced by the environm g an earn:;‘b :
Ll says that Curricular needs to emphasize the Prnfe:::sm? urrmll:nucﬂﬁﬁ
nowledge. But how dilfferEnt this curriculum fram of constr b
about the much-enunciated reforms must be ¢ Ewm:k is in bring!
various measures it has suggested for imprgiarl}' d&lt{leateq thmuﬁ
system. ng functionality of t°
The basic philosophy at the very beginni
tagorian. Under this more than that]fgf f:)t;:ung it speaks about is that ol
petition with one another 1Y
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development of mlew:c_lual to full potential is given primacy. The NCFSE
2005 sajf:& that the tn‘EpIu‘a-a tq teach everything arises from lack of faith in
children 5§ own cre.ahve Instinct and their capacity to construct knowledge
out ':“f their EApEsIchCe, It conceives education as a mutual endeavor in
genuine construction of knowledge, where in teachers and students are
partakers. The earlier assumption of students as passive receivers of
information is to be done away with and their ability to contribute to the
knowledge development is considered as vital.

At the very outset all its five guiding principles for curriculum
development to remove the burden and stress in learning are directed to
bring changes in the very assessment procedures and practices. These are

1. Connecting knowledge to life outside the school

2. Ensuring that learning shifts away from rote methods

3.  Enriching the curriculum so that it goes beyond textbooks

4. Making examinations more flexible and integrating them with

classroom life and

5.  Nurturing an overriding identity informed by caring concerns

within the democratic polity of the Counlry.

The first principle leads to learning and assessment, which has relation
with immediate surrounding, rather than making the studenls aware of
certain concepts, facts and figures. This makes the teaching easier, but
assessment difficult, as the student has to be assessed in varied conditions
and varied methods rather than the prescribed ones as outlined in the earlier
curriculum largely. The success of this kind of teaching learning depends
on teachers who will now have to grapple with new paradigm shift, and
mend their very attitude to learning and assessment procedures and
practices. N _ ;

The second prim:'jple, which tries to do E.wa}r-_wﬂh mj:e methnd?. wias
also highlighted earlier, but what makes this different is a shift in the
approach from behaviorist to construclivist approach. Thuugh. NCFSE 2000
ilee made a reference to this approach, what makes l"hl‘ﬁ curriculum
different is that is based completely on the fﬂl"ISI:l'u{tI;l"-!"lSt.‘prt‘ﬂ_ﬂch.
However its implementation at what stage of school education is not cla:ar
in NCF 2005 and whether child should he.-nqulp‘ped. with the :;nr:_ml

understanding before he can embark on recrea._tinp, his knowledge or child
should be allowed to have his own construction of kr_mwledge from the
beginning,. 1f the first method is to be adopted thenllmmmg and assessment
will be no different from what it is till now, and if the ﬁm:und_ methods is
to he followed then it may go against the fuqclnme:al;al ph:lnsnph)j of
constructivism, which says that knowledge mnslructinn‘is only p‘ussable
after the student is acquainted with minimum level of information and

understanding. ; - :
The third principle of geing beyond curriculum has been emphasized
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earlier also, but for this again theps i+ o nboner Trorm vapiott s uarters sy,
as teachers, parents, students, question papry sctiers and *"""fhfallﬂrs in
public examinations. Though over a period of tim¢ -:t.rmI-"!"_“‘l “H“‘!fh' has
lessened such as people now, no more raise voice against giving differan,
number other than what is given in textbooks, in subject like mathematicg
But again what is not clear is that whether it can go beyond texthook o
syllabus or both., Here again it will have greal impacl on studengs’
assessment, ,

The forth principle makes the examinations highly fl'.E'Ill"lE_ and the
NCF 2005 comes out with certain concrete measures to reall_:e:e this. Whilg
it is imperative to make examination flexible as even sporadic occurrences
of suicides due to failure in examinations needs to be stopped, there is ng
systematic study however whether they are really stressiul to large sections
of students, and are we not diluting the spirit of competitiveness which s
an inevitability in the context of large population of students competing
for limited opportunities available especially at secondary level and above
Integrating assessment with classroom life means that assessment has (o
he internal rather than external. There are many issues, which need to be
addressed with its introduction such as different kinds of assessment, the
periodicity of assessment and developing faith in internal assessment
among parents and students etc.

The last principle places greater responsibility on teacher and student
community to deal with the current concerns, which are often debatable.
While it is necessary to provide this kind of education to the students in a
participative democracy, it should be seen how far they will be translated
with true spirit, without biases and how they will be assessed.

Though NCF 2005 emphasizes on internal assessment over that of
f'—'h[":_e"“m““f”f““- it does not however focus on frequent testing. It says.

Routine activities and exercises can be employed Lo assess learning.” Bul
this may be nothing but a precept, which is not to he practiced. As
experience in the field of classroom teaching leads to the conclusion tha!
the schools which strive for results as indicators of performance
supervision as an essential ingredient for making effectiv PtLl hr._ g m:
not come up with feasible solutions if everything is co IE t"a-c ing mhb
freewill of a teacher. Where the motivation levels are himl_‘f' etely I-e.l_l: to r.'n
resounding and otherwise they doom towards failure gh, the success wi

While it assumes that process asses : )
assessment, it df::-EE not ign{:-pre the inf] flift‘?f}?tpl:n?jn umportant as prl:ldui;'.'f
need for working towards set objectives b ufctaﬁs‘:‘zssnmnlm:nd t;
assessment and regular cards provide learners says, "well dt‘ﬁiE“Pl
standards for them to strive towards " Huwwer‘-;:it? ni;md'hac'h ;-.ndliEI
ay again creale !

feeling that all learning could be redyc
and the aim of students must be to striye f;fiss?‘?“t and progress cards
arks,
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In comparison to the previous document, the constructivist

tranﬁfemis Lhm“ﬁhﬂﬂi_lh-: document. If one takes a Lrue mnstruclzi}:riii;tsfiiﬁ
as suggested in the NCF 2005, there will have to be a quantum change in
assessment 1n 'CDn}Fﬂfiﬁﬂ‘n with behaviorist approach that was followed in
the earlier three Curriculum Framework. Though the earlier Framework
also spoke -ﬂl_-"ﬂ“t liberating the students from the clutches of examination
system, making evaluation friendlier and student centered, still they did
nit come up with a drastic change in the assessment procedure. While under
behaviorism evaluation is based on attaining pre-determined objectives,
in constructivism assessment is highly subjective. Constructivism also
focuses on open-ended learning experience wherein the operations and
outcomes ‘are not easily measurable, as in behaviorism. This is because
they are not same fro each learner. It will be interesting to see how far the
teachers will copa up with the call, which if implemented in true spirit will
lead to going back to the system of assessment as- propounded by Tagore,
and also that of ancient “Gurukul” system.

However to put it realistically, the philosophy is more suitable where
the trust is reposed on the teacher, the teacher is eq uipped with dilferent
methodologies and analytical abilities to grasp the variations among-
students, the systemic and functional flexibility is present and where the
teacher student-ratio is not unwieldy. It requires attitudinal change among
all stakeholders i.e., educational administrators, parents and the teachers
themselves who have to perceive the learning in a very different context,
as constructivism maintains that learning outcomes are not always
predictable and instruction shouid help and not control learning. Ultima tely
“Canstructivism is a learning theory, more than a teaching approach”

(Wilkinson, 1995).

All this puts big question marks as o
1 Are we in for a fundamental and revolutionary change in our

a ppmach to education
2. [s this a practical and feasibie philosophy
3 Are our teachers ready to accept the new challenges posed by

the policy makers

4. Will the system facilities for the smooth transformation from
behaviorist to constructivist philosophy

5 (Can we convince the parents and students about the need for
this change

6  Are we nor going back from our Civilizational advancement
where cutthroat competition is here to stay?

Conclusion
All these questions and many more came up as the new National
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Curriculum Framework for School kduc ativn .:{[‘IU.“.: H'l-lltLH:[Ulbf‘ lr(‘; t';::t thgm
will be more questions than answers as within a period O EL @ ! ﬂfﬁhlhe
Curriculum Framework has taken a bl tum*ﬂnfn:ﬁn?ﬁfstucjrfiiil o
objectivily vs subjectivity. While the emphasis ﬂf tEd Vs asses um
framework was on hoe to systematize the pattern © 5 u’ til; Ak E;.]frrmnt
and make it more scientific, the curriculum framework o : .t es an
altogether different perspective and focuses on students-cit}h:; E:;bﬂcsgmmt.
which inevitably varies from one to one. Whether these l::?b anges
make us believe that everything is at a state of flex, shou e Seen.
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Teaching & Learning -
Engineering Education in India

Prof. Sadhan K. Ghosh"

Dr. Arup Ranjan Mukhopadhay**
Abstract

This paper describes study to investigate action learning and evaluation
in tmproving teaching quality.on the basis of analysis of NAAC. The study
also focuses on the contribution of evaluntive practices to the building of staff
and organizational capability and the improvement to program per, ce.

Teaching / learning and evaluation:

It deals with the efforts of the institution in
teaching/learning experiences to learners and also
competency of the faculty who handle the various
well as the efficiency of the evaluation methodolo

providing appropriate
looks at the adequacy and
programmes of study, as
gy of the institution
Criteria

Judging students” knowledge and brid ge/remedial courses
Teaching/ learning process

Use of new technology in teaching and co-curricular activities
Examination process

Innovative evaluation methods

Recruitment of faculty and faculty development programmes

Evaluation of teaching, research and work satisfaction of faculty
Monitoring and rewarding successful teaching innovation

ooQ0OQO0QO0

Present Scenario of India
Calculating weight ages [1]

Criteria University Affilintad! Autonomous
constituent tolleges
colloges

Teaching/learning and evaluation 230/1000 (26%) | 35071000 {35%) | <450/1000 (45%)

Criteria Koy pspects Lnlvorsity Autenomous Affiliated
tollege leonstituent

college

Tenching/leaming | 1 Admisslon 20 30 30

and evalugtion process &
student profiie
2 Catering 1o 20 35 45

| diversa needs '

: Mehanical Engineerting Dopartment & Coordinator of COMS, Jodaipur University, Kolkata-32

" Assoclabe Prof, SQC & OR Unit, Indlan Statistical Inatitute, Kolkats.108,

127



270 ]
3. Teaching- g0 170
Learning process =
4 Teacher Quality | 60 63 -
5 Evalualion 50 40
process & reforms =
.Bes! practices inj 10 10
teaching tearning
and evaluation =
Talal 250 350

ent in teaching-learning strategies o
lmpﬂ';;?;ttent?nn of thf- instituu%ns became focused on pr_mnl;_e,s a_n'd
responsibilities, especially with reference 10 teaching/ learning as th‘e:r
primary mission. In the scheme of assessment of NAAC, the criterion
teaching / learning and evaluation carries the maximum wmg_ht afge.*lt gave
a positive stimulus to institutional attention and l;rI‘lET'ItE-d_ institutions so
as to improve their quality of teaching/learning by going beyond the
routine examination-oriented outcome. The fact that teaching/ learning has
to be equal t or more important than research became well understood - in
universities as well. Improved teaching methods using educational
technology, projects and studenl seminars, providing computer skills,
encouraging co-curricular activities, and incorporating ‘community
orientation were observed

Campus Concept:

The campus integrates the tools for effective teaching, learning,
evaluation and communication. Main components used are Lhe CAmpus

wideness, technological facilities, global access, digital class rooms, class
facility, library facility, hostel.

Class (should may):

The technology has entered the classroom. An innovati
m‘-:;m teaching has morphed, with the blackboard beingﬂreq[ﬁzgezagvT—ﬁl:fé
2 # 5 . H “ig
;Engj.per and pens replaced by laptops and the limited knowledge of the

Features of classroom

E-board
*  Supported by Webster software
For interactive chalk less writing
Wireless lapel microphone Lo pickup audi
Ceiling mounted camera to capture !.*idenu
Multimedia projector for display

> & &
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Teachers should have: -

° ::;;‘El::hve way of teaching with technology enabled education

o Burden of spending lot of time in drawing complicated figures
can be reduced to a greater extent.

o  Traditional class rooms were place and time bound and source
of knowledge and learning

0 Professor + supplementary tools = learner centric, open and
_ﬂexible education that is opportunity for focused learning

o  To listen remember, synthesize and interpret knowledge is
drudgery but with digital tools will be effective because there is
a chance to repeat any number of time and practiced till it is
perfected.

o  The lectures sessions can be interactive and digitized

o  The teachers can access the performance of the students online
uniformly and with transparency

0 Information beyond the syllabus can be shared in small duration.

o  Most important of all make best teachers which is measured in
terms of money

Students should be:

0 Need to take class notes are avoided thus enabling the student
to focus on the topic being taught.

o  Efficiency increases since student’s attention is 100% on teachers
lecture rather than on his writing notes and spellings

o Students at various can swap their notes in no time

o  Instant availability of any material in the classroom

0 Programming subjects can be learnt "by doing’ in the class room

rather than in the Laboratory

Examination should be:

There is a demand of more transparent and reliable system of
examinations, evaluation and reporting, It also noticed that the examination
primarily tests the memory of the students. In fact examinations must be
of the type that promotes crea tivity among the teachers in setting questions
and to evaluate the creative ability of the students, which is the need of
the hour in this highly competitive and globalised world.

Renewal of evaluation system:

The examining bodies should have a reliable evaluation system and
timely declaration of results. After the initial evaluation of the answer paper
‘2 centralized core group can draw random sample from each batch and
tarry out independent evaluation.
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E-Examination:

Technology has revolutionized
big way. The computers can automat
putting assessments online.

pducation and every aspectof it in 4
e marking is one of the altractions of

Benefits of online examination:
The two primary benefits of adminis
a) The large cost savings of the sub
grading and
b) The potental for enhanced
assessment
Another significant benefit is immediate

assignments and examinations.

tering exa mination online are: -
stitution of machines of labor in

student learning due to more frequent

feedback to students on home

Conclusion:
in this knowledge era the facilities provided to the students would

help them to become globally competitive. Quality students are generated
who can meet the challenging requirements of the emerging knowledge
economy. The standard and exposure of the students to information
increases and the quality of students coming out of the portal of the any
other reputed established university in the world.
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Kashmir Himalayan Lakes:
Ecological Status and need for Conservation

D. P. Zutshi*
G. A. Bhat*

Abstract:

The lakes of Kashmir Himalaya are undergoing rapid changes in their
ecology in response to undesirable human activities. As a CONSequUence,
the useful life of the lakes has considerably reduced. They show man y
signs of stress such as regular occurrence of algal blooms, excessive
growlh of invasive species and decline in biological diversity, In some
lakes the qualtty of water has deteriorated with deep water zones
developing anoxic conditions especially in summer. The paper
highlights the importance of lakes as source of potable water. Various
environment issues are tdentified and suilable strategies for
conservation and managemen! of lakes are discussed.

Key words: Kashmir Himalayan lakes, environment issues, conservation,
management

introduction

The Kashmir Himalayan region abounds in natural freshwater lakes
situated within the altitude range of 1580 m and 4000 m. These ecosystems
have variable morphological featuresand their water quality and sediment
chemistry differs significantly, The lakes support diverse biological
populations mostly dominated by macrophyte vegetation. The lakes in
Kashmir are used for recreation, drinking water supply, fishery, irrigation
and navigation. A large number of aquatic plant species growing in these
lakes are regularly harvested and used as vegetables, fodder for cattle, and
for preparing mats and thatching material. The general perception in
Kashmir, as elsewhere in India, is that the lakes could be subjected to any
amount of stress without disturbing their stability. It is not entirely true.
Over the years, due to intense land use and urbanization the regenerative
Capacity and stability of Lake Ecosystems have been greatly impacted. The
Situation is further exacerbated by ever increasing human population
oupled with urgent needs for economic development. The lakes of Kashmir
are fast becoming the most threatened ecosystems in response to rapid
changes that are taking place in the society around them. Chemically active
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Furmurl}- Director, Centre of Research for Dwnlnpme:_u, University of Kashmir, Srinagar,
. and School of Environmental Sciences, Jawaharlal Nehiu University, New Deolhi
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run-off from the agricultural Hivid, 20 kel HEEEO n|'r l-:"“ 2 et by
human encroachment, deforestation of hgsent, flow 2 un;lj&n s
and other undesirable activities arecatsing increascd hlli:!“}l; ;.-’:v L;Wﬁ:iwe
nutrient loading in the otherwise healthy prosysteins, w ICTEME; ,.I;EE"FIE
of Kashmir fairly well in the past. Increase irf pupulahnn}:. i ﬂdf‘;“?bure
on the land forcing the farming community {0 5;*;13.‘ in the lak l‘ﬂna]
cultivable land. Perhaps one of the casiest ways was to €T |:,1:k,3.:i o5 :iﬂ;}d
use their peripheral areas [or cultivation. anj:nuthment c:rnh |‘crela]t daf v
in the urban areas is very templing; floating m%ands [’:lﬂj'-"ﬂ Eﬂ | zet hﬂ-l
vegetable cultivation and for other commercial activity (Gopal, Zulsh,

Chet, 2003). ‘ -
In the recent past excessive exploitation of water bodies especially in
olagical scenario. The lake

the valley have drastically changed the entire ec :
water is being utilized in an uncontrolled manner for different purposes

such as bathing, washing, for recreation, for feeding cattle and for growing
vegetables by reclaiming waler areas, These activities have completely
destroyed the quality of water and reduced the useful life of many lakes.

Lakes and rivers are intricately connected with the life of people in
Kashmir valley; they have been living close Lo these water bodies from
times immemorial. The Neolithic settlement in Burzahoma overlooking the
northern shores of Dal Lake is about 5000 years old. The early settlers not
only used Lake Water for drinking purpose but also survived on the lake
produce especially fish and water fowl. In the pasl, a healthy relationship
existed between the people and the water bodies on which their very
survival depended. It was the responsibility of the society to ensure that
water quality is not hm:mec.l in any way. With the supply of piped water
for dnme:st_:c consumption in many areas of Kashmir the entire situation
has drastically changed with people using water bodies for dumping wastes
and garbage.

The lakes of Kashmir are to be consi [t : i
that need to be protected, cunﬂervedﬂaf:id;f::gigi‘gfil :Egmna] rES‘{un::L
In the coming years the water crisis is going to be for ru ;.IrE gEnerau?n:.
time thal we understand and evaluate various factors tl:l:t aatgerefﬂref =L;~:
for pollution of lakes and other water bodies in the state. re responst

Lakes of Kashmir

Kashmir, which is partly a flat-land val . _
partly mountainous landscape (Pir Panjal and II%III;;E-::;:E““R ~35% area) and
ane of the three regions of the Jammu and Kashmir};ntmnéges} cunshlut-_:

ate. But in terms ¢

ayuatic resources Kashmir is extremely rich, compric
springs, rivers and wellands. The lakes of Kashmprlsmg .:l;.r lakes, streams:
calegory (i) Thﬂ* Valley lakes (ii) The Foresy lakes" -y 'Zi,l_‘-'idﬂd into thrt_‘f-'
lakes (Zutshi and Khan 1978). Valley Jakes are sih:'t:tdém] The Mﬂun:'.lﬂﬂ
ed within t ralley
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of Kash mostly concentrated in the northeastern part, Only a few
[akes AT cmtin the southern part, situated at a slightly raised elevation
within 1 Pumpore Karewa belt, The distribution pattern of the lakes
within the valley s perhaps poverned by the past geological changes ot
the region [T now established (Agrawal 1988) that the valley of Kashmir
has come intn cxistence as a result of desiccation and shrinkage of an
ancient lake, which ance occupied the entire floor of the valley. The "Karewa
Lake” as it is often referred to, was formed as a result of the trapping of
drainage from the Himalayan watershed by the rising of “Pir Panjal”
mountain range. The presence of long stretches of lacustrine deposits in
the form of “Karewas” which are about 3.5 million years old (Lower
Karewas) are a testimony to the fact that the valley has passed through
numerous geological upheavals associated with gradual draining of the
lake. Tilting of the valley floor towards northeast forced the shifting of
the already existing lake to that part of the valley. The reduced water body
was subsequently known as the "Nagum Lake.” Further drying and
desiccation of the “Nagum Lake” resulted into smaller fragments giving
birth to present day lakes and wetlands of Kashmir valley (Bhatt 1982).
The emergence of River Jhelum from the foot hills of Pir Panjal about 80
thousand years back accelerated the process of draining of the ancient lake.
The scope of the present paper does not allow a detailed discussion of the
origin of the lakes of Kashmir, suffice to say that these ecosystems are
quite ancient even if their origin may be linked to River Thelum (Terra and
Paterson 1939),

For decades, Dal Lake has been backbone of tourism in the state.
Anchar Lake not only supported the local fishing community bul also acted
as an important communication link between different parts of the vallev.
Hokarsar is a protected water body, which is used as a refuge for migratory
birds during their seasonal migration. A large number of villages have
comeup along the shores of many lakes viz,, Manasbal, Waskur, Gozham,
Ahansar, Khanpur, Naranbagh, Trigam, Telwansar and a few others. In
Pampur region, Bodsar and Pashakuri are closely linked with the local
“tanomy e.g., harvesting of fodder, fish etc. Wualar Lake, desipgnated as a
Famsar Site, is one of the largest freshwater lakes in India. It is interesting
i pote that during the past centuries when Kashmir reeled under severe
famine conditions due to frequent flooding of arable land people survived
on Trapa (Singhara) fruit, which grows in large quantities in Wular Lake.
Ihe state government used to derive sizeable revenue from the lake
produce, The lake is also a large source of fish, besides being important
flond reservoir, Haigam Lake, an important bird sanctuary situated in the
tlne vicinity of Wular, is sometimes referred to as its satellite lake. There
are i fow more small sized water bodies in the valley but these are not of
Much importance. In this paper, the term Lake is used in the same way as
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has been traditionally used in i

. o LR Jtemplis made g,
differentiate between deep Jakes, «1ailow foses it wetlands,
So far only one forest Lake viz., Niluag, situal o Yusmarg area hge

been described. The lake is situated at about 2200 m altitude ie., neay,
600 m above the average altitude of valley lakes. Nilnag was probably
formed as a result of the damming of a river. which flowed from south
north. The damming must have occurred due t© earthquake (Khan ang
Zutshi 1980). Although a part of the catchment is still .un-:ier forest cover,
extensive Eﬂrming in the surrounding area ESPECEHH}’ in the southeastsgy
part by local people is causing immense damage to tt_le ecosystem. The
villagers make multiple use of the lake e.g., fishing, bathing, washing, wee
harvesting etc. The water out flow from the lake is used for irrigation by
the villages situated at the lower altitudes. Itis most likely thereareafew
more Forest Lakes present in the Pir Panjal mounta ins, which are waiting
to be discovered and investigated.
Mountain lakes are basically high altitude lakes situated beyond 3000
m, both in the Pir Panjal and in the Himalayan ranges. They have been
formed as a consequence of receding glaciers at the end of the lastice age,
which in this part of the world is supposed to has taken place around
18,000 years ago. As a result of weathering glacial valleys were formed
that subsequently got filled with melt water from the surrounding glaciers
giving rise to lakes of different shapes, dimensions and depths. The excess
water from precipitation and glacial melt either seeps underneath or else
overflows. Some mountain lakes have been formed by the deposition of
placial moraines across their line of drainage. The small sized lakes are
also known as mountain “tarns”, the glacier carved bowls are cirques and
the lakes thus formed are sometimes referred to as “cirque lakes” . The
mountain slopes of high altitude lakes are dotted with glaciers of different
thickness and size depending on the extent of annual precipitation and
temperature cycles. Very little vegetation is generally present on the high
mountain slopes excepl for a few herbs and grasses. Being away from
human settlements, the mountain lakes are not exposed to the type of the
impacts that are normally observed in the valley and the forest lakes.
Hnw_e_w.rer. mountain lake ecosystems are very sensitive to changes occurring
in their ?‘-’Htﬂl‘ﬂh&ids-e,ﬂpﬂﬂﬂ“}' changes connected with climate and glaciess
are parhcularl}r_lmp_mtanh One of the major threats to mountain lakes 5
the flow of glacial silt from the surrounding mountains, which gradually
fills them up as the _'Neal._herfng of the mountain progresses, The fascinating
features of m”““‘“l*-" Eﬂ:}"fﬁ_": changing color of their waters, which vary
from blue, deep blue, bluish-green to emerald. This is due to the impac!

of varying quantities of fine glacial material in the lake water that distor’s
the wavelengths of light, absorbing some and refle
From the Pir Panjal mountain range only tw
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knowh as the eerendake Iy local people) and Kounsarnay (Vishnupad)
have been stuhicd, However, from the Himalavan rugic,uu Sheshnag
Gangabal, Nundkol, Vishensar, Kishensar, Tarsar, Gadsar, Yamsar, Zumsm:
and Tulyan, have been investigated in greater detail ( Vass etal. 1989, Zutshi

1991). There are numerous mountain lakes in Kashmir, which still remain
unexplored.

Lake Environment

The lakes of Kashmir valley differ in their morphometric features,
depicting significant variations in size, maximum depth and in the nature
of their basins. A large number of lakes such as Bodsar, Trigam, Naranbagh,
Waskur, Pashkuri are of smaller area (< 50 ha), Dal and Wular are
comparatively larger insize with an area exceeding 1000 ha. The maximum
depth in case of smaller lakes does not exceed 3 m. Manasbal with an area
of 281 ha is ~ 13 m deep, the maximum depth of Dal and Wular lake is
about 6 m. Summer thermal stratification is observed in Manasbal with
warm monomictic circulation pattern. Majorities of valley lakes either
stratify temporarily during Summer months with unstable thermocline or
are polymictic. The Secchi visibility presents a lot of variations within the
lakes depending on their close proximity to inflow channels, Presence of
inorganic suspended material in water is 2 common feature, biogenic
turbidity is rare occurence. The lake waters have alkaline reaction with pH
in the range of 7.5 to B.6. High pH in excess of 9.0 is reported close to
macrophyte beds especially in summer when conditions for photosynthesis
are quite favourable. Surface waters are usually well-oxygenated (Oxy.Sat.
» 100%); anoxic conditions have been reported from deep-water zones
during summer stratification especially in Manasbal Lake. Divalent cations
are in excess of monovalents except in Trigam Lake where monovalents
dominate. Formation of marl crust on the leaves and stems of many
macrophyte species isquite common. However, the absence of limestone
benches around the lake shores and presence of high colloidal suspensions
0f calcium carbonate producing lake whitening are absent thereby
suggesting that the valley lakes may not be true marl lakes. Phosphorus
and nitrogen levels of lake water remain well within the accepted limits
except in case of Trigam, Telwansar, Waskur and Shiekhsar (Sumbal) lakes,
In backwaters and side channels of Dal Lake P and N levels are also quite
high It is well known that the frequency of water renewal within the
tcosystems have direct bearing on the extent of nutrient enrichment.
Urainage lakes have high degree of water renewal. Trace metals are
Benerally in low concentrations except for Zn, Fe and Mn, Lake sediments
are rich in organic matter, inorganic constituents being on the higher side

N samples collected close to inflow channels. The biological communities
e dominated by macrophyte vegetation of moderate to low diversity,
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Stands of mono-species vegetatiog rieriering with
fishing and recreation, In lake v SHTn ke T high Secchj
transparency, Myriophyllnwm spreation, Pobimogetitn Sy I*. peclinatus and
Chara spp, are present in high density, in-disturbed waters Ceratophyllum
demersum, P, crispus and P. puscillus are the main f“mp‘:’"{E‘_‘E ot the
submerged community. Turbid waters support vegetalion mainly
represented by Nympin:;r'.-ics peltatum, Traph patans, Potamogeton natans,
Along the silted shores of the lakes Typla angustala, F""“S"”h"f australis,
Sparganitm erectum are guite CoMmMOn. Nelumbo nucifera covers laTge areas
of moderately shallow regions of lakes especially that of Dal am-’l. Mﬂ_ﬂﬂshfll.
where local cultivators spread it through vegeta tive means beca use of its
high commercial value. Nymphaeae mexicang, @ hybrid exotic SpPecies, is
extensively propagated for its use as green fodder and for laying floating
islands. Another invasive species, Salvinia natans is threatening many lakes
and wetlands in Kashmir due to jts ra pid spread. Recently bwo new invasive
species, Azolla pinnata and Eichiornia (water hyacinth) have been reported
to occur in Dal lake.

Diatoms dominate the phytoplankion population and rotifers the
zooplankton population of the Jakes. In polluted lakes, blooms of blue green
algae and euglenoids (imparting red colour) are quite common. Periphytic
algae population constitutes an important contributor of primary
production,

The environment conditions of forest lakes are not much different
from Lhose of valley lakes except for the occurrence of frequent algal
blooms. Dominance of macrophyte vegetation by floating species especially
Polygonum amphbium and Nymphoideés peltatum is an important feature of
Nilnag lake. Lake Waters are usually turbid, anoxic conditions are common
in hy polimnetic zone and dimictic thermal stratification is a characteristic
fealure.

In comparison, mountain lakes present entirely different environment
conditions, their waters have low nutrient concentrations, surface walers
are well oxygenated, low biological density with high species diversity 15
a common feature and the&eﬁ ecosystems continue to have low pulluﬁﬂﬂ
levels {E{ags et al, 1989, Zutshi 1991). Mm‘mtain lakes are directly dependent
an !JI‘EEIPI.'I.’BLH::H and snow cover melf:ng in the watershed. Signifi'canl
changes in Lake Levels are quite prominent e.g, in Alipather Lake.

Major Issues

Except for mountain lakes, both the valle
‘ ' ’ and t kes are
undergoing rapid alterations in their EHVimnmgm -::n:nrmlzt1 ;:tif:uﬂr: slra ?'95“1'

they may be included under the catego . :
need of urgent conservation and mangggnent nt-:;::?ad ecosystems .
5.
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The VYOI IR

iy Loorwn o like calchment as o result of vegetation removal,
delorestation, agriculture and horticulture activities,
¢stablishment of human settlements, excessive use of pesticides,
chemicals and fertilizers etc.

ity Flow of untreated municipal sewage, solid waste and kitchen
refuse. In Dal Lake additional source of pollution is from Hoating
islands and houseboats,

iti) Impairment of water quality impacting various uses such as
drinking, bathing, recreation etc.

iv) Reduction in water volume and lake depth due to excessive flow
of silt and deposition of decaying vegetation.

v) Useful life of the lakes reduced as a resultof filling by sediments
and vegetation.

vi) Excessive growth of macro-vegetation

vii) Presence of many invasive species

viii) Decline in biological diversity

ix) Ilegal encroachment on lake area

x) Conversion of open water area into built area

Conservation and Management

The need for restoration and conservation of lakes of Kashmir
Himalayan region arises because of the inability of these ecosystems to
operate in self-sustaining ways. The damage inflicted by undesira ble human
activities have almost completely disturbed the self-repair process of the
lakes. It is unfortunate that during the past years the magnitude of the
damage inflicted on lakes and other aquatic ecosystems of the state have
heen underestimated with the result that the situation has now reached
alarming proportions. Water diversion and abstraction for agriculture has
starved lakes of dependable water supply, which is otherwise required for
various biological functions, including dilution of nutrient levels. Today
the Kashmir Himalayan lakes are threatened ecosystems. There are a
number of constraints and limitations within which various restorations
and conservation measures can operate. One has to understand and accept
the fact that once a lake is polluted it is not possible to bring it to its original
pristine state. It is therefore, absolutely essential to spell out restoration
objectives in clear terms without any ambiguity. There is nothing like
offering a restoration package, every lake is different and therefore, requires
different approach. A lake is essentially a dynamic system in which
numerous biological and metabolic processes are operating and therefore
needs to be treated as a living system. It is crass ignorance to think that we
know everything about the way a lake ecosystem functions and it is possible
to conserve and manage it through physical measures alone. We still do
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not fully understand the mecha - that contrat v 4, chemigy

and biological processes in lakes. Za LLCR - ulions, models
or strategies that could be ap ' A d lakes withogyg
collecting base line information ve w1 “lers. Only a muly.
disciplinary approach would stimulate 1l = aet pize cross-fertilization of

ideas. There is need to blend scientilic and echnical strategies based op
ecology, environment engineering, biclogy. economics, forestry and wate,
management.

Itis interesting to note that the state of Jammu and Kashmir is perhaps
one of the first states in India to have recognized the importance of
preservation of environment especially the aqua tic resources and as a firsy
step towards this direction a high level State Board for Ecology and
Environment was constituted way back in 1976. The Board was chaired by
the then Chief Minister. Many experts were invited to give their suggestions
on various environmental issues confronting the state especially in the areas
of tourism development, urban expansion and water pollution. In 1977 a
consultancy firm, Enex of New Zealand was commissioned to prepare a
Detailed Project Report (DPR) on Conservation and Management of Dal
Lake. The final report was submitted to the state governmentin 1978, which
suggested various measures o reduce pollution levels of the lake in order
to improve its general environment. It is unfortunate that the good work
done during early eighties could not be continued due to various political,
Jdministrative and other considerations. Despite spending huge amounts
of money the Dal lake Development Project did not achieve much in terms
of enhancing the quality of the environment or extending the useful life of
the ecosystem (Zutshi 2004). It is time that the state government starls
looking beyond Dal Lake. Many water bodies are under going rapid
deterioration in their water quality and changes in biological communities.
Conservation and management plans need be prepared for these ecosystems
before it is too late. Since showcasing of various achievements by the Dal
Lake Authority have failed to convince local people, stakeholders and lake
users, itis time that the government takes serious note of the lacunae and
introduce necessary measures to set things right. Recently, the Chairman
of the Parliamentary Committee, who along with other members visited
Kashmir to gvaluate thJE work being done on the conservation of Dal Lake
project, observed that,” there has been no sustained and serious effort 10
clean the lake during the last several years. Out of huge sums of money
provided by the cent_ral government, only 20% were actually spent and
that too towards meeting the establishment cost. The state government ha
spent Rs 267 lakh to prepare 24 project reports, which have hardly been
implemented.” It is stated by a fEPl'Esentauv'E Fn-f C;E e e
oK La.kﬂ I}nd ‘-:'a:erways Development Authority was gninaglahuuh it was
preparing 1or the funeral of the Dal Lake”, There is urgent need, therefore
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to review the Efttire Dal Lake Project in greater detail and incorporate mid-
cOUTSE corrections and alterations where ever necessary. Other lakes of
Kashmir particularly, Anchar, Manasbal and some rural lakes in Shadipur
area should be put under the control of a state designated agency so that
conservation plans are drawn and scientifically implemented. Most of the
valley lakes including Nilnag Lake are severely degraded. It is only the
high altitude lakes, which are still in good and healthy conditions.
Although Wular Lake is a Ramsar Site, nothing much has been done to
improve its environment especially for migratory birds, fish and other
biological life. The excessive siltation and sedimentation is taking a heavy
toll of this unique water body.

Under the National lake Conservation Programme (NLCF) initiated
in 1994 by the Ministry of Environment and Forests, Government of India,
eleven lakes were initially identified for conservation and management
including the Dal lake, The list was later increased to 25 lakes and it is
now proposed to include 35 lakes from different regions of India. Recently,
the MOEF prepared a comprehensive list of lakes that could be considered
for future management based on their regional importance (NIE 2003). The
list includes Kounsarnag, Mirgund, Mansar -and Surinsar lakes from the
Jammu and Kashmir State. Unfortunately many important lakes from this
region are not included in the list. Mirgund is a wetland and Kounsarnag
is not under any immediate environmental threat.

Discussion
The approach to conservationand management of lakes should include

protection and quality enhancement of the environment, promotion of
sustainable development, co-operation between user and government
agencies, building of strong public and political support and assessment
of the state-of-art research. It is of paramountimportance to obtain complete
information on various components of the lake ecosystem for effective
resource management. The evaluation of rate of change of ecosystem would
help in establishing priorities for management purposes by targeting the
most altered parameters. In many cases, degradation of Lake Environment
can be slowed down by strong public opinion. NGO'S can play crucial role
in awareness campaign.

The conservation measures for restoration of lakes in Kashmir should
include, aggressive treatment of catchment to stop downward movement
of silt, strict implementation of land-use plans, effective moratorium on
any type of construction activity in the watershed and within the peripheral
areas of water bodies, substantial reduction in the use of pesticides,
tungicides and fertilizers on agricultural fields bordering the lakes, banning
of any type of encroachment within the lake, and dredging of sediments
vnly in areas where it is absolutely necessary as it disturbs the [ood chain.
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Treatment and diversion of sewage is necessary tou pgra d*f‘ qua 5 ity of wate,
and also safeguard against further decline in biodiversity. EEIf:E tive weeding
targeting mainly exotic species should be andertaken wi th great care,
Continuous monitoring of Lake Environmen! needs to be carried out t
evaluate whether the restoration measures are Succ essful or else need mig.
course correcton. Monitoring should be yndertaken by an independeny

agency preferably by the Kashmir University. _ :
Restoring ecosystem stability would dE;}Il:ﬁd_ '-""1”'“‘-‘ nature ﬂf_ the

decisions taken by managers keeping sustainability in view. The managers

should also be aware of what to do and what not to do, which is very crucial

for success of any management strategy. Restoration towards a less
requires deep understanding

degraded but not necessarily a pristine state,
about how far to go or how clean is clean or in other words what would
be the future use of the water body. There are sufficient central and stafe

environment protection laws that may be implemented from time to time
depending on specific situations and lTocal needs.
The specter of a great thirst is looming ahead of us. The water shortage
is going to haunt the state in the coming years, There is urgent need to
have complete rethinking on various uses of lakes and other water resources
of Jammu and Kashmir. One of the major causes of waler scarcily is climate
warming that has triggered rapid melting of Himalayan glaciers. In
Kashmir, the reduced water flow in streams, drying of springs and low
water levels of river Jhelum especially during late summer and autumn 15
a regular feature. In the past, water was available in abundance; as a resull
it was freely wasted and subjected to excessive abuse, Although lakes do
not figure largely in the total fresh water supply, they do have great
importance in view of impending future water scarcity. In coming years,
drinking water nearly cover as much as 6% of the land area (Bacha 1996)
and if these ecosystems are properly protected and managed there w ill be
less possibility of water crisis in Kashmir, The most important water qua[iw
problem in Kashmir is due to cultural eutrophication because of Excessiv;f
release of nutrients from the catchment area. The problems of water
pollution in Kashmir have compounded further by the Ehaﬁ o of cleat
cut State Water Policy. There is an immediate ne..ﬂ ence o an;-rE o
community and other stakeholders effectively in th; ‘h:-. ?mrnhf'e 0 1{
water resource management. While using the modery , mmervatrmn ar;:l
be extremely useful to see if some use is also Ech““h}!-}}'“}f”“ [
knowledge. The best way forward would be 1o u*"?;}tnt?[rlhe tradln}??nar
x4 nd manage ik e LSLIC & Toac
conservation and management of water resources of the smte.FP

References
Agarwal, D. p. 1988 Palaeoclimatic data from K

correlations, Imdian Nuttonal Scigney Atudemy 1_1“Shm£r: A -synthesis and som¥

140



gacha, M5, 170 Waterfow) census in Ka
- Prateciion, Lovernment of Jammu and Kashmlr, Srinagar, 24
Bhatt !D Ié T.:El T?-E K?Ewa. Lai}? in Kashmir Valley: Its E:cl‘e:l'tﬂl- EEnEsPiEIand modification
ni LORIINporary tseoscientific Research in Himalaya. (Ed. A, K, Si ;
2, Dehra Dun. ya.(E . Sinha) pp. 99-104. V.

Enex. 1978, Study of the pollution of Dal Lake,
for the Commonwealth Pund for Tec
Inc.

Gopal, B.. Zutshi, D. P and Duzer V. Chet, 2003, Floating Isfands in India; Control or
Conserve, International Journal of Ecology and Environmental Sciences. 29 157-169.

Khan, M. A. and Zutshi, D. P. 1980, Contribution to high altitude limnology of Himalayan
system. . Limnology and primary productivity of plant community of Nilnag Lake.
Hydrobiologra. 75: 103-112. '

National Institute of Ecology 2003, Identification of lakes for conservation and restoration,
Report submitted to National River Conservation Directorate, Ministry of
Environment and Forests, Government of india, New Delhi,

Terra, H. De and Paterson, T, T. 1939, The lce Age in Indian subcontinent ond associated
fuman cultures, Carnegie Institute, Washington, D.C. 354 pp.

Vass, K. k., . Wanganeo, A, Raina, H. 5., Zutshi, D. Pand Wanaganeo, R. 1989, Summer
limnology and fisheries of high mountain lakes of Kashmir Himalayas. Arch. f.
Hydrokioe. 114: 603-620.

Zutshi, D. P and Khan, M. A. 1978, On lake typology of Kashmir. In: Environmental
Physiology and Ecology of Plants.(Eds. D. N. Sen and R, P, Bansal), pp. 465-472. Dehra
Dun,

Zutshi, D. P 1991. Limnology of high altitude lakes of Himalayan region, Verk. Internat

Verein. Limnol. 24 1077-1080, _

Zutshi. D. P. 2004. Attempts at conservation of @ degraded ecosystem : A case study of
Dal Lake, Kashmir In: Agriculture and Environment (Eds. M.A. Khan and M.Y.
Zargar) pp. 267-280, New Delhi,

shmir wetlands, Department of Wildlife

Srinagar, Kaskmir {Indig). A repon prepared
hnical Cooperation. Enex of New Zealand

141



Maulana Abul Kalam Azad as an
Educational Think<r

MEFN l-thi!l ]iﬂ_“

world worships words instead af
all are seeking and worshiping
but one truth, they quarrel with ane another over differences
in mere names....If one day the veils of ‘extrenals and names

can be lifted so that truth and reality (hagigat) come before
all unveiled, then, at once.all quarrels of this world will
end, and all who quarrel will see that what we all seek is

one and the same”

“ The tragedy is that the
meanings,and even though

‘Khutabat-e-Azad’, ed.Shorish Kashmirt

Maulana Abul Kalam Azad- a great intellectual , philosopher,
theologian, a prominent leader was born in Mecca Saudi Arabia on 11th
November, 1888 and named Muhiyuddin Ahmed. His father Maulana
Muhammad Khairuddin a learned divine and a Sufi was born in Delhi in
1831. He wrote numerous books both in Arabic and Persian and his life
and temperament were coloured by simplicity and contemplation of the
sufis. In Delhi, he had thousands of disciples and his cliental extended
upto Gujarat, Kathiawar and Bombay. At the age of 25, he went to Mecca
and settled there and won fame as a scholar after publication of a ten volume
work in Egypt. Maulana Azad’s mother was Arab. In 1890 Maulana
Khairuddin along with his family returned to India and settled in Calcutta.
Maulana Abul Kalam Azad was brought up and educated strictl along
Islamic lines in Calcutta from his father and teachers. He r':rved}::u be ;
child prodigy and finished his formal education by 16. Wh!:;e‘ in Calcutta
he joined a group of revolutionaries and under his influence ﬂ'; e 't'e';
were extended to many important towns of North Ind; eir activitie

Later, under the influence of 5i ndia and Bombay:

: : Sir Syed Ahmad Khan' itings, he
studied modern science, philosophy and literature = ns '-:.rn 1_.1155, .
acquired enough proficiency to be able to read bo s Et-lghgh o
philosophy. He was also well versed with map I'ﬂuks on history and
HEHEH“, Hindi, Persian, and Urdu. In his E'ﬂr]}.' " ¥ ﬂnguﬂgﬂﬁ viz Arabic,
attitude towards science. Laler, he devalp -Edl'lﬂ._ﬁ.;?ad had a derogatory
concerned with things can be perceived by I:h 115 1dea that science 15
supra-sensual, e wrote in Gubar-e-khatir * ¢y © Senses, religion with the

+ Hhescience and true religion,

* Lecturarin Eduention, Directornte of Sehool Education Govi, H Sk
& i Fn C. '5L‘_hunl I'lhj' |
. Palpara, Srinagar
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auht?ugf_l tiey travel on different paths, in he end arrive at the same
destination. He started a column '

t in his journal al-hilal on "scientific
matters” to r.nal;f: up for what he considered Muslins lack of knowledge in
all things scientific,

Maulana Abul Kalam Azad was a brilliant debate

r, as indicated b
his name, Abul Kalam, which P A

‘ literary means “Lord of Dialogues”. He
adopted his pen name “Azad” as a mark of his mental emancipation from

anarrow view of religion and life.Maulana Abul Kalam Azad was not only
enlightened, learned, wise and humble, he was also a man who often led
from the front and set personal examples for others which could be summed
in the following words by Akbar Allahbadi,
| The sluggards are quite content with mundane delights;
the wise cannot but strive for the ultimate.
And Maulana Azad was an epitome of such wisdom,

of sagacity, of
courage. At last he died on 22 February 1958 in New Delhi,

His works:

Basic concepts of Quran, Ghubar-e- Khatir, Dars-e-wafa, India Wins
freedom

Periodicals Edited:

Al-Balagh(calcutta), Al-Hilal (calcutta), Al-Jamia (calcutta), Al-Nadwa
(Luknow), Lisan al-Sidq (calcutta), Paigham (calcutta).

Philosophy of life: concept of man

According to Maulana Abul Kalam Azad the concept of man which
the East has evoked regards man as not merely an animal superior to all
earthly creature but as essentially different from them in nature. Man is
not the first among equals but is a being which is higher than any other
creature. He is not only a progressive animal, but reveals in his being the
lineament of God himsell. In fact, his nature is so high and elevated that
nothing higher is conceivable by human reason. In the words of the
Chhanogya Upanishads:

“That 1s Reality. That is Atwman (seul). That art thou”,

This doctrine has been beautifully expressed in Arabic which means:
“He who knows himself knows God”.It will be readily agreed that there
tan be no higher concept of man. God marks the higher limit of human
thought. By identifying man with God, the Eastern concept of man elevates
him to godhead. Man has, therefore, no other goal, but to re-establish his
idenﬁt}r with God. He, thus, becomes superior to the entire creation, Since
Man is an emanation of divinity, whalever man does is ultimately God's
fif-‘-ing: whatever happens is due to the will of God. From this , it is , but
another step to think of man as a mere toy in the hands of fate.
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Importance of Education:

“Maulana Azad is the person of fearain,. " =0 L As a persan

of the caliber of Plato, Aristotle and Pylhagurus = sreatauthority op
history”. said Mahatma Gandhi, the father of nats viaulana Abul Kalam
Azad was the first union Minister of Education of independent India. Azag
considered education to be the birth right of all men. He viewed education
as a process leading to the growth of the “complete man”. He explained
that literacy would give man access to knowledge of the wide world which
in turn would enable him to live in harmony with his environment. At the
practical level he said that a training in special skills and crafts would give
him the capability to earn his livelihood. He also underlined the importance
of teaching hygiene as it would help man 10 create a healthy social
environment for himself. He felt that the state had an obligation to ensure
education to all at least upto the secondary stage. There are three stages m
secondary education-elementary, mid dle and higher. Of these, elementary
and middle are the more important because the foundation of the entire
edifice of national education is laid in these two early stages. If the
foundation is weak or wrongly laid, the rest of the structure is insecure or
faulty, For these two stage, it is accepted the pattern of basic education
which is of great importance to the whole structure of dur national
education. Beyond this stage, the position is somewhat different. when we
consider the facilities for higher education in a state, we must match the
facilities to the needs of society. Any maladjustment between demand and
supply at this stage would create problems which the state must at all costs
seek to avoid.

The real object of education according to Azad, was to train children
as :_ne-,mbers ofa :‘.:nmmunitj' and to instill in them the habit of cooperative
action for the social gu?d. As the q:.:ality of a man in the ultimate analysis
depgnd on the education he receives and the values he was taught to
cherish, he felt_ that the Government hac.l duty to organize a truly liberal
and humanitarian educatim_t E}FSFEIII which would set the country on the
road to progress. Azad was filled with misgivi to fi : he
phenomenal advances made in science had e AF Tha tnd: that ¢

, : : : » while adding new dimension
to man’s material prosperity, also increased in his power to course
destruction and death. It made him think of devising a ;},Etem Jf ;;lufﬂ ton
which would especially underline the responsibilities of comm unity Hving

and common citizenship. Thus, Azad's ideal w; -
| 853
and Western concepts of man to created t’ull'-.;5 » ulkion 6f the. SasleL

Whereas the Eastern concept dwelt on spiritua| E;;‘Etﬁg"uted P?"“_"F&“ii
salvation, the Western concept laid stress on world| lt':‘nce ni ot u‘;ﬂ
progress, Azad felt that the two should ideally hE!riﬁi levement and soc! )
philosophy of education for the world. integrated into a wide
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gent of Ed ratiuni
Maulana Abul Ratam Azad felt that a reorientation and revision in

the content of education was necessary in the context of the changed needs
of independent India. It was his considered opinion that scholars with a
yro-centric vision had written history, geography and of philosophy
without duly acknowledging the role played by the orient in general and
by ndia in particular in the overall story of human development and
progress. He therefore, spoke on the need to rewrite Indian history
objectively and in the right perspective. Azad held that the education
system was title towards academic and literacy studies in keeping with
the requirements of a colonial administration. In independent India there
was the need to develop the agricu]tural sciences and to focus on
technological and engineering studies.Further, owing to a false sense of
values there was too much importance attached to a University degree and
oo little to the quality on the educalion imparted. In an address to
UNESCO, Azad emphasized that the future of man was dark unless
concepts of international understanding and weorld unity were explained
1o children in schools in realistic terms. He explained the basic tenet of
UNESCO, viz that all conflicts originated in the minds of men and that it
wits bastions of peace would have to be built,

Con

Women's Education:
All educational program will ultimately depend upon the proper

education of women. If women take to education, more than half of our
problems will be solve. Educated mothers will mean children who can be
easily made literate. Providing educa tHon to women without giving them
freedom and forcing them to conformity to the veil will not only be useless

but injurious and baneful.

Medium of Instruction:
Azad hold that there is no place for English as the medium of

instruction in future in India, but at the same time there should be no
precipitate action that may damage the cause of education. He hold that
the replacement of English as a medium of instruction should be gradual
and stage by stage so that there is the least possible interruption or
interference with the process of education in the country.

Educational Contribution:
At the inaugural function of the Madrasa Islamia, Calutta in 1920,

Azad in his speech said, “Government education in our country has
seriously damaged our national cultural heritage. The greatest loss is that
we have forgotten the real aim of education. Education is a boon, and we
should receive it only for the sake of education. Present education is for
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H}ﬂkmg men able to get government jobs. Education today is narrowly
aimed at economic gain. Do you think that these huge buildings which are
called educational institutions are full of people who loved education ang
who really want to be educated? No, not at all. These institulions are ful]
of students desirous of getting jobs. They are made to think that without
education they cannot succeed in getting jobs™.

Azad from the beginning was c-ppnsed to the education which
narrowly aimed at material gain. He is the preface for Dr.
Radhakrishanan”s book ‘History of Philosophy: Eastern and westerrn”,
expressed dissatisfaction about the aims of education by real aim of
education is the harmonious development of the individual and building
of personality in a new way.

Azad's educational policy can better be defined by his five points
scheme of education. It includes:

1) Compulsory education for children of 6-14 years of age;

2) Social education for illiterate adults;

3)  Standard higher education;

4) Arteducation for the development and preserva tion of National

culture; and

5) Education of science and technology for the development of the

counfry.

Azad was the first education minister of independént India, He in his
tenure from 1947 to 1958 did tremendous work for the upliftment of the
country. Many institutions and the academies were opened. Following are
some of them;

1) For the progress and development in science education following

institutions were established:

+  Scientific Research Institute under the chairmanship of
Shanti Swaroop Bhalnagar;

+ A separate institute for atomic development;

+  Indian Council for Agricultural and Scientific Research for
Seientist of Industry and Technology;

+  Indian Council for Medical Research;

+  Indian Council for Historical Research; and

+ Indian Council for Social Science Research (which include
History, Economics , Sociology).

2)  Indian Council for Cultural Relations for i ) -
Culture to other nations. introduction of Indid

3)  Institute of International studies was esta :
House. tablished in Saproo

4) Following three a:l:adem ies were formed:
+  Sahitya Academy for development of Ij
- of literature;
. sangeet Natya Academy for the ﬁE“E'Ique:ft: of Indian
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music and dance;

. Lalit Kala Academy for the development of painting.

Azad was the chairman of all three academies. The purpose
was not only to felicitate artists from different parts of the
country and to help the progress of these arts.

5) With the aim of preservation and development of national
culture, and also with the aim of study of Sanskrit language and
literature many institutions and especially universities were
established.

6) Idara Uloom-e-Shariqa and idara Uloom-e-Islami institutions or
the development of Islamic Education of Osmania university,
Hyderabad were promoted by him,

7)  Azad was a scholar of History. In his regime National Archive
and national Museum were looked after properly.

8) Azad wasa great Poet. He wrote poetry in Urdué Arabic.

Now; 11" November, the birthday of Maulana Abul Kalam Azad, a
great freedom fighter, an eminent educationist and the First Education
Minister of Independent India, was celebrated as the National Education
Day throughout the country by the Ministry of Human Resource
Development as a tribute to the contribution of Maulana Azad to the cause
of education in India. Educational institutions at all levels were involved
in organizing seminars, symposia, workshops, rallies on importance of
literacy and nation’s commitment to all aspects of education on ‘National
Education Day’. From 2008 onwards 11th November is celebrated as
National Education Day.

The inaugural function was held on 11th November 2008 at11.30 hrs
at Vigyan Bhavan in which The President of India, Shrimati Pratibha
Devisingh Patil was the Chief Guest. The function was presided by Shri
Arjun Singh, Minister of Human Resource Development. A special cover
on Maulana Azad was released on the occasion by the President as a tribute
to this great son and architect of modern education in India. A set of books
on Maulana Azad published by National Book Trust of India were released
on this occasion. The National Book Trust organized a photographic
exhibition on Maulana Azad on this occasion at Vigyan Bhavan.

~ The function was attended by Vice Chancellors of state and central
Universities, heads of central educational insti tutes, eminent educationist

and school children, Similar functions were organized in many states like

i’ktndh_ra Pradesh, Tamil Nadu, Jharkhand, West Bengal, Jammu & Kashmir
o { il

To conclude the contribution of Maulana Abul Kalam Azad, a great
T{EEdum fighter, an eminent educationist and the First Education Minister
O Independent India by his own words:

Yool am proud of being an Indian. | am part of that
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indivisible unity that ts e it Nationality. I am
indispensable to this noble edifice. Without me this splendid
structure of India is incomplete. [ am an essential element
which has gone to build [ndia. I can never surrender this
claim”.

We all celebrate his birthday as our National Education Day, we

definitely strengthen his claim.
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Khudi -
The Fundamental Reality of the Universil-y

The dilemma of love and beauty
Khudi Ko Kar Buland Itna Ki Har Taqdeer Se Pehlay
Khuda Banday Se Khud Puchey Batg Teri Raza Kya Hai

(Dr Igbal RA)

*Miss Shagufta Rehman

Khudi signifies mind or consciousness. Since where there is mind or
consciousness, there is life, Though the consciousness is to be found in both
man and animal. But the standard of human consciousness is higher than
that of animal consciousness, because an animal is conscious, it knows,
feels and thinks, but a human being not only knows, feels and thinks, but
when he does so, he is conscious that he knows, feels and thinks. Thus in
the human beings consciousness knows itself and human consciousness is
of the nature of self- consciousness, [t is this self- conscionsness which is
described more briefly by the word “self’. Dr Iqbal (RA) gives the Urdu or
Persian translation of this word as khudi,

Khudi or self consciousness whether as the Universal Self-
consciousness or as expressed in the human being has only one urge and
that is love or the urge or quest for Beauty. Now the question here is what
is self- consciousness to love? Where is that beauty which it seeks? The
answer is simple that self- consciousness itself is Beauty. The human self-
consciousness loves the universal self- consciousness (which is really w:ﬂup
it} and the universal self- consciousness loves the human self-
consciousness, The later on account of its love for the former will reach the

height of its Bea uty and perfection in due course of ime.
“It mistake to search for the beauty outside the self
Where is it that which ought to be before us". _ _
Man expresses his love for the Divine self by worshiping lll'.: ﬂd‘uf:;n_g_

its qualities and acting in its service i.e by expressing its qualities in his
OWn action. Self- consciousness (Human or Divine) is love and beauty r_lt
the same time when it is seeking self- consciousness, it is love andhwhﬂl I:
is being sou ght by self- consciousness, it is Beauty. The Divine self is acmat

®auty but the human Self- consciousness is potential beauty that has ff

' be actualized or revealed as a regult of the creative process. B'Eﬂual];
ncludes all jts qualities like power, goodness and truth etc. which 1u'l.1f !
loveable and admirable and which are always expressed in the EEW'E'};E

“Ve. They all belong to self- consciousness of the universe and there

.
Lyeturuy T.K's College of BEducation, Laway Pora, Srinagar
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also to man to the extent to which he is able to increase his love and hig
knnw!edge of beauty, and thereby to evolve and display his latent splj.
CONSCioUsNess.,
“Beauty is trutl and Truth 1s Beauty that all you knotw on
earth and all you need to know™.
‘ (Thon Keats)

By adoration and action the self evolves its self- consciousness,
identifies itself more and more with the gualities of Beauty and adds to s
knowledge of beauty as well as to its power to give a bgl‘ter and Ffutler
expression to its urge for beauty. Knowing the self- CONsciousness of the
universe and knowing one’s own self are one and the same thing, because
the growth of the self’s knowledge in one direction result simultaneously
in the growth of its knowledge in the other.

“Wien you search for Him, you will find nothing but your self.
When you search for your self, you will see nothing but Him",
Dr Igbal (RA)

Action is a tool which the self uses as a means for the satisfaction of
its urge for Beauty. The self acquires knowledge (cognition) for the sake of
action. All action is really directed to the removal of resistance in the path
of the self's urge for beauty. By effort and action it gains power for farther
effort and action. When the self is obstructed in the achievement of its ends,
't musters the whole of its power to smash resistance. The Divine Self and
the human seli are therefore, both perpetually in action.

“If you wish to witness God unveiled then learn to see your
ego in  clearer manner”,
Dr Igbal (RA)

It is only the Divine Self and its attributes that can really salisfy o
man's urge for beauty. Consequently, when a man is loving, and seeking
by action and service, the consciousness of the universe and its qualities,
he is expressing his urge for beauty in the right way. But when owing ¢
his ignorance of the real desire of his self, he is not doing so, his urge for
beauty finds expression in some other idea to which he wrongly attribute®
all the qualities of :’Eﬂ“t}'_- The reason is that we cannot hold any urge of
our nature, least of all the_ mus! powerful urge of all, in obeyance for 8
single moment. This substitute idea chosen by man become the ideal of
his life and dominates all his activities. The idea of hié v:huisr.:e no doubt
appears to possess some qualities of the Real idea and that | the reason
why he is allurfd to it, But his love for the wrong ideal dﬂﬂaissnnt epdure
long. Sooner or later, his urge of the self, his inner eriterion of beauty begins

to operate and the man discovers the el < i
the tdeal is lacking. When this hnppé;:n?nts or yualities of beauty tha

- : : 1€ becomes disillusioned ant

disappointed and comes to know that the N
: 3 3 apparent it beauty

the ideal that had lured him to it where no nfgre thm??]lliuhst;;;; fThEEl‘ﬂf”r'E;
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he turns immediately o another ideal for the satisfaction of his urge for
heauty. In the new ideal he tries to avoid those elements of ugliness or
imperfection of which he had become conscious. But in the absence of his
knowledge of the Right ideal and the qualities of beauty, he introduces
<ome a other unknown elements of imperfection into it and these, sooner
or later makes him dissatisfied with it and then he abandons it to I;ajl'y for
another ideal. This process of trial and error continues as long as he does
not choose upon the Right ideal. Whatidea a person chooses as the ideal of
his life at a particular time depends upon the state of his knowledge and
experience at that time and therefore, as his knowledge and experience
improves, he approaches nearer the qualities of true beauty in the choice
of his ideal. But the process is very long for innumerable combinations of
right and wrong, perfect and imperfect are possible. It is also difficult as

every new choice is the result of the painful adjustment. Thus the urge for

beauty in man takes the form of the urge for ideals and is capable of being

fully satisfied by an ideal of the highest beauty and perfection and that is

the Divine Self: ldeals form stages in the development of the self. We are

never absolutely wrong but we advance from lower to higher and from a

less perfect to a more perfect ideal. In this way dream of world peace and

world unity can never come out true unless all abandon their false

ideologies and adopt the right ideology. Peace will come to the world not

hecause we shall succeed in harmonizing conflicting ideologies; bul because

one ideal will replace the rest and dominate the world and bring everlasting

peace can only be the right ideology.

“Kafir ke ye pehichan k aafaq ma gum hat
Mumin ki ye pehchan k gum iss ma hat aafag”.
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