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Abstract 

 The purpose of this study is to explore different patterns of Occupational Stress and 
teacher commitment in relation to locus of Control among teacher educators at 
secondary level selected from different colleges from Panjab university and Guru Nanak 
Dev university, India. Data is collected from 200 randomly selected teacher educator’s of 
colleges using Occupational Stress Index, Teacher Commitment Questionnaire, Locus of 
control internal and external scale. Significance of difference statistics has been 
employed to test hypotheses of the study. This research attempt to assess whether internal 
or external locus of control relates to Organizational stress and teacher commitment. 
Results showed that occupational stress and teacher commitment is significantly 
correlated with locus of control. Teacher educator with high external & internal locus of 
control are at high risk of stress, and anxiety than teachers with low external & internal 
locus of control. The performance of a teacher educator is significantly affected by 
internal-external locus of control. This study highlighted a vital impact of occupational 
stress and teacher commitment in relation to locus of control on teacher educators at 
secondary level. 
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I. Introduction 

Since the early 1990’s, the spread of globalization and technological advancement’s 
linked consequences have begun to impact educational institutions far and wide. To these 
educational institutions, creating and sustaining competitive advantages through various 
forms and means have become a major preoccupation. Given this context of globalization 
and intensified competition, teacher educators are driven to perform beyond their 
routines. Teacher educators are expected to learn the different languages, and rules and 
regulations resulting in increased workloads, the pressure to enhance job skills. Such 
changes in the rates of job, working environment and organizational behavior would 
undoubtedly increase occupational stress of the teacher educators, which in turn effects 
their physical and mental health and commitment toward work. 
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Occupational Stress 

A study has demonstrated that occupational stress can have a wide range of 
negative effects on individuals. Stress is observable at several different stages. Teacher 
stress is seen generally as adverse consequences with various psychological (job 
dissatisfaction), physiological (high blood pressure) and behavioral (absenteeism) 
correlates. In the long run these adverse stress effects can lead to physiological and 
biochemical changes accompanied by stress, commitment and health of educators, even 
long-lasting symptoms, such as coronary heart disease (Dick & Wagner, 2001). 
Occupational stress occurs when there is contradiction between the demand of workplace 
and an aptitude to carry out and complete those demands. Teaching as a profession too 
comes under the array of stress which is making it very thought-provoking everyday 
(Hepburn & Brown, 2001; Johnson et al., 2005). Occupational stress among educators 
refers to undesirable effects resulting from their interaction with several aspects of 
occupation such as resources, human relations, security, recognition etc. are producing 
many psycho- social dynamics in the form of conflict, frustration, anxiety etc. 
Occupational strain and stress induce deteriorating physical and mental conditions for 
educators, while managing resources could promote their well-being. Adequate coping 
resources, especially social support, in workplaces might be a significant factor for 
improving educators' quality of life. Moreover, psychological interventions must be set 
up for educators, and psychological counselling should be provided to relieve stress and 
enhance quality of life. (Yang et al., 2009). The occupational strain and its related factors 
among university teachers in China revealed that mental health was prominent risk factor 
for occupational stress in university teachers in China (Sun et al., 2010). A case study on 
occupational stress and organizational performance found numerous causes of stress in 
occupation and the results revealed that lack of response in occupation was one of the 
major reasons of causing high degree of stress among educators (Keshavarz & 
Mohammad, 2011). Occupational stress, resulting from a dearth of balance between 
occupational demands and occupational control, is considered one of the common factors 
in the etiology of hypertension in modern society. Stress, with its multifactorial reasons, 
is complex and tough to analyze at the physiological and psychosocial levels (Rosenthal 
& Alter, 2012). Occupational Strain was high in male primary teachers as compared to 
female primary teachers. The main reasons of occupational strain were high demand of 
excessive workload, short span, performance, job insecurity of time to complete the work, 
stringent rules and regulations and insufficient salary etc (Kaur, 2015). Occupational 
stress is an identified health risk for an array of psychological, behavioral, and medical 
diseases and disorders. Organizations and entities can mitigate these disorders through 
precautionary stress management and enhanced well-being (Quick & Henderson, 2016). 
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Most Jordanian educators experience occupational stress. Poor working conditions were 
the uppermost cause of job stress among Jordanian educators, followed by: (1) personal 
aspects, (2) work, (3) deficiency of support, and (4) student factors (Almahsneh, 2020). 
Educators with low self-esteem perceived a high level of occupational stress, whereas 
teachers who perceived high organizational support feel low occupational stress. 
Increasing organizational support not only increases organization-based self-esteem but 
also mediates the relationship between self-esteem and occupational stress (Masoom, 
2021). Educators work stress is due to six causes of work stress, namely (1) students; (2) 
relationships and conflicts; (3) welfare; (4) teaching; (5) the time dimension; and (6) 
organizational climate. The dominant or general source of educator work stress arises 
from welfare and teaching factors, whereas other teacher work stress factors are student 
factors and organizational climate (Arismunandar et al., 2022).  

Teacher Commitment 

Teacher commitment is an internal force which stimulate teachers to show their 
better-quality job performance. Twenty-five elementary and secondary physical 
education teachers willingly participated in this study. Data were mostly gathered through 
25 formal interviews and by observing the teachers teach 78 lessons. Data were analyzed 
using constant comparison techniques. Findings indicated that personal commitment was 
a key factor contributing to teachers' growing knowledge about the standards (Chen, 
2006). Meyer and Allen’s 3 component model of organizational commitment has become 
the dominant model for study of occupational commitment. The Meyer and Allen 
paradigm for organisational commitment is critically analysed, and the measurement of 
affective commitment (AC), normative commitment (NC), and continuity commitment 
using its component subscales is examined for validity (CC). It identifies the immediate 
issues that must be resolved in order to improve the accuracy and utility of Meyer and 
Allen's model. It incorporates corresponding solutions and proposes an enhanced model 
for the measurement of organizational commitment (Jaros, 2007). Professional 
commitment stimulates a teacher to develop the skills necessary for having a successful 
career, regardless of the particular school or institution (Razak et al., 2009). School 
choice represent an argue that charter school teachers have high teacher commitment. 
Autonomous local school districts, charter schools can directly shape working 
environments to promote their teacher’s commitment to their students, their school, and 
the teaching profession (DeArmond, Gross, Bowen, Demerit, & Lake, 2012). Teachers 
are generally considered as the most vital resource in the education sector. A chief 
variable in teacher ability in schools is teacher commitment. For example, the degree to 
which teachers have to commit themselves to their schools, students, teaching activities, 
profession, colleagues and the society it is very important recognized by Australian 



Study of Occupational Stress and Teacher Commitment in relation to Locus of Control among Teacher 
Educators at Secondary Level 

16 
 

Association of Education (AARE) (Karluki et al, 2014). Teachers with high level of 
commitment will be more loyal to schools where they work; similarly, teachers with high 
level of commitment will contribute to students’ achievement effectively. Commitment is 
praiseworthy because it facilitates learning. If good conducive working environment is 
provided in schools, efficiency of teachers will get enhanced which in turn enhance the 
quality of education. Administrators of schools should be sensitized with the need for 
having a highly committed staff, to redefine organizational performance beyond 
traditional thinking, and to re-examine school productivity (Ramaprabha, 2017). The 
teachers of the government universities are much happier than the teachers of the private 
universities in being a part of their organization. There is a greater level of commitment 
towards the university among the teachers belonging to the government universities. The 
teachers of the government universities have a higher level of contentment than the 
teachers of the private universities (Khan, 2019). School’s Absorptive capacity and a 
teacher’s affective commitment are prominent mediators between principals’ cognitive 
complexity and a teacher’s intent to leave (Da’as, Schechter & Qadach, 2020). The 
principals play central role in developing and sustaining teacher commitment to their 
school. Commitment of the teachers to their school impacts learning, teaching, innovation 
and school environment and manifests job satisfaction. Commitment strongly relates to 
teacher attrition. Attrition is important in the study of school success and failure given its 
strong predictive link to student learning (Price, 2021). 

Locus of Control 

When employees believe that the locus of control is internal, they determine what 
is proper behaviour; but, when they believe that the locus of control is external, they look 
to others to determine what is appropriate behaviour (Forte, 2005). Locus of control 
refers to the tendency of some people (internals) to perceive a contingency between their 
behavior and outcomes, and the tendency of others (externals) to perceive that there is not 
any strong link with their behavior and outcomes. For any given behavior, internals are 
likely to make internal attributions, whereas externals are apt to make external 
attributions” Locus of control is a measure of person’s perception of that determinant of 
the reinforcement he receives. It is a generalized expectancy as opposed to specific 
expectancy being abstraction developed from a host of experiences. (Schunk, Pintrich, 
and Meece, 2008). Locus of control and organizational commitment’s relationship which 
was conducted on university level professors in Pakistan this research described that 
Professors with greater internal Locus of control have high emotional and normative 
commitment while others which have greater external Locus of control have high 
continuance commitment (Munir & Sajid, 2010). The teacher effectiveness of 
Punjab teacher educators from the Jalandhar district with high, moderate, and low levels 
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of stress and locus of control. Results show that varied levels of stress have a substantial 
impact on the performance of teacher educators. Compared to ordinary and low stressed 
instructors, high stressed teachers are more effective teachers. The locus of control is a 
crucial aspect of teacher effectiveness. The primary source of stress for teacher educators 
is "self." The majority of teachers have individual control, meaning they typically decide 
how things will turn out on their own (Kauts & Mittu, 2011). It was concluded that the 
extrovert personality of male and female were more professionally committed than the 
introvert personality. The external locus of control on professional commitment of male 
and female secondary school teachers dominated but in male secondary school teacher’s 
internal locus of control is dominated (Rani, 2014). Internal locus of control results in 
better adjustment with the surrounding environment as compared to external locus of 
control. These findings indicate that internals are better able to adjust in the company of 
others than the externals (Jain and Singh, 2015). Self-reported aggression and the 
perception of anger in the facial expression photos. The finding of the study revealed that 
external locus of control was associated with physical aggression. The relationship 
between external locus of control and aggression might exist because individuals with 
external locus of control perceived events as less predictable and showed aggression in 
order to exert their influence over outcomes (Hall, 2016). Locus of control among 
teachers under training and teachers in service in relation to their gender differences 
between B.Ed. student teachers and teachers in service. It was found that teachers under 
training and teachers in service differed significantly from each other on the external 
locus of control and not on the internal locus of control i.e., teachers in service were more 
externally oriented than the teachers under training. Also, male and female teachers under 
training differed on external and total locus of control and not on internal locus of control 
while female teachers under training and female teachers in service showed no significant 
differences on internal, external and total locus of control (Singh and Kansal, 2016). 
Internal locus of control plays a significant role in teacher’s burnout. It has been noted 
that, despite this, little study on internal locus of control and teacher burnout has been 
carried out. As a result, this study suggests that further longitudinal studies with bigger 
samples be carried out to examine teachers' internal and external locus of control. In 
addition to this, training, motivation, incentives/awards and other related mechanisms that 
can boost the teacher’s sense of efficacy and as well leading to higher levels of internal 
locus of control among teachers should be put in place by school administrators and 
government at all levels (Emmanuel, 2019).  Male university professors demonstrated a 
higher score on the internal locus dimension as compared to female professors. Female 
university professors revealed a higher score on the external locus dimension as 
compared to male professors (Ayesha & Zamir, 2021).  The degree to which people 
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believe that their activities affect their life events and success (internal locus) or are 
reliant on extrinsic factors (external locus) is described by the construct Locus of Control. 
Gainful employment is an important criterion to improve a teacher's talent and skill in the 
field of education because teaching and other school-related activities take up a 
significant portion of a teacher's life and have a significant impact on their whole 
personality. A sense of control over their teaching and other school-related activities is 
another requirement for educators. Therefore, a thorough grasp of locus of control can 
help teachers enhance their interactions with students by giving them the tools to reflect 
on and take control of their classroom instruction (Jain & Tiwari, 2022). 

Significance of the Problem 

 Today, the teaching process is becoming more and more complicated day by day 
with the advent of technology and in the emerging global environment; the modern 
teachers have to face the challenge of competition. In such an instable environment, they 
are bound to experience stress, as teachers are able to cope with pressure, to a great 
extent, reflect their level of performance. Commitment is a part of a teacher’s affective 
reaction to their experience in a school setting. It can be seen to be part of a learned 
behavior or attitude associated with the professional behavior of teacher educators. From 
these affective relations to the school setting, teachers make decisions (both consciously 
and unconsciously) about their level of willingness to personality invest to that particular 
setting. Locus of control is a psychological construct in which two types of persons come. 
Firstly, the internally oriented who attributes the responsibility of what happens to them 
on themselves and the second ones are the externally oriented-who contrary to the 
internals fix the responsibility of the events in their life on others and externals forces like 
chance and luck etc. Hence, the efficiency and commitment of teachers decline 
progressively. Hence study in this field was needed. 

Statement of the Problem 

Study of Occupational Stress and Teacher Commitment in relation to Locus of 
Control among Teacher Educators at Secondary Level 

Objectives 

The study has been designed to achieve the following objectives: 

1. To study the occupational stress in relation to external locus of control among 
teacher educator at secondary level. 

2. To study the occupational stress in relation to internal locus of control among 
teacher educator at secondary level. 
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3. To study the various dimensions of teacher commitment in relation to external 
locus of control among teacher educator at secondary level.  

4. To study the teacher commitment among teacher educator at secondary level in 
relation of internal locus of control. 

Hypotheses 

The following hypotheses have been proposed to test the above mentioned objectives: 

1. There is no significant difference between occupational stress of teachers with 
high and low external locus of control. 

2. There is no significant difference between occupational stress of teachers with 
high and low internal locus of control. 

3. There is no significant difference between various dimensions of teacher 
commitment of teachers with high and low external locus of control. 

4. There is no significant difference between various dimensions of teacher 
commitment of teachers with high and low internal locus of control. 

Delimitation of the Problem 

The present study was delimited to the following areas: 

1) The present investigation was delimited to education colleges of Panjab 
university and Guru Nanak Dev university, Punjab, India. 

2) It was restricted to 200 teacher educators of education colleges of Panjab 
university and Guru Nanak Dev university, Punjab, India. 

II. Method 

Sample   

In order to conduct the present study, 20 colleges of education from Panjab 
University and Guru Nanak Dev University were selected randomly. Out of these, 10 
teacher educators were selected from each college. In order to conduct the present study, 
total 200 teacher educators were selected from the state of Punjab. 

Tools 

Following tools were employed for collecting data for the present study: 

1. Occupational Stress Index (OSI) (DR. Srivastva and DR. A. P singh,1981). 
2. Teacher Commitment Questionnaire (DR. Amit Kauts and Anchal Kalia, 2012)  
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3. Locus of control internal and external scale (DR. N. Hasnain and DR. D.D. 
Joshi, 1992).  

Procedure 

Twenty (20) colleges from Panjab University and Guru Nanak Dev University 
were selected randomly. Out of these, 10 teacher educators from each college were taken 
for further study. 200 teacher educators were selected from the state of Punjab keeping in 
view the requirement of the study.  

In order to conduct the present study, locus of control questionnaire was 
administered to the selected sample. Teachers with internal locus of control and external 
locus of control were identified. Occupational stress and teacher commitment 
questionnaire were administered to the selected teachers. The data was then scored and 
statistical treatment was given. 

Statistical Techniques 

Significance of difference statistics has been employed to analysis the data. 

III. Results 

The gathered data have been analyzed under the following categories: 

A. Significance of difference between high and low external locus of control on 
various dimensions of teacher commitment and occupational stress 

 Means, standard deviations, standard error of difference of means and t-ratios for 
the significance of difference between high and low external locus of control on various 
dimensions of teacher commitment and occupational stress have been calculated and 
presented below in the table 1 

TABLE 1 
Summary of significance of difference between high and low external locus of 
control on various dimensions of teacher commitment and occupational stress 

Dimensions 
of teacher 
commitment 

Transformation 
of locus of 
control 

N 
(Sample 
size) 

ME
AN 

Σ 
(SD) 
 

D 
(Differenc
e between 
means) 

Σ d 
(standard 
error of 
difference) 

t-
RATIO 

Occupational 
stress 

High external 
locus of control 

70 175.
01 

8.97 3.3 1.86 
 

1.77* 
 

Low external 
locus of control 

70 171.
71 

12.83 

Commitment 
to the learner 

High external 
locus of control 

70 83.1
7 

6.52  
4.67 

 
0.9 

 
5.18** 

Low external 
locus of control 

70 78.5 4.69 
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Commitment 
to the society 

High external 
locus of control 

70 75.2 7.06  
4.39 

 
1.12 

 
3.91** 

Low external 
locus of control 

70 70.8
1 

6.28 

Commitment 
to the 
profession 

High external 
locus of control 

70 80.1
8 

6.89  
4.78 

 
0.96 

 
4.92** 

Low external 
locus of control 

70 75.4 4.24 

Commitment 
to attaining 
excellence for 
professional 
action 

High external 
locus of control 

70 65.9
5 

6.38  
6.18 

 
0.82 

 
7.53** 

Low external 
locus of control 

70 59.7
7 

3.55 

Commitment 
to the basic 
value 

High external 
locus of control 

70 79.7
8 

8.23  
5.26 

 
1.22 

 
4.31** 

Low external 
locus of control 

70 74.5
2 

6.09 

* Significant at the 0.05 level of confidence 
**Significant at the 0.01 level of confidence 

Interpretation  

1. It was observed from the table 1 that the t-ratio for the significance of the difference 
between high and low external locus of control on the scores of occupational stress is 
found to be significant at the 0.05 level of confidence. Hence the hypothesis (1) “there 
is no significant difference between occupational stress of teachers with high and low 
external locus of control” is rejected. Further analysis of mean of occupational stress 
suggests that teachers having high external locus of control have high occupational 
stress than teachers with low external locus of control. 

2. It was observed from the table 1 that the t-ratios for the significance of the difference 
between high and low external locus of control on the scores of various dimensions of 
teacher commitment viz. Commitment to learner, commitment to society, 
commitment to profession, commitment to attaining excellence for professional 
action, commitment to the basic value, are found to be significant at the 0.01 level of 
confidence. Therefore, the hypothesis (3) “there is no significant difference between 
various dimensions of teacher commitments of teachers with high and low external 
locus of control” is rejected. Further analysis of means of various dimensions of 
teacher commitment suggest that the teachers having high external locus of control 
are highly committed than teachers having low external locus of control meaning 
thereby higher is the external locus of control, higher is commitment to the learner, 
commitment to the society, commitment to the profession, commitment to attaining 
excellence for professional action and commitment to the basic values. 
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B. Significance of difference between high and low internal locus of control 
occupational stress and on various dimensions of teacher commitment 

Means standard deviations, standard error of difference of means and t-ratios for the 
significance of difference between high and low Internal locus of control on various 
dimensions of teacher commitment and occupational stress has been calculated and are 
presented below in the table 2 

TABLE 2 
Summary of significance of difference between high and low Internal Locus of 

control on various dimensions of Teacher Commitment and Occupational stress 
Dimensions of 
teacher 
commitment 

Transformation 
of locus of control 

N  MEAN σ(SD)  D  Σ d t-RATIO 

Occupational 
stress 

High internal locus 
of control 

70 149.85 6.7  
4.05 

 
1.74 

 
2.32* 

Low internal locus 
of control 

70 145.81 12.19 

 
Commitment to 
the learner 

High internal locus 
of control 

70 87.97 2.30 6.39 0.5 12.78** 

Low internal locus 
of control 

70 81.58 4.27 

 
Commitment to 
the society 

High internal locus 
of control 

70 79.98 2.5 6.09 0.46 13.21** 

Low internal locus 
of control 

70 73.9 5.16 

 
Commitment to 
the profession 

High internal locus 
of control 

70 84.97 2.55 6.49 0.49 13.24** 

Low internal locus 
of control 

70 78.48 3.14 

Commitment to 
attaining 
excellence for 
professional 
action 

High internal locus 
of control 

70 70.74 3.96 7.89 0.54 14.61** 

Low internal locus 
of control 

70 62.85 2.43 

Commitment to 
the basic value 

High internal locus 
of control 

70 83.43 4.18 5.82 0.76 7.65** 

Low internal locus 
of control 

70 77.61 4.91 

* Significant at the 0.05 level of confidence 
**Significant at the 0.01 level of confidence 

Interpretation 

1. It was observed from the table 2 that the t-ratio for the significance of the difference 
between high and low internal locus of control on the scores of occupational stress is 
found to be significant at the 0.05 level of confidence. Therefore, the hypothesis (2) 
“there is no significant difference between occupational stress of teachers with high 
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and low locus of control” is rejected. Further analysis of mean of occupational stress 
suggests that teachers having high internal locus of control have high occupational 
stress than low internal locus of control. 

2. It was observed from the table 2 that the t-ratio for the significance of the difference 
between high and low internal locus of control on the scores of various dimensions of 
teacher commitment viz. commitment to learner, commitment to society, commitment 
to profession, commitment to attaining excellence for professional action, 
commitment to the basic value, were found to be significant at the 0.01 level of 
confidence. So, the hypothesis (4) “there is no significant difference between various 
dimensions of teachers with high and low internal locus of control” is rejected. 
Further analysis of means of various dimensions of teacher commitment suggest that 
the teachers having high internal locus of control have high commitment than low 
internal locus of control meaning thereby higher is the internal locus of control higher 
is commitment to the learner, commitment to the society, commitment to the 
profession, commitment to attaining excellence for professional action, commitment 
to the basic value. 

IV. Discussion 

Occupational stress has been considered as the product of an imbalance between 
environmental demands and individual differences. Commitment and Locus of Control, 
as personal capabilities to cope with environmental demands, represent some of the most 
important resource factors in stress appraisal processes. The results of this study 
demonstrate that the teachers having high external locus of control have high teacher 
commitment in all dimensions than teachers having low external locus of control. The 
teachers having high external locus of control have high occupational stress than teachers 
with low external locus of control. In tune with this study which revealed that people with 
external locus of control believed that life events in and out of the work place as beyond 
their control dependent on such outside factors as luck, chance or whether the head liked 
them (Shailja, 2003). 

The results of this study demonstrate that the teachers having high internal locus 
of control have high teacher commitment in all dimensions than teachers having low 
internal locus of control. The teachers having high internal locus of control have high 
occupational stress than low internal locus of control. The above findings are in tune with 
the study that teachers identified with internal locus of control reveal low level of stress 
as contrast to the teachers with external locus of control. The study also confirms that 
high internal locus of control determines high coping and mediating ability of stress 
among the teachers (Khan, Saleem, & Shahid, 2012). 
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According to the literature in this field, the results of this survey demonstrate that 
teacher commitment is a personal resource factor that may protect from the experience of 
occupational stress. In terms of feeling, people with a strong sense of high commitment 
and high locus of control view challenging problems and recover quickly from setbacks 
and disappointments. 

V. Conclusion: 

Occupational stress is an unavoidable phenomenon and it exists in all types of 
occupations although it varies in degree and extent. Undoubtedly teaching is a profession 
which is highly stressful because teachers have to deal with the future of the Nation. If 
teachers’ stress is left unresolved, it will have negative impact on teachers’ physical and 
mental health. This can also accelerate the problem of teacher freezing and burnout 
among teachers. Consequently, the whole educational system will be impaired. In view of 
this, certain measures must be undertaken to alleviate teachers’ stress in order to enhance 
teachers’ enthusiasms in teaching. The suitable measures can also enhance the 
commitment of the teacher toward their profession, learner, society, professional action 
and basic values, as well as it will boost internal & external locus of control among 
teachers. The principal of an institutions plays a vital role, he/she should try to organize 
workshops, talks, extension lectures, activities to enhance their personality. The principal 
should help the teachers to understand that they should try to control the negative traits of 
their personality. So that they are less stressed in their occupation.  

VI. Suggestions for further research: 

The investigators would like to advance some suggestions for the prospective 
research workers who may be interested in undertaking similar type of study: 

 The present study could be extended to school teachers and degree college’s 
teachers. Further, occupational stress and teacher commitment in relation to locus 
of control could be studied with reference to other personality and organizational 
variables.  

 The study of occupational stress and teacher commitment of teacher educators can 
also be taken with variables other than locus of control such as socio –economic 
status, social maturity and health etc. 

 Teachers working in the rural areas may also be included in the study. 

 Also, this study will give direction to the teacher educators about occupational 
stress and their commitment with work moreover it will guide teacher educators 
for good health.  



Insight: Journal of applied research in education    Vol. 26 & 27, No. 1, 2021-22  ISSN 0975-0665 

25 
 

References:  

Almahsneh, K. S. A. (2020). Occupational stress among school teachers in Jordan. 
International Journal of Advanced Science and Technology, 29 (7), 5679–5686. 
Retrieved from http://sersc.org/journals/index.php/IJAST/article/view/26450 

Arismunandar, A., Nurhikmah, H., Wahed, A., & Haris, H. (2022). The source of teacher 
work stress: a factor analysis approach. Cakrawala Pendidikan: Journal Ilmiah 
Pendidikan, 41(1), 112-128. https://doi.org/10.21831/cp.v41i1.41611 

Ayesha, B., & Zamir, S. (2021). Gender-based analysis of locus of control among 
university teachers. Global Educational Studies Review, 6(4), 73-80. doi: 
10.31703/gesr.2021(VI-IV).08 

Chen, W. (2006). Teachers' knowledge about and views of the national standards for 
Physical Education, Journal of Teaching in Physical Education, 25(1), 120- 142. 
https:// doi.org/10.1123/jtpe.25.1.120  

Da’as, R., Schechter, C. & Qadach, M. (2020). From principal cognitive complexity to 
teacher intent to leave: Exploring the mediating role of school absorptive capacity 
and teacher commitment. Journal of Educational Administration, 58(2), 227-
245. https://doi.org/10.1108/JEA-07-2019-0117 

DeArmond, M., Gross, B., Bowen, M., Demeritt, A., & Lake, R. (2012). Managing talent 
for school coherence: Learning from Charter Management Organizations. Center 
on reinventing public education. University of Washington. Seattle, WA. Seattle. 
Retrieved from https://files.eric.ed.gov/fulltext/ED532634.pdf 

Emmanuel, S. O. (2019). Predictive effects of perceived school environment, teacher 
efficacy, internal locus of control on secondary schools teacher burn out. The 
International Journal of Indian Psychology, 7 (1), 575-583. doi: 
10.25215/0701.064 

Forte, A. (2005). Locus of control and the moral reasoning of managers. Journal of 
Business Ethics, 58 (1), 65-77. https://doi.org/10.1007/s10551-005-1387-6 

Hall, C.W. (2006). Self-reported aggression and the perception of anger in facial 
expression photos. The Journal of Psychology, 140, 255-267. 

Hepburn, A., & Brown, S. (2001). Teacher stress and management of accountability. 
Human Relations, 54 (6), 691-715. 



Study of Occupational Stress and Teacher Commitment in relation to Locus of Control among Teacher 
Educators at Secondary Level 

26 
 

Jain, M., Singh, S.  (2015). Locus of control and its relationship with mental health and 
adjustment among adolescent females. Journal of Mental Health and Human 
Behaviour, 20 (1), 16-21. doi: 10.4103/0971-8990.164803 

Jaros, S. (2007). Meyer and Allen model of organizational commitment: Measurement 
issues. The ICFAI Journal of Organizational Behavior, 4 (5), 7-25. Retrieved 
from: https://www.semanticscholar.org/paper/Meyer-and-Allen-Model-of-
Organizational-Commitment%3AJaros/75462d9094b420466ad68c404527 
c7b6cb38 d040 

Johnson, S., Cooper, C., Cartwright, S., Donald, I., Taylor, P. & Millet, C. (2005). The 
experience of work-related stress across occupations. Journal of Managerial 
Psychology, 20 (1/2), 178-187. 

Karluki, K.A, Ndirangu, M. Song, K.A. and Oako, M.E. (2014). Secondary school 
teachers’ perceptions of the factors that influence their morale and commitment to 
work: A case of Nakuru district. International Journal of Innovation and Applied 
Studies, 9, 1589-1597 

Kaur, S. (2015). A Study of relationship between occupational stress and mental health 
among primary school teachers. Online International Interdisciplinary Research 
Journal, V (II), 190-199. Retrieved from http://www.oiirj.org/oiirj/mar-
apr2015/24.pdf 

Kauts, D. S., & Mittu, G. (2011). Study of teacher effectiveness in relation to locus of 
control and stress of teacher educators. Learning Community-An International 
Journal of Educational and Social Development, 2 (1), 25-33. Retrieved from 
https://www.indianjournals.com/ijor.aspx?target=ijor:lco&volume=2&issue=1&ar
ticle=003 

Keshavarz, M. & Mohammad, R. (2011). Occupational stress and organisational 
performance, case study, Iran. Procedia-Social & Behavioural Sciences, 30. 
Retrieved from: www.sciencedirect.com /science/article/ Pii/S1877 04281101902  

Khan, A. A., Saleem, M., & Shahid, R. (2012). Buffering role of locus of control on 
stress among the college/university teachers of Bahawalpur. Pakistan Journal of 
Commerce and Social Sciences (PJCSS), 6 (1), 158-167. 

Khan, S. (2019). Study of Relationship Among University Climate Teachers 
Organizational Commitment and Job Satisfaction, (Doctoral Thesis). Retrieved 
from https://shodhganga.inflibnet.ac.in/handle/10603/272498 on 18 September.  



Insight: Journal of applied research in education    Vol. 26 & 27, No. 1, 2021-22  ISSN 0975-0665 

27 
 

Kiral, B. (2019). Exploring the relationship between teachers' locus of control with 
different variables. Educational Policy Analysis and Strategic Research, 14 (2), 
88-104. doi: https://doi.org/10.29329/epasr.2019.201.5  

Masoom, M. R. (2021). Educators' self-esteem: the effect of perceived occupational stress 
and the role of organizational support. International Journal of Educational 
Management, 35 (5), 1000-1015. https://doi.org/10.1108/IJEM-11-2020-0550 

Munir, S. & Sajid, M. (2010). Examining locus of control (loc) as a determinant of 
organizational commitment among university professors in Pakistan. Journal of 
Business Studies Quarterly, 1 (3), 78-93. Retrieved from: http://jbsq.org/wp-
content /uploads/2010/10/JBSQ_4F.pdf  

Price, H. (2021). Weathering fluctuations in teacher commitment: Leaders relational 
failures, with improvement prospects. Journal of Educational Administration, 59 
(4), 493-513. https://doi.org/10.1108/JEA-07-2020-0157  

Quick, J. C., & Henderson, D. F. (2016). Occupational stress: Preventing suffering, 
enhancing wellbeing. International journal of environmental research and public 
health, 13(5), 459.https://doi.org/10.3390/ijerph13050459 

Ramaprabha, V. (2017). A study on teacher effectiveness in relation to teacher 
commitment teacher attitude job satisfaction and emotional intelligence of 
secondary teachers in Tiruvallur district (Doctoral Thesis), Tamil Nadu Teachers 
Education University. Retrieved from: http://hdl.handle.net/10603/349898 on 19 
September. 

Rani, M. (2014). Relationship of professional commitment of secondary school teachers 
with personality, locus of control and attitude towards teaching. (Unpublished 
Doctoral Thesis). M.D. University, Rohtak. 

Razak, N., Darmawan, G., & Keeves, J. (2009). Teacher commitment. In L.J. Saha & A. 
G. Dworkin (Eds.), International handbook of research on teachers and teaching, 
(p.p.343–360). Boston, The United States: Springer. https://doi.org/10.1007/978-
0-387-73317-3_22 

Rosenthal, T., & Alter, A. (2012). Occupational stress and hypertension. Journal of the 
American Society of Hypertension, 6 (1), 2-22. https://doi.org/ 10.1016 /j.jash. 
2011.09.002. 

Schunk, D. H., Pintrich, P. R., and Meece, J. L. (2008). Motivation In Education: Theory, 
Research and Application (Third Edition). Retrieved from https://searchwo 
rks.stanford.edu/view/6774934 



Study of Occupational Stress and Teacher Commitment in relation to Locus of Control among Teacher 
Educators at Secondary Level 

28 
 

Shailaja, H. M., (2003) Locus of control and job involvement in relation to the job 
satisfaction of teachers working in the secondary schools of Dharwad city. 
Journal of All India Association for Educational Research,15 (1/ 2). 

Singh, J & Kansal, A.K. (2016). Comparative study of the teachers under training and 
teachers in service with the locus of control. Global Journal for Research 
Analysis, 5 (1), 248-249. 

Sun W., Wu, H., & Wang, L. (2010). Occupational stress and its related factors among 
university teachers in China. Journal of Occupational Health, 53 (4), 280-286. 
DOI:10.1539/joh.10-0058-OA 

Tiwari, P., & Jain, D. (2022). Relationship between gainful employment and locus of 
control in school: Views and perspectives. Specialusis Ugdymas, 2 (43), 358-366. 
Retrieved from: https://www.sumc.lt/index.php/se/article/view/1140/888 

Van Dick, R. & Wagner, U. (2001). Stress and strain in teaching: A structural equation 
approach. British Journal of Educational Psychology, 71, 43-259. 

Yang, X., Ge, C., Hu, B., Chi, T., & Wang, L. (2009). Relationship between quality of 
life and occupational stress among teachers. Public health, 123 (11), 750-755. 
https://doi.org/10.1016/j.puhe.2009.09.018  


