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AN EVALUATIVE STUDY OF CONTINUOUS
AND COMPREHENSIVE EVALUATION
SCHEME (CCE)

*Prof. Nadeem, N.A
“*Wagi, ML A

Introduction

¢ [:-}ducaum} isadynamic process, However, in the field of education, a number

of problems arise at every moment. Persons involved in education have to make a
numl:_!-er of .deusmns at every step. Some of these persons such as Educators,
Administrators and Principals, are connected with policy-making bodies. There
are some who are in-charge of the actual teaching learning processes, Even parents
are connected with the process of education. All these persons face educational
problems of a quite varying nature.

The innovative concepts of evaluation emerged in early thirties as a step (o
broaden the relatively narrow information and skill oriented educational
measurement. The tests in the field of education developed in the first quarter of
the present century that tended to focus on easily measuring the various fields of
knowledge and skills of the learners. However, the emphasis was given on
educational philosophy to achieve the goals of education. But much could not be
achieved with the help of standardized achievement tests as there were specific
yardsticks for measuring students progress and the quality of educational
programme A monent of objective based evaluation was started by the experts such
as, Eurich, Raths, Tylor and Wrightstone, to broaden the appraisal and included
attributes such as attitudes, interests, ideals, ways of thinking, work habits, personal
and social adoptability. A number of evaluation projects were carried out by the
investigators and the progressive association of USA, which collected useful
information from many schools and colleges, also formulated a number of
innovative instruments and techniques that stand as a land mark of thoughtful
planning, inventive development of techniques, and thoroughness in gathering
information about studies to judge their performance level in the learning process.

Peng, W. G. (2006) conducted study on Effectiveness and Evaluation in one
regional education authority in China. The results reveal that significant differences
in “value added’ measures of school effectiveness appear to exist between senior
secondary schools in China, and also that some schools are differentially effective
(i.e., more effective in one academic subject than another). Recommendations are
sutlined in terms of how the results could be used to enhance school self-evaluation

and the findings are also discussed in relation to the future quality in education
* Dean & Head, Faculty of Education, University of Kashmir
* Ph.D. Scholar, Department of Education, University of Kashmir
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research agenda in China. Mishra, S. (2003) cond uctgd study on effecis of
competency based evaluation of students attainment at primary level. The Pesuly,
reveals: (1) Attainment of the concepts and development of multiple abilitjgy,
mastery of competencies can be possible through competency passed evaluatig,
techniques at primary level. (2) Competency based performance tests and ora| yq,
provide maximum exposure to children and metivate them to concentrate gn gy,
required competencies which help them to reach the mastery level. (3) Competen,.,
based evaluation approach creates interest, attention and learning attitudes Emun;.
students and this evaluation technique helps in the acquisition of differey,
performance skills and enhance the level of listening, reading and comprehensigp,
abilities among children. Aggarwal (2000) studied the role of teachers 3p
administrators for effective implementation of continuous and comprehensiy,
evaluation scheme. Panday (2000) in his study discussed certain concerns and issues,
in student evaluation with respect to identification, selection and preparation of
tools, techniques & modes. John, A R (2002) found in his study that children became
more sophisticated evaluation consumers as they grew older. Females processed
evaluation data more productively than males, and found few cultural differences
in responses to evaluation. Students responded to traditional and alternate
evaluation in very similar ways. Panda, BN (1997) have conducted study on the
effect of systematic activity-based teaching-cum evaluation strategy on attainment
of learning and the gains from the method as against the traditional method. The
results indicated that achievement of the experimental group with activity based
teaching was much higher, and more than 85 percent children attained mastery
This strategy was better than traditional method and let to better retention. Clin
(1997) conducted study on the impact of gender on primary teachers, evaluation
of children’s difficulties in school. The results reveals that when the experimental
task was contextualized in the way the gender of child effect disappeared and the

gender of teacher did not influence the result.
In the light of the above studies, the present investigator felt the need 1o

undertake an objective based & process evaluation of CCE Scheme.

Objectives
1.  To undertake an objective based evaluation of CCE Scheme.
2. Toconduct process evaluation of how the scheme is being implemented

in two types of schools (Govt. & Private).

Method & Design
The details about sample, tools & statistical analysis are reported as under.

A. Sample .
For this purpose 320 Heads of the Institutions from 24 educational zones
of district Srinagar and Pulwama were selected randomly.
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The break-up of the sample schools is given under:
B) Tools

For the purpose of data collection the following tools were used.
1.  Principal/ Head Masters Questionnaire (PHQ)
2. Process Evaluation Questionnaire (PEQ)

C) Statistical Analysis and Interpretation
The data obtained through the Administration of Questionnaires was
put to statistical treatment by way of computing percentage statistics under
the following headings.
1. Objective based evaluation.
2.  Processevaluation.

OBJECTIVE BASED EVALUATION

TABLE 1.0

Showing response of Principals/Headmasters on the issue that “CCE Scheme
has made evaluation an integral part of teaching learming process”

|

s g Primary Wicdie High Hs. Suc Rorwrage %

Tua Mo Yuw He Yea -] Yeou Mo You Mo

nNT | #8% | nE | S| v | 29 | S0 | Wi
E NeiB | N=37 | M=20 | M=28 | NuiB | ®=30 | N=11 | =13 AR | w3

¥ |bm|we o) on) w2 an | g0 | 99
Mot | Ne | N=2B | N | Nl | Wt | WetB | ey | 5415 | A58

l

*Govt. = Government; * Pvt. = Private

The perusal of table 1.0 clearly reflects the pooled response of Princ:
Headmgstem of the institution obtained from Primary, MlP;dlE. Highnnaisﬂ:li
Secondary Institutions. 39.63% of the i ,

Govt, school Principals/ Headmas -
that OCE Scheme has made evaluati pals/ H ters believe

““mmmngﬂﬂﬂfEﬂdlinglemnﬁugprm,
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while as 60.37% Principals/Headmasters of the institution have a negative
perception in this regard. On the other hand, 54.16% of Principals / Heaﬁnm[m
of private schools have shown a favourable response, while as 45.84% Principals /
Headmasters expressed a negative response on the above mentioned issue, T},
results reflect that Heads of the private institutions have somewhat iaveumbf
opinion than Principals/ Headmasters of the institution working in Gn*-'ernmenf
schools.
TABLE 1.1
Showing response of Principals/ Headmasters on the issue that “CCE Scheme hyg
significant role for providing feedback to the learners in the Jorm of remedia] hfadu‘ng::
[

- Frimasy Mditie High Hr, Bac —

i — —
Yeu Ha Yes Nu Yea Hw Yo o Yea Hp ‘
N B |
ne | o | M | M | @e | e 500N

-§ N=10 M=3p =15 kN b W=7 m =y | 48| ms

|
. " |

: w3 | s | wse | e | e | e | s
3 L T T P " T (R P [ Y- i ﬁ 0T | ww

A quick glance at table 1.1 shows that on an average, 37.49% of Printipals/
Headmasters working in Govt. schools expressed a favourable response, where as
62.51% had a negative perception. On the other hand, 34.37% of private school
Principals/Headmasters expressed positive response while as 65.63% did not show
favourable response.

TABLE 1.2
Showing response of Principals/Headmasters on the issue that “operational
schmmpmvidaﬂhscopgﬁrsa{fﬂdmﬁm by teachers and students”

Primary Middie High He. Sec Averaye

i ™

Yegs | No | Yes | No | Yes Mo | Yes | Mo | Yes | Mo

1075 | 8435 | WS | TI0E | 2800 | 7500 | IS0 | €280 | o | oo
Neg | N=36 | NeM | MeST | Ne12 | w36 | N | hes |

2916 | 7084 | 2500 | TG0 | 3730 | 6250 | 2500 | 7EOD | oo | eng
E Nl | Medd | M=l | Mol | Mets | Ne0 | W | NeS

Data in the table 1.2 reflects that Govt, and Private school Frim:ipﬂl-l'?l!;
Headmasters have shown somewhat unfavourable response towards thge 1:;5“
“scope for self evaluation by teachers and students”. On an Average
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principals/ Headmasters share favourable i
. perception, while '
school Principals/ Hemms expressed unfavourahle reg gl ﬁm% _nf Gu;
he other hand, 30.16% of private schoo] Pri reshers had (ovor

; ' rincipals/Head :
perception. while as 69.41% had negative FEEEPPHD“. eadmasters had favourable
TABLE 13

ghowing response of Pﬁndpalﬂieadmutﬂu on ; presen
i 3 the issue that “the t
scherme -'"_“" helped in imhmﬂﬂ_ifﬁlﬂﬂi in-adequacies of the students”

Primary Middia High

Hr. Bec Average J

Yos | No | Yes | No | Yos | Mo | Yos | No | Yves | Mo

1675 | 8125 | 2083 | 7947 | 2500 | 75
N | Ne38 | Net0 | Wet | Kotz | sess | neat | o | 072 | 5028

Pvt. i GowL | Type of schoa

3333 | BOBT | 7996 | TD.BA | 3B5H | 6041 | 3750 | 8250
N=1B | N=32 | N=14 | H=34 | N=t9 | N=20 | Bed %:5 SAAE | B61

| | 1
The analysis of table 1.3 depicts the response expressed in percentage statistics,
drawn from Principals/Headmasters of the Institutions. on the 1ssue that “the
pﬂ,ntﬂhfmh&ﬁhelp&d inidentifying the learning in adequacies of the students”,
The response was abtained from Govt. and Private Principals/ Headmasters from
Primary, Middle, High and Hr. Sec. Institutions. On an average 30.72% of Govt
Principals/ Headmasters have shown favourable perception, while as 59.28% of
Govt. school Principals/ Headmasters expressed unfavourable response towards
the above mentioned issue, when we move to Private school Principals/
Headmasters the average favourable response percentage was found as 34.89%,
while as 65.11% of private school Principals/ Headmasters showed a negative
response.

TABLE 1.4
Showing response of Principals/Headmasters on the issue that “the present
operational scheme maintained the desired standard of performance by using
evaluation as a quality control device”

Primary Middle High Hr. Sec Avarage .

i =3

Yes | Mo | Yes | No | Yes | Mo | Yes | No | Yes | No

|

|
§ 14.58 8542 | 1250 | B7.60 | 18.75 | 8125 | 4583 | 847 | o o4 nm\
M7 Neat | Nep | Ned2 | Nes | Medse | Net | mes3 | TTTTOT

e

N=12 | Negg | N=10 | Nega [ N=13 | N=35 | Ne2 | N=B

F (250075002083 | 797 | 27.08 | 7282 | 2500 ) T5.00 | oy mﬁall
|




glance at table 1.4 reveals the respanse percery

' ; | age of p..
A qulck i regarding the issue that # 5 Tine
the Institutions rega ' scheme m,; Ipaj,
Hﬁdﬂimdm;;::d of performance by using evaluation as a qualpy, cui:tltr:;a e
desired 5 Headmasters working in Govt. and Private schools ag pey,, " Yebiggs
F:jﬂftPﬂ]:{_I - Gec. level expressed their response and after applying pﬁﬁ“‘d*m
High o 2 91% of Govt. school Principals/ Headmasters respong o 1 or B
mt'ltsenﬁa"? 09% have expressed unfavourable response. {‘Jn the other hang Hu‘kj&
wid Mxﬁml principals/ Headmasters believe that “scheme “‘Elma.npﬂi';"
an:: standard of performance by using evaluation as a quality congy,, dey. 5
dest 75.53% did not express favourable response, &
while:as 22 TABLE 1.5
owing response of Principals/Headmasters on the issue thyy “the
,:m:;mmmﬂ scheme included both scholastic and non-scholgstic areas 1,
assess growth and development of the learners”
1 ——
% Primary |  Midde High HrSee | Average
égmmmmmuumuuM|m
- e | 70 00 | 50,00
B N0 Mo | N3 [Nt | et | e | Rt | vz | 2804 | 7086
£ RIS |3 25120 15 1225 e e

A quick glance at table 1.5 reveals that on an average 26,04% Principals/
Headmasters working in Govt. schools have shown positive response regarding
the issue that “implemented scheme included both scholastic and non-scholastic
areas Lo assess growth and development of the learners” while as majority of 73.96%
Govt. school Principals/ Headmasters expressed negative perception. On the other

hand, 30.20% of Principals/ Headmasters working in Private schools favoured the
issue, while as 69.80% of Principals/Hea :

dmasters negated the issue.
TABLE 1.6
owing fﬂmb:f l’:indpaqu[{.mm on the issue that “the scheme
de&eww:nﬁﬂﬂ"
Primary Middip High Hr, Sec ,
Yeu No :- Ho Yos Ny Yoz No Yes No
o33 | 1t | w2 | gy 10.41 e
Bl R T o e ﬂ sﬁﬁﬂmﬁzmm
B | 7847 | 1648
M=t | sy 18384 | 1a75 | gy, :
ol L) uﬁﬂfﬂlmunm




The analysis of above table

anfiEals_:r‘ I-Ifadmasters on the m;:l:?rlgcir:r};;]::: -hr:f'ﬁ;;"ﬁ E;wﬁi:;
memorization” T'ETEEPW? Was pooled from Govt, and Private school Principals/
Headmasters warking in Primary, Middle, High and Hr, Sec. Institutions. On an
H\,-,Emge 15_&2“-‘5 of Gaovt. Hhﬂﬂ'l Fﬂﬂﬂ]pﬂ]ﬁ‘f‘ Hﬁdma;lm have E-xp'rmed Fﬂﬁ-’lﬁw
response towards the above mentioned issue, while as 84.38% negated the

rception. Dn the other hand, 20.18% of Private school Principals/ Headmasters
respond positively to the issue, while as 79.82% did not show favourable response.

TABLE 1.7 '

Showing response of Headmasters/ Principals on the issue that “the scheme is
child centric, activity based and joyful”

e

Primary Middie High Hr. Sec Average

Type of
nchool

fﬂhhﬂn‘fﬂﬂui‘nh‘l"ﬂﬂv

206 |08 | 2500 | 7506 | 20m | 19 | 2500 | Ts00
5 Wt [ N | etz | Neos | helg | wean | wex | fen | 0S| 7800

!

7B} | TRIG | 873 | MIS | 2290 | TT9 | 5416 | 45Es

Table 1.7 clearly reveals the response of Govt and Private school Principals/
Headmasters which on an average shows that 24.99% of Govt. school Principals/
Headmasters have positive response towards the issue that “the scheme is child
centric; activity based and joyful” while as 75.01% negated the perception. On the
other hand, 29.16% of Private Hr. Sec. school Principals/Headmasters showed
favourable response, while as 70.84 % did not express favourable response towards
the above raised issue.

PROCESS EVALUATION
TABLE 20
Showing response of Principals/Headmasters on the issue that “feeking
difficulty in using different technigues of evaluation for the assessment of
pupils growth and development in the scholastic aspect”

Primary Middo High Hr. Sec Average

E—.]

Yes | Mo | Yes | Mo | You | Mo | Yes | Me | Yes | No

W | wetd | et




Table 2.0 shows response of Principals/Headmasters on theissue of “feeling
difficulty in using different techniques of evaluation for the assessment of pupily
growth and development in the scholastic aspect” on an average 70.88% of Govy,
school Principals/ Headmasters have expressed a positive response about the above
mentioned issue, while as 29.12% of the respondent had a negative perception in
this regard. When we move to private school Principals/ Headmasters, it has beep
found that 54.68% of the respondents on an average responded positively, while
as 44.32% had a negative perception in this regard.

TABLE 2.1
Showing response of Principals/Headmasters on the issue that “feeling
difficulty in using different technigues of evaluation for the assessment of
pupils growth and development in the non-scholastic aspect”

r

Primary Middle High Hr. Sec Avitage

school

s
!-_
% | ves | No | Yes | No | Yes | Mo | Yes | Wo | Yes | No

' BO41 | 395 | W75 | 3l | TT.OE w261 | TADD | 2500 .
§ M=29 | M=12 | N=33 | Heth | N=W =t =il H=6 o | esl

3126 | ga7e | 2290 | TrEe | mw | won | &d0 | 75X
E Mtk | Wa3) | NEfl [ NeAT | N=d1 | WREF Nz | nes | 5T | TAAR

Table 2.1 reflects the response of Principals/ Headmasters on the issue that
“difficulty is being experienced in using different techniques of evaluation for the
assessment of pupils growth and development in the non-scholastic areas” onan
average 70.31% Govt. school Principals/Headmasters responded favourably to
the above mentioned issue, while as 29.69% respond negatively. On the other hand,
2551% Private school Principals/ Headmasters respond positively, while as 74.49%
expressed negative response,

TABLE 2.2
Showing response of Principals/Headmasters on the issue that “Being fed up
with the continuous evaluation of the pupils”

| Primary Middla High Hr. Sec foverage

%
g'l’uﬂu'l‘nﬁ?nlhﬁllhmuu

G041 | 35S | 4680 | BAAT | WTHO | WIED | 1iEG | BT8O
haci

NelS | Watd | Ne22 | RelE | M=VB MR0S | B




The analysis of table 2.2 show

| : s the response percentage of Principal
ﬁEavf:?a_s[;frs on the issue, that 'being fed up with the cummur:tuEEvaiUﬂuﬂnE?lili
o pils. The average response percentage was obtained on higher side in case of
Govt. School 39.06% than Private School Principals/ Headmasters, which was found

as 17.18%. The unfavourable response was calculated a
_ 5 60.94% Covt. school
Principals/ Headmasters and 82.82% Private school Principals/Headmasters,

TABLE 2.3

Showing response of Principals/Headmasters on the igsue that “For
evaluation 3 Unit tests and 2 term tests are necessary”

\ Primary Widdin High Mr. Sec Average

o i
'anu‘I'HTH'IHH#‘I’nIIn‘I'uHu

53
&3

5 arm | szon | sese | adTE | moa | e | SAM | A0A
gmmumruﬂlnﬁwmnmuﬂ“"m

s | oase | magt | bl | TMME | MM | EED | D750 T
i Wear | Mt | e | Mtd | de3 | Neld Mus Wmmum

I
Table 2.3 clearly reflects the response percentage of Headmasters / Principals
on the issue that “For evaluation 3 Unit tests and 2 term tesls are n on an
average 52.60% of Govt. school Headmasters/ Principals respond favourably, while
as 47 40% did not express positive response. On the other hand, majority of 70.3%
Private school Headmasters/ Principals have shown favourable response with only
29 70% negated the perception.
TABLE 24
Showing response of Principals/Headmasters on the issue that “Art, Health
and Physical education had been given due weight age in the Scheme”

l_ Prirvaty iddip Highi Hr, Seq ‘Bvnragn

i

Yes | Mo | Yes | Mo | Yom Me You Mo | Yes | Mo

T wat | 98 | iy | wr | sk | ALer | 7SAO | SO
GMMWhﬂuﬁwhﬂmunﬁm”‘““

E ot | gros | soun | oGe | 0888 | WM | TEOO | TEE0 | o0y | gy
Neds | Metd | hesi9 | MR | WeER | W=lB H=g Hed '

| .

A quick glance at table 2.4 reveals the response % of Headmasters/ Principals
on the issue that “ Art, Health, and Physical education had been given due weight
age in the scheme”. The statistical information in terms of percentage, bring this
fact to light that on an average 59.89% Govt. school Headmasters/ Principals

respond positively, while as 40.11% negated the perception. On the other hand,
68.74% of private school Headmasters/ Principals have shown favourable response,
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while as 31,26% did not express favourable response.
TABLE 2.5

Shnwh}g mpﬂmﬂ- of Pﬁﬂcipalﬂfﬂﬂiﬁmiﬁtﬂﬂ on “J'E' iﬂ!ﬂﬂ that #Wfth rh-i' hﬂ'&]

more interested in studies”
of present operational scheme leammers Dectnt R ———
Primary Micidlln High Do Tna —

Type of

No
Yes | Mo | Yaw | Ma | You | ‘No | Yem No | Yeo

4554

: g | g | we | ow | s | 84T ase | 501
E S e | o | s | wear | weas | oweta | owe

2 | FE | R 1 T2at = Oh T ﬁlf aaa | 2o
E M3 | MefE | NeRR | MY H=3% Hetl Mz

The analysis of above table reflects that onan average 49.993(: Gmrt. Primary,
Middle, High and Hr. Sec. Headmasters/Principals believe that with 'El'.'l:E hetp of
present operational schems learners become more intergsted in studies”, while as
50.01% have shown negative perception towards the issue. Un the other hand,
69.26% Private Primary, Middle, High and Hr. Sec. school Headmaste;sf Principals
respond positively to the issue raised above by the investigator, while as 30.74%
have shown negative perception in this regard.

TABLE 2.6
Showing response of Principals/Headmasters on the issue that “present
operational scheme motivated the students to be regular and punctual in the class”

i

326 | 578 | WAt | Biss | 97s0 | 6zs0 | 37s0 | 8280 | o] e
Meth | =33 | g7 | nedt | met | N30 | Wem | et

Primary Middlo High Hr. St Average

Yas Ho Yos Mo Yes Mo |- Yea | Mo | Yea | No

E {1t - i L 4.1 1878 -] 175 TROD | ;m0R oy | ez
KA | NeB | Ke=39 | Mew | MeAZ | NsE | Neg | Me2 | OF

A perusal of table 2.6 shows the response % of Govt. and Private School
Headmasters/ Principals regarding the issue, “scheme motivated students to be
regular and punctual in the class”. On an average 37.16% Govt. school
Headmasters / Principals respond positively, while as 62.84% did not express
positive response. On the other hand, 81.77% Private schools Headmasters/
Principals respond positively, whereas only 18.23% respond negatively.

10



TABLE 2.7
Showing response of Principals/Headmasters on the issue that “CCE helped in
maintaining discipline in the classroom™

Primaty Middie High Hi. Sec Avoragn

—

school

i

Yes | Mo | Yes | Mo | Yas | Mo | Yex | No | Yes | Mo

F |om | mx ] an | me | oo | s | sk ML 0 | e
Eﬁ Nedh | medd | N=21 | WIS | Ne2o | Medb | Ned | NeR

e .

rain | q08e | meon | Zsta | EuED | M0 | &S0 | IR | g |o20m
5 e e e e R L

1
A auick look at the above mentioned table shows response me?’:'-’ﬂﬁ" o
Headmaitem{ Principals of Govt. and Private Schools on the issue th;t é}&ﬂ If}?:;
in maintaining discipling in the classroom. On an average 44.26 5 -aﬁvely.
Headmasters/ Principals respond positively, whﬂeasﬁ.?a% respond neg ol
On the ather hand, Private School I'IEBMEEEEISfFﬂHE?pEIIEJHﬂ?E ﬂh:;-mﬁpgglﬁ%
response which is clear by the statistical information given in the tabie :
while a@s 30.21% have expressed negaﬁ;i E;;n_nﬂr&
TA )
howing response of Princi cadmasters on the issue that “CCE scheme
: enabled to know iﬂ%h,m weaknesses of pupils”
T |

Primary Middle High Hr. Sec Average

school

pe
l i - 2
E% | yue | no | Yes | Mo | Yes | No | Yes | Mo | Yes | No

URT . .
e | ez | wemn | wean | W= | N | deto | wern | R na

oo | 5000 | st | sses | 4rae | seM | =00 | 5000
b Il - e o e Ve S = R B el

] g ny | s | e 7En | g0 | 460 | SASR

Table 2.8 clearly reveals the response % of Headmasters/ Principals and
Govt. and Private Schools regarding the issue, that “scheme has enabled to
know the strengths and weaknesses of pupils” the statistical information
provided in the table bring this fact to light that on an average 38.53% of Govt
School Headmasters/ Principals responded positively to the above mentinne:;“;
issue, while as 61.47% responded negatively. On the other hand, 48 95% of
Private school Headmasters/ Principals responded positively Whj]; a_s* e 05.%
have shown negative perception, ' ‘
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TABLE-29 _
Showing response of Principals/Headmaster on the issue that “CCE scieme
lessened scope for chance and subjectivity”
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Table 2.9 shows the response % of Headmasters/Principals regarding the

issue, that scheme lessened scope for chance and subjectivity on an average, 21.87%
of Headmaste;sf Principals, from Govt. Schaols, responded positively, whereas
78.13'% respond negatively on the above mentioned issue. On the other hand, 43.75%
Private School Headmasters/ Principals responded positively, whereas 56.25% did

not express favourable response,

Findings / Conclusions
The present study has lead to the formulation of very important and

mteresting findings which are concluded as under:

1 Regarding Objective based evaluation, the anal ysis showed that the Govt
school Heads of the Institutions were fairly convinced that Continuous and
Comprehensive Evaluation Schemne (CCE) has:

a significant role for providing feedback in the form of remedial

teaching; and

ii. it provided the scope for self-evaluation by teachers and students,

On only 2 dimensions out of 8 dimensions, Govt. school Heads of the

Institutions have shown agreement, while as private school Heads of the institutions

have shown disagreement to the above mentioned two dimensions.

Further, it was observed that the private school Heads of the Institutions
were fairly convinced that Continuous and Comprehensive Evaluation Scheme

(CCE) has:
i helped in identifying learning in-adequacies of the students;
fi.  maintained the desired standard of performance by using evaluation
as a quality control device;
iii. included both scholastic and non-scholastic areas to assess growth and
development of learners; .
iv. helped to de-emphasized memorization,; | )
v. made teaching learning child centric, activity based and joyful; an
vi. made evaluation an integral part of teaching-learning process,
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Out of 8 dimensjon
on 6 dimensinn_g*
nstitutions have
Regarding
Heads of the Ins
L

oy |
private school Heads of the institutions have shown agreement

above 6 d : | Heads of the
shown total disagressment imension Govt, schoo

tﬂzﬂgm evaluation, the analysis showed that the Govt school
difficulty fo ey o Fresmed:
of pu I']_:: in using different techniques of evaluation for the assessment
d 1!;1 P1is growth and development in the scholastic;
Ificulty in using different techniques of evaluation for the assessment
of pupils growth and development in the non-scholastic aspect; and
- were fed up with the continuous and comprehensive evaluation.
H On the Fbﬁvﬂ three mentioned dimensions of CCE scheme Private school
eads of the institutions have shown disagreement. _
Based on the analysis of process evaluation, it has been revealed that Private
school Heads of the Institutions are fairly convinced that:
L forevaluation, 3 unit tests and 2 term tests are necessary;
ii.  art, health and physical education had been given due weightage in

11
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the scheme;

iii.  with the help of present scheme, learners have became more interested
in studies;

iv. present scheme motivated students to be regular and punctual in the
class;

v. it helped them in maintaining discipline in the classroomy,

vi it has lessened the scope for chance and subjectivity; and

vii it has enabled to know the strengths and weaknesses of pupils.

[t is interesting to note that the above menticned seven (07) dimensions have
been favoured by Private Heads of the institutions, whereas the Govt. school heads
of the institutions have shown total disagreement with these dimensions.
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EDUCATION OF GUJJARS AND BAKARWALS
IN DISTRICT KUPWARA

“Prof.G.M.Malik
»*Mohd Sayid Bhat
os2 Dy, M. Y, Ganai

Any one looking at the map of the vast Himalayan region is sure to ﬁ"d
many delightful valleys and picturesque spots These are set among the high
mountainous ranges having salubrious climate, serene atmosphere, freshwater
reserves, charming environs and soul enchanting views. )

The Valley of Kashmir is one of those regions of India which comparatively
is at the higher altitude covered by mountains which are not easily negotiable.
Despite various barriers the people of this state have born all types of climatic and
geographical hazards and have measured the most valuable peaks and tum them
into small pockets of communions.

Kashmir is one of the most beautiful and fertile valleys in the world. Kathana
in his Raj Trangni has said about the Valley of Kashmir,

“It is the country where the sur shines mildly, being piace created by
Kashayapa as if for his glory. Learning, lofty houses, the Saffron, iced
water and grapes, which are rave eve in heaven, are common here...
Kailasa is the best place in three worlds, Himalaya the best part of Kiilasa
and Kashmir the best place in Himalaya.”

irregularly oval in shape, the valley has almost a uniform height of over 5000
feet above the sea level. Kashmir is encircled by the high mountainous ranges of
Kara-kuram and the Himalayas which have hardly any inter-rupting or intersecting
ridges anywhere and has been capable of maintaining a homogeneous people in
one vast stretch of land in the valley and in the side-valleys Though the surrounding
hilly regions are inhabited by people of different ethnic groups. Gujjars and
Bakarwals which comprise a special race and community and third largest ethnic
group in the state of Jammu and Kashmir has since long time adopted to live on
these envious peaks.

Kupwara, the frontier District of Kashmir Valley is full :
dense forests. The District which s situated at an ;magegtﬁr;; :asgguﬂf:ﬁ
from the sea level and can be located between 34.21 east Langitude & d
7216 narth Longitude is in the extreme North - West of Kashmir valley Eln “ogsta
and western borders form the Line of Control between India and F ts northern
eastern and southern borders touch Sopore and Baramull Tl“nhs IFakiatm?\ and
Em;:l:lﬂ::n one side and District Bandipora on the other si;e :hﬂﬂﬁ of District
aea o District i i : pexmeis S !

Is 2575 square kilometers with almost eg,4ufm§1msﬁ}$$

. Prolessar, P.G. Depn. of Education, Kaskmis University

- Fh. Resisurch Schalar, P, ol
- o e AG B‘“‘Fﬂ-ﬂf'ﬁdhuihn.w Eﬁmﬂm;ﬁ!:nﬂmlr Univerapy
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kilometers under the forest in .
. L whl h T ; ith
approximately 40% bel ch 54162 Gujjars and Bakarwals w

ow the 15 years of 4 re thise
administrative pocket a Y of age are residing. There a

et areas of the District namely, Machil, Karan and Karnah
lacated near L.O.C. which remains land locked for more than six months in a year.

There are some other areas at barbed distances and remain cut off from District
Headquarter for a considerable time like Kumkadi, Lashdat, Jumgund, Kethanwali
and Budnambal

Profile of Gujjars:

There are two types of Gujjars in Jammu and Kashmur, Zamindar G‘ul;urﬂ

and Dodhi Guijjars. Zamindar Guijjars are those whose primary occupation ils
agriculture and animal husbandry. But Dodhi Gujjars are exclusively pastoral
and they still move from low to high and high to low altitude hills in search ©
pastures for their cattle on which their whole economy is based. They live mainly
on the sale of milk and its products. Agriculture is takenup by ﬁ:‘hE'ITlilE_E ﬁcm;lﬂ
occupation and is done only in winter when they stay in their eriginal ha =
During other seasons, they give the land to the share croppers. Most of the m:hE
and milk products are sold in the cities, but during their summer pasturage o
products are sometimes exchanged with other essential cnlmrrula_ﬁhes.ﬂ:g Lal?:’?]ﬂﬁe
Gujjars possess considerable size of land than the I?ndh: G:I.l]]EIS. The life c‘; !
Cujjars is very hard and busy right from morning till evening and each and evertz
member of the family, irrespective of sex and age has to contribute subnstanhaﬂ. ﬂ;,;m
the smooth running of the family. There is no bounded labour system arnu:lxg o
but child labour of the family is sometimes engaged for paddy and ma .
cultivation. They also work as grazers and domestic servants in cities as well.
Pastoralism is still considered their traditional occupation, but they are now taking
up other occupations such as business, government and private jobs and even
defence services, While discussing, the various tribes of Kashmir Walter Lawrence,
in his book “The Valley of Kashmir” refers to Gujjars as FE?H‘DWE: _
l #They are all Musalman by religion; they are a fine tall race of man, with
rather sm;iﬂ faces and large prominent teeth.Tl'telr_-::me thuug_i-nf is the welfare uf
the buffaloes They are an ignorant, inoffensive and in their relation with the state
are indefinitely very honest”.

" Bakarwal is a pastoral nomadic community of jammu and Kashmir. The
torm Bakarwal is derived from the word Bakriwala, meaning goat and sheep holders

and rearers.t is said that they originally belonged to the Guijjar stock, which are
divided into three groups, namely settled Gujjar, Dodhi Gujjar and
Bakarwal Though they have permanent settlements, they often move from one
altitude to another in search of pasture for their flock. The Jarmmu region is
considered to be their original homeland and they are concentrated in Doda, Rajour,
Poonch and parts of Udhampur Their mother tongue is Gojri but they are also
conversant in Kashmin, Pahadi, Urdu and others, The Bakarwal males can be
15



identified by their turban called (dastar) and by their
wear a special type of (topi) cap.They are non-vegetaria
is their staple cereals as P N K Bamzia in his book
“Anather interesting hill people are the Gujjars. The
altitudes are favourable for rear
Gujjars have been breeders. They
their herds and flocks from the

long beards. The femaleg
ns, maize, wheat and rice
A History of Kashmir” 5aYs,
climate and pastures of the
ng cattle and sheep and from ancient times the
lead semi-nomadic lives moving in summer with
_ warm region of Jammu, They are then to be found
in parts of Kashmir building their flat ~lopped houses on seemingly inaccessible
height and being everywhere perfectly at home with animals. They are said to be

Rajputs who migrated from Rajasthan and adopted the Muslim faith Their
language, Gojri is now definitely recognized to be a form of Rajasthani, their outdaor
lifespent in some of the healthiest parts of the country and their nourishing diet of
bread made from corn with milk and butter as other constituents, result in their
being a long lived people. They are a fine tall race with a decidedly Jewish cast of
features. Their good faith is proverbial and they are generally disposed. Fairly
well represented in most parts of the Jammu and Kashmir, they muster strong in
the Poonch, Reasi and Muzzafarabad Districts”.

Guijjar and Bakarwal, the ancient tribe of India have their roots within the
country.They are patriotic, faithful and sincere. Due to locational disadvantages
this community remained economically and educationally backward. Their Kabilas
still have the ancient Aryan traditions and cultural heritage. According to asurvey
conducted by a Tribal Research and Cultural Foundationt (TRCE), 2006: “The Gujjar
Bakarwal of the Himalayan ranges are living a very difficult life that of the ‘Stone
Age’ as they lack basic facilities like education, health care and drinking water”
Their inguistic affinity to the Gujjar tribes of Northern India is the binding factor
with the mainstream. Gujjars are scattered throughout the Northern India. They
are inhabited in Himachal Pradesh, Punjab, Haryana, Rajasthan and Gujrat. Mostly
they are Hindu Gujjars but in Jammu and Kashmir they are Muslims by faith and
inhabit in the foot hills and upper reaches of Peer Panchal range. 1

Gujjar and Bakarwals are mostly residing in Peer Panchal belt from Banihal
to Muzzafarabad a 240 Kilometer track. Their main concentration is along the old
Mughal road in Rajouri and Poonch Districts. About 40% of pnpulanﬂ:d né::.i
twin districts is represented by the Gujjar and Bakarwal tribe. In Jammu an _
Districts, Doodi Gujjars are scattered in the villages.In Udhampur District, Gujar

' : Reasi and Ram-Nagar area.These tribes
Basties are located in Gool, Gulab Ghar, nd B ot small Gt
are also found in the mountains of Kashtwar, while in Kﬁhﬂfﬂu‘f : Efnuuntain ol
Patties and Basties are scattered throughout the ‘-'ﬂﬂéy es PmaTgn;marg. apartel
starting from Qazigund to Yusmarg, Khilonmarg, ulmarg, Wangar, Kangan
. Dardpora, Sonamarg, Lar, Wang
Uri, Kupwara, Karnah, Bandipora, po areh,
etc. They also reside along side the Ledar Riverin Pahalgam

Need and importance of the present study Kashmir are living in the
It is itonical that the puﬂpr:s’t people of Jammu and are [Ving
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areas of richest natural resources. Even after inde

Bakarwals are exposed to important forces of cha - ;
the grievances and protests are reflected through d? Ff&er:::ijmﬁ::nmmmmmm

Since independence, the problems of development of the tribal. communitie
especially Gujjars and Bakarwals have been seriously taken into consideration f i
the upliﬁmgnl and amelioration of their conditions.lt is significant that Article :ﬁ
of the Constitution of India enjoins on the state not only to promote the educational
and economic interests of the Scheduled Castes and Scheduled Tribes but also
protect them from social injustice and all forms of exploitation. Likewise, as per
Article 48A, the state should endeavor to protect and improve the environment
and safeguard the forests and wildlife of the country, The Gujjars and Bakarwals
mostly live in forested areas.Hence, the compliance with these two constitutional
provisions is mutually reinforcing Nehru's approach, widely known as “Tribal
Panch sheel” (the five principles for tribal development) in the foreward to Varrier
Elwin's Philosophy of NEFA 1958, has been endorsed through all these years of
planned development of the tribal areas, However, it was a little unfortunate that
certain important considerations like developing Gujjars and Bakarwals along their
own lines of genius and optimum utilization of available natural resources in the
form of land and forest was not given due consideration. The emphasis was more
on giving monitory help rather than using their traditional skills at available natural
resources.

The Hari Singh Committee (1967) on tribal economy in forest areas suggested
providing the tribals with employment in major and minor produces to save the
forest from denudation The committee also emphasized on tribal interest in forest
management and welfare of the inhabitants of forests rather than revenue collection.

The Government seemed determined to do something concrete in the
direction of Universalization of Primary Education (UPE). When we consider UPE,
it implies education of every educable child. It is significant for the tribal
communities, for among them the problem is more acute.

This emphasizes the equity in education; it must be accessible to every section
of the community without any distinction. It may imply that hither to educationally
disadvantaged section, such.as the Scheduled Tribes have an assurance that it would
be available and accessible to them. The Education provided do not care to the
specific needs of the Gujjars & Bakarwals similarly, there are many drawbacks in
the educational system, such as alien medium of instruction, unsuitable working
hours which do not attract the children.Single teacher schools, multiple classes
teaching, unattractive environment of schools, distant location of the schools,
multiple management, inadequate supervision, inadequately equipped personal
i e the teachers eftc, contributed to the slow progress in the field of Gujjar & Bakarwal
education.National Policy on Education (NPE) suggested that content and
curriculum should be modified according to the target groups with a core

curriculum.[t is also suggested that efforts should be made to ,
as medium of instruction. adopt tribal dialect

pendence when the Gujjars and

17



o pecessary as it delineates wl'ith all
. als of Kashmir and fills the
s research studies on

The proposed study is considered to
aspects of access to education for Gujjars and Bakarw "
research gap being found out while reviewing the vario
Guijjars and Bakarwals of Jammu and Kashmir.

Relevance of the present study: , .
The present study 15 considered relevant as it exanmined the access toeducation

for Gujjars and Bakarwals and will serve as a sample study in understéncllingzme
educational structure with its problems and achievements among the Gujjars "’:“d
Bakarwals of Jammu and Kashmirin general and of District Kupwarain par’uca{ Al
* Being the first modest attempt to study the educational scenario of this tribal
community, this has analytically brought forth the role ‘uf different educational
programmes and policies which had been introduced and implemented to get them
at par with other stratas of the society. _ _
Adequate number of ethno-geographical studies have been carried out on
Guijjars and Bakarwals in India but very few are about the Gujjars and Bakarwals
of Kashmir and no full length survey has so far been done with special reference to
the educational aspects of their life. Therefore, in view of the paucity, the necessity
of the present study is of great importance and relevance. In order to fill this vacum
the researcher investigated the area of inquiry to produce a comprehensive
understanding of educational infrastructure for Gujjar and Bakarwal children in
terms of their enrolment, distance and physical availability of schools. Apart from
exploring the quantity, quality and experience of the teachers working in the
‘sampling areas, the present study also surveyed the educational and occupational
background of the parents of the Gujjar and Bakarwal students,

Objectives of the study
1. To survey the total number of mobile schools and their enrollment in
District Kupwara;

2 To examine the access to eduction for Gupjar and Bakarwal children in
terms of distance of schools and infrastructure facilities in these schools in
District Kupwara;

3. Toexplore the quantity, quality (number and qualification) and experierce

f the teachers i .
gm. enrolled: working in those schools where Guijjar and Bakarwal students
4.  Tostudy the parental occupation and educati N
Bakarwal students in District Kupwara; on of enrolled Guijjar and
Sample: \

All the 396 schools including 14 mebile in Distric
1um Gu‘jja;r and Bakarwal students were EnruE al:dﬁlgsmglm;g:ma' wher®
working in these schools and 5511 families(with 5511 fathers, ac , who were
mothers)who send their children to 396 schools were selected Eguardmns R A/
present study, O thesample of the
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Tools:

Three self constructed Information Blanks were separately administered on
students and teachers to get the relevant data pertaining to the subject of the study.
The information regarding the physical availability in terms of infrastructure
facilities were gathered from the official records of the schools with the necessary
consultation of the heads of the institutions by applying the separate Information
Blank. The data pertaining to the mobile schools was obtained by accessing these
schools to physically verify the infrastructure, enroliment. strength of teaching
staff and their status of mobility, Regarding the parental occupation and education,

separate Information Blank was administred on students to get the relevant
information,

Description of Tools:

Three self constructed (Information Blanks) tools were selected for the present
study in such a way to achieve the maximum level of confidence while collecting
the relevant data. Description of these is given below:

1. Information Blank I (for Schools):

The school Information Blank was so designed to reflect the
infrastructural position and status of the schools. Apart from this, the 16
iterns of the Information Blank also addresses the questions related te location,
enrollment, grade, land availability, panudmal staff meetings and problems
of the school. The construction of this Information Blank was holistically
made to assess the above areas at the micro level,

2.  Information Blank II (for students):

The Information Blank was chiefly meant to find the extent and quality
of educational inputs, related to the pupil’s and his family back-ground which
was very significant, because, it is a joint responsibility of student and his
family environment to utilize the available educational opportunities for their
better academic achievement. The Information Blank consisted of 14 items
including the areas related to the different spheres of interest in terms of
distance, problems, interests, disliking and difficulties beings confronted by
students in the school.

3. Information Blank III (for teachers):

This Information Blank has been so constructed to encompass the holistic
information regarding the teachers who posses a pivotal role to play in pupil’s
achievement, thereby, determining the actual educational opportunity availed
by them. The Information Blank comprised of 12 items covering the areas
related to the status, employment status, experience, training, and attitude.
Above all, the Information Blank included, the enquires regarding their
expectations and satisfaction over the academic achievement of the Gujjar
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and Bakarwal students. Questions gething mﬂut:dpznm:’hr; ?b?Ut the th]ﬁ’rp;‘.r
d teachings pedagogies Were also mcurpnrﬂl. ted I nformatien Blany,
:_;\E response was 100% and the data was supplemen v keen “bwwaljﬂn
The Information which was obtained from the respondents was spot checkeg

oy . Percentape o
verify the accuracy for minimization of respanse errors BE Slastistics y,

1 t study.
employed for the presen ¥ rditeod

Table showng the extent of mobile schools in District Kupway,
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teacher (RT). The table also depicts that 03 mobile schools MPS Badwah, MPS
Khaitan and MPS Baghpayeen are in Tangdar Education Zone. The table shows
that in MPS Badwalh, 38 students are on rolls with 26, (68.42%) male and 12 (31.58%)

female with one teacher. 32 children are enrolled in MPS Khaitan with 28 (87.5%)
boys and 04 (12.5%) girls with only one teacher. In MPS Ba

: ghpayeen, 31 students
are enrolled with 19 (61.29%) male and 12 (38.71%) female with one teacher. Out of

three mobile schools in Kralpora Zone, MPS Tumina has 45 students on rolls with
32 (71.11%) male and 13 (28.89%) female, but no teacher is presently working there.
MPS Farikin has 38 students on roll with 24 (63.16%) male and 14 (36.84%) female

But due to unavailability of teacher the school has been amalgamated in near by
primary school. In Satboin mobile School, 42 students are on rolls with 32 (76.19%)
boys and 10 (23.81%) girls and only ane teacher (RT) is working there. In mobile
school Dardhaji of Rajward Zone, 50 students are on rolls with 42 (84') male and
08 (16%) fernale with only one teacher. 02 Mobile Schools are working in Chamkote
Zone. In MPS Khodian, 22 students are enrolled with 17 (77.27%) male and 05
(22 73%) female with one teacher. In MPS Riyalla, 25 students are enrolled with 18
(72%) boysand 07 (28%) girls with one teacher. in MPS Manbal of Mawer Zone, 45
students are enrolled with 32 (77.11%) male and 13 (28.89) female with only one
teacher. Overall in 14 mobile schools, 563 students are on rolls with 436 (77 44%)
male and 127 (22.56%) female with 11 teachers.

Table 02

Showing the willingness of students and teachers to continue with their
mobile schools
Category Willing Unwilling Total
Students 174(30.91) 389(69.09) 563
Teachers 02(18.18) 09(81.82) 1

(The percentage is given in parentheses)

The above table shows the willingness and unwillingness to continue with
mobile schools of the students and the teachers, The above table reflects that out of
563 students only 174(30.91%) are willing and 389(69.09%) unwilling to continue
their education with these Mabile schools, where as 09 (81.82%) teachers are
unwilling and only 02 (18.18%) willing to teach in these Mobile schools.

Table 03
Showing the physical availability of the schools in terms of distance
Distance of schools No. of students Percentage
Within one kilometer 5171 47.27%
Within one to two kilometers 3879 35.46%
More than two kilometers 1889 17.27%
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f 10939 Guijjar and Bakarwa) gy,

roveals that out of V= 9 2Nl 5y
a2 E?EEE zﬁifhf::thﬂf schoals within one kilometer. 3879 (35 451, Stu:jan;;]

27 %
possess within one 10 tw0 kilometers and 1889 (17.27%) students have LS walj Im:

their schools more than two kilom Tal.JlE 04

Showing the status of schools in terms of physical availability

Status No of schools Percentage
On plains 127 32.23%

On slopes 172 43.66%

On hills 95 24.11%
Grand Total 394 100%

The above table shows the status of 394 schools in the District. Oy of 30y
schools, 127 (32.23% ) are situated on plains, 172 (43.66% ) on slopes and 95 (24, 11%)

on hills.
Table 05

Showing the working hours of schools

Working hours No. of schools Percenlage
34 310 78.68%
5-6 84 21.32%

The above table reflects the working hours of the Gu jar and Bakarwal schools

in District Kupwara. Out of 394 schools, 310 (78.68% ) are 3-4 working hours in2
day, whereas, 84 (21.32%) have 5-6 hours of waorking in one day. i

Table 06

Showing the status of 394 schools in terms of necessary school infrastructure

Infrastructure No. of schools Percentage

 Mating _ 361 91.62%

Desk/chairs for students 12 3.05% A
Chairs for teachers 359 . i
Tables S —
Lockers /almaries /boxes ;9; D —
Black boards BT
Maps/ charts/other TILM 226 -
Scientific equipments L4 s
Sports equipment. 39 9.90% |
Rolling boards it 149°%_-
Proper ventilation o8 s B
231 5833% |
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The above table shows the status of 394 o '

Out of 394 schools, 361 (91.62%) schoals haye ::ﬂ::lgﬁ ;:éﬁrr;mmnf[;nifgﬁ';?dhm?

possess desk or chairs for students, 359 (91 12%) schools h&w;' chai::s for l::at;:rz
whereas 297 (75.38'%) possess table facility. 212 (53.81 %) schools have locker fﬂu:‘i]itj,r
and 326 (82.74%) schools are equipped with black board facility. 107 (27.16%)
schools possess TLM, 39 (9.90%) schools have science equipment and only 59
(14.97%) schools have sports equipments and 68 (17.26%) schools have rolling
boards. The table also shows that out of 394 schools only 231 (58.33%) schools have
proper ventilation.

Table 07
Showing the qualification of teachers

Qualification No. of Teachers Percentage
10™ pass 111 (8.00%)
12 pass 442 (31.82%)
Graduate 473 (34.05%)
B Ed. 186 (13.39%)
P.G 98 (7.06%)
B.Ed with PG 75 (5.40%)
M. Ed. o (0.07%)
BUMS 01 (0.07%)
M.Fhil 02 (0.14%)
Grand Total 1389 (100%s)

The above table shows the qualification of 1389 teachers who are working in
those 396 schools where Gujjar and Bakarwal students are enrolled. Out of these,
111 (8%) are matriculate, 442 (31.82%) are 12* pass, 473 (34.05%) graduate, 186
(13.39%) B.Ed, 98 (7.06%) post graduates, 75 (5.40%) PG with B.Ed, only one teacher
(0,07%) is M.Ed, 01 (0.07%) BUMS and 02 (0.14%) are M.Phil

Table 08
Showing the teaching experience of teachers
Experience No. of Teachers Percentage
0lyear 192 (13.83%)
_{E};fem 197 (14.18%)
03 years 67 (4.82%)
04 years 64 (4.61%)
05 years 196 (14.11%)
06 to 10 years 218 (15.69%)
11 to 15 years 194 (13.69%)
More than 15 years 261 (18.97%)
Grand Total 1389 (100%)
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The above fable shows that out of 1389 teachers, 192 (13.83%) have only one
year teaching experience, 197 (14.18%) 2 years, 67 (4.82%) 03 years, ]bai (4.61%) 4
years, 196 (14,11%) 5 years, 218 (15.69%) 6 to 10 years, 194 (13.97%) 11 to 15 years
and 261 (1B.79%) have more than 15 years of teaching experience.

Table 09
Showing the occupation of parents of Gujjar and Bakarwal students in
District Kupwara
Male parents/Guardians/Fathers Female parents/Mothers =
Occupation Number | % age| Occupation Number| % age
Animal Rearing 1092 19.82 | House Keeping 4775 87.21
Labour Work 3083 5594 | Teacher 32 0.59
Gavernment Job other | 351 6.37 | Anganwadi Worker 51 094
than defence
Farming/ Agriculture | 166 3.01 | Government Job 37 0.68
Private Job 131 238 | Privatejob 28 0.51
Teachers 116 211 Labour work (to bring | 272 498
and Sell wood)
Defenice Job 287 521 | Animal rearing and 113 206
Dairy work

Wood work/ 59 107 | Weaving / Spinning | 167 3.05
Timber work
Lecturer 10 0.18 | - - 3
Other gazetled job 3 005 |-
Weaving / Craft 213 386 |- : =
Total 5511 100 | Total 5475 100

The above table shows the occupation of parents of Gujjar and Bakarwal
students in District Kupwara. The table reveals that out of 5511 male parents/
guardians of enrolled Gujjar and Bakarwal students, 1092(19.82%) were engaging,
themselves in animal rearing, 3083 (55.94%) were labours, 351(6.37%) are Govt.
servants other than defence 166(3.01 %) are concerned with agriculture 131(2.38%)
were doing private service.116(2.11%) are teachers and 287(5.21%) were serving
defence depariment. 59(1.07%) were concerned with wood work 10 (0,18%) were
lecturers and 03(0.05%) were possessing other gazetted posts and 213(3.86%) were
concerned to different crafts and weaving, The table also gives entire information
about the mothers of enrolled Gujjar and Bakarwal students. Out of 5475, 4775
were engaged in house keeping, 32(0.59%) were teachers, 51(0.94%) were concerned
with aganwadi works. 37(0.68%) had possessed government jobs and 28(0.51%)
had private job, 272 mothers (4.98%) were concerned with labour work and
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113(2.06%) were engaged themselves with animal rearin

: and dai 67
(3.05%) mothers engage themselving in crafts. & airy work and 1

Table 10
Showing Parental Education of Gujjar and Bakarwal children in District
_ Kupwara
Guardian / Father Mother
Educational Number | % age| Educational Number | % age
achievemenlt achievement
lHliterate 3796 68.88 | llliterate 4520 82 .56
Can read and write | 304 5,53 | Can read and write | 169 3.09
5th 695 12,61 | Gth 519 948
Bth 264 479 | Bth 162 2196
10th 262 475 | 10th 66 12
12th 74 134 12th 19 0.35
Under-Graduate 48 0.87 | Under-Graduate 9 0.16
Craduate a5 064 | Graduate 6 Q12
Postgraduate 14 025 | Postgraduate 1 0018
Professional 19 0.34 | Professional 4 0.07
Grand Total 5511 Grand Total 5475

The above table reflects the parental education of Gujjar and Bakarwal
students of District Kupwara. The table shows that out of 5511 male parents /
Guardians, 3796 (68.88%) are illiterate, .304 [5.53%) can only read and wnte, 695
(12.61%) has access to education up to 5* Primary, 264 (4.79%) 8%, 262 (4.75%) up
to 10%, 74 (1.34%) has 12", 48 (0.87%) were under-graduate, 35 (0.64%) were
graduate, 14 (0.25%) postgraduate, and only 19 (0.34%) have received professional
education.

The table also shows that there are 5475 female parents, among them 4520
(82.56%) are illiterate, 169 (3.09%) can read and write, 519 (9.48%) had their access
to 5% class, 162 (2.96%) 8™ class, 66(1.20%) 10* class, 19 (0.35%) 12% class, 09 (0.16%)
were under-graduates and 06 (0.12%) graduates. Only 01 (0.018%) was post
graduate and 4 mothers (0.07%) had accessed professional education.

Major Findings:

In 2001 census the literacy rate of District Kupwara is only 40.80% and among
Gujjar and Bakarwal community it is only 17%.The above study have revealed
that only 60.65% Guijjar and Bakarwal children (06 -15 years) are on rolles in different
schools in the District. The other major findings of the study are:

1. It was observed that there are 54162 Gujjar and Bakarwals in the District
with more than 40% below the 15 years of age.For a I_mge chan_u_f Gujjar
and Bakarwal population only 14 mobile schools are in the District, out of
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er mobile schools are mobile enly gp

nditions of these mobile schools arp

which 02 are non functional. All the oth
d 82% teachers of these schools gre

papers non migratory in nature. The ¢o

so poor thal more than 69% students a]n
' ' schools.

unwilling to continue with these District face difficuliie

More than 52% Gujjar and Bakarwal students of the |
while reaching to their respective schools as they have to cover more than

one kilometer of distance to reach their schools. More than 67 % Sghmlﬁ are
situated on hilly areas and it becomes more difficult for the students ang
teachers to reach their respective schools in ime that is w'ffhy most of the
schools have only 3-4 working hours in a day.In rainy days, it becomes more
difficult to reach these schools and there is less attendance for both teachers
and students in the District.

There was lack of infrastructure of every type in these schools in the
District. Even more than 8% schools are without matting,

More than 39% teachers working in the District were low qualified {(upto

12*) and only 18.86% were trained.
More than 37% teachers of the District posses less teaching experience

(below 05 years).
It was observed that most of the Gujjar and Bakarwal students of the

District are living very poor and hard life as most of their parents are animal

rearers and labourers,
The study also reveled that most of the Gujjar and Bakarwal students are

First Generation Learners,
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A STUDY ON THE PERSONALITY
ADJUSTMENT AND SCHOOL CLIMATE OF

NINTH (9™) GRADE FEMALE STUDENTS OF
KASHMIR

*A. R. Rather
**Sabina Rasool

Introduction

Adolescence is widely accepted as a “Problem age”. This label has a two-fold
meaning, Firstly, it means that adolescents are a problem to their parens, teachers
and society in general. Because the problems of the adolescents group are wider
than that of childhood and affect more people, these problems seem proportionally
more serious. Secondly, adolescents are even more of a problem to themselves
than others. If they are not adjusted to their new role in kife, then they are lable to
be confused, uncertain and anxious.

Chronologically, adolescence ranges from age 12 to 18 years. Sociologically,
adalescents are those who are trying to bridge the gap between dependent
childhood and self-sufficient adulthood (Muss, 1962). Psychologically, it is a
terminating of a prolonged period of infancy and processor to adult personality in
which one witness changes in nearly all aspects of life - physical, mental, social,
which requires lot of adjustment on past of adolescents, which lays foundation
stone for adult personality traits.

Factors thatinfluence the development of an adolescent’s personality are the
strong desires and needs that direct his or her goal and directly or indirectly, bring
several changes in his or her personality pattern. Emotional reactions during,
adolescence differ in certain respects from the emotional experiences of his earlier
stages. Among the factors that influence the emotional reactions of the adolescent
can be included - health status, intelligence level, degree of school success, amount
of social acceptance and kinds of vocational interests.

Schoals are the chief determinants of what a persan thinks of himself and of
what his habitual patterns of behaviour will be. Solomon stressed this point when
he said, “The schoolroom must be looked upon as a force secandary inimportance
only to home in the development of human personality”.

The emotional climate of an institution affects the motivation. Students have
to work upto capacity, their classroom behaviour and their general emotional
reactions. It is through these behaviour patterns that the emotional climate of a
school or college influences the personality by affecting the student's self-evaluation
* Prof. A. R. Rather department of Education, University of Kashmir, Sgrinagar.

** Gabina Rasool, Ph. D. Scholar, P. G, Department of Education, University of
Kashmir, Srinagar.
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and the evaluation others make of him. The influence of the emotional climate
greatest during the early years when the self-concept is being formed.

Review of Related Literature: - |

Koteshwar, M. N and Reddy, B. R (2001) attempted to explore the impact of
personality characteristics on the reading achievements of high school students,
The sample consisted of 1, 293 students of classes VIII, IX and X. The high schoa]
reading achievement test in Telgu developed by the investigator as well as Cattell's
High School personality questionnaire (HSPQ) were administered. The results
indicated that all the 14 factors of HSPQ had a significant impact on the reading
achievement of the sample subjects.

Gerald, Leon Gdowski (1996) conducted a study on student activities and
student satisfaction with school climate.

Pareek D. L. (1990) attempted to compare self-concept personality
traits and aspirations of adolescents studying in central schools, state
government schoals and private schools in Rajasthan. The normative survey
method was used. 750 students studying in different schoals formed the
sample. Swata Bodh Parikshan by Shery and Uma, Cattel's 16 PF
questionnaire, level of Aspiration and inputs check-list and students
aspiration test developed by the researcher were used to collect the data.
it was found that 45.2% of the adolescents studying in central schools, 44.4%
in private schools and 57.6% in government schools possessed average self-
concept. Adolescents studying in private and central schools were more
intelligent than the adolescents studying in government schools. Students
in government schools were generally practical whereas the students in
private and central schools were more imaginative. Adolescents in central
and government schools preferred Arts stream. There existed no significant
relationship between personality traits and level of aspiration among
students from different types of schools.

Desales, M. (1978) conducted an investigation into the factors affecting the
classroom climate in relation to Pupil’s development.

Mitra, F. (1968) undertook a longitudinal study of educational, social and
emotional development of the small group of children. The sample consisted of
twenty children and the data were gathered through interview with the mothers,
home visits by the investigator, observation of the children and school records.

Bhagia, N. M (1966}, conducted a study of the problem of school adjustment
and developed an adjustment inventory. In this study, the differences in the mean
scores of various group and critical ratio indicated many significant comparisons,
(i) Girls exceed boys significantly in their adjustment to general environment and
organisational aspects of the school; (ii) Rural schools pupils exceed urban schools
pupils significantly in adjustment to their teachers, mates and self, and (iii) Private
school, pupils are significantly better than government school pupils in ther
adjustment to the teachers.
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Ganguly, A. K (1965) undertook a study of intellectual dev :

: . elopment under
different ed_ucahnnai systems. H_E tested the hypothesis that the quam]]? ofschooling
makes a difference for an individual in his/her intellectyal performance, His
subjects were 180 boys aged 13 to 15 studying in pre-matriculation classes under
thret different systems.

Sohony, B. K. (1953), studied the temperament and character of children with
special reference to those attending high schools.

Statement of the Problem:
The problem under study was “A study on the personality adjustment and
school climate of Ninth grade female students of Kashmir”

Objectives:
1. Tostudy, social, emotional and total school climate of 9 grade female students
of Kashmir.

2. Tostudy personality adjustment of 9* grade female students.

3. Tocompare 9 Grade high/low personality adjusted students on social,
emotional and total school climate.

4. To study relationship between personality adjustments and school chmate,

Hypotheses:

1. There will be no significant difference between high personality adjusted
students and low personality adjusted students on social climate.

2. There will be no significant difference between high personality adjusted
students and low personality adjusted students on emotional climate.

3. There will be no significant difference between high personality adjusted
students and low personality adjusted students on total school climate.

4. Personality adjustment and school climate are positively related to each other.

Design of the Study: _

The main focus of the present study was on investigating the difference
between high personality adjusted students and low personality adjusted students
on social, emotional and total school climate.

Sample: .
A sample of 500 gir! students studying in 9* grade ranging in the age group
of 15-16 years was drawn out from all the six districts of Kashmir.

Description of Tools: _ ‘ .

o  Socio-emotional School Climate Inventory developed by Sinha and E?\a;gava
was used to collect the data on social, emotional and total school climate of
the subjects.

©  Adjustment Inventory developed by Ojha was used for collecting the data
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' subjects.
on the personality adjustment of subj

Analysis of the DHlF sated by using suitable statistical tec hnii
The data obtained wa!]-llg significance of difference the mean SCU?E'-;E:[

duct moment method of correlation was used to fing y
0

two groups. Pr lity and school climate. !

the relationship between

Mm]!;;: d‘atu I;ave been analysed and lnterpreted in the following tables.
Table 1.0

Significance of difference between the mean scores of high /low personali ty
adjustment on social climate.

Group Mean | SD | SED | twalue | Level of significance |
High personality

adjusted students 22.69 5.39 0.64 1.95 Not-Significant

Low personality

adjusted students 21.44 5.24

The above table shows that t-vale is 1.95, which is not significant a
either .01 or .05 level of confidence, [t means that there is no significan!
difference between the mean scores of high personality adjusted students
and low personality adjusted students with respect to social climate

However, the table shows the higher mean score of high personality
adjusted students,

- 1 Table 2.0
Significance of d:f!erenge between the mean scores of high/low personality
— adjustment on emotional climate. —
roup _ Mean | SD | SED | tvalue | Levelofsig)
High personality adjustment |2527 [ 4.40 0.5 2.76 0
Low personality adjustment |23 ge 3.78 |
_—:-I""-'-‘.II

-r

Sigmﬁcl;t&::gec:h;e shows that the t-value is 2.76, which is high!y
between the mEan se?nnd e IE"EL_It means thatis a significant different®
personality adjusted :I?:dfn?;gh Personality adjusted students and ]u:’
However, the table With respect to their emotional clim?®

sh . ;
adjusted students. ows the higher mean score of high persondi”
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Table 3.0
Significance of difference between the mean scores of high/low personality
adjustment on tota) school climate

Group Mean | SD SED | t-value | Levelof sig
High personality adjustment |4796 | 815 |[092 2.85 o1
Low personality adjustment |45.33 | 6.89

The above table shows that t-value is 2 85 which is significant and goes beyond
0.01 level, It means that there is a significant difference between the mean scores of
high personality adjusted students and low personality adjusted students on the
basis of total school climate. Since the mean of students with high personality
adjusted students 1s more, the mean difference favors students with high personahty
adjustment,

Table 4.0
Correlation between personality adjustment and school climate
Variables r-value | Level of significance
Personality adjustment and scheol climmate | (.35 M

The above table shows that the r-value 1s 0.35, which is significant at 0.01
level, This means that there is a positive and significant relationship between
personality adjustment and school climate.

References:

Ganguly, A. K (1965). An experimental study of the Intellectual factors in the
students of the pre-school leaving class under different systems of secondary
Education, Ph, D. Psychology, Aligarh Muslim University,

Koteshwara, M. N & Reddy, B (2001). Impact of 14 personality factors on reading
achievement of high schoaol students in Andhra Pradesh. The Educational
review, vol. 44,

Mitra, P. (1968), Longitudinal study of Educational, Social and Emotional
Development of a small group of Children, B. M. Institute, Ahmedabad.

Pareek, D, L. (1990), A comparative study of self-concept, personality traits and
aspiration of the adolescent studying in Central Schools, State Government
schools and private schools in Rajasthan. Unpublished doctoral dissertation,
University of Rajasthan

Sohoni, B. K (1953), Testing of temperament and character of children with special
reference to those attending high school in cities, unpublished Ph. D. Thesis,
Education, Bombay University, 1953,

31



PERSONAL AND SOCIAL ADJUSTMENT OF
OVERACHIEVERS AND UNDERACHIEVERS -
A COMPARATIVE STUDY

*Mahmood Ahmad Khap,
**Ch. Nabi Najar

Introduction

Academic achievement of pupils is of paramount importance, particularly
m the present socio-economic and cultural context. In the schools great emphasis
is placed on academic achievement right from the beginning of formal
education. The school has its own systematic hierarchy, which is largely based
on achievement and performance. The school performs the funchon of selection
and differentiation among students and opens avenues for advancement, again,
primarily in terms of academic achievement. The effectiveness of any
educational system is gauged to the extent the pupils involved in the system
achieve better. To maximize the academic achievement within a given setup
is, therefore, the goal of every educationist, researcher, teacher oran educational
administrator,

Stephen (1960) cites 111 investigations and Rao (1963) refers 835 studies
in which empirically discovered positive relationship between intelligence and
academic achievement has been reported to be ranging between 0.10 to 0.91_ It
becomes clear that there is no complete agreement among the researchers on
this point of view”. The fact becomes obvious that some non-cognitive factors
intervene and (disagreement results. Besides, intelligence, one’s aptitude,
interest, adjustment, need achievement, study habits, system of examination,
medium of instruction, condition of health, socio-economic status, self-concepl
contribute towards the academic achievement of a student. Thus the individual
differences among the students regarding their performance in the examinations
are not confined to the area of ability and aptitude alone. We find that the
students having the same intelligence show significant variations in the
examination,

George (1966), Soman (1977), Reddy (1978), Kolwadker (1980), Sharma
(1982), Chopra (1982), Shanbmugasundaram (1983), Mehrotra (1986), Gupta
(1990), Ramachandran (1990), Mukhopadhyaya (1991), have found a positive
relationship between adjustment and academic achievement. After reviewing
the studies, it seems that overachievers and underachievers may also differ on
adjustment, Underachievers may exhibit poor adjustment and overachievers
may possess better adjustment. Therefore, merits an attention on the part of

. Sr. Reader, PG Depufm&nt of Education, University of Kashmir, Srinagar-190006
b Research Scholar, P.G. Department of Education, University of Kashmir, Srinagar-190006
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the researcher, | |
Underachievement is wide spread and concerns the school population of

all ages (Thezmas and Hargreave reports, 1984), it seems important to
understand the factors within the school situation that are conductive tp the
onsel of the problem (Tannenbaun 1962; Newsom, 1963; Rutter, et al, 1979,
Whitemore, 1980; Pilling and Pringle, 1978). But keeping in view a number of
<tudies addressed to the factors associated with under and overachievement,
it is felt that underachievers must be taken well care before their potential 15
pxecuted in wrong direction.

Studies have been conducted on achievers and underachievers,
overachievers and underachievers by researchers tike Cattell (1961-63), Tylor
(1964), Entwistle and Cunningham (1968), Sinha (1970), Agarwal (1975), lyer
(1977), Patel and Joshi (1977), D'lima, C.D. (1879), Rai, P .N. (1980), Pacholi
(1980), Sharma (1981}, Singh (1983), Singh (1986), Sontakey (1986), Kapoor
(1987), Hagq (1988), Deb and Grewal (1990), Kotesware (1991), Reayaguru (1991),
Mathur (1992), Khan (2000), on need achievement, socio economic status, self-
concept, vocational preferences, study habits, but only a few studies have been
conducted on adjustment in India. And in Kashmir no such study has yet been
conducted and, therefore, merits exploration.

In the achievement related areas, need for achievement (need
achievement) has been found to be a significant variable, which contributes to
better performance of a person. (Deshpande, 1986); Sween, 1984; Rai, 1980;

Shivappa, 1980; Pathek, 1974; Sinha, 1970; Mehta, 1969; Atkinson, 1958).
McCelland et alo, 1953 have found 1”1 significant correlation between academic
performance and need achievement; Sotankay (1986), have found that high
achievers were charged ‘with a high level of motivation o realize their higher
goals than lower achievers; Jain (1967), has found that bright achievers were
characterized by better study habits and higher achievement motivation than
dull achievers; Bhaduri, A (1971) and Rai, P. N. (1974) have found that high, level
of anxiety was detrimental to achievement; Shivappa (1980) has found that
study habits and educational aspirations are the positive correlates of academic
achievement; Singh (1984) has found that high achieving adolescents had
significantly better study habits than middle and low achievers; Patel (1986),
has found that better the study habits, higher the achievement; Kapoor (1987)
has found that high achievers had better study habits as compared to the
average and the low achievers; Davanesan, Paul, P {1990) have found that there
is significant and positive relationship between the achievement, motivation
and scholastic achievement of higher secondary students; Lidhoo and Khan
(1990 , have found that poor study habits and low need achievement is
associated with underachievement among bright subjects; Badhri (1991),
remarks the causes of poor achievement as low motivation, poor study habits,
lack of parental involvement in education and poor teaching; Harikrishnan
(1992) has found that academic achievement is positively related with the
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: i tatus of student ,
achievement, motivation and socio-economic 8 |
From tht:r.:nl:mve cited studies, it becomes obvious that the study habits,

need achievement and low anxiety level are the most |mpuﬂant fuct_nrs which
contribute Lo the academic achievement of a person. H]ghda;;“l;'ﬁ?v;arﬁ are
characterized by the better study habits, low anxiety level an gh level of
need achievement and in contrast to it, underachievers are possessing poor
study habits, high anxiety level and low level of need .a-::l'uevemenj_:. Hnwe_ve;_
there had not been enough studies conducted on nveragh:evera and
underachievers on sacial and personal adjustment. In view of this, the pmse’m
investigator has undertaken the present study with the same purpose to point
out all the social and personal adjustment problems, if any, faced by
underachievers,

Need and Importance

Balasubramaniyam (1997) in the Trend Report on Correlates of
Achievement highlights the importance of conducting studies at primary level.
He points out that out of 132 studies reviewed only 7 studies have been
conducted at primary level, He further asserts that with strong achievement
foundation at the primary stage, achievement at higher stage would become
manageable. The incidence of underachievement is very high 45% in urban
schools of Kashmir (Amina 2001), Tt may be still higher in rural schools. This
brings to the forefront, thereby an obli gation on the part of the educators, social
workers and researchers to provide due attention to the under utilization of
this human resource. Educands not able to reach a level of competency
tommensurate with theirability create the impact on society yielding a resultant
wastage that compels our attention. Therefore, a systematic investigation into
the factors which stand in the way of under-utilization of human resources is
most warranted and calls for an immediate attention more so in an under
developed country like India.

Teachers, parents, counsellors can be very effective in helping
underachieving children, if and only if, they are aware about the characteristic
features that loom large in underachievers.

Itis with this background that the present investigator has made a humhle
attempt to find out the personal and social adjustment of overachievers and

underachievers of the most remotest area of District Pulwama viz, Shadimarg
Education zone.

Objectives of the study
The study is designed to achieve the following objectives;
a)  To identify the overachievers and underachievers

b)  To find out the sex variation among overachievers on social, personal
and total adjustment,

¢} Tofind out the sex variation among underachievers on social, personal
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and total adjustment.

Hypotheses
[ Incomparison to overachiever bays, underachiever boys have poor personal,

social and total adjustment.

il.  Incomparison to underachiever girls, overachiever girls have better personal,
social and total adjustment.

Null Hypotheses
I.  Overachiever Boys and Girls do not differ significantly so far as their personal,

social and total adjustment is concerned.
I, Underachiever Boys and Girls do not differ significantly so far as their
personal, social and total adjustment is concerned.

Sample

Iritial Sample
All the subjects (N=688) (Male 364, Female 324) studying in the class 8™

with an age range of (13-14) were contacted from Middle and High schools of
oneeducation zone viz. Shadimarg of District Pulwama. A mental measurement
text, Raven’s Advanced Progressive Matrics 1962 (non verbal) was administered
lo the students in different groups. Mean of the two annual examination results
(6% and 7™) was considered as a criterion for academic achievement, subjects
whose academic achievement scores lie + 10 percentile of their intelligence

reentile scores were considered as achievers and were dropped from the study

(N=136).

Final Sample
The subjects whose academic achievement scores like plus 10 percentiles

and above of their intelligence percentile scores wee considered as overachievers
(N=142) and the subjects whose academic achievement scores like 10 percentiles
or more below their intelligence percentile scores were considered as
Underachievers (N=348).

In the final analysis, the investigator was left with 490 subjects
(overachievers = 142, underachievers = 348) who served as the sample for the
study. The mean of the previous two annual examination results (6" and 7")
was considered as a criterion for academic achievement. The criterion model

is in line with Gowan (1960) which has successfully be used by Mohan and
Nehru (1972), Mohan and Khera (1978) and Khan (1995a).

Tools
The investigator selected following tools for the collection of required data:

L. Ravens Advanced Progressive Matrices (1962), for the measurement of
intelligence.
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2. Nadeem and Ahanger’s (2001) Urdu Adaptﬂm;n of C;I_:;?r:iad”[:sl,ur
Personality (CTP) for the measurement 0 p?rs o l_ﬂnal
adjustment. The test is spread over six areas o socia djustmeny
viz, social standards, social skills, antl-snnall tende;cles., famu},
sections, school relations and community relations and six Iarea_-,- of
personal adjustment viz, self self-reliance, sense _ﬂf perﬁ_c:ﬁz wm,'ih'
sense of personal freedom, feeling of belonging, wi rawing
tendencies and nervous symptoms.

Statistical Analysis |

After the scoring of intelligence and adjustment te:*;ts was completed, the
data was subjected to statistical analysis by applying ‘t’ test in .nrder to get an
understanding of social and personal adjustment of overachievers (N=142)

(Boys 70, Girls 72) and underachievers (N=347 (Boys 179, Girls 169).

Table 01
Significance of the mean difference between Overachiever Boys (OA Boys,
N=67) and Overachiever Girls (OA Girls, N=75) on factor-wise and total

personal adjustment.

Factors Groups X o 4

“1A° OA Boys 439 2.51 1.5 NS,
Self-reliance OA Girls 2.05 2.86

‘IR’ UA Boys 507 2.28 0.27 N.S.
Sense of persanal worth OA Girls 4.96 271

e OA Boys 498 2.29 0.5 N.S.
Sense of personal freedom OA Girls 478 273

1D’ OA Boys 4.98 226 0.15 NS
Feeling of belongingness OA Girls 4.92 265

IR OA Boys 5.39 2.86 2.25*
Withdrawing tendencies OA Girls 4,33 2.74

‘IF* OA Boys 518 243 0.11 NS
Nervous symptoms OA Girls 524 3.15

Total Personal Adjustment OA Boys 498 2.26 0.15 NS

OA Girls 4.92 2.65

NB.  *= Probability <0.05 N.S. = Not significant
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Table 02
Significance of the mean difference between Overachiever Boys (OA Boys, N=67)
and Overachiever Girls (OA Girls, N=75) on factor-wise and total social adjustment.

Factors Groups X o v
27’ OA Boys 5.13 273 148 N5
Social standards [OAGirls 149 252 -
‘28’ OA Boys 5.64 217 3. 77
Social skills OA Girls_ 1.13 2.70
c _OA Boys 5,5() 2.80 0.06 N.S.
Anti-social tendencies OA Girls 5.47 295
20 OA Bays 155 763 0.38 NS,
Family relations “OA Girls 5.12 279
2F OA Boys 5.59 273 DZBANS
School relations DA GIrls 157 236

i DA Boys 350 260 0.5 NS
Communily relations OA Girls 4.0% 255
Total Social adjustment OA Boys 30.28 7.19 109 NS,

) ~ | OA Girls 29.00 6.98

N.B. *= Probability <0.06 N.S. = Nol significanl

Table 03
Significance of the mean difference between Overachiever Boys (OA Boys,
N=67) and Overachiever Girls (OA Girls, N=75) on Total Adjustment.

Gmu?n x (4] v
QA (Boys) 60.08 1017 033 N5
QA (Girls) 59.49 11.19

Table 04

Significance of the mean difference between Underachiever Boys (UA Boys, N=181) and
Underachiever Girds (UA Gids, N=167) en factor-wise and total personal adjustment.

Factors Groups X o v
“LA'Self-reliance UA Boys 4,39 260 L13NS,
DA Girls 172 2.89
(1B Sense of personal worth UABoys | 518 24 134 NS,
UA Girls 5,57 2.90
“IC Sense of personal freedom UA Bays 4.88 2.74 092ZNS.
UA Girls 363 242
1D 'Feeling of belongingness A Boys 377 263 TMBNS
' UA Glrls 471 255
1E Withdrawing tendencies UA Boys 487 25 1.29N5,
UA Girls 452 262
“1F Nervous symptoms UA Boys 3.37 268 079 N.S. |
UA Girls 359 2.64
Total Personal adjustment UA Boys 28.42 5.82 044 NS,
UA Girls 28.73 7.9

NB. N5.=Nol significant
37



N=181) and Underachiever Girls (UA

social adjustment.
— Ili )
Factors Groups X g ]
‘2A’Social standards UA Boys 4.88 3.02 123 NS,
UA Girls 5.27 2.92
‘2B’'Social skills UA Boys 512 2.62 0.56 NS.
UAGirds | 498 | 247
"2 Anti-social tendencies UA Boys 4.79 2.69 0.03 N.S
UA Girls 478 2.82 .
‘2D'Family relations | UABoys | 4357 249 1.14 N S,
UAGirls | 488 275
“2E'S5chool relations UA Bovys 4.80 274 0.1 NS,
UA Girls 4.52 2.60
‘2FCommunity relations UA Boys 4.68 264 061 NS,
UA Cirls 452 2.64
Total social adjustment UA Boys 28.78 6.77 0.38 N.S.
UA Girls 2904 6.18

N.B. N.5.= Not sigmficant
Table 06

Significance of the mean difference between Underachiever Boys (UA Boys,
N=181) and underachiever Girls (UA Girls, N=167) on Total Adjustment.

Groups X o v
UA (Boys) 57,40 9.52 0.29N.5.
UA (Girls) 5772 | 10.64
N.B. N.S. = Not significant
Table 07

Significance of the mean difference between Overachiever Boys (OA Boys,
N=67) and Underachiever Boys (OA Boys, N=181) on factor-wise and total
personal adjustment.

Factors Groups X a t

‘1A Self-reliance COA Boys 4.39 260 113 NS,
UA Boys 4.72 289

"1B'Sense of persanal worth QA Boys 5.18 244 134 NS,
UA Boys 5.57 2.90 .

'ICSense of personal freedom | OA Boys 4.88 274 0.92 N.5.
UA Bovs 463 242

"1D’Feeling of belongingriess OA Boys 4.77 2.63 0.23 N.5.
UA Boys 4.71 2.55 -
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[ E'Withdrawing tendencies

OA Boys 4.87 2, 1.29 N5,
UA Boys 4.52 2.62

1T Nervous symptoms QA H-D'l_ll"S 4.37 268 079 NS,
UA Bays 4.59 2.0¢4

Total Personal adjustment DA Boys 28.42 5,82 043 N.5.
UA Boys 28.73 7.08

MN.B. * = Profitability < 0.05 N.5, = Not significant

Table 08
Significance of the mean difference between Overachiever Boys (OA Boys,
N=67) with Underachiever Boys (OA Boys, N=181) on factor-wise and total

social adjustment.

Factors Groups X o 't

'2A'Secial standards CA Boys 513 273 0EZNS
UA Boys 488 302

'28"Social skalls OA Boys 5.64 217 1.59 NS,
UA Boys 512 2.62

‘2C" Anti-social tendencies __OA Boys 5.50 280 19 NS.
UA Boys 4.79 2.69

‘20 Family relations QA Boys 4.95 2.63 1 NS.
UA Boys 4 .57 249

“2E'Social relations OA Bovs 5.59 263 280"
UA Boys 4 .80 2.74

‘2F'Community relations DA Boys 4.59 2.60 D24 NS.
UA Bays 468 264

Total social adjustment QA Boys 30.28 719 149 NS
UA Boys 28.78 6.77

N.B. * = Profitability <0.05 N.5.= Not significant

Table 09
Significance of the mean difference between Overachiever Boys (OA Boys,

N=67) and Underachiever Boys (UA Boys, N=181) on Total Adjustment,
Groups X o t
OA (Boys) 60.08 1017 189 NS.
UA (Boys) 57.40 8952

N.S. = Not significant,
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Significance of the mean difference I:'E#:H'EE
N=75) and Underachiever Girls (UA Girls,

Table 10

n Overachiever Girls (OA Giyls,
N=167) on factor-wise and tota]

personal ildjnﬂmm::' = T
Factors | Groups N E
TA'SelF-reliance E}A g[rli_: iﬁ i-:g 0B84 NS,
A GiIr : —
IB'Sense of personal worth | OAGirls_| 496 | 271 | 164NS
UAGirls | 557 230 e
IC"Sense of personal freedom - = 42 _—
"1D’Feeling of belongingness | _OA Girls 492 265 1 061NS,
UAGIds | 471 | 255
1E'Withdrawing tendencies OA Girls 4.33 2.74 0.51 NS,
UA Girls 4.52 262
“1F'Nervous symptoms DA Girls 5.24 315 159 NS,
UA Girls 4.59 2.64
Total Personal adjustment OA Girls 30.08 827 1.22 NS,
UA Girls 28.73 709
N.B: N5, = Not significant,
Table 11
Significance of the mean difference between Overachiever Girls (OA Girls,
N=75) with Underachiever Girls (OA Girls, N=167) on factor-wise and total
social adjustment,
Factors Groups X o t
2A’Social standards OA Cirls 4.48 2.52 2.135"
UAGids | 527 | 2@
“2B'Social skills OA Girls 413 270 229*
LA Girls 4.98 247
'2C" Anti-social tendencies QA Girls 547 2.95 L72 NS,
UA Girls 4.78 2.82
‘2D'Family relations OAGirls | - 512 279 0.7 NS.
UA Girls 4.88 2.75
‘2E'Social relations QA Girls 4.59 246 0.19 NS,
UA Girls 452 2.60
2FCommunity relations OA Girls 4.69 255 0.45 N.S,
UA Girls 452 2.64
Total social adjustment OA Girls 28,00 6.98 0.4 NS,
UA Girls 29.04 f.18

N.B:: * = Probability < 0.05, N.S. = Not significanl.




Table 12
Significance of the mean difference between Overachiever Girls

: : (OA Girls,
N=75) and Underachiever Girls (UA Girls, N=167) on Total Adj

ustmenl.
Groups x 2 t'
OA (Girls) 59.49 11.19 1.I5 NS,
UA (Girls) 57.72 10.64
N.S. = Not significant.

Discussion and Interpretation

The perusal of table (01) makes it obvious that na significant difference was
found statistically on the factors like 1A (self-reliance), 1B (sense of personal worth),
IC (sense of personal freedom), 10 (feeling of belongingness), IF (Nervour
symptoms) and on composite scores of personal adjustment, The calculated “t’
values of these factors came to be: 1.5,0.27,0,5,0.15,0.11 and 0.10 respectively which
stand insignificant at both the levels. All this justifies that overachiever boys and
girls are on the same platform so far as their factor-wise and composite scores of
personal adjustment is concerned. However, on factor [E (wit ing tendencies),
Table 01 makes itavident that the mean scores of overachiever boys (5.39) is greater
than that of overachiever girls (4.33) which figured significant at 0.05 level as its ‘¢’
value came to be (2.25), It justifies the fact that overachiever boys are well-adjusted
on this account as compared to their counter-parts (overachiever girls) who exhibit
withdrawing tendencies in their personal adjustment. Usually they dont find social
environment of their choice. That is why they try to be off from others and opt for
toneliness. They face social rejection in the sense that other people do not co-operate
with them. The people show disinterest in their matters with the result they feel
themselves all alone, They face inconvenience at their hands and feel that the
peaple’s behaviour towards them is always unfair. Under all these circumstances,
they find their life tasteless and worthless. Hencs, they get dejected by unfair and
odd behaviour of the people around them. Consequently, their interest towards
the life activities gets affected.

Virtually girls are not exposed to social situations in Kashmir because their
movement is restricted to the four walls of their home and over-protectiveness on

the part of their parents limits the boundaries of their liberty, In this way they
enjoy less freedom and more parental control as compared to boys. Consequently
they develop a modest and bashful nature. With the result overach‘ever girls show

withdrawing tendencies in their personal adjustment as compared to overachiever
boys.

Table 02 makes it evident that on factors like 2A (social standards), 2C (Anti-
social tendencies), 2D (family relations), 2E (social relations), 2F (community
relations) and on (the composite scores of social adjustment), the obtained ‘t’ values
came to be 1.48, 0.06, 0.38, 0.23, 0.23 and 1.09 respectively which are statistically
insignificant at both the levels. All this justify the fact that overachiever boys and

41



/ _‘—--._,__H_.

-d composite Scores of soeiy

] line so far ast gy ial siﬂ'lS} the mean D}Lm}
girls are on the same ever, 2B (social > s ) SCorg
ajustment isconcerned BT aer than that of ovetRC L e b
of overac er > L . sgieantat U - it

ined ¥ 77 is statistically significan :
EES::E;;F: !E::;i?:-}e socially skillful &nd. WE:-adl;:‘fr:ﬁg ;z;utr:apti?d :iﬁ
gy g A el e
not possess qualities of getting east’y

environment because they lack sociability. They do nﬂﬁ;ﬁ‘:ﬂlﬂ:‘:{; ::E:Esf'
pleasure at the time of anger. They do not try 10 me':’m';vﬁ o Eheﬁ A ity
on the special occasions. Further, they do not put themse b the oot Ipemd]h by
altering their plans, They do not know to behave friendly Wi people whom
they do not like.

In addition to the above, it can be s

heir factor-wi

aid that overachiever gir Is lag behind in

all the activities of social life. Obviously the shy and modest nature among the

women-folk is a natural phenomenon 0n account of which they _dﬂ not get
themselves exposed to social situations and cannot compete w?th men in l.hf-: m:rml
life. Moreover in Kashmir the cultural ethos limits their social activities,
Furthermare parental harsh control inconsonance with cultural traditions limits
their freedom and they have to exercise restraint willingly or unwillingly in the
social milieu, and they are constrained to choose a different life style from men to
suit their life as per social norms, Consequently they differ from men when their

social adjustment 15 compared.
The perusal of Table (03 makes it obvious that the mean score of overachiever

boys (OAB = 60.08) 1s grater than that of overachiever girls (OAG=59.49) on
composite scores of total adjustment. The obtained ‘¢’ value (0.33) has been found
statistically insignificant at both the leveis. Hence the result justifies that the
overachiever boys and overachiever girls are on the same platform so far as their
total adjustment is concerned.

After meticulous observation of table (4 becomes evident that the obtained
"t valutes for the factors like 1A (self-reliance), IB (sense of 'personal worth), IC
(sense of personal freedom), 1D (feeling of belongingness), IE (withdrawing
tendencies), IF (Nervour symptoms) and on the composite scores of personal
adjustment figured as 1.13,1.34, 0.92, 0.23,1.29, 0.79 and (.44 respectively. In these
areas of personal adjustment, no significant difference was found between
undera_l:hjever boys and girls. This clearly indicates that both groups of students
are sailing in the same boat so far as their factor-wise and composite scores of
personal adjustment is concerned. Therefore, nothing tangible against them can
be said about their personal adjustment.

_ Thf.' perusal of Table 05 makes it clear that there is no significant difference
statistically between underachiever boys and girls in the areas like 2A (social
standards}, 28 (social skills), 2 C (Anti-social tendencies), 20 (family relations), 2E
{sa}nal relations), 2F (community relations) and on the composite scores of social
adjustment. As their obtained ‘t’ values came be 1.23, 0.56, 0.03, 1.14, 01, 0.61 and
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00,38 respectively which are statistically insigni .
Therefare, no decisive dedision/can bﬁ{ﬁenﬂ?ﬁrﬁz fﬁﬁfﬁﬂfﬁ"’ . ﬁfn;mmeni
scores of social adjustment is concernad. Therefore, it o sl that btk
imderachisver boys and. girls are on the s e, it can be aptly said that both
The intensive observation of t biﬁme line i S porount i

unilerachiever Boys(UABeE? table 05 clarifies that the mean score of

SPUEVEL LiYSs 57.40) is slightly less than the mean score' of
underachiever girls (UAG = 57.72), This difference when calculated statistically,
we obtained its It’ value (0.29) which is insignificant at both the levels of confidence.
Thf.ls, we can claim that there Is no difference on the composite scores of total
adjustment of underachiever boys and girls. Both the girls exhibit their adjustment
satisfactorily.

The perusal of Table 07 makes it obvious that “t’ values for the factors 1A
(self-reliance), 1B (sense of personal werth), IC (sense of personal freedom), 10
(feeling of Belongingness), [E (withdrawing tendencies) and on the compuosite scores
of personal adjustment came to be; 0, 0,33, 0,29, 0.68, 1.3 and 1.71 respectively. In
these areas no significant difference was found statistically at both the levels of
confidence. This clearly justifies that on these factors of personal adjustment,
overachiever boys and underachiever boys are on the same platform. However,
on the factor IF (nervous symptoms) of personal adjustment, the mean difference
was found significant at 0.05 level as the calculated ‘' value came to be (2.19)
justifies that overachiever boys are well-adjusted as compared to underachiever
boys who exhibit nervous symptoms. In thee sense that they experience more bad
dreams as compared to others, and feel heavy-ness in their head. They are found
biting their nails. They easily catch cold. They feel inconvenience due to long
restlessness and more headache than others. Their eyes are soaring and they often
experience sneezing. Under all these conditions, their adjustment gets affected
and they fail to strike a balance in their day-to-day life activities. With the result,
they fail to contemplate. They are unable to compete with others in their acadermc
activities due to their nervous breakdown which thereby becomes a cause for their

underachievement.

The careful study of Table 08 makes it evident that the obtained “t’ values for
the factors like 2A (social standards), 28 (social skills), 2C (Anti- social tendencies,
2D (family relations), 2F (community relations) and on the composite scores of
social adjustment figured to be 0.62,159,1.9,1,0.24 and 1.49 respectively. In these
areas of social adjustment no significant difference was found between overachiever
boys and underachiever boys at both the levels of confidence. All this justifies that
they are on the same line so far as their factor-wise and compaosite scores of social
adjustment is concerned, Therefore, no solid decision can be taken on this account.
However, on the factor 2E (social relations), the mean score of overachiever boys
(5,59) is greater than that of underachiever boys (4.80) and the “obtained "1’ value

2.08 is significant statistically at 0.05 level of confidence. This reveals that
overachiever bays are well-adjusted in this area of social adjustment and possess
good social relations with their contemporary fellows, class-mates and with their
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- ntire social setup as ¢ .
ack good : .
undemth:je:et:' bﬂz': :;E‘mee'g! t can be firmly said that_undﬂrach:cever Boyg

in addition to. Jure due to their feeling tha their school task is g
always afraid of their failure : ; ' d of sch
They want to spend much of their ime in their homes :;inﬁtea o SER00ls. They tly
not find their school environment of their choice. ’Ijhey ° n:;: g o mingle With
theeir school-mates on account of their rude heht_lﬂﬂur, apathy and tough attityg,
towards them. They do not feel that they are being liked by other people as Much
as they should be, They feel themselves less Lheneﬂ ted from their teacher a
compared to other students, Consequently, their such feelings create disturbap,,
in their minds on account of which they exhibit odd thl behaviour and with
the result they lag behind in their academic activities. Hence they gy,
underachievement.

The PE!‘US&I of table 09 makes it I'.T}'Et&] clear that the mean sCore g
averachiever boys (60.08) is greater than the mean score of underachiever by,
(57.40) on the composite scores of total adjustment, and the obtained 't’ value cama
to be 1.82 which has been found insignificant statistically at both the levels of
confidence. in this way the result justifies that overachiever boys and underachiever
boys are sailing in the same boal so far as their total adjustment is concemed, and
nothing tangible can be said on this account. |

The perusal of table 10 reveals that the obtained “Y" values for the factors like
LA {g!f«rehmce}. 1B {sense of personal worth), IC (sense of personal freedom). 1D
[fEelmg of belongingness), IE (withdrawing tendencies), IF (nervous symptoms)
and on the composite scores of personal adjustment figured 0.84, 1.64, 0.44; 0.61,
0.51,1.59and 1.22 respectively. In these areas of personal adjustment, no significant
difference was found between overachiever girls and underachiever girls on both
the lgﬁ;els of cnn.fjder!-:,e, This justifies that they are sailing in the same boat in this
;‘hr;“r‘;:;n“;:ldj :5:{1“:?1':“?"?- Therefore, no decisive decision can be taken bou!

Table 11 on the fat:tu-r 2A (social standards) poi - 5
overachiever girls (OAG = 4.48) is less than mlfg:m::::ﬁ:iﬁ miialsnaj;téui
5.27). The difference when calculated statistically | ol

: ‘ ically appeared to be significant at 0.05
level ti-f cunﬁddencn. This reveals the fact that underachiever girls recognize desirable
social standards as compared to their ¢ . |
Consequently the social adjﬁstment of uf;:a::;ﬂ: g::i \E:;Emchmh‘i? Ei:l;i
Although underachiever girls recognize des;i sl

N ‘eT girls recognize clesirable social standards yet they 18§

E:}:Lnd in their na;jmimc field because of the reason that they attach less importance
eir personal matters which perhaps are of secondary i

8 A _ importance to them

They devate their life time in the activities which are de;:gentaﬁﬂtg'their pﬂﬁﬂl‘ﬂl

welfare. Ififact, they forget to do something good for their own well-being and on

this account; their underachievement is a natural phenomenon

On the factor 2B (social-skills), the obtai |
R ; (] obt 't d
significant at 0.05 level, 1t supports the view thﬂ;:ﬁdmt va:l;e (125 s bren fﬂuﬂ" |
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skillful talent as compared to overachieve o
on this account, Although overachiever g:r?:::l;:u:lc:? *‘:: ;;-:;; .'ii:ll:l_ﬂllli'f w;.il:[far:]tilﬁled
yet they are marching ahead in their ac—adenucpalrlwilﬁzcﬁmasycﬁ m " tﬁert
underachiever girls. Obviously because of the reason that th a“::hpa: y
importance to their personal matters. They neglect all such?::hvﬂiﬁ Lm
5¢condar}' importance to them. They are more concerned and more interested in
ti?e matters which constitute their personal welfare. Contrary to this, underachiever
girls indulge in the a:ﬁvit{ea_ which are obviously of primary importance to them.
They forget to do something good for their own well-being. Consequently their
sucha feeling appears to be detrimental to their personal welfare which constitutes
their academic aspect of life, with the result they show underachievement
However, on the factors 2C (anti-social tendencies), 2D (Family relations),
2E (school relations), 2F (Community relations) and on the (composite scores of
social adjustment), the ‘" values came to be: 1.72, 0.7.0.19, 0.45 and 0.04 respectively.
in these areas of social adjustment, no significant difference was fou nd at both the
levels of confidence. Therefore, it can be aptly stated that both overachiever giris
and underachiever girls are on the same line on the factors 2C, 2D, 2E 2F and on
the Eﬁ;]}nsitﬂ scores of social adjustment, and nothing can be said about their
social adjustment.
The intensive and extensive study of Table 12 brings to light that the obtained
' value (1,15) is statistically insignificant at both the levels of confidence, Although
the mean score”: of overachiever girls (59.49) is greater than that of underachiever
girls (57.72), yet this clearly justifies the fact that there is no significant difference
between them so far as their total adjustment is concerned, Therefore, nothing
tangible can be said about them.
The results analysed and discussed in the foregoing paragraphs are in line
with Agarwal, Archana 2002, Jimerson, et al. (1999), Swarup (1989), Kapoor (198-),
Somasundram (1980), Saun (1880), Mathews (1976), Abraham (1974 and George
(1966).
Agrawal, Archana, 2002 found a significant positive relationship between
academic achievement and Intelligence for both boys and girls. Jimerson”™ et al.
(1999) found that child behaviour problems were related to deflections in
achievement. However, the results are partially in line with Swarup (1989) who
found that overachievers were introverts, had great confidence on themselves and
were comparatively less social. The underachievers were exiroverts given to day
dreaming and emotional upsets, They were also sociable and gregarious. Kapoor
(1987) has found that the high achievers had better home, health, social, emotional
and school adjustment. He further observed that overall adjustment scores of high
achievers were also significantly higher than the overall adjustment scores of the
other two groups. Gomasundaran (1980) while summarizing certain personality
variables related to over, normal and underachievement observed that the
perscnality variables viz., social standards, introversion, farnily relations, social
skills, self- reliance. freedom from anti-social tendencies, school relations,
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freedom from nervous symptoms and community retl;ahﬂn:dh?d & SIgnificy,
positive relationship with achievement, He further observed that |""‘E’"_5”‘3'rla].ulf
variables of social standards, introversion, family relations, social skills, teexy
anxiety, general anxiety, school relations, self-reliance, masculm;i}r‘, freedoy
from anti-social tendencies and freedom from nervous symptoms d}smmmai
between the unselected groups of overachievers and underachievers, Sauy
(1980) observed that the male high achievers were more afijuff'i?d than the low
achievers in the areas of home and health. He found a Slgf“hﬁﬂ’f differeng,
between the high and low achieving females in health, social, emotionaj angd
educational areas of adjustment. He further observed that the rural high apq
low achievers differed significantly in their level of adjustment in three gy
namely home, social and educational. Mathews (1976) found that the mean
scores of overachievers significantly exceeded the mean scores of
underachievers in case of self-sense of personal freedom, freedom from
withdrawing tendencies; freedom from nervous symptoms, social standards,
social skills, freedom from anti-social tendencies, family relations and
community relations. Abraham (1974) observed that for underachievers, group
adjustment, social personal adjustment and scholastic disposition were found
to be the factors responsible for explaining total variance. George (1966) found
that the pupils with high intelligence were identified as better adjusted and
higher achievers in all the proups studied. The less neurotic were better adjusted
in all areas.

Here, it is noteworthy to mention that the results mentioned above juskify
this fact that all the results and conclusions of the present study are in the expected
direction. Therefore, after interpreting and analyzing the entire data with regard
to personal, social and total adjustment of over-achievers and under-achievers and
toregoing discussion, hypotheses -

L. Incomparison to Overachiever Boys, Underachiever Boys have poor
personal, social and total adjustment.

In comparison to underachiever Girls, Overachiever Girls have better

personal, social and total adjustment stand partially accepted and ‘null

hypothesis;

I.  ‘Overachiever boys and girls don't differ significantly so far as
their personal, social and total adjustment is concerned stands

partially accepted while Null hypothesis:

“Underachiever boys and girls don’t differ significantly so far as

their personal, social and total adjustment is concerned stands
fully confirmed,

18

1L

Conclusions and Suggestions
Conclusions:

The present investigator through different stages of investigation has dedllfﬁd
the following conclusions in the light of the objectives and hypotheses pertaining
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\a, the present study which :

¥ quaﬁmﬁuﬂ ﬂnaw:,; wh davt\;fjre the result of systematic statistical method as well
1.  Overachiever boys are well-adjusted and are socially skillful as

compared to overachiever girls who show withdrawing tendencies and

are lacking social skills, ' E o

The present study reveals that overachiever bo !

adjusted having good social relations and are fhfz.:rii;a::ﬁ;:z: L};

nervous symptoms while underachiever boys are not adiustéd well.

They are lagging behind in desirable social relations and are showing

nervous symptoms consequently their adjustment is affected.

3. The present study brings to light that both overachiever girls and
underachiever girls are well-adjusted so far as their personal aﬂpmmnait
is concerned. However, it was found that underachiever girls exhibit
desirable socia! standards and possess socially skillful character as
compared to overachiever girls.

Suggestions:

1. Inthe absence of a guidance and counselling worker, the teacher should act

as a‘go between' for the family and the school so as to bring about desired changes

in the behaviour of underachievers.

2. Acceptance of the underachiever should be ascertained both through teachers

and parents.

3 Precautions should be taken before hand by parents teachers and counselors

so that the adjustment problems do not arise.

4  School should work towards the detention and prevention of

underachievement.

5. The present study suggests that proper atmosphere should be provided to

underachievers so that they can tackle the problems which they face in their social
and personal adjustment,

6.  The present study suggests that girls should be exposed to social situations
nd their freedom to mingle with the opposite sex should not be restricted so thal
they could compete with them in all the flelds of life. Besides their pent-up eNcTgy
could get proper direction.

7. Special classes in each subject should be conducted in every school for

underachievers. _
8  Mutual understanding, and coordination between family and educational

institutions can help to a large extent in tackling social and personal adjustroent
problems of underachievers and overachievers.



N & STANDARDISATION Of

CONSTRUCTI® VENT TEST (LAT)
ACHIEVEME
LITERACY -

tional ammes for adults, outside the formg)
Literacy is 2 F'ack?g:e nfedummmif;ﬂ and better knowledge and skills fo,
S A a;f]:rm}dmgdm :1:3 their earning capacities. This literacy programmg
i iny their life styles an their -
;;F;:mghlmd men and women Cﬂmpﬂ.ﬂes there mﬁlpﬂnmtﬁ viz
Reading
Writing, o
1;:-:;14:].1111111["m“;Elr E{Sﬁnmﬂip;::%le as a ability of the learner ttzl ::;ﬂ ﬂlPhﬂbzﬂaqu or
three lettered combinations and isina pusil.i:__:m_m read his name and a dress
Wriﬂ:g-mems an ability when the learnerisina position to write alphabets
to three lettered combination. _ .
t::finmcy _ when learner is able to read and write counting from 1 - 100
and is able to do small sums of addition, subtraction and fraction.

for Construction: .
Stepam investigator has made a modest attempt to mml:m'ct 3tandalrdxzed thsh
for the measurement of all the three components of literacy viz - Reading, Writing
& Numeracy. Recommended procedures have been employed for the purpose of
the constructing the test. The details of the steps undertaken during the process of
test construction are briefly reported as under:

i.  Item Pool: _
As a first step towards the construction of Literacy Achievement Test (LAT)
an item pool was prepared keeping in view the following factors:
a) Instructional Objectives;
b) Prescribed Text Books; |
¢) Other available texts & reference books.
The following objectives were kept in mind while collecting items for the
item-pool:
1. Toconstruct and standardize Literacy Achievement Test (LAT).
2. To develop an Interview Schedule for the assessment of level of
awareness of adult education beneficiaries.
3. To develop an Interview Schedule for the assessment of the level of
functionality of the adult education beneficiaries.
4. To compare male and female adult education beneficiaries 0T
Literacy Component of Adult Education Programme,
5. To compare male and female adult education beneficiaries of
Awareness component of Adult Edocaton Programme.
Reader, Faculty of Education, University of Kashmir
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6. To compare male and female adult education beneficiaries on

functionality component of Adult Education Programme.

7. To undertake districl-wise comparison of Adult Education

beneficiaries on the lil.:El'a;:'_p' component.

8. To undertake district-wise comparison of adult education

beneficiaries on the awareness component.

9. To undertake district-wise comparison of adult education

beneficiaries on the functionally component,

For the construction of Literacy Achievement Test related reference material
developed by Jamia Millia Islamia, New Delhi, Faculty of Education, University of
jammu and State Resource Centre, University of Kashmir was also consulted.

After taken into consideration the instructional objectives, prescribed primer
and the prototype tests, items were collected and pooled separately for the three
sub-tests of Literacy Achievement Test (LAT). The number of items pooled for
each sub-test of Literacy Achievement Test are reported as under.

Reading 18 Itemns
Writing 20 Items
Numeracy 23 ltems
Total Items 51 Ttems

ii) Imitial Format:

These 51 items (test content) was submitted to 12 experis along with course
contents. The course contents were prepared on the basis of the instructional
objectives and the prescribed text books. The penal of experts (judges) comprised
of Dean Faculty of Formal and Non-formal Education, Directors of Adult and
Continuing Education, Research Methodology and Measurement and Evaluation
experts, selected college Principals, Joint Directors of Adult Education, Senior
Project Officers, some professors in the Departments of Education and Non-formal
Education etc, The experts were requested to judge whether the test contents
represented the course contents or not? In the light of suggestions received from
the experts, some items were deleted and some other items were redrafted. Thus,
the wnitial format of the Achievement test, contained 48 items only. The break up

of these items was:

Sub Test No. of items
Reading 13
Writing 16
Numeracy 19
Total items 48

iiij) Try Out:

The initial format was tried out on a sample of 120 beneficiaries of adult
education programme. The Literacy Achievement Test was administered to
only those beneficiaries who were in their advanced stage of learning in the
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adult literacy centres.

iv) I ysis: R
" Tﬁ't:f analysis was carried out with the purpose of finding discriminatyg,
index and difficulty value of each test item. For this the following steps were takg,,

a)
b)

oate were first arranged in order of score from high to low,

Tﬁc'h{:emhi?:rb groups such as upper group c-:rimshng of approXimately
27 percent of the total group of (120 cases) (N= 32} who received higheg
scores and a lower group consisting of an equal number of case frop,
those who received lowest scores. The correct response to each item
was counted in case of upper group (N =32) and the lower group (N =
gzit-::ﬁminnﬁnn index of each item was calculated by applying the
formula:

Dy, = —D—t
N
U = Number of subjects in the upper group giving correct
response to each item,
L = Number of subjects in the lower group giving correct

response to each item.
N = Total Number of respondents from both the groups.

v) Difficulty Value:

This was followed by the addition of the counts from the upper and lower
groups of the keyed correct response, this sum was divided by the maximum
possible, i.e., sum of the number of papers in the upper and lower groups, quotient
was expressed as a percentage, i.e., decimal fraction was multiplied by 100. The
result was an index of item difficulty,

The discrimination Index and difficulty value of the items of the three sub-
tests is reported as under;

for D.I. 30 and above
for D.V.40 - 70 per cent

Sub-test (I) Reading

ltem No, Discrimination Index Difficulty Value Retained/ deleted
1. 59 403% Retained

2. 40 40.3% Retained

3. 43 69.4% Retained

. 70 68.0% Retained

5. 37 68.0% Retained

6. 43 68.7% Deleted

7. 03 BO.0% Deleted
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8, 04
3 o B4.0%

10. 10 i Deleted
1. a7 % Deleted
12 53 iy Retained
13 50 gl Retained
. Retamed
Sub-test (I} Writing
[tem No. i i i
; sc'rin'lh"n;;mn Index DEEEEIE Value Retained / deleted
2 6 64.0% Retained
2 A6 65.0% Retained
4 40 65.0% Retaired
5. A7 £9.0% Retained
6. 16 80.0% Deleted
: 09 84.0% Deleted
8 46 65.0% Retained
9. S0 57.5% Retamed
10. 62 62.5% Retained
11. 19 54 0% Retained
12. 50 40.0% Retained
13. 03 B4.0% Deleted
14. 32 48.0% Retained
15. 50 46.0% Retained
16. 32 48.0% Retained
Sub-test (IIT) Numeracy (Oral and Written)
Item No. Discrimination Index Difficulty Value Retained [ deleted
a) L 43 70.0% Retained
3 65 67.7% Retained
3. 30 67.2% Retained
4, 30 67.2% Retained
5. 31 70.0% Retained
6. 10 80.0% Deleted
7. 65 68.0% Retained
8, 50 67.0% Retained
9. 31 70.0% Retained
10, .34 ﬂ.ﬂ'“ Rﬁtﬁi'ned
1. 50 7200% Retafnod
7 34 39.0% Retained
3' 32 40.6% Retained
4 18 70.0% DE!E!Ed
5: 32 44 0% Retained
6 25 80.0% Deleted!
7 37 61.0% Retained
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iv)

index as .30 and above and dif

Final Format revised. Theitems with discrimyp,,.

. {ysis, items WETE TEXE: . Hon
Asaresult of e 8WE Pt 1+ value in the range 40 - 70% were retaineq g,

the m'}l'![l uf:T::;m | format consisted of 30 items with the break up as under.
Sub Test No. of Items
Reading 08 itemns
Writing 13 items
Numerecy 16 itens

vii) Standardization

The Literacy Achievement Test, (LAT) was standardized by way of working

out into reliability and validity. The reliability and validity were estimated as per
the following procedure:

a)

b)

Reliability (Test Re-test method):

The Literacy Achievement Test, was administered to only those
beneficiaries of adult education programme who were in their advanced
'stage of learning of adult literacy centres. The responses were noted and
the inferences were drawn one by one. The learners were selected
randomly from the adult education centres. After a lapse of four weeks
(28 days) the test was again administered on these 102 adult education
leaners and the coefficient of co-relation as calculated for the total raw
scores on two occasions.

S.No. N Tests Correlation Interval Between
Test
1. 102 Literacy 80 28 days
a) 102 Reading 89 -
by 102 Writing .68 -
c) 102 Numeracy .69 -
2, 102 Awareness 72 -
% 102 Functionality 90 -
Validity

The constructed Literacy Achievement Test (LAT) comprised of Dean’s
of Faculty of Formal and Non-Formal Education, Directors, Joint Directors
of Adult Education, Research Methodology and Measurement and Evaluation
experts, adult education functionaries, some College Principals and some
Professors of Education Departments of Uriversity of Jammu and University
of Kashmir etc. in order to establish the validity of the test. The experts were
provided, the course contents (prescribed text-books with instructional
objectives) and the test content in the form of newly constructed Literacy
Achievement Test (LAT). The experts were requested to determine the content
validity of each item. The results based on the rating of the experts are &
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under:

Literacy Achievement Test:
Sub Test I (Reading)
ltern No. Agreement Percentage Disagreement Percentage
1. 90% 10%
2, 86% 14%
3 85% 15%
4. 89% 10%
5. 84 % 10%
b 88 % 11%
7 86% 14%
8 84% 14%
Sub Test 11 (Writing)
Item No. Agreement Percentage Disagreement Percentage
1. 84% 16%
2 89% 09%
3. 82% 16%
4, 84% 16%
5. 85% 15%
6. B2% 18%
7. 85% 15%
8. 86% 14%
9. 85% 15%
10. 86% 14%
11. 83% 17%
12, B6% 14%
13. 88 % 12%
Sub Test IIT (Numeracy)
Item No. Agreement Percentage Disagreement Percentage
1. 88% 12%
2, 87% 13%
3. 85% 15%
1, 86% 14%
5. 83% 17%
5. 89% 11%
7. 90% 10%
E.. 81% 19%
9. 88% 12%




08%

9. 353'5 10%

" 12%
! m
13. 87% 1%
14, B9% e
15, 84% 10%
16 86%

Scoring of Literacy Achievement Test: _
The mfnng of literacy achievement test was done as under:

1) Reading (Oral Part) !ltems ;:;arks
2 10
3 5
4 8
5 9
6 6
7 8
8 Bl
9 12
TOTAL 9 100
1)  Writing Items Marks
1 21
2 6
3 g
4 9
5 3
6 b
7 6
8 8
9 12
10 6
1 6
- 12
TOTAL h Enn
lii) Num TE"EI
a) mNumemr :lﬂmﬁ :f;tarks
2 10



TOTAL

b)

TOTAL

Written Numeracy
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10
10
10
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EFFECTIVENESS OF PEER-TUTORING ON
READING COMPREHENSION OF SCHOOL
STUDENTS IN HINDI LANGUAGE

Abstract

The Present investigation was indented to study the effectrveness of peer-tutoring
stralegy as against conventional method of teaching Hindi Langjuﬂgr in terms of studenfs
reading comprehension. The quasi-experimental research design 1.e. pre-fest-Post-test
control group design was used and the study was conducted on a representative sample of
168 standard VIII students drawm from twa schools of Agra district of Uttar Pradesle. It s
evident from the analysis that peer-tutoring strategy has i significant role in enhancing
the level of reading comprehension of eight grade students in Hindi Language. Further,
experimental group studenls have made significan tly higher gains in reading comprehension
in comparison to their counter parts i.e. conventional group students.

Introduction
Education is a goal-oriented process which continues through out human
life. It is a potent force for the harmonious development of the personality of an
individual Various attributes of human personality like truth, goodness and beauty
may be attained through Education, In this connection, Gandhiji rightly said,
“Education is the preparation for complete living, adjustment to environment, perfection
of one’s nature; characler building and harmonious development of personality”. It hasan
implication that education has the responsibility to develop the qualities of hand,
heart and head as well as training in 3R’s i.e., reading, writing and arithmefic.
Reading and writing are basic skills whichare equally important for all the subjects
taught to students. That is why, there should be more emphasis on reading
comprehension, vocabulary development and writing skills of the students from
the very beginning of schooling. This will not only strengthen the linguistic abality
of the students but also enhance the academic achievement in all the subjects like
mathematics, science, history, geography, etc. including languages taught o them.
Therefore, due emphasis is being given on language development of the childrer
from the primary stage of schooling. Teachers are doing their best to develop
linguistic potential among the children by adopting various methods of teaching,
but they are not satisfied with the achievement of the students. Perhaps, our teachers
stick to the textbook and stereotyped teaching methods till date. These teaching
methods are not only ineffective but also fail to activate the minds of the pupils
These are not helping them fully to achieve their language potential. The Natio

e

. Senior Lecturer, SRM Institute of Management and Technology (Deemed Uiniversity)
NCR Campus, Delhi-Meerut Road, Sikri Kalam, Modina”
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Policy on Education (1986) criticized the teaching methods adopted in Indian
schools and colleges. According to it, by and large, “the methods Ef teaching are
quite Dutnjl:l_ﬂed. Quite often, these encourage memorizing the contents of b%nks
and l"?l'—"'«‘“':f'“ﬂ“ of the expected answers”. This is unfortunate particularl when
there is a knowledge explosion all round, d ¢

In the UN ESCO Report (1972) it has been pointed out that “No doublt, the
teacher has to inculcate knowledge, but the more important function is to encourage
thinking on the part of the students. He has to devote more time and energy to
pruduclwg and creative activities; (nteraction; discussion; stimulation,
understanding and encouragement.” Hence, there is a need to identify and tryout
such a method through which language potential like reading comprehension,
verbal ability as well as total achievement in language could be enhanced. There

may be various methods of teaching, viz., textbook method, lecture, project,
peer tutoring etc. Oul of these,

narration, story telling, individualized instruction,
amethod is needed through which individual needs of the learner may be fulfilled
at his own level or potential. A method known as peer tutoring fulfill the said
criteria. In peer-tutoring students get full opportunity to satisfy their individual
need without hesitation because teaching is done by his or her own classmate. It

d meet out the individual

helps the students notonly to expose with their mates an
demand but also strengthen their confidence. This, free and fair atmosphere helps
ir classmate. Hence, there is a need to explain

the individual to learn more with the
peer relations and Jearning as well as the method so as to know what it is; and how
it applied in the classroom situation.

Peer Relations and Learning
Children’s communication with their peers has qualities that differ from the
qualities of adult-child communication. For example, peer dialogues are usually
more equal than conversations hetween adult and child; children usually listen
more respectfully to adults than to peers for information and guidance. Such
differences have serious implications for learning, Educators have become aware
assroom strategies that best exploit

of these differences and have begun to design cl
the learning opportunities provided by both peer and adult-child relations. This
entry discusses contemporary methods for applying the special features of
children’s peer relations to their academic learning,

duced the notion that

Piaget (1932) in his ment, intro
children live within “two social worlds,” one of unilateral adult-child commands,
the other of mutual peer cooperation. Devel opmental ps ychologists have glaborated
this distinction further (Youruss, 1080; Hartup, 1985). Whereas, adult-child

work on moral judge

i taractions reflect a fundamental asymmetry of power and knowledge, peers
interact on an equal footing. Thi means that adulls usually direct and shtructure
the agenda in their conversations with children, whereas children negotiate and
“co-construct” the agendas of their peer encounters.

Hence, peer tutoring occupies an instructional
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L 1o adult-child instruction, peer |
. ommunication. Like adul _ Uhory,
adult-child and true peerc of knowledge model. This mode assumes thy O

L H y n
is based upen a transmissio mmunicate them to the other Party

r the answers and must COMm _ _ _
gﬁfw!ﬁggj isﬂ ";assed'duwn" from person to person in linear fashion Fathe
than co-constructed by persons who are both seeking answers. Unlike adult.q,

instruction, however, in peer tutoring the expert party 15 ru;rt very far remypd
from the novice party in authority or knowledge: nor has the expert any specyy
claim to teaching competence. Such differences affu_ect the nature gf discoyr
between tutor and tutee because they place the tutee in less of a passive role thy,
does the adult-child instructional relations. Being closer in knowledge and statys
the tutee in a peer relation feels free to express opinions, ask questions, and risk
untested solutions. The interaction between instructor and pupil is more balanceq
and more lively when the tutor is a peer (Damon and Phelps, 1989).

Further, Peer tutoring not only helps in making teaching effective but als
good the students to trap their talent or abilities and bring out-their leaving
potentiality into full play. However, there is a dearth of empirical evidences
concerning with the affectivity of peer tutering in Hindi Language in Indian
Classrooms setting, The present study answers the following basic questions:

(1) Does Peer-tutoring in Hindi Language raises the level of reading

comprehension of the Pupils?

(2) s Peer-tutoring more effective than traditional method of teaching?

So far peer tutoring is widely used as a teaching method for learners of all
ages and all levels viz, elementary, secondary, higher education, adult education
and vocational education. It is most often imparted during or after the regular
school hours by someone other than the teacher. '

Peer-tutoring Strategy: A overview:

Paolitto (1976) traced the historical roots of peer tutoring back to the firs!
century A.D. when Quintilian noted the practice of having younger children taught
by older children in his Institute at Qratoria. The method was subsequentiy
employed on a limited basis in Germany and Spain in the sixteenth century.
Establishment of peer tutoring on a formalized and widespread basis 1s generally
credited to Andrew Bell, a Scotsman, who in the late eighteenth century established
a school in Madras, India for orphans of British soldiers and Indian mothers. Bell
modified the ancient Hindu tutoring system and in a 1797 report described the
successful application of individual and group peer tutoring as a method of
instruction and discipline. Bell’s methods were enthusiastically adopted by an
English educator, Joseph Lancaster, who strongly advocated “tutorial” or
“monitorial” method of instruction. In what came to be called the Bell-Lancaster
system, professional teachers instructed older students who in turn instru
younger ones, with the younger students teaching still younger ones. Although
variations of the Bell-Lancaster system were adopted by other European countries
in the early 1800%, popularity of the system was short-lived, since increasingly”
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teaching was being viewed as a profession requiring training and talent and
more money were being devoted ta public education. Nevertheless, peer
tutoring was an accepted practice in the “one-room school-houses” of the early
colonial period in American history.

Renewed interest in peer-tutoring as a teaching method in the United States
began to be taken in the early 1960s due to concern over shortages of teaching
personnel and the belief that some children might learn more effectively from
another child than from an adult. One of the first and the most extensive of the
tutonng programmes was the High School Home work helpers propramme started
in 1962-63 in New Yaork City. In this programme approximately one thousand 16-
18 year-old students served as paid tutors to approximately six thousand runth
and tenth graders (age 11-15) from disadvantaged backgrounds and with reading
problems,

Later on, various researchers studied the impact of peer tutoring on
reading comprehension of children and found that participating children
gained in reading ability or achievement or performance or attitude towards
reading. (Nahem ; 1978; Stern ; 1978; Rogers : 1979; Jones : 1981; Limbrick,
and Glynn : 1986; Brown : 1987; Tooping : 1988; Cinbula : 1991; Perry :
1991; Baland-Williams : 1992; Leach ; 1993; Taliver : 1994; Fuchs and Others
- 1995; Bulter : 1999; and Noell George, et.al. : 2000). However, researchers
like Agris (1979), Bohac (1981), Nevi (1982}, Reynolds (1987), and Vaughn,
Klinger and Bryant (2001) could not observed significant gain in children
reading scores or word recognition or improvement in their attitude
towards reading.

Objectives of the study:

1. To organise and undertake the teaching of Hindi Language through Peer
tutoring at the elementary stage.

2. To study the level of reading comprehension of students of experimental
and control groups.

3. To compare the gains accrued in reading comprehension of experimental
and control groups after the experimentation.

Hypotheses: | |
Hol, Students who are taught through Peer tutoring method do not differ
significantly in their reading comprehension fromthose taught through traditional
method. ' ‘ .
Ho2. Gains (accrued) which flow to the Peer-tutored students in their reading
comprehension do not differ significantly from those tutored through traditional

method.

Research Design:

In this study, one of the qu35:~experimental designs, namely pre-test-
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post-test-control group design was used. In this design, ty,, Pani
equated groups are EEIEEtEd. To have two Equated gruups_ rﬂ“”ur;-”,h]
group technique is used in which both the groups are selected fr,,, '

i Iﬂ

population using random selection of subjects so that groups formeg .WPJ;--
equal in their composition. One of the groups was known as E"‘F‘*-‘“me::
Group (E) and the other was Control Group (C). Both thelgmum "y
given pre-test comprising general intelligence, S0C10-economic Status spy,
(SES) and reading comprehension test in Hindi Language. DUrmg lh{
treatment phase, experimental group was taught through Peer Witor)y
while control group was taught through traditional method. Alter th.
experimental treatment, post-test was given on the same set of vVariable, 4

schematic brief is presented in table 1.

Table 1
Schematic representation of the experimental design
SL No. | Stage imental Group Control Grogp |
N=84 N=34
1 Pre-test comprising of the following tests;

1. Raven's Progressive Matrics
2. Kulshreshta's SES Scale
3. Reading Comprehension Test

2 Treatment Peer-tutoring Traditional method
of teaching
3 Post-test -Reading Comprehension Test
Variables
Independent variables : Peer Tutoring Approach
; Traditional Method.
Dependent variables - Reading Comprehension in Hindi language
Controlled variables : General Intelligence
: SES
Age

Status and type of school (Public schoals)

Sample _

The study aimed at finding out the efficacy of the two methods, viZ
peer-tutoring approach and traditional method. Hence, two sections of class
VIIl from each of the two schools were taken for the experimentation. The
experimental and the control groups were decided by the draw of lots. The
detail about two groups which were taken as the experimental and the
control groups are given in Table 2,
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Table 2
Number of students in the experimental and control Eroups

S.No. Institution Experimental | Comtrol | Total
Group Group
1 S.RK. Inter College, Agra 4 30 80
F R.B.S. Inter College, Agra 44 43 88
Total 84 84 168
Tools Used

The tools employed in this study are listed below :
1. Raven’s Progressive Matrices

2 Kulshreshtha's SES Scale

3.  Reading Comprehension Test

Experimentation

The experiment was conducted under three phases. In the first phase, the
students of both the treatment groups were administered reading comprehension
test. Afier the administration of this test, the students were provided onentation
and instruction about the treatment to be given to them.

Insecond phase, regular treatment was given to both the groups accordingly.
Each of the treatment group was taught with a particular method of teaching. The
experimental group was taught by adopting the lecture-cum-peer tutoring method
while the control group was taught by using the traditional method, the method
which is usually applied by their teachers in theclassie. lecture-cum-book method.

Third phase was the evaluation phase, where the evaluation of reading
comprehension ability was done. For this, the students of bath the treatment groups
were again tested on reading comprehension test. In this way, the students were
tested on two occasions, that is, before the treatment and after the treatment on
same test. This was done to see how much the students had gained as a result of

teaching through peer tutoring and the traditional method.

Data Collection
The data for reading comprehension was collected on two occasions; one

was pre-test occasion (before the treatment) called occasion | and the other was
post-test occasion (after the treatment) called occasion I1.

Statistical Techniques Used

Following statistical techniques were employed to analyze the data:
1. Inorderto know the nature of the data, the measureof central tendency

and dispersion like mean and standard deviation (5.D.) were employed.
2 Two-tailed test was used to test the null hypotheses of no difference
between means of two large and independent groups.
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e significant difference between tw,, mear
iy

3. Inorderto find out th |

ratio was calculated. | |
s For deeper understanding, bar diagrams were plotied Whery,,
necessary.
Results and Discussion

In order to study the effect of peer-tutoring and traditional method f teahy,

i : alysed in term of meyp. . ¢
on reading comprehension, the relevant data were analysec n0f mear o,

S.D. and '%' unhfe. The detailed analytical description IS given in lable 3. Ty, -
diagram for mean value of reading comprehension before and after the treatmy,

is plotted in Figure 1.
Table 3

Mean scores, S.D. and ‘t’ value for reading comprehension of studengs
before and after the treatment

S

S.No. | Tests Groups N SMe: :; S.D. “:JH Significance
| | Pre-test |Experimental | 84 | 9.07 | 2.24 1 10 Not |

2| Pre-test |Control B4 | K64 | 1.99 - significant
3 | Post-test |Expecimental | 84 | 12.24 | 1.46 10.33 01 level o
4 | Post-test |[Control R4 876 | 1.70 7 | confidence

It 1s evident from Table 3 that before the treatment, experimental and contrd
groups were obtaining nearly equal mean scores for reading comprehension The
calculated “t’ value is 1.30, which is insignificant-at acceptable level of confidenc:
It means, both groups were more or less same in their performance for level of
reading comprehension. But after the treatment, it was observed that students of
peer-tutoring group were achieving higher mean scores (M=12 24) than the students
of control group (M=9.76). The calculated ‘t’ value is 10,33, which is significant at
.01 level of confidence. Hence, the hypothesis (Ho ) that “students who are taught
through traditional method do not differ significantly in their reading
comprehension from those taught through traditional method” is rejected.

{t means that students of peer-tutoring group were attaining significant!y
higher level of reading tomprehension in comparison to traditional group
students. [n other words, experimental group performed better on reading
comprehension test after treatment than their counterparts, i.e. control group
Probably, it is due to the classroom climate during peer tutoring where they
interacted in free and fair environment which motivated the students 1€
translate, interpret and extrapolate the learning material as per their potential
Moreover, students try to put his/ her viewpoint with logic to convince other
When they have healthy interaction and competition with their classmates. Th
situation helps them to improve their comprehension in Hindi Langusg®
Similar findings have been reported by Tooping (1988). Cinbula (1991), Leach
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(1993), Fuchs and Others (1996), and Noell at, al. (2000) in language other than
Hindi. Howover, Agris (1979), Nevi (1982), Reynolds {1933?} .-End Vaughn,
Klinger and Bryant (2001) could not find the significant effect of peer tutoring
on the reading improvement in their studies.

Figure |
Mean scores for reading comprehension before and after the
treatment

@ Pre-dest l Post-test

Comparison of Gains Achieved by the Experimental and Control Groups in
Reading Comprehension

It is clear from the foregoing discussion that peer-tutoring strategy has a
significant effect so far as improvement the reading comprehension of the
students in Hindi language is concerned. But a careful observation of the results
presented in the table 3 indicates that both the experimental and control group
students are progressing on the variable under study. Here, the question arises
that whether the progress shown by both the groups is due 1o the maturation
of the subjects under study or it is because of the two teaching strategies. To
get the above mentioned doubt.resolved, the gains made by the subjects of
experimental and control grnups' were compared variable-wise for both the
schools as well as for total scores altogether and discussed as under.

The gain scores made by the individuals of two groups in the pre-test
and post-test on reading comprehension were compared. The results are
presented in Table 4. The bar diagram for mean gain scores of reading
'Eﬂmpmhenﬂun of different E_[Qups i.e., EIPETiII'IEI'ltil]. and control, has been

plotted in Figure 2.
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Mean scores, 5.D. and 4" value of gain scores for

Table 4

reading comprehension

— e IGroup | t N :
Experimental Group | Contrul Group | Significag,
Schools Mean S.D. | value Cangy|
RB.S, Inter > —E g Mi:: 079 | 812 | 01 1low
ol 305 | 145 | 44 | L : ‘ 01 leve) |
College, Agra “ ]

S.R.K. Inter _ 38 | 40| 133 [D76 | 7.H8 11
College, Agra 40 | 3.30 | :EI__
Total Sample | 84 | 3.17 | 141 [ 84 [ 117 079 [ 1111 | Olifevel |

Table 4 reveals that both the experimental groups (experimental gro

R.BS. Inter College and S.R.K. Inter College as well as the total sample
experiment) made significantly higher gains in reading comprehensioq j,
comparison to the respective control groups, as the “t’ values in Table 4 are foypg
statistically significant. Hence, the hypothesis (Ho,) that “gains (accrued) whig,
flow to the peer-tutored students in their reading comprehension do not diffe
significantly from those tutored through the traditional method” is rejected, |t
connotes that students of peer-tutoring groups performed significantly better than
conventional group students. Thus, after elimination of the individual maturation
effects on the reading comprehension scores, it can be safe to conclude that peer-
tt;;nﬁn;g is an effective strategy in raising the level of reading comprehension of
ents.

Figure 2
Mean pgain scores for reading comprchension

Contral




Conclusion
The findings of the study lead to the conclusion that peer-tut
] ; _ -tutoring strate
has ﬂlswifa“t rolein E\hﬂntflng the level of reading cummphilnn of ﬂ'idtil:ig
in Hindi language. Further, it may be generalized that the experimental groups

have made significantly higher gains in reading comprehension in Hindi language
in comparison to the control groups.

Fducational Implications
The major educational implications of the study are as under:

1.

Peer-tutoring is a desirable approach for forestalling student unrest
and burgeoning indiscipline in the changed social milieu of the country,
for giving a discipline-oriented direction to the students” behaviour
patterns and for raising the level of education, for tackling the emerging
social, political, educational and economic problems. Peer-tutoring
can be considered as a highly desirable method for triggering the
all-round development of the students’ personality. It is due to the
inbuilt structure and freedom to work in groups where the students
get so many opportunities to carry out various types of activities as
tutors and tutees. It helps them to develop their potentials because
students in various situations identify the problems and 1ssues
involved in and take decisions at different occasions. Such exercises
broaden the mental horizon of students and develop confidence in
them.

The peer-tutoring method is eminently suitable for inspiring students,
giving them personalized direction, for keeping them fruitfully occupied
and creatively active, for inculcating in them the ethos of self-discipline,
for installing a measure of self-confidence, for channelizing their
activities into creative paths, for giving fillip to the regime ol
introspection, development of arguing and debating skills and for
arriving at solutions on their own to the emerging problems in the
teaching and learning situations.

It gives students a better understanding of their teachers’ problems
leading to the improvement of their own classroom behaviour as listed
below:

©  The tutorsare enabled to view the teaching-learning situation from
the teachers’ position and thus are led to make the classroom
climate more psychological, congenial and less suppressive and
authoritanan.

It permits student to put some of their own ideas into practice.
it increases their own knowledge by requiring them to master
what they are teaching and to fill in gaps in their information.

©  As tutors, they enjoy an enhanced sense of competence and

personal worth,

o 0
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©  Itincreases the cognitive abilities and raises the level of readin,
comprehension in Hindi Language.
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A STUDY OF DIETS’ PHYSICAL FACHMTIHES

*Dr. K. Chan dragehhar

Ahsh';;tis aper presents different physical and academic facilities 2Vailahly
the DIETs. the sample of the study culn'.:;frised of 10 D:IEI‘s and 10 Principajs By
knowing the status of physical facilities a checklist was dEVEIﬂpEd by the
investigator, For achieving the objectives of the study a two stage stra
sampling technique was used. The results of the study revealed
were unhappy with the existing physical facilities of the DIETs,

tified Tandon
that P l'incip;ah

Introduction

Education is a nation building activity and teachers are the pillars of g,
educational system. A good number of inputs like physical facilities are Needed
for a good educational system. Butiitis basically the teachers who OCCUPY a pivoly]
and frontline position and all other inputs are only secondary. With the growth
and development of science and technology our educational system has been
modernised and even then the role of the teacher in the academic system can never
be underestimated. The success of the school system especially in a country like
India, which is rural and developing in its nature is basically determined by the
level of the commitment and concern on the partof the teachers to contribute their
mite to the cause of primary education. A teacher requires a wide range of skills
like communicative skills, reasoning, questioning and especially the exploratory
skill. This skill deserves its altention by the teachers due to the fact that amids!
several deficiencies like lack of school buildings, lack of teaching-learning materials,
hardware equipment, etc,, the teacher is expected to perform his functions b
perfection by the authorities and heretcomes the ability of the teacher to tap and

utilise the resources for education at the grass-root levels.

Related Studies

~ Several researches have attempted to evaluate the teacher education at
primary level in terms of infrastructure (SIE Gujarat, 1966; Mallaya, 1968; Aror
etal, 1974; Sinha, 1982; Reddy, 1991; Viswanathappa, 1992; and Chandrasekhar
2000). The review relating to research studies conducted in the area discloses tha
research on pl;ysical Racilities is sparse in Indian context. "

acher training institutes of the primary level now modified as Distri¢

Inatimtﬂ? of Education and Training (DIETS) play antmpnrm:r: role in producé
the required teachers for the primary and the Upper primary schools. Great is the
task and dynamic is their role indeed! What are the deficiencies in the DIETs? The




study tried to answer with empirical evidence for the further improvement of the

quality of teacher education at the primary level, It is, therefore, pertinent to collect

data about the physical facilities of the DIETs. So th t study is an ardent
effort in thus direction. e present study s an

statement of the Problem

The title of the problem is precisely as follows: “ A Study of DIETs’ Physical
Facilities”.

Objectives of the Study
The objectives of the study are:

To record the physical and academic facilities available in the DIETS.
To observe and notice the specific deficiencies in the DIETs,

To suggest remedial measures to nullify the deficiencies in the
existing primary level teacher education proramme.

Hypothesis
To realise the above objectives the following descriptive and statistical
hypothesis was formulated for the purpose of testing. The hypothesis formulated
was in ‘null-form’ as it is akin to statistical testing,
The physical facilities available in the DIETs are not satisfactory.

Dependent Variable
Availability of material and infrastructural facilities.

Methods of Investigation

The various procedures implemented in the construction and development
of data gathering instrument to measure different variables which are included in
the study and the methods adapted in selection of sample, collection of data, method
of scoring and analysis are as follows:

Construction of Tool
Check-List

It has been widely accepted that physical and infrastructural facilities exert
their influence in work situations as well as in areas associated with education and
training. The higher the level of physical facilities the better will be its influence on
training of the participants. An examination of the available literature indicated
that there are no specific tools to assess the availability of different physical facilities
in DIETs. Hence, the investigator has decided to design a tool for the purpose. To
start with the investigator has collected the type of items that come under physical
facilities, by visiting different DIETs and by having discussions with principals,
teaching and non-teaching staff. In order to develop the tool first the broad areas
that come under availability of physical facilities in DIETs have been identified
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The broad headings include DIET plant, furniture, *Eﬂtm;;i'?g;el:_;‘}]g;ﬁi.
equipment, sports, games facilities and others. Then a Pﬂ:l" brrind WhE‘!’E’Unn
contacted with a request (a) to suggest omissions an ?j : oarticular b )
necessary (b) to check the appropriateness of the items under p Da

area (c) to suggest the better way of presentatian'af :temiilf ﬂﬂfﬂl;l'l t:fdﬁ‘r lo
elicit information. Their suggestions have been carried uu:.h :ﬂs e {;: items
were rewritten incorporating the ﬁUEEEﬁ“”_,“E ufﬁ?red by the expe of hﬂ_gam
calculated for their scrutiny about clarity, simplicity and.cnveragte d :‘E tem.
The suggestions given by the experis have been incorporate erever

necessary. y
ij-:t&nt validity has been established for the checklist, It refers to the

establishment and evaluation of the significance of the test items md_wld "-“-"I"Y-
and as a whole, In addition, items that collectively constitute representative
sample of the variable thatis measurad as already dEﬁEfi]:'_Ed lim for the check-
list have been collected from different sources namely review of literature, direct
observations of DIETs by the investigator, discussions with DIET principals,
teaching and non-teaching staff members. In addition the items have been

supplemented by noting the versions of academicians working at the university
level to make sure that all the possible items have been covered. Thus, it can be
reasonably assumed that the checklist meant for principals on DIETs physical
facilities possess satisfactory content validity. The final format of the checklist

15 shown in the Table-1.

Selection of the Sample

The present investigation is essentially a survey type of research aimed at
recording the suisting physical facilities of the 23 DIETSs situated in 23 districts of
Andhra Pradesh. The investigator considered principals of DIETs and the sub
samples were selected as explained below. _

At the first stage the sampling unit was a DIET. The 23 DIETs were divided
into three strata based on the three regions of the state of Andhra Pradesh,
viz,, Coastal Andhra, Telengana and Rayalaseema. 10 DIETs were selected in
total from the three strata with not less than 3 DIETs in any stratum.

At the second stage 10 principals were consisted of sample from 10 DIETs.
Thus, the sampling technique employed in the investigation may be called as a
twao stage stratified random sampling technique.

Collection of the Data

The investigator in person visited all the 10 DIETs and with the
permission of the Head of the Institution the self-explanatory instrument
developed was administered on 10 principals. The principals were given
the instructions orally and were also asked to read the instructions given
along with the instruments and motivated to respond genuinely to all the
items in the data gathering tools.
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Seoring
" As the instrument used in this investigation was checklist, it was scored by
giving the following weightages to the alternalive responses.
As the items in the checklistare Yes/No type, the iterns available in the DIETS
were coded as ‘1 and the items not available in the DIETs were coded as ‘0"

Analysis of Data

As the data collected throu gh different statements in the tools from different
subjects are specific aspects statistics such as frequencies, percentages were
employed to make the description more precise.

Major Findings
On the basis of principals’ responses it was found that DIETs are not well
equipped and madequate it many aspects. Following conclusions were drawn.on
the basis of principals’ responses (See Table-1).
. From the responses in the check list, it has been found that out of
179 items of physical facilities, 69 items are available inall the 10 DIETs.
42 items are available in about 70 per cent of the DIETs. It means
out of 10 DIETs mcluded in this study the above mentioned 70 per cent
of the itemns are available in 7 DIETS.
13 items are available only in 4 out of the 10 DIETS.
21 items are available only in 3 out of the 10 DIETs.
Out of 179 items of physical facilities, 34 items are not al all available
in the DIETs covered under the investigation. Among them, the most
important one is Closed-Circuit Television (CCTV).
Thus, out of 179 items about one-third of the items are available in
all the DIETSs and the remaining two-third of the items are not available
in many DIETs.
The major findings of the study descri bed prompt that there are many things
to be set right so as to make the teacher education programme at primary level
murh more effective so as to produce quality teachers.

Table-1. The Response Pattern of Principal’s Check-List

5.No. lemae KN RC KL NL RR WL MN BP MP PP
| Own buildings 1 1 1 1 1 i 1 1 1 1
1 Rented buldings a@ 0 6 0 e o @ o o
A Air and ventilntion (Describe) 1 A 1 1 1 1 1 1 1 1
A Suparate principal's room 1 11 1+ 1 o+ o1 11
2 Noof classrooms ' & 4 3 ¥ 4 = 3 4 3 4
fr. leiﬁﬂg PRI 1 (h} 1 1 1 1 1 1 1 1
7. Bitlogical science laboratory i ¢ 1 o 1 1 1 1 1 1
§. Physical science sboratory y 0 1 0 1 1 1 1 1 1
4. Psychalogy laboratory {1 0o 1 0o 1 1 1 0 0 0
100 Sacial studies laboratory 1+ 0 0 1 1 1 0 1 0 0

b |
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152 Hockey Court

459, Basketball Court

154 Foot Ball Court

155, Throw Ball Court

156. Volley Ball Court

157. Crickel Court

58 Soft Ball Court

159, Baseball Court

160 Circle Game Court
11, Deop Frog Court

162 Kabaddi Court

163 Kho-Kho Court

164. Tennis Courl

165. Budminton Equipment
166. Hockey Equipment
167. Basketball Equipment
168. Football Equipment
169, Ring lennis Equipment
170. Throw ball Equipment
171. Volleyball Equipment
172 Cricket Equipment
173, Softball Equipment
174. Baseball Equipment
175. Tennis Equipment

176, Gymnasium Equipment
177, Asanas

178. Yoga

179, First Aid Box
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KN = Karvetinagar WL = Warangal

e = Rayuchoty MN =  Mahaboob Nagar
KL. = Kumoal BP = Bﬂj’ﬂ

NL = Nalgenda MP = MIT“I“[ sidn

KRR = Rﬂ-ﬂgﬂ Rﬂdd}" PP = Pﬂ]lEpil;du
Educational Implications

The deficiencies in the physical and infrastructural facilities can bé met over
a period of time if the principal prepares institutional plan carefully every year
ardd motivates the faculty to implement the different developmental activities
effectively apart from requesting the government to provide n funds to
meet the deficiencies, With constant and committed efforts of both the principal
ﬂﬂ}l the staff, the institution will certainly become a model and the benehmrﬁ:es
will Bllsl;::l:'et:eir contribution to their Alma Mater.

It observed that majority of the DIETS do not have minimum phvsi
and infrastructural facilities, laboratory equipment, furniture, necessary rszg’ﬁﬂ
books and reports of various education commissions and committees but whether

available academic amenities are properly utilised is a fundamental question,
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Thus, it is a two fold problem; non-availability and proper utilisation of the ay |
EﬂEﬁ:ﬁEﬁ Effectiveig. To satisfy the first aspect the man.agemenl/ .Ef-'-'l‘"-"E’rrl.:-mg,.,hi
should provide more funds to procure the needed eqmpment,"_ books a_nd reports
However, the second aspect is too serious to find easy e_:nluhnns. It.ls hem “the
cormumitment’ on the part of the teacher educators and principals has to be revitalige
ta make use of the available facilities to the fullest extent possible and MaXimjz
the social returns of the public investment on these items. Of course, the NCy
and NCERT have been organizing a series of workshops and seminars to re0Tien
the teachers and teacher educators to be committed af all levels,

Limitations of the Study _

1. This investigation is limited to a small sample of 10 principals, selecteg
from only ten DIETs. Future researchers may undertake studies with
sample covering all the DIETSs of the state, so as to make generalisations with
regard to the principals,

2 Similar studies may be undertaken on the DIETs in other states, A
comparative assessment of the DIETs in different states may provide rea)
insights into the problems in the field of teacher education, !

3. The study has not included any institutional variables such as year of
establishment, results produced, titles and awards obtained, etc. Such
institutional variables may help us identify the variations between good and

poor institutions. Studies in this direction may help us to improve the statys
of the teacher education further.

References:

Government of India (1989) ' New i Mini uman
. . ; Delhi: M
Resource Development, Department of Educa tion, o o
Mallaya, V. (1968). Teachers’ trainino iv '
15, Edu,, Saugar University, Madh

: Pradesh. In Buch M.B ). A
Survey of Research in Education, Hamd}racgs o- 8, (Bed),

; a; E, 197
NCTE. (1998), Curriculum Framework For ¢ . 1974,

Government of Indig. Quality Teacher Education. New Delh
Reddy, CR. (1991). Quality +



Ph.D. Thesis, Edu., Patna University, In Buch, M.B. (Ed.). Third Survey of
Research in Education. New Delhi: NCERT, 1987.

Srate Institute of Education, Gujarat. (1966), Case studies of primary teacher training
institutions of Gujarat. Ahmedabad_In Buch, M.B. (Ed.). A Survey of Research
in Education. Baroda: CASE, 1974.

viswanathappa, G. (1992). An evaluation programme of DIET in Andhra Pradesh.
Ph.D. Thesis, Edu., Mysore University, Mysore.



ENROLMENT INFRA-STRUCTURE AND
EDUCATIONAL FACILITIES -
A CASE STUDY OF TEHSIL KULGAM

"Dr. M. Y. Gang
*Parveena A'k'htﬁ

Introduction _
Education should not be regarded as a luxury. It is a necessity and rather,

birth right of every human being. Education is very important for the progress of
both individual and society and now it is regarded as a potent instrument for
rapid and effective development through which the standard of living of people,
their prosperity and security can be considerably improved. It furnishes the
individual with basic knowledge and technical skills essential for work,
productivity and economic survival, It atempts to bring the people out of false
beliefs and superstitions. It does not only train people in the 3 R’s but it is also
helpful in developing health and favourable attitudes towards important issues in
their lives. It serves as the base for the exercise of all rights and privileges of a
citizen and also a pre-condition for the effective discharge of his duties, Children
are the future generation of the nation. They are the beings on which a nation puts
all of its hopes. Although in many countries they do not constitute a big portion of
the population. Yetin many developing countries including India they constitute
more than 40% of the population upto 14 years of age.

The holistic nature of child development viz; economic, social, moral, physical
and emotional development. Primary education has received high priority and
must be integrated with integrated child development service programmes.
Universalization of elementary education has been one of the most important goals
of educational development in India since independence “Article 45 of Indian
constitution directly states that state shall endeavour to provide with a period of
10 years of the commencement of the constitution free and compulsory education
to all children upto the age of 14 years, India which is a developing country can't
afford to make education compulsory beyond first right years of schooling for its
enormous population of 1000 million people, The elementary education in the
formal stream, the non-formal education, carrespandence education and national
literacy mission all have the purpose of creating an awareness of rights, duties and
respansibilities among the dtizens of democratic India,

The most conspicious failure of the Indian educational system has been the
inability to implement the directive of article 45 of the constitution during the last
five decades, India has also come late to its emphasis on elementary education

. S¢. Lecturer, P.G. Department of Education, Kashmir Universi
- M. Phil Scholar, P.G. Department of Education, Kashmir L&&rguity
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to achieve high economic growth with equity and sharply reduce poverty. Although
a Jarge share of school-age children in India enroll at the beginning of primary
schoal, about 40 % drop-out before completing the cycle. Learning achievement is
low. Despite Progress in improving equity, gender and caste disparities persist in
most education indicators. And as could be expected in a nation of India’s size and
diversity, there are wide variations between and within states in the efficiency
and equity of elementary education.

The overall challenges for India is to sustain and deepen current reforms in
elementary education in an era of fiscal adjustment and increasing administrative
and political decentralization. Strategies for expanding and improving elementary
education will need to be planned and managed locally to address the diverse
constraints on primary education, with a sharper focus on cost-effectiveness. In
India, elementary education is co-current responsibility of the central govi. and
the states. In many states this responsibility is not adequately fulfilled, and
elementary education is under-funded. To achieve national policy objectives in
education, states will need to improve their fiscal performance and devote more
resources to elementary education. And at least in the medium term, the central
govt. will need to continue to support state efforts. An important challenge is fo
devise the most effective mechanism for this support. A lot of plans and projects
have been and being implemented in our country with all hopes and aspirations

which have not brought us to our expected destination, The quantitative aspect is
still far from our reach & qualitative improvement is our desired dream. The
national policy of education, 1986 and revised NPE, 1992 have laid stress on
provision of elementary education for all children. This elementary education would
not only compulsory but also be free and of reasonable standard, The ninth five
plan envisaged Universalization of Elementary Education (UEE) or Universal
Prnimary Education (UPE) for universalization of access, retention and achievement.
Inspite of all emphasis, we are not in a position to achieve our objectives by the
end of 9* five year plan. Therefore, concerted efforts are being made towards goal
of Universalization of Elementary Education. Access to schools is not longer a major
problem, as at the primary stage 94% of our population are in schools within a
distance of 1 km, Similarly, at the upper primary stage 84% of population have
schools within a distance of 3 Kms. There are quite a few stages where enrolment
s not all satisfactory. These include Uttar Pradesh, Bihar, Rajasthan, Haryana,

ammu & Kashmir, Andhra Pradesh, Orissa and Sikkim. In these 9 states the gross

mrollment ratio is still lower than the national a

The hor'ble supreme court in its order in the Uninikrishan case (1993) has

declared education of children upto the age of 14 years to be a fundamental right,

Significant strides have been made in this direction during the last decade and a

survey conducted indicate that nearly 70 % of the 6-14 age-group children are

attending schools, )

1. Recruitment of teachers and provision of teaching learning material
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- ‘herme of operation black board.
g:;ﬁ%ﬁn of school hii 2 ::;gs from rural development fund ang s
to foreign assis | . .
3 bl*}fn[::fi of fﬂuﬁn grainsdl:lr;;ig r::atmnal programme for HLlf.'I'.Itm.nii
' for elementary e , _ o e ,
4 ;l:;z?:jefiftc imtlatﬁ'es like lok jumbish, Shiksheq Karmi, Amg
bC. .
5. ﬁ;ﬂr:ental and innovative projects in the r;un;fnr:ml education Sectoy
for children out of school or dropped out of s¢ Wf _ P

Some area-specific externally-aided projects in the fields o ;“L;’::F.E ucatioy
are also being implemented Shiksha Karmi project {SKP} ans Em’“l‘ﬂ%
and qualitative improvement te elementary education in re:_n::rte _a_nd 50Cia.
economucally backward villages of Rajasthan with focus on giri's It ldEntlf!rE
absenteeism as a major problem in elementary schm:jls and in inaccessible areas
Mobilization and partictpation of the community to improve elementary schogls
i an innovative people’s movement for education. The census 2001 shows 65.38%
literacy in the country. The goal of universal elementary education has not beeq
realized by the end of present century. In India education upto 14 years of age s
one of the most crucial concern. In the post independence era, a two derives has
been started to combat ignorance, illiteracy and economic insecurity of the masses
and also to ensure their increasing participation in their social and political iif=
The figures available on litetacy rate indicates that there has been SOME SUCCess is
an attempt of eradicating mass illiteracy but still a sizeable proportion of total
Population has not been benefited for the programme and as such dark clouds
of illiteracy and ignorance are still existing over Indian humanity and posing a
threat to the very social order which we had aspired to built after freeing
ourselves from foreign occupations. Inspite, of this the conception of equal
Opportunities of education and education forall is turning in reality gradually

particularly after the introduction of article 45 in the constitution of the country,
The states of the country are

, ; engaged in the extra ordinary task of providing
universalization of elementary education to all children in the age group of

ty for Promotiing social justice through basic
education. An effor{ at effectivel

¥ involving the Panchayati Raj institutions,
school management committees

. . 1 tees, village and urban Slym level education
tommttees, parents’ teachers associations, mother teacher associations, tribal

artnership between the central, state and the
local government An opportunity § 0 ion of
Elsemanta.r}r edtantion. Pp Y ror states to develnp their own vision 0

edu-:aTjhE 'E‘;arva-Shi}csha Abhiyan is to Provide useful and relevant elementary
bridge socia), - Cruldren in the 614 age by 2010. there is also another goal
B€ 50Cial, regional angd gender gaps, with the active participation of th
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munity in the management of schools. Useful and relevant education signifies
mmest for an education system thatis not alienating and that draws on community
H?detrl Its aim is to allow children to learn about and master their natural
environment i maner that allows the fullest harnessing of their human potential
I;:-,:Lh spiritually and materially. This quest must also be a process of value bmd
iearning that allows children an opportunity to work for each other’s well bElng
rather than to permit mere selfish pursuits. Sarva Shiksha Abhiyan (SSA) It provides
a wide convergent framework for implementation of elementary education

schemes. It is also a programme with budget provision for strengthening vital
areas to achieve universalisation of elementary education.

Need and Importance

The progress of education is an index of general, social and economic
development of the country as a whole. Primary education plays an important
role in laying the proper foundation of child’s cultural, emotional, intellectual,
moral, physical, social and spiritual development. Various studies have clearly
demonstrated that countries which have made proper provision for elementary
education are far ahead with those of inadequate provision. There has been a
spectacular in elementary education during the post independence period. The
number of primary schools increased from 476, 636 in 1978 to 529, 392 in 1986, the

corresponding increase in upper primary schools was from 1,12,404 to 1,38,687.
94.6% of the rural population has schools within a walking distance of 1 km and

853 % of rural Population have an upper primary school within a wal king distance
of 3 km. out of total habitation 502,806 (51.36%) habitation covering (80.34%) nural
population had primary schools, Elementary education is the most important stage
of learning. It constitutes the bed rock supporting the whole edifice of education.
Itisabsolutely essential that a strong foundation of education is given at this stage.
Indian constitution promised to provide elementary education to all children. It
still remains a distant dream due to dichotomy between concept exposition and
implementation strategies. The NPE 1986 emphasized two aspects in this area
namely i) universal provision, universal enrolment and uruversal retention of
children upto 14 years and ii) substantial improvement in quality of education by
making learning process as child based and activity centered. This document has
for the first time talked about school facilities.

The NPE also provided a very alluring and useful scheme called Pperation
Black Board (OB) which was launched in 1987-88 with the aim of improving the
human and physical resources in the primary schools. During the eighth five year
Pian the scheme was revised in 1993-94, as per the revised NPE, 1992 it sought to
Provide a 3 class room and 3 class teacher to primary schools where enrolment
&xceeds 100 students. It was also extended to cover teaching-learning equipment
and additional teacher’s to upper primary schools. The scheme was implemented
ﬂ“““ﬂh state povernments with 100% assistance from the government of India
towards payment of salary on additional teachers and provision of teaching-
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Iearmng materials, _
Under the scheme of Operation Black Board (OB), construction of schg,,

buildings was the responsibility of state government. In consultation with the

department of education, the ministry of rural areas and employment had

out a formula to set aside funds for the construction of school buildings. Attnrding |

to this formula 48% of funds for construction was provided b);ll'lﬂ ministry of
rural areas and employment under the Jawahar Rojgar Yojana (JR ) Pﬁld&d with
the states raised 40% non-IRY and 12 % JRY state sll'!arE'. The JRY has beg,
restructured by the ministry of rural development renaming the scheme <t Jawahy,
gram Samridi Yojana (JGSY). Under the revised guidelines effective from AF,-H ]
1999, the central assistance has been available on 75:25 basis for construction of
school buildings under the Operation Black Board (OB). e
The past experience on the adult and eva!uatmn reports showed that the
funds sanctioned for teaching-learning materials under the Operatien Bjagy
Board (OB) scheme are laying unutilized in many 5::!10015. [t was felt tha't toa
large extent the above mentioned situation can be attribu ted to Iack_. of sufficient
flexibility and decentralized procurement and supply of teachmg—-leamjnﬁ

matenals. The state government’s have been advised that the procurement of

teaching-learning material should be decentralized as far as possible and quality
control should be scrupulously followed. It was also suggested that the
involvement of representatives of Panchayati Raj (PR) institutions, ‘l.fﬂlage
educational committees (VECs) and teachers in this process to ensure timely
supply of quality materials. The scheme is expected to improve school
environment, enhance retention and increase learning achievement of children
by providing minimum essential facilities in all primary schools, The scheme
seeks to bring both quantitative and qualitative improvement in primary
education.

As the NPE 1986 and the revised NPE 1992 have envisaged universalisation
of elementary education of a reasonable standard India took initiative in 1991 to
lay down minimum level learning (MLL) for ensuri ng primary education of a good
standard to be achieved at the primary stage. This new approach integrates different
components of curriculum class-room transaction, evaluation and teacher
orientation. The state governments have introduced MLL in most of their primary
schools including local body and private schools, The district primary education
programme (DPEP) has adopted MLL asa major strategy for improving quality of
primary education. The nati i -5y Orimproving qus )

. national counril of educational research and training

nstituti chamisms in the whole country. State councils of research

m{lﬁ;ﬂ and district institutes of education and training (DTET) are n0¥

g e 1:ln p“ oPeration of the purpose. Curriculym revision, text book revisio®
mpetency enhancement. training of teachers in the class room -

are the major activit; 1
Joractivities being undertaken most of the educationally backward st&®
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have made their own qeed-bﬁsed and local specific programmes byhfinding out
theirown resources for incurring loans F{‘umwmld bank or other lending agencies
or getting financial assistance from various countries and agencies. The govt. of
india has reviewed the existing elementary education schemes to provide flexibility
of approach and for lmplementing UEE in a mission mode hased on
recommendations of the report of the committee of education ministers. All efforts
are being made to implement a holistic ang convergent approach like Sarva Shiksha
Abhiyan (55A) meaning education for all, Such a project would provide effective
decentralized planning and community ownership of incentives in elementary
education sector. It will also utilize cost-effective and local strategies for
LIniversilazation of Elementary Education. The SSA i5 to be launched for ensuring
all children in the age group 6 —14 years to be either in school or in an education
guarantee centre or a “Back to School Camp’ by 2003. it has also been decided to
ensure 5 years of primary schooling for every child in India by 2007 and 8 years of
elementary schooling by 2010, in order to improve the quality of learning, curricular
framework has been reviewed and recast to make it more relevant and to promote
competency — based learning, work-educay on, value education and activity-based
learning being facilitated through community ownership and effective monitoring
by the elected Panchayati Raj and urban local body representatives of the
municipality / corporation,

According to 2001 census the total population of India was 1,027, 105, 247
outof it 531, 227, 078 were males and 495, 738, 169 were females. Lit rate
among males was 75. 85% and among fernales it was 54.28% thus the total
literacy rate of India was 65.38% . The Jammu and Kashmir is one of the state of
India. It lies in the North of India. The total population of the state was
10,069,917. out of this 5,300,574 were males and 4,769,343 were females out of
this 65.75% males and 41.82% females were literate. Thus total literacy rate of
Jammu & Kashmir is 54.46%. [n the state of J&K District Anantnag has a total
Population of 1170013 and out of these figures 608,720 are males and 561,293
are females, literacy percentage among males is 55.56% and among females it
1531.51%, Thus the total hiteracy rate of district Anantnag is 44 10%. The literacy
rate of rural areas in district Anantnag is 41.04% and those of urban areas is
61.50%,

In the light of above information the total literacy rate of Tehsil Kulgam is
42.33%. T]‘IE-]HET&C}? rate among males is 53 83% and among females is 30,[]9%,1}&
ural literacy rate of Tehsil Kulgam is about 29.59% and that of urban is 59.01%.
Thus in district Anantnag especially in Tehsil Kulgam major portion of the people
are nat in a position to read and write besides there are hundreds pf cl'ulldren who
have ng access to primary education. The children are engaged in various child

Ur activities and there are thousands of children who are invoalved in various
hild labour centres. So it is the need to look into the grass root of district anantnag
 pecially to Tehisil Kulgam to know the exact enrolment of the children at the age
of6-14 years respectively. Besides the investigator wants to knaw the
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educational facililies of the schools, The data of the present i“‘mﬁﬁgaﬁun
be useful for policy makers and academicians of the country for Wil
concrete plan to provide the infrastructure and educational facilities to sch::i:
Therefore, the investigator has formulated the topic for the Pres
investigation y

Statement of the Problem:
The problem selected for the present investigation reads as under

“Enrolment, Infra-structure and Educationa! Facilities - A case study of Tehg
Kulgam”.

Objectives of the Present Study:

The following objectives have been formulated for the present study:

1. To survey number of government and private elementary schog)

existing in Tehsil Kulgam,

2. Tostudy extentof sch 0ol going children in the age group of 6—14 years

(sex wise and age wise) in elementary schools,

3.  Tostudy the infra-structure of elementary schools in terms of buildings;

pucca, mixed, Kuchcha or rented buildings.

4. Tostudy infrastructure in terms of equipments; teaching aids, chairs,

matting, black-board, library and playground.

5. To study the number and qualification of teachers working in these

schools,

Research is an activity directed lowards the solution of a problem,
characterized by systematic and logical enquiry aimed to develop
generalizations, principles or theories that will be helpful in predicting
future occurrences. Research is characterized by patient and unburried |
activity right from the identification of the problem to the last step of |
writing the research report., Research strives to be objective, unbiased, |
logical, applying every possible test to validate procedure employed, the
data collected and the conclusions reached.

_ Aresearchstudy is to be carried out as per a design formulated in anticipation
The present study is based on the survey method. The present investigator also
formulated a data based information blanks to carry out the research. The details
about the sample and tools employed for the purpose of data collection are 2
follows:-

Sample: _

All the Elementary Schools functioning in Tehsil Kulgam and imparting
education to the children between the age group of 6-14 years were taken as 2
sample for the present investigation. The tolal number of Elementary Schools were
113 and their enrolment was 26257.
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e sample for the present study is shown as under:-

5. No. Total enrolment
Male Female Total
e ~ | Total Number of 113 | 13132 13125 26257
Elementary Schools
Tools:

The data for the present investigation was collected with the help of following
1ools:-

1. [Information Schedule:

This was developed to find out the number of Elementary Schools
existing in Tehsil Kulgam and their enrolment,

2, Information Blanks:

The information blank 1 was developed by the investigator and
administered with the purpose to survey the number of Elementary School
existing in Tehsil Kulgam and collect information with regard to school-going
children (sex-wise, age wise and class-wise) in the age group of (6-14) years.

information blank I1 was developed in order to get the right
information about the infra-structure and number of teachers and their
qualification in all elementary schools of Tekisil Kulgam.

Procedure

An information schedule was administered to the sample subject in order to
find oul the number of Elementary Schools existing in Tehsil Kulgam and also to
find out their enrolment. Further the information blank | was developed and
administered by the investigator to survey the number of Elementary schools
existing in Tehsil Kulgam and collect information with regard to school going

children sex wise and age wise in the age group of (6-14 years). Information blank
Il was administered to collect the information about the infra-s tructure and number
of teachers and their qualification in all elementary schools of Tehsil Kulgam.

Slatistical Analysis:
The data was analyzed by applying the percentage statistics, Graphic

TEpresentation was also applied to the data. The details about statistical analysis is
given in the chapter that follows.

Slalistica) Analysis and Interpretation Data:

In arder to achieve the objectives formulated for the present study, the data
collected wasg statistically analyzed by employing percentage statistics. The
Statistical analysis based on this technique has been presented in a tabular form as
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per the following arrangements.

Table:1
Shotwing the total no. and percentage of government and private elementary
schools in Tehsil Kulgam.
Total No. of No. of govi. No. of private
schools schooly school
113 78 35
Peroentage 69.02% 30.97%

The above table reveals the total no. of elementary schools existing in Tehsil
Kulgam. It is evident from the table that total number of elementary schools is 113,
among them 78 are government schools and 35 are private schools. The percentage
of govt, schools 1s 69.02% and that of private schools is 30.97%.

Table:2
Showing the number of children in age group of 6—14 years (sex wise & age
wise) in elementary schools.
Total Na. of children in Male Female
elementary schools
26257 13132 13125
Percentage 50% 49.9%
Table: 4
Showing the number of elementary schools Teksil Kulgawn in terms of position
of school buildings:

The above table reveals the total number of elementary schools in terms of 1
their position. It is evident from the above table that the total number of elementary |

schools is 113 in which 5 are own kutcha, 22 are own mixed, 27 are own pucca, %
are rented kutcha, 34 are rented mixed, 15 are rented pucca are 1 open air.
| Total no. ]
of schools | Position of school buildings s
[13 Own |[Own |Own Rented | Rented | Rented | Open
kutcha | mixed | pucca | kutcha |mixed |pucca |amir
05 22 27 09 34 15 0r |
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Owmn kutcha - 15.9°

Own mixed - 70
Own pucca = 86"
Rented kutcha -_ 28.6°
Rented mixed - 108.3°
Rented pucca - 2.7
Open air - 31
Table:- 5
Showing the infra-structure of elementary schools in terms of equipments:
No. of chairs 568
No. of black boards 806
No of play grounds 78
No. of libraries 82
Matting 21945 yards

The above table reveals the number of chairs, black-boards, play grounds,
libraries and matting in all elementary schools existing in tehsil Kulgam. It is

evident from the above table that the number of chairs is 568, no. of black-
boards is 806, no. of play grounds is 78, no. of libraries is 82 and matting is
21945 yards.

Showing number and percentage of teacher’s working in private & public
elementary schools in Tehsil Kulgam.

Total number of No. of teachers in No. of teachers in

teachers public schools private schools
711 524 187

Percentage 73.6% 26.3%

It is evident from the above tab
Wl:‘king In elementary schools is 711 among them 524 are worki

No. of teachers in public schools - 265.3°
No. of teachers in private schools - 94.6°



Table:7
Showing the qualification of teachers working in elementary schools of
Tehsil Kulgant.

No. of teachers Percentage

Total no. Qualification

of teachers

711 Matric (10%) 36 5%
Twelth (12%) 40 5.6%
Under graduate 30 4.2%
Graduate 249 a5%
Post graduate 52 7.3%
B.Ed. 242 34%
M.A/M.Sc./B.Ed. 62 B.7%

The above table reveals the total number of teachers wurkjng in private and
public elementary schools in terms of their qualification. It is evident from the
n of in terms of matric, twelth, under-graduate,

“above table that the qualificatio :
graduate, post-graduate, b.ed and post graduate, B.Ed is 36, 40, 30, 249, 52, 242,62
tage is 5%, 5.6%, 4.2%,35%, 7.3%,34% and 8.7.

and their qualification percen
Qualification of teachers
Post-Graduate — 26.3°
Matric - 18.2°
Twelth (12%) i 20.2°
Under-graduate — 151°
Graduate - 1267
B.Ed. - 122.5°
M.A/M.Sc./B.Ed. - 313"
:I'ible
Showing total enrolment in zone Kulgam
No. of schools Classes Boys Girls Total
1 289 176 465
25 276 195 471
3 280 177 457
4 246 195 441
5% 310 201 511
6% 419 373 792



7 353 326
g'h 377 460
Total 2550 2103
Percentage 54.8% 45.1%
Table
Showing total enrolment in zone Duwosar:
No, of schools Classes Boys Girls
™ 332 299
o 330 285
3 256 257
gtk 265 254
5t 281 208
6" 388 402
F ! 365 410
g 338 358
Total 2595 2503
Percentage  50.9% 49%
Table
Showing total enrolment in zone Qaimoh:
No. of schools Classes Boys Girls
™ 386’ 281
204 285 194
3 259 234
4% 264 26
5% 277 241
6% 417 450
7 400 393
a* 326 342
Total 2614 2361
Percentage  52.5% 47.4%
Table
Showing total enrolment in zone Yaripora:
No. of schools Classes Boys Girls
1 161 139
20d 172 159
3 162 176

89

679
837

Total
631
615

519

Total
667
479
493
490
518

867

Total
300
331
338



4% 159 147 306

5t 171 153 324
6" 229 274 503
T 245 299 544
g 2006 275 541
Total 1565 1622 3187
Percentage  49.1% 50.8%
Table
Showing total enrolment in zone Ckawu! Gam
No. of schools Classes Boys Girls Total
1 125 175 282
™ 125 226 351
K L 131 185 316
4= 125 153 278
H 107 136 243
6 188 334 522
7o 191 269 4560
g 235 215 450
Total 1227 1675 2902
Percentage  42.2% 57.7%
Table
Showing total enrolment in zone D.H Pora.
No.of schools  Classes Boys Girls Total
1* 300 201 591
2 290 370 660
rd
:ﬂ, il 292 549
310 265 575
6" 520
- 406 926
= 350 681
B 38
0 315 695
Total 2775
2667 5442



Table
Showing total mh:mt tnt Tehsil Kulgam:

No. of schools Classes Boys Girls Total
1 1593 1361 2954
™ 1478 1429 2907
3™ 1515 1437 2952
4 1316 1267 2583
5o 1456 1204 2660
ot 2161 2239 4400
™ 1885 2047 3932
g™ 1922 1965 3887
Total 13326 12931 26257
Percentage  50,7% 492%

In the light of the results discussed above, it has been found that the literacy
rate of tehsil Kulgam is 42.33%. The literacy rateamong males is 53.83% and among
females it 1s 30.09%. The rural literacy rate of tehsil Kulgam is about 29.59% and
that of urban is 53.01%. Thus the analysis and Interpretation of results reported in
proceeding pages indicate that in tehsil Kulgam the total number of private and
public elementary schools is 113, Among them 78 are public schools and 35 are

private schools. The percentage of public schools is 69.02% and that of private
schools il is 30.97%,

similarly, the analysis revealed that the extent of school

the age group of (6-14) is 26257. Among them 13132 are males and 13125 are females.
The percentage of male students is 50% and that of female students is 49.9%,

In terms of position of school buildings it was found that only 5 schools have
been kutcha buildings, 22 own mixed, 27 own pucca, 09 rented kutcha, 34 rented
mixed, 15 rented pucca and only 01 Open air.

In terms of equipment of elementary schools the infra-structure was revealed
that there were 568 chairs, 806 black boards, 78 play grounds 82 libraries and 21945
yards of matting in all public and private elementary schools of tehsil Kulgam.

In terms of number and percentage of teachers working inelementary schools
of tehsil Kulgam it was found that the total number of teachers was 711 among

them 73,6% were working in public schools and 26.3% were working in private
schools,

going children in

In terms of qualification of teachdrs it has been found that 5% teachers were
Matriculate, 5.6% were 12 pass, 4.2% were under-graduate, 35% were graduate,
73% were post-graduate, 34% were B.Ed and 8.7% were M.A./MS.c./B.Ed,

Finally in terms of number of schools and their enrolment in tehsil Kulgam it

found that the total number of elernentary schools existing in tehsil Kulgam
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A
is 711 and their enrolment is 26257 among thern 50.7% were male

Studen;,
49.2% were female students. 3y,
Suggestion:

The following suggestions were recommended by the presen iny Esﬁg%

Suggestions for Improvement

1. More Primary Schools should be established to enroll moe benefiy;,

2. Vigorous efforts should be made to increase the enm;n.*:rl“
students at the primary and upper-primary levals of educatiq, U

3. Various incentives like scholarships, free-uniform, book,
should be provided to school children to motivate them for edy, S,

4. Quality of Education to all Elementary school students shoy
beincreased so that learning will be improved and transitign Rates d
Primary Education to Upper Primary Education will INcrease a

3. Training Should be given to teacher’s so that they will become
able to motivate the students towards their studies,

6. The infra-structure and other school facilities should be Provide
toall Primary Schools sa that the students will develo Pinterest towyy,
their studies,

7. There should be the availability of school buildings and we
decorated class rooms for both teacher’s as well as students

8. There should be an interaction programme between the teacher
and parents of students so that the parents may develop keen attentigy
towards the studies of their children. _

9 The equipments like chairs, Black Boards, Models, Charts
Matting etc. should be provided to all Primary Schools for effectin
teaching and learning process,

10.  recruitment of suitably qualified staff should be provided a
Primary Education for effective teaching and learning process.

Suggestions for Further Research
L The present study may be replicated on a large sample covering
the entire district,

2. A study may be undertaken to analyze the problems o
elementary education.

3. A survey may be conducted ta analyze the scheme of primer
education with reference to aims, objectives and curriculum.
An indepth study may be undertaken to analyze the problems of schook
going and non-school-going children,
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oCATIONAL INTERESTS OF RURAL AND
BAN SECONDARY SCHOOL STUDENTS IN
URELATION TO ACADEMIC ACHIEVEMENT

*M. 1. Mattoo
**Sugra Mateen Mattoo

ion

mmi?::e the beginning of time occupational knowledge and manual skill
b “E:m one form or another, been transmitted from man to man and from
eneration to generation. This transmitting process, whatever is its form
E, organization, has developed into the educational process that has now

iven rise to expansions and developments of what may be termed as
f}-m:atinnal education. In its broad sense, vocational education becomes that
part of the total experience whereby man learns to carry on a gainful
occupation proficiently and efficiently. The term “Vocational Education”
is meant to cover both unorganized and organized methods of transmitting
knowledge, skills and competence. A vocational selection is needed on
account of individual differences in occupations. So we can say that
vocational interests are nothing but the choice of decision making for a
particular job and the final selection and p

reparation of it depends on many
factors. These factors are: education, level of intelligence, interests,
econamic status and other factors. However, it has been observed that

academic achievement is the most important determinant of vocational
interest of student.

Academic Achievement has been defined by Trow (1956) as:

"Knowledge attained ability or degree of competence in
school tasks usually measured by standardized tests and
expressed in grade or unit based ................ of pupil
performance”,

Attempts have been made to study career choices of students in
relation to intelligence, scholastic achievement and creativity (Martin, 1975;
Randhawa, 1977; Tulsi, 1985; Mattoo, 1994; Hmingthanzuala, 2001 and
Tylor, 2004). Career choices of students in relation to locality, sex and
PETﬁUﬂﬁlit}l factors have also been the interest of researchers (Bell, 1938;
P angotra, 1965; Pande}r, 1975; Mohan, Sl.liﬂtﬁ and Banath, 1986; Sﬂlali,. 1988).
The findings of these research studies have been found to be of divergent
“““;re. a5 some found that locality has no effer:tsnn :ml;;a?t:\?hrgt

Teter . 1986; Sujata, . e
Jteferences of the students (Bell, 1938; Mohan, !

Setiior Lecturer, Department of Education, University of Kashmir
" Research Scholar, Department of Education, University of Kashmir
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< have found that students, irrespective of their regjg,

some researche 1 .
lar preferences so far as their career choices are ¢ |

status, have simi

Objective of the Study
The objectives of the study were as under:
1)  To find and compare the vocational interests of the students g,
and urban background. Mgy
2) To find and compare the academic achievement of rural angd urbey
secondary students.
Hypotheses of the study

In the light of the objectives given abave, following hypotheses wey,

framed:
1)  Rural and urban students differ significantly in their vocationy

interests. _
2) Rural and urban students differs significantly in their academ;j,
achievement,
Design of the Study

The study was conducted on a sample of 600 students (300 rural and 30
urban), selected randomly from 20 high and higher secondary schools of Srinagar
district of Kashmir province. The age group of the subjects ranged from 16 to 17
years. The sample subjects were students of 10% prade.

Tools
The following research tools were used for the collection of data:

1)  Non-language Preference Record by Chatter]i (1966):
This test covers ten-interest areas viz.: -

a) Fine arts, b) Literacy, ¢)  Scientific,
d) Medical, e) Agriculture fy  Technical,
Crafts, h) OQutdoor, ij  Sportsand

Household.
2)  Academic achievement in the present investigation has been the mef
considered as percentage of Annual examination marks of the sampte
students in two consecutive examinations.

Data Analysis: _
i T_he information obtained from the collected data was put to suitable Eu{j%md

ysis by computing percentages. Besides, ‘t’ was used to find put the significc?
miw on the basis of residence and academic achievement. This is show™
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Table 1.1

= 300 each).
A 5D SEy | SE, ¥ value
2629 | 459 | oo |
wsignificant at 0.01 level

Table 1.1 51_10“’5 that Stutdents with (Rural & Urban) background differ
gnificantly on fine art. The “t' value on fine art is came out to be 5.65 which is
significant at 0.01 level of significance: [t can be inferred that urban students are
more interests in fine arts than rural students.

Table 1.2:
Companson of Rural and Urban Students on literary Area (N = 300 each).

Group X SD SE,, SE, t’ value
Rural 30.7 9.76 0.56 0.75 0.44*
Urban 3103 B.93 0.51

** Mot significant

Table 1.2 reveales that rural and urban students do not differ significantly in
literary area. The “t" value came out to be 0.44 which is not significant. It can be
irferred that both the groups have literary interests to an equal extent.

Table1.3:

Comparison of Rural and Urban Students an Scientific Area (N'= 300 each),
Group. X SD SE, | SE, | ‘¥value
Rural 33.63 4.89 0,28 0.47 B.21**
Urban 29.77 7.23 041
™ Significant at 0.01 level

A perusal of table 1,3 reveals that rural and urban s_tudgr_nts differ
;igﬂlfiflnll}' on scientific area. The obtained ‘t’ value on ECIEI‘II]_EIF nren :}f
Nterest cam out to be 8.21, which is significant at 0.01 level of confidence.

t can be inferred that Rural students have aptitude towards scientific
achivitipg,
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Table 1.4:
Comparison of Rural and Urban students on Medical are

a8 of :
preferences (N = 300 each), : VOCationy
Group X 5D SE,, SE,
Rural 26.21 4.09 0.23 0.60
Urban 31,40 9.91 0.57
“** Significant at 0,01 level

Tablel.4 indicates that rural and urban group of subjects differ s
on medical area of interest. The obtained 't value on medical area r3

E"iflcan"!

e i = - AMe Out gy,
8.65 which is significant at 0.01 level of significance. Itis inferred that urhan Sbjey,
have mere inclination towards medicine interest,

Table 1.5:

Comparison of Rural and Urban students on Sports area (N = 300 each),
Group X SD SE, SE,, ¥ valug |
Rural 22 46 6.14 0.35 0.52 6.48%
Urban 25.83 7.14 0.41 R
** Significant at 0.01 Jevel

It is evident from table 1.5 that st
(Rural / Urban) differ significantly on
value in this area came out tobes
Itis concluded that urban

Sporis area of interest. The calculated
A48, which is significant at 0,01 level of significance
peaple have more inclination towards sports than rura

subjects,
Table 2.1:
Comparison of rural and urban students on Academic Achievement (N =300 each)
Group X SD SE, t' value
Rural 58.34 10.09 112 1.10**
Urban 57.10 16.37
" ™Nofsignificant

It is inferred from table 21 that rural and urban students do not differ with
fﬂ‘spect to academic achieve ment, The obtained ‘¢ value came out to be 1,10, which
s ot significant. It can be inferred that both Rural & Urban subjects are more f
less similar with regard to Academic Achiey

ement.
Conclusiong ang Suggesti
; ons
A Conclusions
1,

Prban BToup of subjects as compared to ryra| ones have an inclinatit"
Owards fine arts, literary, medical and sports activities. These finding’
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are in line with the research ﬁndl:rignw
Raheem and Hassan, 2003; Hmng‘lh::z:?:law findings. (Ahmad,
,  Rural group of subjects has been foy

" Sugg;ﬂ__ﬁﬁﬂﬂs v be
1. The present study be conducted on a large sample (at state level)
2. A study on gifted students in rural and urban setti Ings ‘
undertaken. can also be
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5 SATISFACTION AND MENTAL HEALTH
IO TEACHER EDUCATORS IN DISTRICT
SRINAGAR

*Dr. Tasleema

on

;ﬁching has always been considered as indispensable for the
pservation and development of the intellectual life and civilization of
1 “kind. The accumulated knowledge and experience of human race is
msse d from one generation to another, largely through teaching. While
F.';mmenting on the status of teacher, the education commission (1964-66)
; ates; “of all the different .Factﬂrs, which influence the quality of education
and its contribution to national development, the quality, competence and
character of teachers are undoubtedly the most significant. Nothing is
important than securing a sufficient supply of high quality recruits to the
weaching profession, providing them with the best possible professional
preparation and creating satisfactory conditions of work in which they can
be fully affective at the heart and core of educational process is the teacher.”
It has rightly been said that, “No nation can rise above the level of its
eachers.” The status of the teacher reflects the Socio-cultural ethos of a
society. The very foundation of our social order rests upon the ideas,

attitudes & actions of the citizens who are trained within the classroom

The person who is genuinely motivated towards teaching feels that
he has a mission in life. He wants to contribute something to the betterment
of humanity which ultimately gives him mental satisfaction. The truly
motivated teacher knows that he can help accomplish this through the
proper type of teaching. He considers teaching as an opportunity and as a
challenge. A truly motivated teacher knows how to draw out the best in
mind, body and spirit in the child.We envision teacher as a counselor and
@ mental health facilitator. For the development of society in the scientific
tOmpetitive age, it is the teacher, who can inculcate mental hygiene traits
dmong his students when he is himself mentally healthy.

Job satisfaction of teachers is very complex and comprehensive
Phenomena. [t mﬁy be defined as how much a _I:ea{:her is adjusted in his
Work because adjustment in his work which is directly reiut&q to n‘fenlﬁ_ﬂ
health is more overt and more easily manipulated, while satisfaction is
“Over- and being less visible aspect of teacher’s makeup. In their 5'::‘11‘;5
Kalarigh; (1965), Teigad (1966), Neid and etal (1967) , Yee (1968), Bhogle

E’fﬂi Aron (1972) found that the teachers well satisfied to their profession

S, Lecturer, PG, Department of Education University of Kashmir
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and have favourable attitude towards their job were found to be mop,
successful in teaching,

In the field of Education, a little research has been conducted on o
satisfaction and mental health of teachers. Studies on the job satisfact;,

of various teachers reveal interesting contradictions. The present study hy,
been conducted with the intention that job satisfaction of teacher-Educatnm
has an impact on mental health.

Statement of the problem
“A study of Job satisfaction and Mental health among Teacher Educators i,
District Srinagar”

Operational definition of variables

Job satisfaction :
Scores obtained by the administration of S.P. Anand's job satisfaction scale

Mental Health:

Scores obtained and analyzed by the administration of Mental health scale
prepared by Regional Institute of Education, Mysore

Objectives:
The following objectives have been formulated for the purpose of study
1) Toidentify job satistified/ Job- dissatisfied teacher educators.

2)  Tomeasure the mental health of Job-satisfied/ Job- dissatisfied teacher
educators.

3)  Tocompare Job- satisfied/ Job-dissatisfied teacher educators on various
dimensions of mental heaith.

Sample

All the teacher educators working in various teacher-education institutions
in District Srinagar, were selected as a sample for the present study on the basis of

purposive sampling,
Tools
1)  Information Blank
2)  Dr.S.P. Anand’s Job-Satisfaction scale.
3)  Mental health scale prepared by Regional Institute of Education (Ajmer).
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Mﬂrﬂig and Interpretation of Data

Table1
ghowing total number of Job- satisfied/Dissatiggiog Teacher Educators

per of Job- satisfied Number of Job-desatisfieq ;
::rmh:r educators teacher educatorg Total
39 33 7

Table 1 clearly indicates that out of 72 teacher-educators, 39 were identified
55 satisfied and 33 were identified as Job-dissatisfied tiea:her-edw:axm, on the
pasis of scale prepared by Dr. 5. P. Anand, As per the scale teacher educators
scoring 80 and above are considered to be satisfied and those

ho score below
o considered as Job-dissatisfied. whe ™
Table-n1
Shows significance of difference between Job- satisfied/dissatisfied Teacher

Educators

Group N M S0 | tValue [ Levalof

Job- satisfied 39 8738 | 6.34 Significant |

Teacher Educators. at 0.01 level

1389
Job- dissatisfied 33 | 7182 | 638
Teacher Educators

Table I clearly shows that job satisfied teacher educators differ signi
from job-dissatisfied teacher educators. The value of ‘¢ obtained is 13.89 which is
significant at 0,01 level. _
Table-111 : .
Shows significance of difference between Job- satisfied/dissatisfied Teacher
_ Educators with regard to their mental health

G N | M SD | tvalue | Level of

o Signifcancs

Job- satisfied 99 | 17245 | 27.39 mm |
7.53

Job-dissatisfied 33 | 14511 | 1414

Teacher Educators

- who are highly
Table 111 clearly shows that the teacher-educators
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satisfied with their jobs differ significantly from those who ar:! fiissgtigfjed
with their job with regard to their mental health. The vnlug o ft. 3 tained
157.53 which is significant at 0.01 level. It indicates that}nb-sa:;ﬁ lemteachw
educators are mentally healthy than Job- satisfied Teacher Educators.
Table-IV T
Shows significance of difference between Job- satisfied/dissatisfied Teacher

Educators on the dimension of “self concept’

T Educators
eacher o

Job-dissatisfied 33 14.21 3.70
Teacher Educators

Table [V clearly shows that the teacher-educators who are highly
satisfied with their jobs differ significantly from those who are :ﬂ:.'iﬁaﬂslflﬂﬂ
with their job with regard to their ‘self concept’. The value nf_ t* abtained
is 8.27 whaich is significant at 0.01 level. It indicates that ].gb-sa_us_fled teacher
educators are having higher ‘self concept’ than job- dissatisfied Teacher

Educators.

Table-V
Shows significance of difference between Job- satisfied/dissatisfied Teacher
Educators on the dimension of ‘concept of life’

Group N M S.D t.Value | Level of
Significance
Job- satisfied 39 31.68 7.50 Signficant at
Teacher Educators 0.01 level
3.26
Job-dissatistied 33 2571 6.32
Teacher Educators

Table V clearly shows that the teacher-educators who are highly
satisfied with their jobs differ significantly from those who are dissatisfied
with their job with regard to their ‘concept of life’. The value of ‘t’" obtained
is 3.26 which is significant at 0.01 level. It indicates that Job-satisfied teacher
educators have positive concept of life where as Job- dissatisfied Teacher
Educators have negative concept of life and therefore, more frustrated/
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atally unhealthy-
pente

Table-VI

ificance of difference between Job- satisfied/dissatisfied Teacher
qhﬂ*"’:;l’f:,m on the dimension of ‘perception of self amongst nther:"

o =

Group N | M 8D [ tValue | Leveiof

l Significance
-
Job- satisfied 32 45.01 6.38 | Significant at
Tﬂﬂfher Educators nﬁm I-EVE]
— 416
lﬂh.dissatisﬁed 33 39.73 7.18
Teacher Educators

Table V1 clearly shows that the teacher-educators who are highly
satisfied with their jobs differ significantly from those who are dissatisfied
with their job with regard to their ‘perception of self amongst others’. The
value of ‘t’ obtained is 4.16 which is significant at 0.01 level. It indicates

that ]Db*ﬁﬂ“ﬁfiﬂd teacher educators have h.l.ghET PETCEPHDFI of self nmungsi
others than Job- dissatisiied Teacher Educators.

Table-VII
Shows significance of difference between Job- satisfied/dissatisfied Teacher
Educators on the dimension of ‘perception of others’

Group N M S.D t.Value | Level of
Significance
Job- satisfied 39 2521 |5 Significant at
Teacher Educators 0.01 level
_ 5.63
Job-dissatisfied 33 22.45 356
Teacher Educators

Table VII clearly shows that the Job-satisfied teacher-educators differ
stgnificantly from the Job-dissatisfied teacher educators with regard to their
Perception of others’, The value of ‘t’ obtained is 5.63 which is significant
31 0.01 level. 1t indicates that Job-satisfied teacher educators have higher
Perception of others’ than Job- dissatisfied Teacher Educators.
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Table-VIII
Shows significance of difference between Job- satisfied/dissatiss;

ed
Educators on the dimension of ‘personal adjustmeny Teach,
Group N M S.D t.Value | Level of —
Sigl'liﬁl:anc!.
o —
Job- satisfied 39 23.92 4.74 Stgnificant 5
Teacher Educators 0.01 leve
4 86
Job-dissatisfied 33 20.03 6.02
Teacher Educators i

Table V1l clearly shows that the teacher-educators who are job-satisfied diffe,

significantly from the ;ub—dissaﬁsfied teacher educatur*{s w_ithlregard to their
‘personal adjustment’, The value of '+ obtained is 4.86 which 1s sl_gmﬁtant at 0.m
level. It indicates that Job-satisfied teacher educators have higher personal

adjustment than Job- dissatisfied Teacher Educators.

Table-IX
e of difference between Job- satisfied/dissatisfied Teacher

Shows significanc :
Educators on the dimension of ‘Record of achievement
Group N M S.D t.Value | Level of
Significance
Job- satisfied 39 28.86 843 Significant at
Teacher Educators 0.01 level
3.12

Job-dissatisfied 33 23,36 7.51
Teacher Educators

Table IX clearly shows that the teacher-educators who are highly job-satisfied
differ significantly from the job-dissatisfied teacher educators with regard to their
‘Record of achievement’. The value of ‘t" obtained is 3.12 which is significant at
0.01 level. it indicates that Job-satisfied teacher educators have higher “Record of
achievement” than Job- dissatisfied Teacher Educators.

Conclusions and Suggestions
Conclusions:

The present study was designed to collect and analyze data ' '
| . : on job satisfaction
\Lnb:lat:pn tﬂfvanuus dimensions like, mental health, seylzancept, i?:ncept of life,
\, ferception of self amongst others, perception of others, personal adiustment and
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ord of achievements of teacher educato
pmricf Srinagar. rs in all teacher training instituti
Nearly 150 questionare were distributed amon ons of
were collected back along with the responses.
The pr_esent study has been administered with the help of
job satisfaction scale and mental health of teachers assessed an Dr., 5. F. Anand's
of Education, Ajmer (R.LE), which were used as tools, The Y Eegm““l Institute
h.satisfied in relation to mental health. - 111e present investigation
on |0 - ealth of teacher educators has led
following conclusions and suggestions:- to the
i) Job-satisfied teacher educators are mentally heal : :
teacher educators. y healthy than job-dissatisfied
jij Job-satisfied teacher educators have been found significantly bett
e AT flos ' tha
]nb—d:ssatﬁhed teacher educators on the basis of dlfferent}'djm;gmng
of mental health like:-
o  Self-Concept
o Concept of Life
© Perception of Self Amongst Others
© Perception of Others
o
(o]
A

Personal Adjustment
Record of Achievements
djustment in job has an impact on job-satisfaction.

The investigation reveals that if a person who is genuinely
motivated towards teaching profession feels that he has a mission in
life and wants to contribute something to the betterment of humanity
which ultimately gives him mentil satisfaction.

To conclude, it is the need of the day to uplift the standard of teacher education
prograrmme so that the students are motivated more and more towards teaching
profession and they are not primarily interested in other professions or occupations
and take courses in education as insurance oT something to fall back on.

i)

Suggestions:
) Job-satisiaction should be studied
achievement, vocational interest and level of aspiration.
i) Ajob-satisfaction scale should be constructed locally for better results.
i) Comparative research studies upon the status of Teacher education in
various Divisions and Districts should be conducted at state level.

iv) Toconduct action research related to various problems existing in the
field of teacher education programme.
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4¥SICAL DEVELOPMENT OF ELEM
P

ENTARY
gCHOOL STUDENTS IN I(ASHMIR

*Nadeem, N4
“Kl'lal.ida, A,

sbstract resent study was carried out to assess
The students of the age 10+ and 13+ years & the availability of physical
tfrmenltﬂf L} ample of 1440 students from 66 schools were selected random| Y from
cilities, ‘:‘: ts of Kashmir valley. The method adopted for assessment of physical
'ﬁfif:;; anthropometry and tools used wevre we
T

1ghing machine and megsy rin
hecklist was used to examine the facilities available in sample schools
f;s;ﬁit;mpumahfc Measurement Analysis of elementary school sf udents depicted

. eight, chest circumference of boys & trls of the age 10+ & 13+
i rhri m}ﬁ::d“;?g: lower than HmfAHM S i‘{'ur::s-wfich r:l{nrfy shows that the
years 1 :5 irls enrolled in Government Schools do not satisfy the prescribed criteria
hﬁm;iff; fitness. The resulls also indicated that least attention is Lbriug given to
;J;F y | activities in Government schools. The area-wise ttlrml'yms hm shown
Myﬂ; semi-urban students were havin g relatively good facilities with regard to

physical activities followed by rural students while as urban students were having
mintwtum facilities in their schools,

Key words: Elementary Students, Anthropometry, School, Physical
facilities, Kashmir.

Introduction

The future of any nation depends upon the sound development of
Children, As Wor

dsworth has also said ‘Child is the Father of Man’. For

“onstruction of civilized, cultural and happy society, we ha::l:ju ;i:':;:z
and train gyr children properly because tomorrow ?;L‘:mﬂﬁed as an
Ration towards prosperity. The Development of Chil ture playful and
‘Mportant area of scientific work. As children are by EEE -urpthemselves
h‘PFj'. They are full of vigour and joy. They Express an £ :]ct of discovery
Brough play, They reach out to the world in a constan art of their life.
&'“’“Eh Play and activities making the :erw.rir«:nnml’ﬂ"l’t Hiﬁg process of the
That i Why; play is regarded as a creative and deve Dptinnal systems for
thild 49 finds an important place in various educa

"Tl'lild_rm I

can learn many
N group activities and friendly interactions they
:""‘---._.____

: of Kashmir
Professor, Dean & Head, Facal of Education, University of B4
" P, Scholar, Department of Etﬁuuﬂmh University of Kashm

109



things which 51upplemlent the classroom teaching. Unfortunately,
to young children is becoming more imposing and constrajp;
consequently, the teaching-learning process is falli ng to achieve the dlm'n :
objectives; there is more wastage and stagnation; there are more dr el
the truants. Therefore attempts should be made to do away with thesggiuta
commings and deficiencies by utilising various media and material E-rt
schools. It can be minimised by adopting play way method. E‘ducaﬁ: 7
!:Iays and games will help making school activities more meaningfy| anal
interesting, Effort should be made to locate talent among boys and gg:;d
and facilities should be provided to enable them to develop their capm:tt'm:
and attain national and international standards of excellence, in Sports
Practical kpnwledge for maintaining one’s health and physical fitness
should be given at all stages. Teachers should prepare them with a view tg
developing in children concepts of number, colour and form, improving
language and motor skills as well as health habits. Physical exercises, games
and sports, recreative activities and other big muscle activities involving
individual and group practices enable one to gain efficiency in action, a
sound health, pleasing manners, pleasant character and such other desirable
qualities that in turn aid to develop a sound mind.

Physical education is the sum of those experiences which come to the
individual through movement. The modern concept of physical education
is to provide physical efficiency, mental alertness and the development of
certain qualities like perseverance, team spirit, leadership, obedience to
rules, moderation in victory, and balance in defeat. It is a great factor in
the mental hygiene of the students. According to Froebal, “If we wish to
develop the whole being, we must exercise the whole human being.”

Charles A, Bucher says, ” Physical education is an integral part of the
total education process and has its aim the development of physically,
mentally, emotionally and socially fit citizens throogh the medium of
physical activities which have been selected with a view to realizing these
outcomes”. Physical education means to enable the child to have‘tﬂlﬂl
physical growth and development to lead a happy and prosperous life as
an adult member of the community. However, physical education s
considered as that part of all education which proceeds by means of oF

predominantly through physical activities.

educat; on

Research Overview ,
On Physical Education, various studies have been carried out (Griggs

2007: Subramaniam & Silverman, 2007; Cale & Harris, 2006; Yu, et al., fgg:r
Ziang et al., 2006; Chen, 2005; Wilkins, 2003; Towers, 1997; Nemnahnp [Lar'.':
Sidhu, 1992; Mahajan, 1987). Anthropometry has been ca.rried r::1usl:h {.num.
Jerdén et al. 2007; Thurber et al, 2007; Culp, 2006; Mukudi, 2#93. | ;'1] ol
2003; Parvaiza, 1986; Humaira, 1983) Some studies related to Phy
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Teacher were (Hager & Beighle, 2006; Hum 3

2006). Socially Useful Productive Work {su?vﬁﬁisbfeﬁtg;ggﬁé LS:[SC‘I“!
of al.,, 2006; Kalani, 1995; Brahmbhatt & Indira, 1994). Few studies dza] j:fl:
Extracurricular Activitie‘s (Dumais, 2006; Pellegrini & Davis; 1993). Two
studies were on Recess Time (Tyler, 2000; Butcher, 1999) Health Education
was discussed by (Verghese, 1991).

Griggs (2007) argued that to create a more successful model of physical
education there needs to be a shifting of priorities & resources into the
primary sector and the creation of a "bottom-up’ model, rather than continue
to pursue policies that are “top-down’ in nature. The recent study by
Subramaniam & Silverman (2007) reported that students had moderately
positive attitudes toward physical education. Cale & Harris (2006) revealed
that school-based physical activity interventions can be effective & achieve
a range of positive outcomes, suggesting that teachers’ efforts to promote
physical activity through physical education programmes can indeed be
worthwhile. Yu et al. (2006) have showed that physical activity level was
quite an independent entity that was related neither to academic
achievernent nor school conduct. In the study of Ziang et al. (2006), it was
reported that teachers and students had different views of “good” students
in primary physical education. Chen (2005) observed that professional
development plays a paramount role in equipping teachers with the
knowledge & skills necessary for implementing the Standards in practice.
The findings of the study Wilkins et al. (2003) do not support the notion
that a reduced time allocation to art, music, & physical education is related
to higher test scores, Taowers (1997) reviewed the literature and reported
that the school play has gained serious recognition only in the last decade;
that recognition generally falls into two camps, the r.umantt:;: view
(emphasizing what children learn & enjoy at Pﬁﬂ?tm}e} am:l the pl-'l E“::;;
view (emphasizing issues such as bullying, disruplive e Iﬂmn rgevided
inequalities). Newman (1996) found that teachers from ;urg iﬁf Fmvi ded

more play time than teachers from suburban areas, who 1n P

more play time than teachers in urban areas. ﬁidhu {‘lrﬂﬁf}, ﬁ:;-ill Et{l;;
intelligence, self-esteem & envirﬂnﬂ!ental facilities contribute to

professional competence of physical education teachers, but nﬂ::-:f;z:::
maturity, Mahajan (1987) found that the ph}fﬂicnl Edfuca'.tlli?::uclasses L
is an optional subject due t0 lack of Epnrtad ?;i]lties and there was
overcrowded, schools have inadeqiﬂ{t:ugl;}ig“:ﬁz Jed that implementation
a fi efa : ible
et ol
and well accepted. Thurber et al. (2007) high“g-hwd T:n!::::t and sugges

of camp as Br?edl.;tatinnnl institution and snﬂl:ﬂ;:;‘d':; Fﬂlent ﬂev&lﬁpmﬁ'ﬂtﬂl
that different variations of summer camp can fitiei nd differences between
experiences. Culp, B. (2006) oxamined simila



classroom and the gymnasium. The ca‘mpariﬁnnn demonstrated thay
management of the Physical Environment in the classroom and gymnasiy,
share many of the same qualities. In the study of Mul‘cudi, E, {zﬂm’
education was found to have a direct effect on the weight dependey,
anthropometric measures and an indirect effect on the long-term measy;,
of nutritional status. Shabnum A. (2003) concluded that due to lack
awareness among most of the parents, their children were suffering froy,
various deficiency disorders. Parvaiza (1986) found that the mean hejgy
& weight of girls in all age groups (5-10 years) was less than the ICMp
standard, except in the age of 6 & 7. Humaira M. (1983) found that the
personal hygiene of 75% of girls studying in Govt. School was found to be
unsatisfactory & the medical checkup was not held in Govt. schools. The
study of Hager & Beighle (2006) led to the conclusion that with some
creativity & hard work, physical educators can make parental involvement
an integral part of a quality physical education program. Humphries &
Ashy (2006) revealed that physical education specialist is needed for the
implementation of physical education. The results of Larson (2006) have
suggested that numerous opportunities for physical education teachers o
exhibit caring exist, that students notice attention provided by teachers.
Meier, DiPerna & Oster (2006) found that cooperation & self-control skilly
were viewed as being more important than assertion skills. Kalani (1995,
discussed that the teaching of the subject of Work Experience is not being
implemented in accordance with the national guidelines due to lack of
specially trained teachers ; lack of proper planning; non-availability of
funds and not being considered as an essential subject, Brahmbhatt &
Indira (1994), critically evaluated the programme of SUPW & derived the
conclusion thal the main activities covered were craflt/ paper work, sewing,
gardening, carpentry, spinning & weaving, agriculture, chalk, clock
repairing, wire knitting, etc. In the study of Dumais (2006), it was assessed
that the number of activities in which students participate affects their gains
in reading achievement test scores but does not affect gains in math
achievement test scores. Dance lessons, athletic activities, & art lessons, in
particular, affect one or more of the dependent variables. Pellegrini &
Davis (1993) found that socfal behaviour at playtime & post-playtime

attention to seat work was significantly related. Tyler (2000) has argued
that recess has educational & social values and should not be eliminated

from the school day. Butcher (1999) revealed that recess serves as a prime
example for enhancing social work intervention opportunity in schools.
Verghese (1991) found a significant association between health status:
achievement & intelligence, |

From the above cited studies, the investigator felt that there is a need
to conduct & study on the availability of physical facilities and the
anthropometric measurement of elementary school students in Kashmif
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valley.

Objectives
The objectives of the presents study were framed as under:

1. To measure the physical growth of learners;

3. To compare the Anthropometric Measurement of boys and girls
in relation to AIIMS Norms

3. To examine the availability of facilities for Physical exercise,
Sports & Games, Work experience and Socially Useful Productive
Work (SUPW) in the sample schools,

4. To compare the physical facilities available among rural, urban
and semi-urban schools.

Sample
For the present study, 1440 elementary school students from 66 schools

ronstituted the sample. Out of six districts of Kashmir Valley, 89
Educational Zones were identified from which 50% of the Educational Zones
viz., 45 were selected randomly. From each zone, 32 students of the age
10+ and 13+ years (16 from each age group) were selected randomly making

the total of 1440 students.

Method Used
Following checklists were used for the present stu dy:

i Checklist for Anthropometric Measurement

Anthropometry deals with comparative measurements of
the body. These are the most frequently used for screening
children since various bedy measurements made under
controlled conditions can give important clues to nutritional
status. In order to find out the anthropometric measurement of
school going children at the age of 10+ and 13+ years enrolled in
sample Govt. schools of Kashmir Valley, & checklist was
developed. An attempt was made to measure theplprslcal growth
of the children e.g. body weight, height, chest circumference,
mid-arm circumference and head circumference, The instrument
used were weighing machine & measuring tape.

ii. Checklist for Availability of Physical Facilities R
A checklist was developed to 8ssess the availability of

liti ] k experience
facil Physical Exercise, Sports & Games, Wor
t!': ZJSE;Q{J%E}:H Productive Work (SUPW) in Srhools.

ents and availability of

Statistical Analysis & Interpretation
der the following sub-

; tud
The physical development of elementary s
facilities for physical education has been shown un
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heading;
1. Anthropometric Measurement of boys and girls in relation y,
AIIMS Norms;
2. Overall and Area-wise Percentage of Facilities available fo,
Physical Activities

1.  Anthropometric Measurement of boys and girls in relation to AliMg
Norms:
The following table shows physical development viz., Heighy,
Weight, Chest Circumference, Mid-arm Circumference & Heag
Circumference of 5th & 8th Grade Students of the age 10 & 13" years
of the sample schools of Kashmir Valley. The assessment of growth
and development is based on the norms worked out by All India
Institute of Medical Sciences (AlIMS). (Source: Essential Pediatrics -
Third Edition by Ghai, O. P., Formerly Dean, All-India Institute of
Medical Sciences, New Delhi at P.No.:5)

Table 1.1. Showing Anthropometric Measurement of boys & girls
(10+ years) & its comparison wilh AITMS5 Norms

Anthropometric Boys AIIMS  Girls AIIMS
Measurement Norms Norms
Height (cm) 128.75 134.00 130.26 135.30
Weight (kg) 25.75 27.50 25.58 27.50
Chest Circumference 60.06 62.00 59.47 60.70
Mid-Arm Circumference 17.19 17.29
Head Circumference 52.00 - 51.47 -

The above table shows the physical development comparison of boys and
girls with the AIIMS Norms, For boys (10+ years), the obtained mean values
for height, weight, & chest circumference were 128,75, 25.75 & 60.06 as against
AIMS Norms of 134.00, 27.50 & 62.00 respectively. In case of girls (10+ years),
mean values obtained for height, weight, & chest circumference were 130.26,
25.58 & 59.47 as against AIIMS Norms of 135.30, 27.50 & 60.70 respectively. Il
reveals that the height, weight and chest circumference of both groups of the
age-group 10+ years is less than the AIIMS Norms. The results confirm that the
physical development of students of the age 10+years is unsatisfactory.

Table 1.2. Showing Anthrepometric Measurement of boys & girl
girls
(13+ years) & its comparison with AITMS Hurmi 5

Anthrepometric Boys AIIMS  Girl

Measurement Norms o ;ﬂ:ﬁ
Height (cm) 147.09  153.00 145.31 152.80
Weight (kg) 34.36 41.50 34.42 42 50
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Chest Circumference 66.73 70.50
) - 67,
Mid-Arm Circumference  20.38 19.23 68.70

Head Circumference 52.70 : 57.38

The data of the Table 1.2 shows the physical development comparison
of boys and girls with the AIIMS Norms. For the age-group 13+ years, it
was found that the mean scores of boys for height, weight, chest
circumference are 147.09, 34.36 & 66.73 as against AIIMS Norms of 153.00,
41.50 & 70.50 respectively. For girls (13+years), the mean values obtained
for height, weight, & chest circumference were 145.31, 34.42 & 67.08 as
against AIIMS Norms of 152,80, 42.50 & 68.70 respectively. It reveals that
the height, weight and chest circumference of both groups of the age-group
13+ years is less than the average value given in AIIMS5 Norms, The resulls
indicate that the personal hygiene of students of the age 13+years is unsatisfactory.

2. Overall and Area-wise Percentage of Facilities available for Physical
Activities:

The following tables show the percentage of facilities available
for physical activities like Physical Exercise, Sports and Games, Work
Experience and Socially Useful Productive Work (SUPW) of Primary
& Upper Primary sample Government schools of Kashmir Valley.

Table 2.1,
Showing overall facilities for Physical Exercise, Sports and Games,
Work Experience and Socially Useful Productive Work (SUPW)

Description Availability and Non-availability

of Physical Facilities

Percentage

Yes No
Outdoor 35.80 66.20
Indoor 6.00 94.00
Athletics 9.55 90.45
SUPW /Work Exp. 31.60 68.40
Physical Teacher 36.66 63.34
Games Period 71.11 28.29
S¢hool Band 55.20 44 80
First-Aid Box 51.14 48.86
Miss P.T. 87.27 12.73

A
Facili look at the above mentioned table reveals that the availability of

'lies ohge i : 7
Peri “served in the schools were 87.27% (Mass P.T.); 71.11%
( \fau:j[:;al.labmtﬂ ; 55.20% (school Band); 51.14% (First ..)ﬁiﬂ lli,(camg

\ ility of Physical Teacher); 35.80% (Outdoor +30.68%, . ~

115




(SUPWI; 9.55% and 6.00% in Athletics and Indoor Games respectively. [tis
evident from the results that the most attention is given to Mass P.T. and least
attention is paid to Indoor Games. The table further cepeals that careful attention

cilities in schools. The schools lack the basic

has not been given to physical fa
infrastructure for performing physical gctivities

Table 2.2.
Showing the area-wise Facilities for Physical Exercise, Sports and
once and Socially Useful Productive work (SUFW)

Games, Work Experi
Availability of Facilities
Percentage

Description
Rural Urban Gemi-Urban

Outdoor 33.75 35.72 37.94

Indoor 7.50 2.86 7.65
Athletics 6.25 4.76 17.65
SUPW/Work Experience 34.38 24.49 35.92
Physical Teacher 31.25 22.86 55.88
Games Period 62.50 +1.43 79.41
Schoel Band 43.75 57.14 64.71
E;f';gig Box 43.75 71.43 38.24
s . B 93.75 85.71 §2.35

in Table 2.2 shows the anﬂ'wist

The sub-table analysis as depicted
schools at Primary & UPPS

::ia;::fﬂg n:f physical facilities in sample

semi-ufbanv:cﬁzlflle comparing the physical facilities of rural, urban a°

. s, it is evident that the semi-urban students ar® h“"i"g
. ' an

bett ili iliti
er availability of facilities in all components except for First-Al

Upper Primary Leve!
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\18S5 p.T. The Mass P.T. activity is higher in rural areas while as maximum
first-8id facilities E;tre available in urban schools. This clearly reveals that semi-
yrhan giudents are having good facility with regard to physical activities followed
by pural students while as urban students are having minimum facilities.

X & i
- ' % ¥
=L % g 1
iz

Figure 2:2. Showing the area-wise Facilities for Physical Education at Frimary
& Upper Primary Level

Discussion of Results

While checking the percentage of facilities available for physical
activities like Physical Exercise, Sports and Games, Work Experience and
Socially Useful Productive Work (SUPW) at Elementary Stage, 1t was
observed that most attention is given to Mass P.T. and least attention is
paid to Indoor Games. On the whole it was found that careful attention
has not been given to physical facilities in schools. The schools lack the
basic infrastructure for performing physical activities. On area-wise
difference, semi-urban students are having good facilities with regard to
physical activities followed by rural students while as urban students are
having minimum facilities. Lack of literature on this aspect is sufficient to
reflect that this field is being neglected in schools. Notwithstanding that
schools have been acknowledged as the primary institution with
responsibility for promoting activity in young. While comparing the
physical development of boys and girls with the AIIM5 Norms, it was found
that the height, weight, chest circumference of boys & girls of the age 10+
%13+ years is less than the AITIMS Norms which confirms that the personal
development of students is unsatisfactory.

- During the investi gation it was observed that the present position of
Fhiifsma! education is far from satisfactory, as it is not given equal status in
the school time-table; there is a shortage of trained physical directors for
¥ :fhnuls; most of the schools have no playgrounds particularly in urban

ols; teachers do not show an active interest in the organization and
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supervision of games and sports but consider these activities as impedimen,
in the way of teaching and learning. Only few outstanding players ang
athletes are Encguraged to participate in them with a view to Wwin
distinctions in competitions and tournaments.

Major Findings

hropometric Measurement Analysis (AMA) of Primary

L :::usztstugEHtﬁ depittec} that the height, weighl, chegy

circumference of boys & girls of the age 10+ & 13+ '_.rvzau-.-.r.r was

found to be lower than the AlIMS Norms. Fu; boys (10+ years),
the mean values for height, weight & chest circumference were

128.75, 25.75 & 60.06 a5 against AIIMS norms of 134.00, 27.50 &

62.00 respectively. In case of girls (10+ years), mean values

obtained for height, weight & chest circumference were 130.26,

25 58 & 59.47 as against AIIMS norms of 135.30, 27.50 & 60.70

respectively. For the age-group 13+ years, it was found that the

mean scores of boys for height, weight & chest circumference

were 147.09, 34.36 & 66.73 as against AIIMS norms of 153.00, 41.50

& 70.50 respectively. For girls (13+years) the mean values

obtained for height, weight & chest circumference were 145.31,

24.42 & 67.08 as against AIIMS Norms of 152.80, 42.50 & 68.70

respectively. The above readings clearly show that the boys and

girls enrolled in Government Schools do not satisfy the
prescribed criteria of physical fitness.

The results showed that in 87.27% of facilities in Govt. primary

schools were available for Mass Drill, where as only in 6%

schools, facilities were available for Indoor Games which

indicates that least attention is being given to physical activities
in Government schools.

3,  The area-wise analysis have shown that the semi-urban students
were having relatively good facilities with regard to physical
activities followed by rural students while as urban students were
having minimum facilities in their schools.

b

Educational Implications

=

e o0

Chi_ldren should be given ample opportunities of playing through
Wthh they can learn qualities of cooperation, leadership, fellow-
feeling, confidence and self-reliance.

The schools should give proper attention towards basic infrastructure
for performing physical activities.

;he schools should provide nutritious diet in their mid-day meals.
b:gulur conduct of Medical Checkup of school going children should
mandatory for the school authorities, as physical examination is
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an important part of the assessment for nutritional statys

The teachers should be imaginative and resourceful in dév.sm low
costand simple play materials and games for young children Lfmn
avallﬂblﬂ raw materials nught to be used in preparing these aids il’ki
toys, games and puppets.

0 ph}rsicﬂl exercises, games uln-:l spn‘rt?a, recreative activities and other
big muscle activities involving individual and group practices should
enable the children to gain efficiency in action, a sound health,
pleasing manners, pleasant character etc.

Physical education needs proper attention as it provides physical

’ efficiency, mental alertness and the development of certain qualities
like perseverance, team spirit, leadership, obedience to rules,
moderation in victory and balance in defeat; it is also great factor in
the mental hygiene of the students.

o Physical Teacher/Instructor should compulsorily be on the faculty of

every school in order to conduct the activities on regu!ar b_asis_.

o Health education related to balanced diet, hygienic conditions,
communicable diseases, first aid etc. should be incorporated in the
curriculum from the elementary level.
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A STUDY OF ATTITUDES OF RURAL AND
URBAN SECONDARY SCHOOL TEACHERS

*Dr. Mehmoed Ahmad Kha,
**Ms. Nuzhat 3,

Abstract

The study was undertaken to assess and compare the atti mr-?:sl ;,g Rr:::: ﬂn:
Urban Secondary School Teachers. A sample of 200 teachers ( ndary s hm:-
N=100 urban ) was drawn randomly from 11 rural and 12 urban o T
of two districts of Jammu and Kashmir viz Budgmrf and Srinagar. ;:5?4 | n:a:f
collected by administering Ahluwalia Teacher Al'hfucht Inue-nfn:y ( f ?
test was used to find out significant differences on n?hmdﬁ be 'ﬂ?ﬂ;‘l‘l I‘I;Tﬂ :r:
urban secondary school teachers, The results confirm !h{rr rural an f-:r an
secondary school teachers do not differ significantly on composite score of attitudes,
However, on factor-wise analysts urban secondary school teachers have favorable

attitude towards classroom teaching and pupils but on other factors their attitude
15 ilmost same.

Intrndnctiu:\

Traditionally leachers have enjoyed a position of great respect in our
country. The religious leaders and social reformers have been addressed
as the teachers of the people. The distinctive contribution made by teaching
communily to the development of standard of education has long been

recognized world over. The quality of education in a society depends upon
the teachers, and the quali i

and education, the teache

nd above all hostile towards his sty
fear, worry and insecu rity in the students

A n ive
attitude of the teacher have an ;  Negative/unfavourable

. gn Reader Faculty of Education, University of I{u.ﬁhmir..Sr{nngar
esearch scholar, Department of Education, University of !{mhn:uir

Srinagar.
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Reddy ':1994]' Uma (1996), Kumar (2004). These studies have shown that
Qex, age; academic gqualification influence the attitude of teachers.
ﬁhluwalia (1974) has found that there were no difference in the attitude of
ieachers due to sex and age. Ramachandran (1991) has found that regular
college teacher trainees had a more favourable attitude towards teaching
than the correspondence course teacher trainees. Reddy (1994) has found
that teachers working in residential schools had a favourable overall
attitude towards teaching. They had a favourable attitude towards the

-ofession. Uma et.al (1996) have found that majority of male rural
olementary school teachers had high and average attitude towards teaching
and they assumed teaching as a challenging job. They further revealed that
the rural elementary school teachers had average teacher efficiency attitude.
ciudies have also been conducted on attitudes in relation to teaching
fficiency. Maurya (1990), Vasudev (1990), Dubey (1990), Venkataramaih
(1996). These researches have found that successful and less successful
ieachers differed significantly in their attitudes. It was also found that
effective teachers possessed more favourable attitude and were less
authoritarian. Maurya (1990) has revealed that external surroundings
contributed a great deal in formulating teaching attitude, Dubey (1993)
compared the scientific attitude of college teachers with teachers of
Garaswati Bal Mandir and found no difference among them, or between

male and female science/humanities teachers.

Studies have been conducted on rural and urban Primary and
Secondary School Teachers by authors like Kumar (1992), Bhatnagar (1969),
Uma (1996), Singh (1991), Rohi (2005). Uma et.al (1996) have found that
majority of male rural elementary school teachers had high and average
attitude towards teaching and they assumed teaching as challenging job.
Singh (1991) has found that rural and urban secondary school teachers
donot differ significantly in their attitude towards teaching profession.

However, it is important to note that no study on the attitudes of
secondary school teachers of rural and urban schools has been reported
from Jammu and Kashmir State so far. With this background the present

investigators made a humble attempt in this direction.

Objectives
i. To compare rural and urban secondary school teachers on

attitude ( composite score).
i, To compare rural and urban secondary school teachers on

attitude ( factor wise ).
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Null Hypothesis
I.  There is no significant difference between 1:ura1 and urbap
secondary school teachers on attitude (composite 5';01‘911-
II. There is no significant difference between rural and urbap
secondary school teachers on attitude (factor-w:;se).

Operational Definition of Variables:
Attitudes :

In the present study the word att
sample subject on Ahluwalia’s tgache
teacher Attitude Inventory comprises O
(TP), classroom teaching (CT), child centere
process (EP), pupils (P) and teachers (T).

itude means the scores gained by
r Attitude Inventory (1974). The
f six factors - teaching profession
d practices (CCP), educational

Urban Secondary School Teachers :
For the presry;nt study Urban Secondary School Teachers are those who

are residing in city or town.

Rural Secondary School Teachers :
For the present study Rural Secondary School Teachers are those who

live in rural areas.

Procedure
Sample :
A sample of 200 secondary school teachers (100 rural and 100 urban)

were collected randomly from 21 Secondary Schools of Srinagar and
Budgam districts of Jammu and Kashmir

Tools

For the measurement of attitudes Ahluwalia’ )
ast
Inventory (1974) was administered. eacher Attitude

Analysis of the Data:



TABLE 01.
_oce of mean difference between rural secondary school teach
2rs

Stﬂ"mca d urban secondary school teach = :
~100) and uf ers (N=100
(N=100) (Composite Score), ) on attitude
GROUP o X g t-value
MHMW School Teacher 100 236.05 20 1.15
e
Urban Secondary School Teacher | 100 239.86 | 1954 NS
__;-_5 . Not significant.
TABLE 02.

n difference between rural secondary school teachers
an secondary school teachers (N=100) on attitude
(Factor-wise).

Gignificance of mea
(N=100) and urb

N X o t-value

GROUP
Riral Secondary Schoel Teacher Teaching 376 6.55 1.66
38.9 4.35 NS

37.33 6.58 274"
39,03 449

Urban Secondary School Teacher Prafession
Rural Secondary School Teacher Classroom
Urban Secondary School Teacher Teaching
Rural Secondary School Teacher | Child Cent- | 3865 | 461 0.66
Urban Secondary School Teacher | ered Practices| 39.05 42 NS
Rural Secondary School Teacher | Educational | 4063 | 595 165

Urban Secondary School Teacher | Process 42 584 | NS
Rural Secondary School Teacher | Pupils 3678 | 642 |280"
Urban Secondary School Teacher 3925 | 6.10

Rural Secondary School Teacher Teachers 38.49 6.12 0.96

| Urban Secondary School Teacher 2928 | 5.60 | NS

NS - Not Significant
- 51_5111ﬂcnnt at 0.05 level
- Significant at 0.01 level

L]
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Comparison between Urban Secondary School Teachers {N:l:]_uu} .

Rural Secondary School Teachers (N=100) on composite score of
attitudes:
250 239,86 B ey
] rssT
M 00—
e
a
n
150 —
5
C
o 1IN —
r
¢
B —
o

Urban Secomdiury Rurl &
Sehoal Tearhers School Tohchers
(USET) (55T

Interpretation and Discussion

The perusal of table 01 makes is clear
secondary school teachers (239.86) is slightl
of rural secondary school teachers (236.65),

mean score have not been found to be statisti
score. Therefore, n

of attitudes of rural and urban secondary
The perusal of table 02 makes it clear that on factor 02 (attitude
towards classroom teaching) the mean scores of urban secondary school
teachers [39,{}3}_ is higher than the mean score of rural secondary school
' been found statistically

secondary school teachers

that the mean score of urban
y higher than the mean score




(Jassroom teaching. They further reported that in classr
rinciple of "Ieaming by doing” cannot be implemented '
'ﬁejuﬁﬁﬁed on the basis that most of the urban schools have:
acilities, furniture and well ventilated classrooms. The
Frﬂ‘-’ided with good charts, maps, black boards and even

in r".ﬁ] areas the schools are very far and the classrooms are not properly
furnished. They even do not have proper ventilations. In winter classrooms do
rot have good heating arrangements and in summers there is no arrangement
of fans and drinking water. Due to these seasons students face problems in
classrooms and make noise. With this background we cpine that rural secondary
school teachers have unfavourable attitude towards classroom teaching than
urban secondary school teachers.

On factor 05 (attitude towards pupils) the urban secondary teachers have
higher mean score (39.25) than rural secondary school teachers (36.78). The
difference between their attitude towards pupils is statistically significanl at
(.01 level. This justifies that urban secondary school teachers have favourable
attitude towards pupils than rural secondary school teachers. Urban secondary
school leachers have reported that students are generally sincere. Students
should have the right to express disagreement to what the teacher says.
They further reported that if a student does not understand an assignment,
it 1s usually the fault of the teacher. Rural secondary school teachers have
unfavourable attitude towards pupils and have reported that now a days
students do not obey their teachers. Students should not be allowed to ask
questions in the class. They further reported that most of the students do
not respect teachers. The result seems to be justified on the basis that most
of the students in rural areas belong to low sociceconomic status or middle
socioeconomic status. Firstly, they do not have well facilities at home so
they face various problems at school and at home, They may not be able to
maintain discipline in the classrooms secondly; the classrooms in rural areas
are over-crowded. With this background, the rural secondary school
teachers have unfavourable attitude towards pupils than urban secondary
school teachers.

On factor 01 (attitude towards teaching profession), 03 (attitude
towards child centered practices), factor 04 (attitude towards.educational
process) and factor 06 (attitude towards teachers) no significant difference
have been found between rural and urban secondary school teachers.
Therefore, no conclusive decision can be taken on the attitude of rural and
urban secondary school teachers on the said factors.

The results analysed and discussed on factor wise and composite score
of altitudes of rural and urban secondary schoo! teachers are in line with
ll}e&e studies. Bhatnagar (1969), Kumar (1992), Singh (1991) and Uma (1996).
Singh (1991) has found that rural and urban secondary school teachers do
not differ significantly in their attitude towards teaching profession. Kumar
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(1992) has found that there was no significant difference in the attitug, to
teachers with respect to difference in area and sex. Therefore, the Ny

hypotheses:

i.  “Thereis no significant difference between rural and urban Secondary
school teachers on attitude (composite score)” is accepted.

it.  “There is no significant difference between rural and urban secondary
schoal teachers on attitude (factor wise)” is partially accepted.

Conclusion | -
The present study through the different stages of investigation reached

to the following conclusions: _

©  Rural Secondary School Teachers (RS5T) and Urban Secondary Schog|
Teachers (USST) do not differ significantly on composite score of
attitude.

©  Urban Secondary School Teachers (USST) have favourable attitudes
on factor 02 (attitude towards classroom teaching) and factor 05
(attitude towards pupils) than Rural Secondary School Teachers
(RSST). But on other factors their attitude is almost same

Educational Implications:
© At the time of appointment teachers with favourable attitude towards

teaching profession and educational process must be appointed, so
that they make best use of time and planning of lesson.

© In-service teacher training programmes, refresher courses,
supplementary and advanced courses, single evening lectures should
be arranged for rural and urban teachers in order to develop positive
attitude towards teaching profession, educational process and child
centered practice,

©  Rural secondary schools should have well ventilated classrooms and
should have good infrastructural facilities such as librar , laboratones
with equipment and playground.

@ Classrooms should not be over crowded in rural and urban areas. Such
schemes should be followed in order to deal with swelling enrolment.
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CAREER MOTIVATION AMONG TRIBAL
WOMEN STUDENTS IN RELATION TO LEVE|
OF EDUCATION AND ACHIEVEMENT

ORIENTATION

*Dr. Romesh Chapy
**Dr. Nisha Shary,

ABSTRACT

The present study has been undertaken to study the career motivation among
college and university level tribal women students of Himachal Pradesh in relatin,
to their level of education and achievement arientation. The final sample consisteq
of 140 tribal women students from different colleges and H.P. University pursuing
different courses (namely arts, science and professional), The results revealed that
level of education has a significant effect on the career motivation whereas
achievement orientation does not have statistically any significant effect on the
career motivation. As the level of education increases the career motivation also
increases. This means that level of education and career motivation are significantly
and positively correlated with each other. There i5 no si gnificant interaction effet
of level of education and achievernent orientation on the career motivation of tribal
women students,

Wamen education has assumed special significance in the context of the
country’s planned development as women constitute nearly half of the nations
population. Education enables women to acquire hasic skills and abilities and fosters
a value system which is conducive for raising their status in the society .The
University Education Commission (1948-49) has rightly remarked, “There cannol
be educated people without educated women, If general education had to be limited
to men or to women, that opportunity should be given to women, for them it
would be more surely be passed on to the next generations.” The position that the
women occupies in the society is so vital that educating women benefits the family
in particularand the society in general. Margarate Safa (1993) reaffirms this when
she said, “When a women learns everyone benefits.” In the modern world the role
of wormen goes much beyond the home and the bringing up of the children. She 15
now adopting a career for her own and sharing equally with men the responsibility
for the development of the society in all its aspect.

According to Sidhu (2002), woman has adapted to this challenging task with
aplomb. She harmonizes the duties of a wife, mother and a career woman.
participates in the social snd community programmes as a responsible citizen-
Recognizing the right of women, acknowledging the value of their work _E_l_'[‘j_

* Render and Chairman, Depit. of Education, Himachal Pradesh University Shimla-3
*  Lecturer, LK. Institute of Education, Solan,
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atribution in all fields, at par with those of m -
:stincnm will pave way for i"crea“"gfeﬁpecmbﬂ“;;}‘ v:;?:g ;na meril without
lopment. Further equali _ agents ofchange
and develop r b ty and mutual respect will reaffirm the status of
wOman as ardhangni in the real sense of the term.

Kang, {Eﬂﬂﬁ} observes ﬂ_mt the emergence and gmwth of womenactivists asa
reaction to socio-economic inequality, political magnetization and the practical
structure, is a stri king feature of our contemporary social reality. It 1s due to
women's activists and their activities that the women’s movement which would
just be an abstract.concept has become a living reality. If one analyses the role of
women activists, it has been observed that they have tasted both successes and
failures. Though there is no dramatic change in women'’s status, in loads have
peen made into the deeply entrenched inequalities.

The study by Kaur and Singh (2001) led to the conclusion that the level of
participation among women was very low. Male dominance was the major obstacle
faced by the respondents in discharging their duties. It can be said that though
reservation for women in Panchayati Raj has helped the rural women to come out
of the four walls of their houses but to achieve the desired goal i.e. the effective
role of women in Panchayati Raj, some strong measures are required to be taken
by the state.

International Career Motivation Report (2007-08) suggests that women
globally make up less than 20% of company management positions within the
sectar. The survey highlights that in majority of the companies more than 70% of
the workforce are male. The vast majority of participants feel that universities and
the industry can do a lot more to encourage women to take up a career within the
logistic sector, However, on a more positive note, participants from both genders
highlight that opportunities for women to have a career within the sector have
never been better.

Miyahira (1977) found that high career oriented seniors expected to attain
higher educational levels, engaged in more intellectual activities than their less
career minded classmates.

The sociologists usually state that the middle class is especially devoted to
values stressing accomplishment striving, ambition to do better. Further more, it
is thought that'a small minority of the working class become committed to its
value systems. Weber himself said that, once it is institutionalized, achievement
can become a widespread value that need no special explanation; he was interested
in the ‘Protestant Ethic’ as a factor of importance at the very beginning of modern
capitalism when the weight of cultural tradition inhibited economic innovation.

Parson (1940) showed that achievement orientation 1s a global concept,
not a single dimension, and that its separable components do not necessarily
vary in the same way among different social class levels. Achievement
orientation is defined by McClelland (1971) as an internalized tendency to strive
for standard of excellence. [t attempts to account for the determinants of the
direction, magnitude and persistence of behaviour. It applies only when an
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individual knows that his performance will
at_hers) in terms of some standards of Exceller?:eZtlaétzt:d (aither oy hi I g
will be either a favourable evaluation (success) or unfavsnet?:;?ﬁ? O his g
performance is generally called achievement. When achievaE{ ﬂ”“rel.s‘:l‘:t
aroused, it is expressed in driving energy directed towards att ot Moy,
getti ng ahead, doing things better, faster, more efficiently Eu'ul:ll11 f:: I:IE el
to difficult problems which require ingenuity and persistence Ir: a:ng Enl:::&
the percepfipl:i of how stable ability level is. Under task ap*lpm;::irefe;s
develop abilities, help them grow and improve. On the other hand, u : -
appr.nach we believe that all our abilities are a part of who we aye ;n; o
nothing we can do to change them. ey

| Teglas (1978) found that high achievement oriented subjects were hay,
high self -esteem in comparison to low achievement oriented cnumerpa:;mg

_ Stein and Bailey (1975) found that some women explore achievem,

motivation through their husbands and children rather than in their own m—;:
or academic areas. Mehta, et al., (1991) found that there were not mych
differences between tribal and non-tribal students in terms of background ang

vocational planning characteristics but on general mental ability, socic-

economic status and academic achievements, tribal students were slightly low
girls were found to be more

than their non-tribal counterparts. Tribal
independent in their Job values as compared to non-tribal girls. Sachchidanand

(1974) found scheduled tribe girls to be more conscious for education than the

scheduled caste girls.
found to be less intelligent and

The scheduled tribe adolescents were
pedient and tense than the urban students by Jain

(1988).
Most of the above studies indicate that achievement has come to be regarded

as one of the major domains of psychology and education. It constitutes ant

part of the scientific endeavor to interpret human and inhuman behaviour. A

cursory look at the above studies shows that no attempt has been made to study
. sation with levels of education and achievement

the relationship of career motiva ‘ et
orientation. An attemp in the present #ud}r to find ou
relationship of career mo cation and achievem

orientation.

F the objectives of the presents study:
wing were 0 y ; .
ollo 4 B g _ otivation +f tribal women students in relatiob

level of education. o
2 Tostudy the career uwh?attﬂ:t J o
level of achievement orientation. _
3. Tostudy t.hn:-'i111h=.-mt:‘l'1'4:::1r1=:.lEl‘|e:r:ti:url‘lear.nel«afqeu:lm::mtilt:-uavarlcltlﬂud*»!l?"r
orientation on the career maotivation of tribal women students.
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oD '
METH Gurvey method of research was used in the present study.

MPLE ;
SA A sample of 600 tribal women students was drawn fromcollege and university

jevel students pursuing different courses (namely arts, science and professional).
The distribution of the sample is shown in Table -1,
Table- I

Distribution of the Sample
Level Group
Graduation Science
Arts
Professional
Post-graduation Science

Arts
Professional

Z88 8887

DESIGN OF THE STUDY
In the present investigation 2X2 factorial design, involving two levels of

education Le, collage level tribal women students and university level tribal women
students and two levels of achievement orientation i.e. high achievement anented
and low achievement oriented tribal women students, was used. The high and
low levels on achievement orientation were determined by using formula M+ %.6.
There were 35 subjects in each cell. Thus the final sample comprised of 140 subjects.
The scares on career motivation constituted the dependant variable.

TOOLS
_ The researchers have employed the following tools in order to measure the
different variables of the present study:

1. Career Motivation Scale for female students of Himachal Pradesh
pursuing higher education constructed and standardized by
Sharma (2002) was used. The scale consisted of 40 items, [0 be
scored on a five point scale from highly agree to highly disagree
in order to get response pattern of the subjects with regard to a
number of stimuli(in the form of statements), pertaining to the
importance, to be attached to career or home-making during/
after the completion of the studies,

2 Achievement Orientation Scale (Kahl, 1965) was used which consisted
of 20 items to be scored on a five point cantinuum from strongly agree
to strongly disagree. This scale is composed of four scales: Occupation
primacy, Trust, Activism and Integration.
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ANALYSIS AND INTERPRETATION
Career motivation among tribal women students in relation to level of edy,
and achievement orientation

In order to study the career motivation among tribal women Studep,
students 2X2 analysis of variance was employed with two levels of Eﬂufﬂtlut
i.e. college and university level and two levels of achievement orientatigp, ie
high and low. The means and standard deviations computed at different levels |

are given in Table-2

Table -2
Means and Standard Deviations at different levels of education and
Achievement Orientation.
Achieverment Measures Level of Education
Orientation College University Total
High M 151.11 158,46 154.79
o 015.74 018.05 016.89
Low M 143.86 153.94 148.90
o 018.09 022.43 020.26
Total M 147 49 156.20 151,85
o 016.92 020.24 01858

The complete summary of the 2X2 analysis of variance is given in Table-3

Table-3
Summary of the 2X2 Analysis of Variance
Source of Variation S5 Df MS F
Level of Education (A) 2657 85 1 2657.85 7.36*
Achievement Orientation (B) 121245 1 1212.45 3.36
Interaction effect (AxB) 65,83 1 65.83 0.18
Within 4914241 | 136 | 361.34

*Sigmificant at 0.01 level of significance

lfrom the above Table-3, it may be observed that the F-value for the main
effect of level of education on career motivation has come out to be 7.36 which i¢
significant at 0.01 level of significance for 1/136 df. This means that there is &
significant difference in the career motivation among college and university tribal
women students,

The level of education (A) mean square corresponds to a comparison between
college and university tribal women students for career motivation. From the Table-
2 the mean for the university tribal students is 156.20 and the mean for the college
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women students is 147.49. The fact that the A

eads 10 conclude that these two means differ sign
e wersity tribal women students have more career
unbal women students.

tr Further Table-3 indicates that the F-value for the main effect of achievement
arientation on tht_a* career mt_:ftiviafzinn of college and un.iveréit}r students has come
Jut to be 336 whlcl} is not §lgmﬁl:ant at .05 level of significarice for 1/136 df. This
dicates that thereis not a significant difference between high achievement oriented
iribal women students and low achievement oriented tribal women students on
career motivation. This shows that both the groups of high achievement oriented
snd low achievement oriented tribal women students have almost equal level of
career motivation.

Table-3 further indicates that the F-value for the interaction effect of level of
sducation and achievemnent orientation has come out to be 0.18 which is not
significant at .03 level of significance for 1/136 df. This means that both the level of
education and achievement orientation have no significant interaction effect on
the career motivation of tribal women students,

Mean square is significant,
ificantly. This means that
motivation than the college

yribal

RESULTS AND DISCUSSION

The analysis and interpretation of the data leads to conclude that:

There is a significant difference in the career motivation among college
and university tribal women students, The university tribal women students
have more career motivation than the college tribal women students. This
means that level of education has a significant effect on the career motivation
of tribal women students. As the level of education increases the career
motivation also increases and both are positively and significantly correlated.
This is also in confirmation to the findings of Oberoi (1993), Sharma (2002)
and Ohri (1999) who have also found significant differences in the career
motivation among female university and college level students. Singh and
Ohri (1993) have also found significant differences in the career motivation
of the groups of rural and urban female students.

Further, it has been found that there is insignificant effect of level of
achievement orientation on the career motivation of tribal women students. The
tribal women students, having high level of achievement orientation, have about
the same level of career motivation as compared to the tribal women students
having low level of achievement orientation.
 Both the levels of education and achievement orientation have no significan
Inferaction effect on the career motivation of tribal women students. This means
ﬂ“'? the effect of level of education on career motivation is independent of the
achievement orientation and vice versa.

EDUCATIONAL IMPLICATIONS
On the basis of the above discussion it may be said that the level of education

135



plays a significant role in determinjng career motivation among .

students at both college and university levels. Needless to Mention ghe, - Wq%n
of education on changing orientation of women needs to be ObjECﬁVely i’;lﬂu@%
and career commitment among tribal women students js to be E"cuurenﬁﬁ‘éd
education system is to have linkage with productivity and Nationg] deveI{}aE&d, i
The tribal groups of women should be given more orientation an ha“?men[
other spheres of productive system with the help of new technologjes "M
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cOM PARATIVE STUDY OF ADJUSTMENT OF
RURAL AND URBAN WORKING WOMEN IN
KASIIMIR

“Prof, G.M, Mulik
“*Roaor Knumar

Women play a crucial role in the sociv-ecconpmic development of a country
gut n both the industrially developed and less developed countries, .
are burdened with cumulative inequalities as a resull of discriminatory
~conomie practices. The situation is much worse particularly in the case of rural
W men Linfortunately, a major and often overlooked features of 3 world
Aprarian system particularly in Africa and Asia, is the crucial role playved by
women in agricultural production still then society has not been able o
swchnowledge the role of women.

To eliminate or at least to reduce the gender bias to the minimum in the
soviely, various commissions and committees have emphasized the role
education can play in enhancing the parity of women with men. Writing in
“Young India” in 1981, Gandhi while discussing the role of women has said
that “woman is the companion of man gifted with equal mental capacities, She
has the nght to participate in the minutest details of the activities of rman and
she has the right to freedom and liberty as he.” Women are much less likely
than men to be literate. In South Asia, female literacy rates are only around 50
percent those of males. In May countries, the situation is even worse: in Bhutan
it 15 26.1%, Bangladesh 26.1%, Pakistan 24.1%, Afghanistan 15%, and Nepal
14% InIndia, though the national literacy percentage is 52.21%, it is only 39.29
in respect of females and in rural areas it is only 30,62 percent. In respect of
higher education, the situation is even more worse, women in developing
tountries lag far behind men. Even in industrial countries, woemen are very
poorly represented in scientific and technical fields of study. Empowerment of
women encompasses many other aspects in addition to their economic sell
sufficiency, It entails education, inculcating self-confidence, 3"'-_1 ﬂbﬂ“}'_t” tu:{?

a decisions about their own lives, There are much broader issues mvu.lved in the
ﬁmP[inrmEm of women like unequul gppurtu nities, gender bias, lack of HCCE?‘::&S'
A0 resources which impede the process of empowerment of women, WHE\?HJ
“SMpowerment is  possible only when these basic issues are atldrestsif d!lI:a-
< People in general are educated about it, on the one hand and on the other,
:_anen gain access and trol over national information and knowledge,
b . n 'l:‘.'ﬂl"l ral o i arian and subordination.
_____Etes* challenges the ideologies of discriminalio

niversity of Kashmir.
Lariat, Unaversity of Kashmar.

Dr. G.M. Malik, Professor in Lthe Faculty of Edur atun, U
Ravi Kumar is Sr, Assistant in the Vice:Chancellor’s Secre
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The secondary Education Commission, 1952-53, in order to i
quality and standards of education-a worthy medium of th?mu"’ﬂ the
development of the student's personality have rightly observed b:."anted
however, convinced that the most important factor in the cnn;E we it
educational reconstruction is the teacher-his personal qualities, his edum ;
qualification, his professional training and the place that he cu:cupj@,;a Hiony
school as well as in the community. The reputation of a school and i*-‘ilnﬁln th
on the life of the community invariably depend on the kind of t'EEEhE["gwul;ET_E'
in it. Priority of consideration must, therefore, be given to the varioys Probj g

: b . P,
connected with the improvement of their status.” The Education Commigs,
1964-66, after reviewing the status and service conditions of teac =
pointed out, “of all the different factors which influence the quality of ia"z:luc;;;ﬁ.'rE
and its contribution to national development, the quality, ’cnmpﬂm::

ersonality and character of teachers are undoubtedly a sufficien supply of

igh quality recruits to the teaching profession, providing them with the beg
possible professional preparation and creating satisfactory condition of work
in which they can be fully effective. In view of the rapid expansion of
educational facilities expected during the plans, periods and specially in vig,
of the urgent need to raise standards to the highest level and to keep they,
continually improving these problems have now acquired unprecedentsq
impartance and urgency.” The commission has added that a programme qf
high priority in the proposed educational reconstruction is to feed back 3
significant propertion of the talented men and women from schools and colleges
into the educational system. It is, therefore, necessary to make an intensive
and continuous effort to raise the economic, social and professional status of
teachers in order to attract young men and women of ability to the profession
and to retain in it as dedicated, enthusiastic and contended workers.

Since adjustment has a profound effect on the overall behaviour of a
teacher whether rural or urban. It was decide to study the adjustment problems
of the rural and urban working women. Adjustment here has a special
connotation representing its five aspects viz. home, health, social, emotional
and accupational conditions as given in Bell’s Adjustment Inventory. It1s hoped
that the study may answer some of the questions which are being increasingly
raised today for the sake of public accountability and may subsequently provide
guidance for mee.ing the needs of the changing society.

Need and Importance:

Adjustment process concerning human beings, have hand in glo*®
relationship with human nature, It is adjustment which is responsible fof the
organization of behaviour to life situations at home and at school, We are deeply
influenced by adjustable whether it is good or bad. However, the concept®
adjustment has attracted the attention of working women of rural and urban
areas. They agree that a well adjustment person is very much in need becaus®
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(he one whose needs and satisfaction of life are i
he 15 jal feelings and acceptance of social responsib;

5:::*2 ﬂr ho fail in adjustment process may be labelled as e
|
The inves

tegrated within the
lity on the other side

: motionally
tigator has realized the urgency of studying the mmpafam:fﬁﬁi;

fad]iu““‘ent problems of rural fmd urban working women. As far as the
ﬂd'usunEﬂ‘ problems of the working women are concerned, it is difficult to
:5 t}abl ish one or other area of adjust{?enl in directly or i.ndirectly responsible
for their adjustment. The heart of a justment problem in working women is
ound either in home con ditions, health situation, social position and emotional
setup OF u{cupﬂtmnal involvement. To fill thlls gap, the present study will
andeavour to find the comparative study of adjustment problems of rural and
yrban working women in Kashmir, .

For more than a decade, the term adjustment has been widely used in
relation to women. Today, one hears this term much more often than terms
like ‘women’ welfare; upliftment; development or awareness raising. However.
in spite of the growing popularity and widespread usage of the term, there
have been few conceptual explorations of what exactly adjustment means and
sven more what the adjustment of women implies in social economic and
political terms. The rural women of low socio-economic status constitute 80%
women population in India. They have always been working informally to
help their husbands in the occupation, So far as the urban middle class women
are concerned, drastic changes have been found in their role and status. They
have begun to realize that as a member of society, their lives have a definite
and a higher objective as well as greater responsibility. According to 1991 census
the population of the country has swelled to 843.93 million. Out o which 406
million are women. The number of working women is improving lor last two
or three decades,

As the literacy rate grown further, the educated women will find more
Iob opportunities in various fields. According to 2001 census of Jammu &
Kashmir, total population of males is 65.75 and females are 41.82 total 54.46
and the total population of district Srinagar of males 68.85, females 47.97 total
39.18. The Kashmiri women in general developed an interest and motivation
tocome out of their homes for various purposes like education and employment
As a result, many women were accommodated in various employment sectors.
ﬂmselthanges occurred in the city and subsequently spread fast in the towns

nd villages. Now in general, patterns emerged in urban as well as rural areas

ording to which all educated girls sought employment necessarily.
Sut si:;::’“ changing Kashmir society, a large number of women began wn.rking
nanug, E:Efr homes regularly on remunerative basis. They worked inall fields,
and non non/manual, commercial and professional technical, governmental
ind ful) E:lﬂgan:?fﬂml offices, public and private sectors, and on a part time
Was this o is. They belonged to all classes, groups and communities. It
group of the working women of rural and urban areas where we took
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the sample for our study. No official figures are available abg
number of these working women in Kashmir. However, expert E&t!:lt L Byg
that more than 50% of the educated women have adopted care laTﬂate 3
continued after their marriage to work, It is relevant to mention here :’hﬂ“d h"ve
& Kashmir state in 1981 was 16% in comparison to the male literaa”
26%). Woman has been a subject on which hundreds of books haye be:.’r fte o
seminars held and papers read but, unfortunately problems of ryy,) :‘ “"ri‘n-e,l
working women in Kashmur is not appreciated in our objective and com 6 .
perspective. Some of the studies on working women have been Cund,i:nﬁ‘fﬁ
Haveneous ( 1952) Micheli (1957) Detroit (1957) Laala (1968) Shoym, by
Gosswami (1987) and Zadoo, S. A (1994), but to fill his gap a cnmpamm,e[:lm
of adjustment problems of rural and urban working women in Kﬂ-"-hmlr:di

be done.

Statement of the Problem
The problem for the proposed study reads as under:-
“Comparative study of adjustment of rural and urban working

women in Kashmir.”

Objectives of the Studies
The following objectives have been formulated for the proposed

investigation:-
To study the adjustment of rural and urban working women.

1.
2. To compare rural and urban working women on home adjustment
3. Tocompare rural and urban working women on health adjustment
4.  Tocompare rural and urban working women on social adjustment
5. Tocompare rural and urban working womenon emotional adjustment
6. To compare rural and urban working women on occupational
adjustment.
7. To compare rural and urban working women on over all adjustment
Hypothesis = |
Following hypothesis have been formulated in the proposed study- e
1. Rural and Urban working women differ significantly on’
adjustment. o alth
2 Rural and Urban working women differ significantly on hed
adjustment. B oci
3. Rur:'l’al and Urban working women differ significantly ©F :
adjustment. - | otion®
4 Rural and Urban working women differ significantly on em=
adjustment. :
: differ significantly on 0ccupa®

5.  Rural and Urban working women
adjustment.




5. rural and Urban working women differ significant]
% djustlTlﬂ'nt- y on overall total

of the Study |
As ment oned earlier the main object of the present investigation was
o study the adjustment prnh!ems of rural and urban working women in
. areas of home, health, social, emotional and occupational adjustment.
The details about the methodology viz sample, tools and procedure are

given s under:

gample: |
Two hundred rural and two hundred urban Secondary School teachers

vas taken as a sample for the present investigation. The sample was taken on
the basis of random sampling techniques from District Srinagar.

The sample from the rural areas was collected from Kangan and Ganderbal
where as the urban sample from the same District was taken from Raj Bagh,
jawahar Nagar, Sanat Nagar and Lal Bazar.

Tools:
The data was collected with the help of Bell’s adjustment inventory (adult

farm). The inventory has five areas; viz., home, health, social, emotional and
occupational.

Procedure:

The sample have been collected on the bases of random sampling
techniques Bells Adjustment Inventory (Adult form) have been applied to collect
the information from rural and urban working women of District Srinagar.
Only the teachers who have been working at Secondary School level have been
(nvolved in the present investigation. The investigations have visited various
Secondary Schools of Kangan, Ganderbal, Rajbagh, Lal Bazar, Sant Nagar,
Jawahar Nagar of district Srinagar. The investigator identified the sample
?thEtL“: and administered the Bells Adjustment Inventory in their respective
nstitutions.

Statistical Treatment
The collect data was analyzed by applying means 5.D's and "t" values in

order to find the significance of differences in the mean scores of rural and
urban working women on various areas of adjustment.

| The data collected through the administration of Bell’s Adjustment

hventory (Adult Form) was statistically analyzed by applying't’ test. The
‘analysis and interpretation of data has been arranged in a tabular form in the
fulluwmg miner.,
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Discussion of the Results

Table No. 1
Showing the classification of rum women on the norms of Hﬂn‘uz
Adjustment.
N=200 T~
HOME ARFA T
Norms Remarks Number N Percen
0-1 Excellent Nil Nil
2-3 Good 42 21 i ]
4-12 Average 120 60 |
13-17 Unsatisfactory 38 19 ]
Above <17 Very unsatisfactory Nil Nil

Shows the classification of rural working women on the norms of home are,
adjustment:
The table indicates that no rural working women fall In the
category of excellent and very unsatisfactory categories whereas 42
(21%) 120 (60%) 38 (19%) fall in the categories of good, overage ang
unsatisfactory.,

Table No.1.1:
showing the classification of rural working women on the norms of Health

Adjustment
N=200
HOME AREA
Norms Remarks Number N Percentage
0-1 Excellent 24 12
2-4 Good 38 19
5-9 Average 92 46
10-14 Unsaﬁsfactﬂry_ 38 19
Above -14 Very unsatisfactory 08 04

~ Shows the classification of rural working women on the norms of
adjustment (health area). The table reveals that 24 worki ng women (12%
fall in the category of excellent whereas 38 (19%), 92 (46%), 38(19%), B(4%!

fall in the Categories of good average, unsatisfactory and ver)
unsatisfactory,
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. Tabl .
ng the classification of mrﬁ;;———&lé_

ghow!! D Wemes
of Adjustment. on the norms of Social Area
o N
,....-4"'""_-_—__ =-m
SOCIAL ADJUSTMENT
_Norim® R Number | N | p
04 Very Aggressive 58 ercentage |
| A P — 29
5-8 ggressive 7 %
j—
9.19 Average py: =
f_ " W
___z_n_-gd Retiring Nil Nil
Above -24 Very Retiring Nil Nils
Ghows the classification of rural working women on the norms of social

Jrea of adjustment. It is evident from the table that 58 (29%) working women
in social adjustment are very aggressive whereas 76 (38%), 66 (33%) are
aggressive and average in their social adjustment. None of the working
women fall in the category of retiring and very retiring so far as their

adjustment is concern.

Table No.1.3:
Showing the classification of rural working women on the norms of emotional
adjustment.
N=200
EMOTIONAL AREA

Norms HRemarks Number N Percentage
0-2 Excellent 08 04
>6 Good 34 17
7-15 ‘ﬂanrEEE 110 55
16-20 Unsatisfactory 28 :;
Above -20 isfact 20 )

Very unsatis ory —working women on the norms ol

hows the classification of Tur i
emotional adjustment. It is obvious trom the table that 8 (4%) working

, 28
wﬁmEn hEvE‘ been found to be EICE"E‘“t whereas 34 {1? %Lt?‘:fgt:{gfi}ﬂn
(14%), 20 (10%) have been found to be good average, u?s?:.;:ncern,
very unsatisfactory so far as their emotional adjustment 15



' o Table No.2.2
Showing the classification of Urban working women on the norms of Social

Adjustment,
; N=200
F = SOCIAL AREA

Norms Remarks Number N Percentage
- Very A -

02 El':f g‘gl'E'SSI_UE 4 17
= Aggressive 56 28
|

7-15 Average 9 48
e i

16-20 Retiring 14 07

Above =20 Very Retiring Nil MNil

—Zhows the classification of urban working women on the norms of social
adjustment. It is obvious from the table that 34 (17%) urban working women have
been found to be very aggressive on social adjustment whereas 56 (28%), 96 (48%)
14 (7%) have been found to be aggressiveaverage and retiring on sodial adjustment.
None of the urban working women have been found to be very retiring on social

adjustment.

Table No.23
Showing the classification of Urban working women on the norms of Emotional
Adjustment.
N=200
EMOTIONAL AREA

Norms Remarks Number N Percenlage
0-1 Excellent 14 07
2-3 Good 28 14
4-11 Average G4 47
12-15 Unsatisfactory 38 19
Above -15 Very unsatisfactory 26 13

Shows the classification of urban working women on the norms of
emotional adjustment. The table reveals that 14 (7%) have been found to
be excellent on emotional adjustment whereas 28 (14%), 94 (47%) 38 (19%)
26 (13%) have been found to be good average unsatisfactory and very
unsatisfactory.
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Table No.3.0

Showing mean cumparisﬂn-uf rural and urban working women qp,

Adjustment. Home
HOME ADJUSTMENT o~
S.No.| Group _ N Mean | SD ‘L Values E
1 Rural Working
Women(RWW)* 200 | 823 362 | 52 Significan
2 Urban Working LD foyey
Women{UWW)** 200 6.26 3.96 \l
*Rural Working Women

**Urban Working Womnen _
Shows the mean comparison of rural and urban working women on Home
- Adjustment. _

A look at this fable relieves that rural working women and urhgy,
working women differ significantly in their home adjustment. Rura) working
women tend to be mal-adjusted to their home surroundings. Urban working
women on the other hand have been found to possess satisfactory home
adjustment. The obtained ‘t' value (5.21) is significant at 0.01 level In the

light of these results the 1" hypothesis (refer chapter-I) which reads;-"Ryral
and urban werking women differ significantly on home adjustment”, stands
accepted.

Thus, itis revealed that rural working women in comparison to urbian
working women are mal adjusted in their home area of adjustment.

Table No.3.1
Showing mean comparison of rural and urban working women on Health
Adjustment,
HEALTH ADJUSTMENT
S.No.| Group N Mean | SD “t’ Values Remarks
1 Rural Working
Women{RWW) 200 9.25 3.24 6.23 Significant
2 Urban Working at 0.01 level
Women(UWW) 200 | 732 2.99
Shows the mean comparison of rural and urban

working women on Health
Adjustment. A look at this table revealed that rural working women and urban
working women differ significantly on their health adjustment. Urban working
women have better health adjustment as compared to their counterparts:
whereas rural working women have health problem then the urban working|
women. The obtained 't value, have been found to be significant at 0.01 level.

in the light of these results the second hypothesis refer chapter-I which reads:
1446




sural and ¥ rban working women differ significantly on health adjustment” stan ds
't;I:EFtEd'

Table No.3.2
ghowing mean comparisan of rural and urban working women on social
Adjustment,
— SOCIAL ADJUSTMENT
Te.| Group N Mean | SD “t’ Values Remarks
"',r" Rural Working
Women(RWW) 200 823 122 495 Significant
;| Urban Working RO devel
Women(UWW) 200 | 986 3.4

2 Shows the mean comparison of rural and urban working women on
social Adjustment. A look at this table reveals that rural working women in
comparison to urban working women are well adjusted in their social area of
adjustment. The obtained 't’ value ( 4.95 ) is significant at 0.01 level. In the
tight of the results the third hypothesis refer chapter-1 which reads as, “Rural
and urban working women differ significantly on social adjustment” stands accepted
the findings of the following studies are in agreement or disagreement with
the present investigation.

Table No.3.3
Showing mean comparison of rural and urban working women on emotional
Adjustment.
EMOTIONAL ADJUSTMENT
5.No.| Group N Mean | SD ‘t"Values | Remarks
1 Rural Working
Women (RWW) 200 8.25 2.86 533 Significant
2 Urban Working al 0.01 level
Women(UWW) 200 9.78 2.93

Indicated the mean comparison of rural and urban working women
en Emotional Adjustment. A look at this table reveals that rural working
women and urban working women differ significantly in their emotional
adjustment. In emotional adjustment urban working women posSess
S2tisfactory adjustment where as rural working women pO0SS€ss
unsatisfactory emotional adjustment. The obtained ‘t’ value (5.33) 1s
significant at 0.01 level.

In the light of these results the fourth hypothesis refer chapter-| which reads

i‘:;&m wrban working women differ significant on emotional adfus tment”, stands
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Table No.34
Showing mean COMParison of rural and urban working women on gccy

Pati
Adjustment, O
OCCUPATIONAL ADJUSTMENT —
S.No,| Group N Mean | 5D “t’ Values m
No, Remare
1 Rural Working
Women(RWW) 200 | 879 | 27 | 580 Sipnifics
2 Urban Working AL0.01 foyg
Women(UWW) 200 7.27 254 |
Shows the mean comparison of rural and urban working Women ;

Occupational Adjustment. A look at this table reveals that rural workin
women and urban working women differ significantly in their occupatiqp,
adjustment. Rural working women tend to be mal-adjusted in OCcupatipp,
adjustment where as urban working women possess satisfactory occupation:
adjustment. The obtained 't" value 5.80 is significant at 0.01 level. In the ligh
of these results the 5* hypothesis refer chapter-I which reads as “rural ap,

urban working women differ significantly on occupational adjustment®, stand
accepted.

Table No.3.5
Showing mean comparison of rural and urban working women on total scores
of Adjustment.
TOTAL SCORES OF ADJUSTMENT

S.No.| Group N Mean | SD | ‘t'Values | Remarks

1 Rural Working
Women{RWW) 200 42.75 15.67 | 1.44 Not

2 Urban Working Sigruficant

Women{UWW) 200 40.49 15.76

Shiows the mean comparison of rural and urban working women on Total
sources of Adjustment. A look at this table reveals that rural working women in

camparison to urban working women do not differ significantly on their total
adjustment scores. The main difference fails to arrive at any significant level 50
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RefeTCnCES i revealed that the urban

,T-G‘““‘“ revealt u teachers have more roble

M umﬂﬁ““‘ﬂ and occupational areas of adjustment than F]-u- mP:]HI‘:;EJ;-.ﬂETE':r hoalth,sncial

ponda, N.S. 1987 revealed that female trainees were more adjusted than male trainees. Soctall
hackward trainees were more adjusted than non-backward trainees. | ]"

ghamwan, V. T. 1986 found that the women teachers coming from urban areas had o botter
role perspective thun those from rural arces.

Rav, RB. 1986 found in home adjustment the female pupil leachers of the total SES group

T were significantly better than male pupil teachers,

Chadda, K.D. 1985, revealed than there is a significant difference between the self-cancepl
scores of male and female teachers and also between rural and urban teachers. There is
a significant difference between the emotional adjustment scores of the two sats of
wachers viz. Male and female and rural and urban. Further the study revealed that
there IS o significant positive relationship between self-concept scores and emotional
adjustment scores of two sets of teachers such as male and female and rural and urban
teachers.

Gary, NJK. 1983 found in her study that the level of sense of profession responsibility of
weachers of urban schools was found to be significantly higher then of the teachers of

rural schools,
Rao, K.S. 1976 revealed that self was perceived higher by the urban than rural student teachers.
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PERFORMANCE BUDGETING:

IMPLEMENTATION IN HIGHER EDUCAT,,
INSTITUTIONS (HEIS) WITH REFERENCR "rg

COLLEGE SECTOR IN J&K
*Dr. Nazir Ah-ﬂ’ﬁﬂd Gi]h'
Abstract
The present paper focuses on petformance budgeting in HEIs. An attempt .

made to support conceptual understanding with empirical evidence. The objectine i
sensitize stakeholders that every rupee spent should be correlated to the perfopy,,
achieved. End results are the focus rather mere control of expenditure agamst budgetes

expenditure,

Introduction: )
The term “Performance Budgeting” was first used in the US in the Hoove,

Commission Report in 1949. In the context of development planning in lng;,
performance budgeting based on its relevance was suggested by the FEstimape
Committee in 1958, The Administrative Reforms Commission recommended for
the implementation of performance budgeting in Government Departmenis by
1970-71 in India.

The traditional budgeting concentrates more on controlling actul
expenditure with reference to budget targets. Traditional budgeting lays emphasis
only on the amount of expenditure to be incurred.

The performance budgeting, conversely, lays emphasis on the performance
achievement or the end-results; rather, merely the expenditure incurred. It sa
budgeting system which involves the evaluation of performance of an organization
Thus, its emphasis is on the accomplishment of specific goals and overall objectives
over a period of time. It is a system of budgeting which provides for appraisal o

erformance as well as follow-up measures. _

The practice followed prior to the advent of performance budgeting; budg®
in the Government was prepared on the basis of financial account heads. N¥
budgets are sought to be made programme-wise also. This ensures more acct ralt
estimation {3[ &xpendmme Thus, it helps in planning more realistically. Fuﬂnur._ﬁ
the exfmdltuthrj is to be related to physical targets, one is expected o Exerﬂj
control over the ex iy it o inge 4
T m}’mﬂlﬂ - H::;p:r unit of target In short, for proper plant ==

E-I.'s-nngemem, Gnvemmntz?r;:fdﬂit{:nﬂmsgepmg ?}S‘H ::: al

gilkarna@rediffmail.com. The auﬂmri;? grateful "tu [;: azﬁgar. at Ara, Principd! ;

CIJHEEE[{H F"fumen. M. A, Road, Sl'il'l.llgﬂ:f for her motivation and El.lldﬂn' a
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effective control performance budgeting is very important,

The success or Ut_l'“?r""'mE of the performance budgeting would depend on
the following pre-requisites:
o theexpenditure would have to result in certain activities;

o the output of the activity should be measurable;

o thecost per budget unit should be estimated, ascertained and compared for
impfﬂ?&d E'HLCiEI'I-E]h

o thestandards should neither be too strict nor too liberal:

o the standards used for budgeting should be attainable by an efficient
performance;

o the information and reporting should gear up to cover both financial and
physical performance details;

0  The faculty should be involved in the preparation of budget and evaluation
as human factor could not be ignored.

The Study

The structure of college sector in our state and different programmes and
activities in which the colleges are engaged in is essential to highlight before an
attempt is made as how performance budgeting could be implemented in higher
education istitutions (HEIs)

The colleges in our state can be categorized under four groups based on their
age, faculties, accreditation and programmes. In accordance with age there are
four types of colleges, viz. Parent colleges (20), adult colleges (14), child colleges
(22) and 18 new colleges under conception which are being setup. There are multi-
faculty colleges imparting instructions in different academic disciplines and some
colleges run even single faculty, Again 22 colleges stand accredited by NAAC and
these colleges are now preparing for re-accreditation. There are, however, colleges
that are preparing for their first accreditation, It is encouraging that some colleges
are also running PG programmes in one or more academic disciplines.

. The steps initiated by the Government for opening of new colleges have
highly been imperative. It is a matter of concern for all of us that against national
dverage of 11 percent of gross enrolment ratio (GER) J&K state accounts for 5
percent only in respect of higher and technical education. The changing scenario
lays stress on inclusive growth at all levels and higher education can not be an

°Xception, It is true with every organization that capacities are built over
[pGpriod of time,

%ﬁ ectives

The present study in this backdrop has been attempted in pursuance of the
lowing objectives;
‘o know about performance budgeting;
l;.ﬂicen ﬂipplicatiun of performance budgeting in college sector;
response of different stakeholders.
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Methodology
rESPECT;l'I;hudget in conventional context prep
Thitna a college. _Hnwever, confidentiality has been maintained in its iﬂent;it].
ey get expenditure has been apportioned to different NAAC criteria '
pipng ir respective weights, The optimal target for achievement fixed has beep g
; whereas the performance achieved 70% (hypothetical). The budg,

'E'KPE'I'IE!ltl]TE' accordingly has been assigned at these two levels of ﬂfhiﬂementgt;
ascertain the amount of wastage for which responsibility has to be fixed. The bud
expenditure has been absorbed in number of working days, number of fﬂ‘ﬂﬂiﬁi
hours, number of students eic. ’

ared by HEIs has been studieq i

Analysis and Discussion

Table 1: Traditional Budgeting (Account Head Analysis)

5. No. Unit of Head Budgat Raowlead

200708 00708 enidimg E07

o 08
1 3 4= (Be7) 5 8 7 g

1 Salanes 257 04 225 56 29000 10032 122.24 250 40
2 Office Expanciiure 350 3z 0.0 220 400
3 Trivalling Experses 200 D45 0.45 .07 0.38 100
4 Talaphenn 050 0.5 0.25 6.10 045 0.7
5 Hooks 800 400 170 . 4,00 5,00
6 Maleinly and supplies  B.00 400 230 - 400 400
? Poirl, ol & Wbrcanis 075 030 . - 030 i)
B Miator vehicle 1,00 1,00 . : 1.00 050
g Sinlicnery & Printing 050 0.25 - . 028 050
10 Eloctric: chwrges 400 400 2 - 400 280
1. Mad, Reimbursement 100 140 - - 1.10 100
12 Lesvn Encashmant . 2% - . 225 200
13 Reni rates, Taxes .50 075 - - 025 020
14 Education 10w )50 100 - - 1.00 1,00
15 Subyect four ars .50 5 a 0.50 050

Total meM @ 550 103.40 14452 o5

a7 45% 09.84% LD 01.50%

Sslarles fo Total sxpenditure  B3.70% e
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Table 2: Performance Budgeting (Activity-wise Analysis)

5 N, Griteria Differontial welghtage H Budget
p - Selipramt Wastage
(e} Exp.-{Rs) Responsk
Vil o
Sage g :
TON. (Rs)
( Cumouler Aspock % 5 BH By BE 0% 23
2 Tesehing — Lesmsng and
Evalimfion &0 45 V44 13832 117.58 o0 2070
1 Research, Consuitancy
and Exionaion 100 10 2167 3074 %13 bl 46
A Infrzstuctuie and jEmng
procest 100 10 o7& . - . -
5 Shident support nnd '
progressian 100 0 2167 .74 &N e 481
B Governance tnd Leadershy 150 16 45 461 | 1§ 3220 B9
; Irnevaiive Proctoss 0 i 1382 {5.37 1388 07% 3.40
Total 1000 100 1055 17868 pa ] 8305 4N
Table 3: Performance Budgeting (Unit-wise Analysis)
Budget Expenditure No. Cost/Unit
(RSL) Rs.
\.  Caost per working day 276.65 180 153694
2. Cost per teacher working day 276.85 8000 3074
3,  Cosi per working hour 276.65 1080 25616
4. Cosl for teaching working hour 276.65 54000 512
5. Cost per sludent 276,65 2000 13833
8.  Cosi for equivalent student 276.65 2100 13174

The analysis done in Table 1 highlights traditional budgeting and Table 2
reflects the performance budgeting based on the methodology discussed above.

Table 3 exhibits cost per budget unit as the expenditure gets finally absorbed in
the working days, working hotirs, and number of students declared successful.

However equivalent number of students with due wmght_hge to positions,
distinctions, divisions obtained to make inter-college and intra-college cost

comparison per student possible.

The analysis reveals:
1. Thatthe budgeted expenditure for 2 particular year has been Rs 276,65 Lakhs

in respect of the said college.
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2. Thatfaculty and staff salaries account for 91.60% of the budgeted expendityr,
That the budget expenditure at 85% and at 70% respectively works out Rs
235.95 lakhs and Rs 193,65 lakhs respectively-

4.  Thatan amount of Rs42 30 lakhs at present level of performance and Rsg4 g
lakhs in aggregate has been wasted in this college on account of ngp,.
perfermance.

The quality education has been the primary concern of higher
education sector. Efforts for sustenance and institutionalization of quality
education got impetus with the establishment of NAAC to assess the
performance of institutions of higher education through an !nbuilt
mechanism based on 07 core criteria comprising 36 core indicators
(activities) integrated on a 1000 point scale (1) curricular Aspect (50/5%),
(2) Teaching - learning and Evaluation (450/45%); (3) Research,
Consultancy and Extension (100/10%); (4) Infrastructure and Learning
Process (100/10%), (5) Student support and progression (100/10%), (6)
Organization and Management (150/15%); (7) Healthy Practices (50/5%).
Of course criterion No. 4 15 more of input nature than that of output.

The faculty in the colleges are engaged in curriculum management
viz; designing of new and revising of existing courses of study; regular
transaction in the class room setting and evaluation. They are also engaged
in activities like research, publications, participation in seminars,
organizing debates, professional development, extension activities,
counseling and career guidance, consultancy services and institutional
governance through committee participation.

The college sector puts in efforts to develop students in their
intellectual growth, change in their behavior and inculcation of ethical
r?lue& te prove fruitful citizens to serve the society in different walks of
‘life,
hudglzi d}i?:fsilsm;i ngélid “]F:'th :n introduction that performance
mEamngI’%I indication of I;E:uths. d II;EEI PEl‘fﬂrmn;'me budget gives-a
exPEEIEﬂ to turn into result: Fun;' O \os (Rupees in oup antF. Xty are
the framework within whic.h- the e T e E"Fl activities form

e ] perfqnnan;e budget is prepared and
administered. Departments like Education, Health, and Forestry etc. can
gjef :Eeparate functions in the Government. Under each function thenlg- are
: ;E E::sts;;c?gmmmzs and activities and physical achievements of targets

The programmes and activities in res : ,
can be studied under two areas sofar as the?f ::;:iiucﬁh;?;;ze Ed-ucatmn
level and micro level. At former level it could be number of viz; macro-
setup, number of schools to be promoted at differen; 'r of schools to be
colleges and universiti evels, number of
5 g€s and universities to be setup and established etc. However, in the
atter situation a study of HEIs - colleges could be made as js dnru; in the
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presenl st_ud:f-

The funds earmarked on different hea
yravel form input costs, Performance budgeting serves as a control tool
resulting 1n effective utilization of resources, prupef monitoring of the
progress of programmes carried out, For this purpose both physical

rogress and quantum of financial expenditure are monitored. Thus, an
nventory of activities (NAAC criteria in the present context) forms targets
and input costs are to be allocated and apportioned to each activity and

then absorbed. Finally, highest achievement of physical targets would
enable an institution to effect cost efficiency.

ds of accounts like salary and

("onclusions

The performance budgeting would lead to hard work, innovation and
competition on the part of all stakeholders. The vision, mission, goals and objectives
are to be translated into action.

The need of hour is to change mindset at all levels to make efforts to implement
performance budgeting, The Vice-Chancellor, University of Kashmir emphasizes
on applied education to ensure employability of college pass outs. Deep insight of
the course contents by students is to be ensured in this confext.

. Theperformance budgeting is normally attributed to the budgeting process.
The estimated expenditure is presented in terms of programmes and performance
units under each programme, The expenditure is related to the expected targets or
each urut of activity al all levels of operations. Thus, periodic performance reports
would be completed by every college. Inter college comparisons could be made
based on the classification of colleges discussed earlier. Performance achievement
per rupee of budgeted expenditure is the beauty of performance budgeting,

The sensitization of all concerned with regard to performance budgeting in
higher education sector is urgently required.

O that IQACs at each college level, QAC at Departmental level and SLQAC at
state level should organize workshops to develop conceptual understanding
and prepare stakeholders to perform accordingly during the ensuing
academic session.
that UGC Acadernic Staff Colleges at Kashmir and Jammu Universities should
also conduct some sessions during orientation programmes and refresher
tourses on this subject.

study further forsees:
That the moment tax payers become aware they would seek information
under RT1, Act with regard to physical performance achieved and amount
Wasted as a sequel to non-performance.

That the NAAC grading is a reflection of student value added as well. The

higher the institutional grading, higher the student value addition and vice-
versa, '

155



3 That responsibility has to be fixed with regard to wastage of public muony,
consequent upon under-performance achievement,
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SRI AUROBINDO’S EDUCATIONAL
THOUGHT

*Prof. G.M. Malik
**Rukhsana Akhter

Sri Aurcbindo, The Master, the highest of mystics happily
presents the rare phenomenon an exposition clear as a beautiful
digmond, without the danger confounding the layman. This is
possible because Sri Aurobindo is a unique synthesis of a scholar,

theologian and one who i3 enlightened....’
“Gabriela Mistral”

&ri Aurobindo has been considered one of the foremost philosophers
of the 20% century, but he was far more than just a philosopher. He was a
political activist, a mystic, a spiritual leader and a poet, a yogi and a teacher.
Sri Aurobindo experienced the range of human activity and used that
experience to communicate his insight in a way that we can appreciate and
understand. Sri Aurobindo had disclosed “No one can write about my life
because, it has been on the surface for man to see”? find echo in
Rabindranath Tagore, the fellow Bengali Poet-artist and a Noble laureate

with whom Aurobindo felt a deep mutuality, who too had warned that

one should not look for the poet in his biography. Infact Mc Dermott felt

that “interpreting the life of a great spiritual personality is always &
\reacherous enterprise and the life of Sri Aurobindo is peculiarly
inscrutable.”

Born in Calcutta, then the capital of British India on 15" August 1872,
Aurobindo Ackroyed Ghose - the Western middle name was given to him
by his father at birth. Dr. Krishnadhan Ghose and Swarnalata Devi. The
honorific ‘Sri’ was traditionally used as a mark of respect or worship
forming an integral part of his name. In Sanskrit, the word Aurobindo
means ‘lotus’. Aurobindo’s father chose this name for him, thinking that it
was unique, but he little suspected that, in the language of occultism, the
lotus is the symbol of divine consciousness.

Sri Au robindo’s writings provide the needed force for action,
realization and transformation which is reflected in his philosophy arrieved
at thr!:uugh inner experience. He wrote #infact 1 was never satisfied tll
experience came and it was on this experience that later on I founded my
f;ﬂlﬂsﬂp_hy- * His integral philosophy grew out of his yoga not other way
"P::G :’mm that surge out of Sri Aurobindo’s writings that sum
sl Department of Education, Uni of Kashmir, Sri

Rukhsana Akhter, M.Phil scholar, P. G. Duputnmtwﬂdmﬁm. ummnﬂr
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, ligion of humanity’.
up his massage are: ‘Integral perfection” and Spiﬁ?::tﬁ'e%y reflected in his
His call for integrality and synthesis is most dlshl head of a new age of
statements: “we of the coming day stand at tdElargE'T synthesis. We do
development which must lead to such a new ﬂ‘: of the future.”® To attain
not belong to the past dawns but to the "Gﬂnd education to be critical

integral perfection, Sri Aurobindo has founde

The True education: i which have
To Sri Aurobindo, true education, ‘_"’l‘hel‘dﬂuﬂc; 'iitﬂh:zlen;h:‘ﬁfe individual
to be taken into account in true and living educ x le and universal

in his commonness and his uniqueness, the natin; Til;rP:nF;ducatinn s
humanity. It follows that alone will be true an ing

helps to bring out to full advantage, ma_kgs ready for l:'e’ fl.":;l{]: ]‘j: ::EE:EE:::;
scope of human life all that is in the individual man an ‘Pf\" o am:l "
time helps him ta enter into his right relation with the h E’I fl':;“ e e
of the people to which he belongs and with that great tota I e, et o
soul of humanity of which he himself is a umt ﬂ:’nd his people o fixcueis

living, a separate and yet inseparable member,”* Thus the true education
should take account not only the individual but al?u t,he_ nation and the
humanity. It has ta prepare the mind and soul of the 1rm:riw1dual_andr also of
the nation to serve humanity. It has to unfold the individual putentmht_ms,
uniqueness and commonness, At the same time it has to develop a ng_,ht
relation of the individual with the life, mind and soul of the community

and humanity.

Integral Education:

True education, according to Sri Aurobindo, is not only spiritual but
also rational, vital and physical. In other words, it is an integral education.
This integral education has been explained by Sri Aurbindo’s closest
collaborator the Mother, in these words, “Education to be completed must
have five principal aspects relating to the five principal activities of the
human beings: the physical, the vital, the mental, the psychic and the
spiritual. Usually these phases of education succeed each other in a
chronological order following the growth of the individual. This, however,
does not mean that one should replace another but that all must continue
n::mp!fting_ each ntl‘;&r till the end of life™. Sri Aurobindo’s scheme of
education 1s integral in two senses. Firstly it is in '
including all the aspects of the indiv'idu:; being, tpet%;zlic]; t;EE::}.se a:j

spiritual. Secondly, it is integral in the sense of being an E;jumﬁun not
only for the evolution of the individual alone but also of the nation and
finally of the humanity. Thus each individual in nation and each nation i
| humanity has to develop a system of education according to jt own
*Swabhav (inherent disposition) and tulfilling its Swadharma ﬁim_.r ,,:h':i;'
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An important characteristic of integral education is jtc jrme;
simultaneous development ﬂf_ Knowledge, Will, Harm::n];f :::‘EEIIHSE];::E :;n
Jls0 of all the parts of the being to the extent possible fro .
stages of education. And since each mdwudgal child is unique in the
mmpbsit[nn'nf its quailttles fm,d chara‘ttenﬂtics, its capacities and
Prupensities, mlegrgl educut_mn in 1ts practice tends to become increasingly
individualized . Again, for this very reason, the method of education become
increasingly dynamic, involving aclive participation of the child in its own

wth.

B Aims and objectives, content of curriculum, methods of the teaching
- learning process and evaluation are the four pillars on which the edifice
of an educational system stands. According to the concept ascribed to
integral education, it has its own structural basis.

The aim of integral education would not only at the integral
development of personality, but it would also embrace all knowledge in
its scope. 1t would (physical and psychical Science) not merely to know the
world and Nature in her processes and to use them for material human
needs, but to know through them the Spirit in the world and the ways of
the Spirit in its appearances. It would study ethics not only to search for
the good as the mind sees it, but also to perceive the supra-ethical Good.
Similarly, it would pursue Art not merely to present images of the subjective
and the objective world, but to see them with significant and creative vision
that goes behind their appearance and to reveal the Suprarational Truth
and Beauty. It would encourage the study of humanities, not in order to
foster a society as a background for a few luminous spiritual figures so
that the many necessarily remain forever on the lower ranges of life, but to
inspire the regeneration of the total life of the earth and to encourage
voluntary optimism for that regeneration inspite of all previous failures.
Finally, it would encourage unity of knowledge and harmony of knowledge
and it would strive to foster the sprit of universality and oneness."

The curriculum of Integral Education can not be confined to a fixed
syllabus, a few text books and work books and to some practical skills. It is
as wide as life itself and all the life experience should contribute to form
the curriculum for this new system. This includes the ideal of life long
education.’

Similarly, the teaching learning process in the system includes
Mrr:tgign.‘;!id methods like analysis-synthesis, inductive-~deductive,
et az::lufﬁmm ggner?llz!mun, inference, meditation, cnncentratfﬂn
and self pro or new application of the methods to facilitate self learning
; gress of the learner™,

It is : f:::{::i:lﬁ““ in the system is not confined to a few written tests.
different techni progress thn?ugh self-evaluation which would include

'ques such as written and oral tests, interviews, cumulative
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records etc.

A learner educated under the principles of integral education would
be found to be useful not only to himself and his family but also for the
society in which he lives and the humanity to which he belongs. Such
individuals are not only great assets to humanity but also the fore-runners
of the new race towards which humanity is evolving, through slowly by
certainly.

Aurobindo’s concept of Integral Education finds its full relevance in
the context of what he has called an Evolutionary Crises, a crises that occurs
in a species at a time when some kind of mutation {s imminent.

Fortunately the ideas and ideals of Integral Education has largely been
reflected in the report of the International Commission for Df:velupmem
of Education, Delors Report (1996). Secondary Education Commission (1952-
53), Kothari Commission (1964-66) and also the National Curriculum Frame
Work (2005) drawn on the basis of the National Policy of Education {(NPE,

1968 and 1986).
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CONSTRUCTIVIST APPROACH TO
EVALUATION

*Ms Anjum Ahmed

[ntroduction .
Evaluation and assessment are two very important aspects in the process of

ieaching and learning. Dressel (1986) defines evaluation as “the collection a_nd
mterpretation, through systematic and formal means, of relevant information which
sorves the basis for rational judgment in learner’s decision situations”. Assessment,
on the other hand, is defined on what students and teachers consider important
and meaningful and how they utilize their newly acquired knowledge and skills.
Evaluation allows one to observe a learner’s progress, as well as the success of
educational programs in which they participate. He further indicate that “the
of student assessment, either through observable performance, product
development, or traditional paper and pencil tests, is to provide data to the
instructor indicating to what degree the performance objectives have been
mastered”. Evaluation is, therefore, very integral in the field of education.
Evaluation is an important social and cultural function. Lincoln and Guba
(1989) have defined four phases of evaluation that demonstrate this importance.
The first phase is defined as measurement goal-driven. To determine whether
students had ‘mastered’ the content of the various courses or subjects to which
they were exposed. The second phase, however, is defined as description goal-
driven. To determine effectiveness in the attainment of program objectives with
careful advance planning, student performance, or other appropriate results
provide feedback for diagnosing deficiencies and improving programs. The third
phase occurred in 1957, and was defined as judgment goal-driven. The call to
include judgment in the act of evaluation marked the emergence of a third
generation evaluation in which evaluation was characterized by the efforts to reach
judgments, and in which the evaluator assumed the role of judge, while retaining
the earlier lechnical and descriptive functions. The fourth phase which has appeared
in the early 1980s is defined as an alternative approach, based on authentic
assessments and context-based evaluations. This phase develops a constructivist
approach to evaluation and assessment. (Lincoln & Guba, 1989,). This form of
\) evaluation has therefore become a critical feature of distance learning.
3) There are two ways in which constructivist learning can be evaluated. They
g suggest that one method would evaluate how well students were able to function
5 :w;“mtdmﬂrﬂwwmmdumﬁmmmmdmgs
wm;ﬂt:‘:he problems within that domain. If they are involved in an
completed the, evaluation would assess whether the student succ
— tmmm“dmf_ﬂ‘ﬂd!ﬂgg&ﬂedwnuldhawsmdmlamﬂxt
« Department of Education, Aligarh Mualim University, Aligarh
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on the_ processes wheteby they came to their conclusions and document this procesy
Jonassen (1991) states that it is the process of knowledge acquisition which should
be evaluated, not any product or observable behavior. According to Jonassen,
evaluating how learners go about constructing their knowledge is more impartant
than the resulting product, suggesting that evaluative procedures must become 5
part of the instructional process. jonassen also feels that goal free evaluation coulg
be an important part of constructivist assessment, since that would allow the
evaluator to be unbiased by the goals of instruction. He also thi:?ks that the
evaluation of the constructive learning process can be improved by adding multiple
evaluators who have a range of expertise in the area being studied and who
represent multiple perspectives. This allows the teacher to play a facilitative

coaching role while external sources would be respons ible for summative decisions.
There are two major philosophical perspectives that support the theoretical
| nd Constructivism. They have

and instrumental roots of evaluation — Positivism an _ :
very strong implications for the development and interpretation of E‘Uﬂlu.ﬂt?ﬂn
procedures. Each perspective has its own conceptual definition, charactenstics,

and tools.

Title : Constructivist Approach to Evaluation
Positivism : The Objective Approach
Positivism is defined as the objective approach to evaluation within education.
It also is identified as the scientific method that is based on reliable and objective
data — which is the product of measurable experiments, tests, and statistical
procedures. Its conceptual assumptions are as follows;
0  The learner’s goal is to gain knowledge, as educators provide it.
©  Reality is analyzable and decomposable,
© Learning consists of assimilating the objective reality.
©  The role of education is to help student learn about the real world.
©  Roleof teachers is to interpret events for them (Duffy & Jonassen, 1992).
The Objective approach employs criterion-reference (learning objectives) to
process the product of learning, and measure its acquisition, This means that it is
goal-oriented. The Positivist philosophy during the evaluation process, however,
emphasizes the role of reliability, validity, and objectivity as a criterion-reference.
It uses tests, norms, and standards as instruments to evaluate learning outcomes
(Dressel, 1986). Objectivist evaluation methods are appropriate for non-subjective
assessment. Objectivist assessment methods are therefore excellent for numerical
and statistical interpretations of learning performance,

Constructivism: The Subjective Approach

Constructivism is defined as the subjective approach to ev . .
: s e evaluati
identified as thg qqahtaiwp method based on indj!:idua] perfo uation. I;: c:l‘i
context-based criterion-reference. Learning outcomes, therefore, are individual and
personal constructions. Reality is a subjective construction, me aning that each
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1 will construct his or hEIT owninterpretation about what is real and what
s not. [t is goal- free, meaning t1hal there are not learning objectives pre-established
by instructors wit I:nnut consulting with the learner’s needs. Reliability and validity
however, are not important because the purpose of evaluation is not to measun;
jearning oulcomes in terms of statistical figures (Lincoln & Guba, 1989). This is so
specause the construchivist paradigm perceives learners as interpreting what they
learn individually and their learning outcomes being different from one another,
instructors must learn to implement alternative evaluation methods with their
students” (Bludau, Maddox, Pounds, 1998). Constructivist philosophy, therefore,
has the following evaluation criteria: goal-free evaluation; authentic assessment,
Iudgmeﬁti"based on knowledge, experience, and context; and, multiple and
multimodal perspectives; and socially constructed meaning (Duffy & Jonassen,
1992). These criteria make the use of constructivism impaoriant in distance education

Twe categories of evaluation exist within elementary education: traditional
and alternative assessment. Because these two types often prompt a discussion of
what is right and wrong, it is necessary 1o understand why some people value and
employ one form, but not the other. This judgement call often involvesa person'’s
or school’s philosophy of education. Understanding the differing philosophies of
education creates an objective context in which to examine traditional and
alternative assessment. A philosophy of education must include: the stated purpose
of education, an identity of the types of people who are worthy of an education,
and examples of how teaching and learning behaviors best facilitate learning,
Armstrong cites that four different types of philosophies exist: essentialist,
perrenialist, progressivist, and social reconstructionist. One or more of these
philosophies prompt educators to choose either traditional or alternative
assessment Traditional evaluation methods include standardized tests and quizzes
— usually multiple choice formats — which prompt the recall of factual knowledge.
While people maintaining other educational philosophies might occasionally use
this type of evaluation, it is more likely to be employed by those wha have an
essentialist or perrenialist philosophy of education, Educators of these schools of
thought want students to learn content as it is, without modification or app lication.
For this reason, the uses of traditional testing tools are deemed to be the most
appropriate.

) In contrast, proponents of progressive and reconstructivist philosophies

y employ more modern, alternative forms of assessment. Alternative or authentic

| assessment takes a more student-centered approach to evaluation and includes
?,';"h classroom-based assessment portfolios and student-designed assessments.

ere are four principles of authentic assessment:

1. learner-centered

g' part of the learning experience

- multiple forms of assessment
4. feedback
Listed below are three examples of this type of assessment. Classroom-based
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nssmsmgnt This is an approach used to determine how well content is covergg

and to identify student’s learning styles. Teachers consider student’s prior
knowledge and experiences, culture, and language differences, factors not usually

consi dered in many traditional forms of evaluation. Portfolio assessment: Teacherg
design activities resulting in student-made products, which are collected to make
a portfolio for each student. The portfolio of work is then used as the product by

which the students are evaluated. Stwudent-designed nssessmf Here teachers
implement evaluation activities designed by students. Positivism tends 1o be the
dominant method of evaluation since several of the activities are either criteriop,
referenced to national standards, or are modified versions of standard evaluation,

(Riley, 1996). While methods of positivist evaluation design revolve around
authentic evaluation, methods of constructivist evaluation are based around

portfolio assessment. With portfolic assessment, students are allowed to explore
the topic areas and create their own sense of the subject. Projects, essays, and other
asstgnments are kept portfolios that are submitted and ev.a]uated by the instructor
as needed. Many of these portfolios are graded in a rubric method, to ensure that
the projects and other assignments contained within them meet the Eﬂ._i'ler nnnunau y

recognized or instructor set standards, Portfolio based assessment is many times
used in courses where the promotion of higher order thinking skills corresponds
highly with the degree of difficulty of the course (Riley, 1996). For both positivist

and constructivist evaluation, there are certain distinct advantages and

disadvantages. Positivist evaluation, for instance, is easily implemented and graded.

The use of criterion referenced testing allows assignments to be easily graded and

rapid feedback given to the learner. The main disadvantage to this, however, is

the fact that criterion-referenced tests and quizzes demonstrate not all of the

learner’s abilities. Constructivist evaluation, on the other hand, has the main

advantage that it is demonstrative of the learner’s abilities and knowledge of the
subject. The main disadvantage, however, is the constant struggle to keep track of
the large amount of data produced by the students. In higher education evaluation

the type of evaluation used is formative and summative.

The two Phases of Constructivist Evaluation: Discovery and Assimilation

The discovery phase of constructivist evaluation represents the evaluator’s
effort to describe “what’s going on here,” the “here” being the evaluand and its
confext. Thedmmvery phase may not be needed (or may be needed only minimally)
if t!f:uere s a preexisting construction or constructions relating to the evaluand on
which to build (e.g., from a prior evaluation or from a proj '



meanings, work explain what happens), demonstrate relevance (enable the

ms to be resolved, an:helmraled, or better defined), and exhibit mﬂdiﬁahfﬁ:;
(be itself open to change).Discovery and assimilation are not necessarily sequential
processes, but may overlap or be carried out in parallel.

Conclusion

Evaluation is the key to any learning process. Evaluation allows for the
sssessment of skills and competencies that are used throughout life. The evaluation
Philusnphieﬁ prevalent teday — Positivism and Constructivism — which helps to
clarify the process needed to understand how much information a person is actually
retaining. Evaluation at the elementary level is the first step of the process. At this
level learners are just starting to form their ideas about reality and what they have
learned. The implementation of evaluation at the secondary level further helps the

loarner to sharpen his/ her skills on how to retain, process, and give more elaborate
teedback. Evaluation at this level becomes more complex as the learner matures,

The use of Positivism and Constructivism is at its peak form at the higher education
level. Here assessment is the most challenging and difficult to retain and process.
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S b L M B e R Reer e

COLLEGE AUTONOMY AND
ACCOUNTABILITY—ITS CRITICAL
ANALYSIS WITH SPECIAL REFERENCE TO
THE COLLEGES OF ] & K

*Dr Nahid Ruhee
“+Showkat Rashid Wani

This paper has been written in response to the demands made by the
Executive council of J&K College teacher’s association in which they are dm@gdjng
autonomy to the colleges and requesting the NAAC to impress upon the affiliating
university to permit them to guide Mphil and PhD scholars in colleges. (Ref:
Assessmentand Accreditation: Role of Teachers by Z.A Chatt, published ina book
‘Higher Education in India: problems and prospects, pp 11 9.131). After making an
overview of the related literature , on autonomy and accountability in higher
education with special reference o J&K the authors found that most of the studies
in this direction has been conducted on University Autonomy and Accountability
(Ref: (a) H.U Hamidi (1993), Mehrajuddin (1993), G.N Siddiqui (1993), S. Farooq
(1993) published in a book ‘Towards better understanding of Higher Education
(b) Khurshid Ali (1992) published ina Communication journal Vol4 No4 (c)Abrar
Hasan Khan (2001) published in a Communication journal Vol 11 No 1 (d) Nisar
Ali {2000) published in a Communication journal Vol 10 No 1 }. No study has been
conducted on the issue of college autonomy. Itis in this backdrop, the authors
justifies the need to write on College Autonomy and Accountability —its critical
Analysis, with special reference to the Colleges of ] & K.

Genesis of Autonomy in Higher Education
Turning the pages of history the name University has been derived from the
Latin word ‘Universitas ‘'meaning whole . The first institution which had all the
essential features of modern university was the University of Paris which was
consolidated in 1150 although its history goes back to 1100 A.D. The first college
affiliated to the University of Paris was founded in 1180 A.D and was called the
college of the eighteen, as it was meant for the stay of 18 poor scholars . Another
interesting college that came up in Paris was college de France. It is not the part of
the university but was founded as rival to it because the university was not strang
to the scientific studies at that time. Now we will talk about the history of autonomy
in Higher education in India, Bhabha, a scientist wrote to J.R.D Tata on 19 august
1943 , that lack of proper conditions and intelligent financial support hamper the
development of science in India at the pace which the talent in the cuuni:ry would
warrant and sugpested that the Tata trustees might take the initiative in setting up
* Sr. Lecturer, Directorate of Distance Education, University of Kashmir
Lecturer, Directorate of Distance Education, University of Kashmir
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__situte of fundamental research . The scheme submitted _
an ::nr;t: from which he hoped to build up, in the course of ﬂm&?&chltr:urj P:l;,tsﬂ
Emmparﬂhle with the best anywhere The Trustees of Darabji Tata trust said Ok
E;nd accepted Bhabha proposal to set up Tata institute of fundamental research
(T1FR) on 14 April 1944 , they said that responsibility of the institute should be
chared right from the beginning with ﬁamﬁg university and Bombay government
_hoth in respect of finance and administration ( Ref: R.M Lala , The heart beat of
atrust; Tata McGraw Hill ) .In his speech atthe foundation stone laying ceremony
of TIFR on 1 January 1954 Bhabha mﬂntmned_the ci_u&ene*.s:s of the university as
one of the factors that weighed wnth hu'n in the selection of site and added that the
contact with the students is a rev:t_aha:mg factor for the researcher worker. The
relationship however between Tata institute of fundamental reae#v;h apd Bombay
University got strained. One reason was when the Bombay university had the
hesitation in recognizing some of TIFR scientists as PhD guides in mid fifties. The
attempts by Bhabha and his colleagues to mm_dm ﬂ?leds_',_rlllabus of Msc physics
was resisted by the university. These administrative rigidities on the part of the
university set into motion a new wave called Autnnur;lri in Higher ;d;cahun The
| of the universities with regard to researchin frontier areas did not appear
fm?uf canfidence. K.C Walia made the following remarks in this djrectim?f —
The atmosphere in India (in mid fifties) was not conducive to continue persistent
saentific research .People who mtuu&ed f:}?m bzll::-em&d wﬁié!;faﬁ rejeu%[fna E
accomplishments where soon en in the aucratic qua
sqtmb}f!e& and personal rivalrt’raﬁg . Walia adds that they were experiencing the
stagnant atmosphere at the Banaras Hindu University, which was no different
from the general situation in the other universities . A contentious faculty, constant
disputes and legal battles ,regional favoritism and barriers across the path of those
individuals who were keen on continuing research all served to create an
atmosphere of lethargy with little stimulation for creative work . (Ref: A biography
of 5, Chandrasekhar: Viking, New York ). Bhabha and Bhatnagar found that the
university system severely restricted their freedom for experimentation and
innevation and they demanded Autonomous laboratories to be build outside the
universities. Since D. S Kothari was himself a professor of Physics and scientist
and fortunately for them he chaired the Kothari education commission (1964-66) ,
and strongly recommended establishment of Autonomous institutions. The
Nahufml policy on education (1986) in this direction writes “In view of mixed
“xpenences with the system of affiliation ,autonomous colleges will be allowed to
develop in large number until the affiliating system is replaced by a freer and a
:‘ﬂtr;“creaﬁve association of universities and colleges. Similarly the creation of
mmuf;“:;‘s:ﬂ?ﬁrtnmnts' within the university on selective basis will |:IE
During E\E‘T utonomy and freedom will be accompanied by accountability.
dentibing acrh Plan period (2002-2007) the UGC has set itself the target of
across the co gnating “at least” 25 “universities with potential for excellence”
ountry. These high-potential universities will be “funded at a higher
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E\:I to enable them to attain excellence in teaching and research”, says the UGC
cept paper “Tenth Five-Year Plan in Higher Education’ authored by Nigavekar,
hese universities and institutions as well as a “few hundred” colleges will be
given full academic freedom to experiment with their curriculums, introduce
innovations in teaching, conduct their own examinations and award joint degress
vfrlth affiliating universities, “The autonomous college concept would be pursued
rigorously with a target of making 10 percent of existing colleges autonomous,”
within the Plan period, The only safe and better way to improve the quality of
undergraduate education {s to delink most colleges from the affiliating structure.
Colleges with academic and operative freedom are doing better and have more
credibility. Financial support to such colleges boosts the concept of autonomy. It is
proposed Lo increase the number of autonomous colleges to spread the culture of
autonomy, and the target is to make 10% of eligible colleges autonomous by the
end of the Tenth Plan,” says Dr, Arun Nigavekar chairman of the University Grants
Commission. In effect this means that the number of colleges which will be
conferred autonomy during the next three years will increase from 140 currently
to 600 in 2007.

Argument against this view: )
We will provide here a sound research argument to counter the view that

autonomy should be given to colleges, facts and figures have shown that giving
autonomy to colleges is based on mere opinions and pressure pockets which pose
a threat to the very existence of the University system. Historical research in this
direction has shown that the affiliated systemis & better option than autonomous
system provided the university administration is flexible and receptive to new
ideas and innovation in the field of education We fear that the curricular autonomy
to colleges will end up with widely different curricula . Autonomy to colleges will
lead to destandardization in examination system. And the system will no longer
remain reliable and valid .This claim can be justified on the basis of research .
Standardization and uniformity in college examinations can be maintained when
colleges remain affiliated with some university. Financial autonomy to the colleges
will result in serious cut in the teaching and nonteaching staff salaries. Some colleges
will pay their lectures rupees thousand and the colleges will degrade to private
schools, If colleges remain affiliated to the university of Kashmir, it has any benefits.
A centralized system has many benefits. There will be certain amount of
standardization in the courses of studies. Also in the examination system there
will be a greater objectivity and uniformity of assessment. These features will be
helpful to future employers. If teaching is done in 5 -10 small institutions like
colleges each of which has its own syllabi and holds its own examination, the
prospective employer will have to ascertain the standard of each or hold tests. S0
a centralized system is to be preferred on the condition that the prescribed
ur-.;f:rgrslty ajl,rilah‘i for undergraduate courses is adequate , course of study
sufficiently diversified and the examination satisfactorily assess critical and creative
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1ities. Under such conditions the system will be pood ~

fsb:he Pﬂﬂ'tiun at thf‘.‘.’ University of Camhridge EE?UMZS;::;‘:]?%:;E:;SMH
University of Kashmir has to maintaina 'cle interaction with its affiliated rnl';.;.m

ke British universities, Central facilities like libraries and laboratories shogl .
within the reach of every college by establishing university complexes in selected
districts, Sir Maurice Gayer, attempted an arrangement somewhat like this when
the University of Delhi was established in 1924, In the present situation this can be
made possible b}"pﬂlﬂb"&hﬁl‘lg cluster resource centers (CRO) with globally accessed
nformation and communication technology facilities. The UGC began the process
of implementing the scheme of autonomous colleges in 1973. After almost two
decades, not a single autonomous college has had sufficient self confidence to
introduce 100% internal assessment except for few practicals and projects. (Ref -
Mathew Zachariah ‘Examination Reformation in the traditional Universities‘ ina
book Higher education reform in India by Philip G Altbach and Suma Chitinis -
pp191) The implementation of College autonomy is not a matter of smooth sailing
in fair weather. We can perceive that as the colleges will leave the secure harbour
of the affiliation system and venture into the uncertain waters of inmovation and
experimentation they are bound to encounter stormy seas, Autonomy to colleges
will result in a great deal of clerical work in a college. There is a fear that the
college teachers will get occupied with administrative matters and it will badly
affect teaching. We will give here a research example by Krishnanraj titied
‘Organization structure, leadership behavior and decision-making in autonomous
and affiliated colleges (University of Madras). The finding of the analysis of the
study revealed that the principals of the affiliated colleges take more steps in
speaking and acting as representatives of the members of the organization when
compared to the principals of autonomous colleges. Moreover principals of affiliated
colleges take more efforts in maintaining a well knit organization by resolving,
inter-member conflict than principals of autonomous colleges. (Ref: Moonis Raza,
‘Higher education in India- A comprehensive Bibliography pp-142). Autonomous
colleges will need extra funds and also extra infrastructural facilities particularly

by way of administrative and supporting staff to take care of the additional work
and added responsibilities.

Need for Autonomy Debate;

. Before we inmum Autonomy debate in our state there is a need to make a
bzﬂnpmhensm review of the performance of higher education in our state It has
mu;- :mmf“m‘!d and unfortunate decision that we have started post graduate
them an: our colleges. Justice needs to be done to our post graduates by giving
with rﬁeﬂgﬁ EE'ETW o8 t“i""-'d by experts who can link post graduate teaching
address on' Jook ¢ ACJamir qmﬂfﬂltrr of Goa university delivered the inaugural
2005) . By a stron east policy * at the conference of vice chancellors 8 December
point of view i & paradox the massive expansion of the system which from one

something to be proud of is also a major problem. University is
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iccommodate a large flow of students that has been po

-wa. The over production of
post graduates will lead to ¢
wcwsuration of the standard . Already there is a mismatch between demand EE

supply, as is evident from massive unemployment and underemplo
speculate that the inability to deal with growth in higher education at Fhisﬁm};
will result in the collapse of the university system in the near future and create
*_iEEperrpmblenm The expansion s obviously unwieldy and should be curbeq
immediately as it is recognized that the standards are dropping dangerously. (
Ref: Soon after the establishment of UGC in 1956 ,its first chairman C.D Deshmukh
had firmly recommended curtailment in university admissions. ) Some argue that
the restrictions of admissions to higher education are contrary to the national
commitment to equality of educational opportunity. We strongly disagree with
this statement because researches have established that for higher education you
need gifted, serious and committed students who can explore higher mental
processes i.e, Analysis, synthesis and evaluation. (Ref: A.R.R “Towards Multi talent
teaching approach * Insight Research journal Vol 8 No 1 -pp 75-84) Those who
pursue higher education should have research aptitude, scientific temperament,
critical thinking ability, deep insight, (Ref: H. L Singh scientific temper and
education research monograph: common wealth publishers) . Every Tom ,Dick
and Harry cannot pursue higher education, For example in one of the research
study for the identification of gifted students, a non verbal mental measurement
test — Ravens progressive matrices test was administered to 1200 students in
different sittings. The students scering ( 14.95= 15) on the intelligence test were
termed as gifted, Out of 1200 students only 228(i.e. 19%) students were identified
as gifted (Ref: Mahmood Ahmed Khan ‘Gifted achievers and underachievers their
socio economic status ‘Insight Research journal, Dec 2000 Voi7 No 1 pp-41)

Suggestion for reform:

The overwhelming majority of the students in our colleges are only looking
for a certificate to make them stand in a line of army of job hunters. At 10+2 level
there should be a rigorous qualifying test so that we can identify those (minority)
who are really aspiring for academic degrees and have a biophilic thirst to explore
the ocean of knowledge. For these students we have to conduct Bsc honors in
specialized branches. For those who do nor qualify this test (majority) there should
bea general graduate level vocational and academic courses which will help them
to meet twin responsibility to earn bread (employment & self employment) and
fulfill their duties as educated human beings and responsible citizens. At the same
time University should take due care of policy of protective discrimination by
addressing to the education of the weaker sections of the society. Via reservation
policy. University should rekindle their academic will and purpose by expending
their energies for developing rigor and standard in under graduate courses in
colleges and post graduate and research in universities. (Ref Seminar held in
Kashmir university on 28" august 2004 on Quality assurance in higher education:
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;t;g;luse it will create a confusion and chaos mgardin??éﬁtﬁﬂffme lt,h* S view
aniversity education. Tomorrow colleges will change their HUHIE::::L:FE and
 versities. From a common sense approach if post graduate te;:’fi:u
{unmrtuﬂﬂﬂ’—'i? we have lost this battle) and research is conducted in colleges whe;-%
lies the difference between a college and a university. The structural relationship
hetween the colleges and universities needs to be flexible. The existing nigidity in
\he structure of the university needs to be made elastic and dynamic by giving due
mpmgenmtinn to college authorities in Board of studies and other decision making
hodies in the universities. 1 agree that the existing centralized system needs some
changes to make its affiliated system more flexible and receptive but at the same
ime university of Kashmir will not succumb to any pressure by granting autonomy
(o its affiliated colleges. At the University-of Kashmir we have to establish center
onal development in Higher education (CFDHE). Here the college and
university teachers will interact and discuss recent developments in education and
jintly evolve a mechanism to cope with the changing syllabi. Short courses,

on examination reforms will be conducted jointly to sensitize

seminars, workshops _
teachers and administrators regarding reformand innovation in higher education.

A permanent research unit will be established in the proposed center. (Ref Uberio,
N.K (1995) Professional competency in higher education UGC & Delhi
university) The University of Kashmir has to make a fresh relook or inquire into
the conditions of affiliations laid down by it . There is a general perception that
there is a non enforcement of conditions of affiliation laid down by uriversity.
This needs to be investigated. The conditions laid down by the university of Kashmir
should be made comprehensive and specific, Research tools (valid and reliable)
need to be-evolved in this direction to make an objective based evaluation of higher
education. The University should evolve an adequate machinery for proper
enforcement of conditions of affiliation . Our university hasa provision of granting
temporary affiliation to the newly started colleges on condition that the college s
;ﬁ“ idd'-'_ﬂmpljf with the requirements of affiliation but there is no strict enforcement
” ;i:ﬂ Iﬁnm later on. This needs a follow up research on the part of the university.
enforcin "&]:EIEE gl:jl_nted to some selected colleges it will come in a big way of
of intereft on thin ﬂﬂ!}ﬂﬂt:: ﬂfﬁhﬂ!ft_ﬂn Inadequate and ineffective inspection, lack
of the add iﬁnmtpg tc{:rs f ﬂﬁlginmtratmn, social and political pressures are some
which need to be revie ;I non enforcement of the conditions of affiliation
who will look into the fumti'm?m should be a provision of inspector of colleges
make a fresh relook on rul oning of these colleges. University authority should
been changed for so mar les, statues, procedures and techniques which have not
’d"b“ﬂd On scientific pr; n}t ]"l:“- The office oriented administration needs to be
ZE;““’C university adﬂﬂi:j,l:; of administration. ( Ref: Khurshid Ali * Toward
Pp-171-175) Suﬂlereiﬂatrn:::n the Badamwari Alumni special Vol 1 No 1

to constitute a expert committee on autonomous
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of the Propus. /e autonomous colleges in ] & K and make recommendatigp,

to the government,
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ALIGARH EXPERIMENT -
A HISTORICAL PERSPECTIVE

Showkat Rashid Way,
Shabir Alimad Bhg,
Khalida Akktey

Prof Aga Ashraf Ali, Ex Dean Faculty Of Education Once wrote a thought
provoking article based on historical facts, on the theme “Sir Syed Ahmad Khan ang
the tradition of rationalism in Islon “This paper was debated at national level and
later published in a journal “Islam and Modern Age “ ( Vol 3, No 3, August 1972)
started in 1970 under the editorship of Dr Abid Hussain , am eminent Islamic
scholars and one of the three intellectual pillars of jamia milia . SirSyed Ahmad's
mother, Aziz-un-Nisa, took a great deal of interest in the education and upbringing
of her son. She imposed a rigid discipline on him and Sir Syed himself admitted
that her supervision counted for much in the formation of his character. Sir Syed
Ahmad Khan was a great historical researcher, In 1847 he published , the famous
archaeological master piece * Asarus Sanadeed ‘ -a book that provided a wealth of
information on countless historical monuments in Delhi from the eight hundred
year long Muslim era. Sir Syed Ahmad Khan published another book * Asbab-e-
Baghawat-e-hind ,’ ( The cause of Indian Revolt ) . Where ever Sir Syed Ahmad
Khan went or worked he did something for the advancement of education. He
established Gulshan school at Muradabad in 1859, Victoria school at Ghazipur in
1864. On January 91864 Lt. Col. G.F.1 Graham a close friend and later the biographer
of Sir Syed Ahmad Khan said about the scientific soclety , its founder and its its
work : For the first time in the annals of Hindustan has the Mohammedan gentle
man alone and unaided thought over and commenced a society in order to bring
the knowledge and literature of the western world within reach of immense masses
of the people of the east . Sir Syed Ahmad Khan wrote to Mr |.H Princep the collector
of Aligarh : “ One of the chief objects aimed by the scientific society is the
introduction of improved methods of agriculture into India by which the conditions
of the people will be improved . Sir Syed Ahmad Khan instituted this scientific
society o create a scientific temperament among the Muslims and to make the
western knowledge available to the ?n{ﬁaﬁs in their own language. He got many
scientific wnrk_s trarl?slalefzi from English to Urdu The Aligarh. Institute Gazette ,an
organ of the scientific society was started in March 1866 , and succeeded in igniting
e cppuiton n i o, A it b ey, K e

48 ) + Anyone with a poor level of commitment would
have I.}ai..i-;ed off in the face of stiff resistance but Sir Syed responded by bringing

out ajournal* Tehzibul Akhlag’ which was rightly named in English* Mol ot lgll
Research Scholars, Department of Education, University of Kashmir

174




. s, This journal helped in the cultivation of scientific

1o modern edur:latlnn* Sir Syed got the opportunity to visit Engiand in 1869.70,
puring his stay in England he went to different schools, colleges and universities
He studied the opinion of progressive Educatmniat? / experimentalists He studied
ihe British curriculum,, method/ strategy of teaching and decided to experimeny
on these ideas In Aligarh. On his return home he established Mohammedan Anglo
Oriental (M.A.O) school ( May 24,1875) at Aligarh on the pattern of British boarding
cchonls. The school took the shape of M.A.O college on 8 January1877. The
establishment of M.A.O college was described by Lord Lytton

(Viceray ) of India as an epoch in thesqﬂlaf progress l_:lf India. Sir Hamilton Gibb
characterized the college as the first modern institution in Islam. Sir Syed visualized
" That this college may expand into a University , whose sons shall go forth
throughout the length and breadth of the Ianfi to preach the gospel of free inquiry
of large hearted toleration and of pure merality. ( Ref; Graham “Syed Akmad Khan
' p-274) Lord Ripon and W. Hunter ( the author of Indian Musalmans, 1872 ) remarked
about the M.A.O College that this institution effectively combines the secular with
religious aspects of education. Sir Syed described his vision of the college /
university he proposed to establish in a Urdu article, and reprinted in the Institute
Gazette of April5, 1911. He wrote " but we aim to turn this M.A.O college into a
University similar to that of Oxford and Cambridge. Like the churches of Oxford
and Cambridge, there will be mosques attached toeach college. It will be mandatory
on Muslim students in residence to join the congregational prayers ( namaz) at all
the five imes. Students of other religions will be exempted from this religious
observance. Smoking of cigarettes or hukka and thechewing of betel will be strictly
prohibited. There will be thrust on co-curricular activities. No corporal punishment
or any such punishment as is likely to injure the students self respect will not be
permissible. In 1920 Aligarh Muslim University was established. The University
generated an amazing range of talent like a great revolutionary Raja Mahendra
Pratap Singh, Dr Zakir Hussain , K.G Saidyain, Sheikh Mohmad Abduliah, Ayub
Khan , Dr Syed Mahmood; and other think tanks and scientists. In one of his
lectures Sir Syed said * There is no distinction what so ever between Hindus and
Muslims. Only one who strives hard can lay claim to get the award. | regard both
Hindus and Muslims as my two eyes. ' The University he established is a visible
?m‘h,'“di"'“?nl of reason and progress. In 1889 he received an honour of Doctorate
n l'~'“‘~'1f'21lture from Edinburgh University. He was a man of substance with
g;g‘?iiﬂtﬂ of scientific temper ingrained in him. Maluana Hali s biography of Sir
baok Ha?;:'l'lﬂ"‘?d} is truly a monumental work. At the time of writing this
of Pef;rple and““ﬁht that Sir Syed alorie could offer the lead to the confusing masses

Indian revols EFPECIHHF the Muslims in a critical situation created by the failure of

of 1857,

20, 1;4?33?;3:;’“‘ Azad while deﬁ}rerjng the convocation address on February
; ar as Muslim of India are concerned, one can assert without fear
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e a2 ~%wws the man( Sir Syed) who played the most impartant rolp
this struggle is the presiding spirit of this university. The battle was fought here i
Aligarh and Aligarh is the visible embodiment of the victory of the forges 1.;;
progress. Here developed the new schools of research, interpretation and
reconstruction of Muslim thought. You must remember that this glorious heritage
is yours and it is for you to revive the past splendor of Aligarh. The inscri
which have been carved on the walls of your Strachey Hall may fade with the
passage of time but the inscriptions which Aligarh has written on the modem
period of Indian history can never fade, Future historians will discover in Aligarh
one of the main sources which has contributed to the evolution of modemn India,
Your duty is to regenerate those old traditions and to create in your University an
atmosphere of research and enquiry into all the spheres of knowledge and preach
the gospel of large hearted tolerance and of pure morality.” Wecan derive/ evolve
the following educational implications / interventionist strategies from educationa]
philosophy of Sir Syed for present educational scenario : We have to be committed
towards General Agreement on Trade in Services ( GATS) a signatory body with
WTO on Higher education. Privatization of education should be allowed on the
condition that there is a missionary ingredient and quality inputs in all its
programmes. Universities should cease to be examining and affiliating bodies only
but make a visible shift from sterile research to potent research.  Professional
development of teachers should be redesigned to prepare globally competitive
teachers. Information and Communication Technology ( ICT) facilities should be
atilized for yielding maximum academic productivity. We should teach regional
history to the students . Science teaching should be reoriented to cultivate scientific
habits in our children . University should be place where we can experiment with
innovative ideas. University is the right place where critical discussion/dialogue
on educational, political, economical ,social issues can take place and strategies

for peace building and conflict resolution can be evolved.

On the passing away of this great leader and a forch bearer Sir Thomas Arnold the
author of the Preaching of Islam and the one who had been closely connected with
Sir Syed Ahmad addressed a meeting of Anjuman Islamia, Lahore. He concluded
his long and illuminating speech with the following inspiring remarks: “ Only one
thing remains for me to say to you who share the same faith as Sir Syed . If your
tears are sincere and your grief genuine, surely you have something better to do
than to weep and cry. Remember , the man you are mourning was so poor that he
did not even posses a house to live or die in . Even so, he has left you a fortune.

His legacy to you is the task of fighting the noble battle against prejudice and

ignorance. Only you can arouse your fallen nation and lead your people to accept

whatever their duty in life might be. This man has left you an example to follow

and following it you and your children will become masters of the greatest treasures

of all. (Ref: Maluana Hali Hayat-iJaved,pp233-38)" In the memory of this greal

teacher University of Kashmir has named the Sir
i i main entry to the campus a8
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Book Review*

Dr. Ram Nandan Singh's,
Buddhism: From Genesis to Decline

(New Bharatiya Book Corporation, Delhi, 2007). Pp. v + 187.
Price : Rs. 195.00

This book looks at a historical development of Buddhism right from
origin to decay. Dr. Ram Nandan Singh has presented a concise, complete
and authentic history of Buddhism in India.

The author has divided his work into eleven chapters. The first chapter
deals with an introductory note of subject matter of the book. The second
chapter mentions the origin and systematic survey of Primitive Buddhism,
[t analyses the Social, Philosophical, Political, Economic and other factors
responsible for the origin of Buddhism in the sixth century BC. It further
investigates whether Buddhism was a reaction to, a dissent from or a revolt
against the existing philosophy of life and society. It presents a systematic
survey of Primitive Buddhism right from the beginning to a great royal
patronage provided by the Mauryan king Asoka who was one of the greatest
promoters and saviours of the Buddhist faith. He restored the faith and
spirit to the Buddisht Order from the corrupt practices that had crept into
the Buddhist Sangha, and from the heretical doctrines preached by the
sectarians of various descriptions by convening the Third Buddhist Council
at Asokarama Vihara in Pataliputra modern Patna in Bihar, and by sending
the Buddhist missionaries to foreign countries, viz. Sri Lanka (Ceylon),
Suvarnabhumi (Myanmar), Yavana, and so on. Mention may be made of
the introduction of Buddhism to Kashmir and it was Emperor Asoka himself
who sent an old monk Majjhantika Thera to propagate Buddhism in the
valley. And again, it was Piyadassi Asoka who made Buddhism a ruling
religion of a large numbers of the world population.

~ The third chapter states about the early aspects of Mahayana
Buddhism in relation to Hinayana Buddhism. Here, the traces of Mahayana
Buddhism in early Buddhist literature are explained. The gradual evolution
of differences in philosophy as well as in rituals, and eventual rejection of
E:l&f;m Buddhism by Mahayana Buddhism has also been investigated at
Maﬁa Jh; fourth chapter deals with the rise and development of
the E‘fddﬁiﬂud::hism. For .llus great event, it enumerates cﬂntri.hu-tions_ of
about 200 Bc""’f ters, compilers and scholars of the transition period during
——— OC to about 100 CE. During the period, many alien peoples,

' Dr ]
].;::m Raj Shan, Reader, Directorate of Distance Education, University of
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thians, Kusanas, and 50 on cap 1:
foreigners who were Eemi‘bﬂrbar? ]“ﬂii
£ i

hﬂ'ﬂ'iﬂg not any strong religinuﬁ Cﬂﬂ\’il’:ﬁﬂn or culture of th‘E'ir nwnh‘ihﬂ

, Hinduism., W
to adopt Buddhism rather than i i
Pmng‘ht:a ?iffhpchﬂpmr contains the soclo-ec onomic backgroung of

] i 1T
during the period about 200 BC to about 100 AD-hThls chapier Pain“h"h
the changes in production base, medium of exchange, roje of col]

enterprise, rise of mercantile class, growth “flﬂtt,mﬁ' role of ¢Xpeng,
surpluses, social structure and the correlations of theg,

" . E.I.-E
circumstances and factors to the changes within the Buddhist Orde, My,
ion i 2. The subject matter of the sj + Ay
its consequent expansion in Asia. The subj he sixth chy

the description of some later aspects of B'fddhlsT‘ The d'isfulﬁﬁiﬂn suggéﬁ
that the Vijrayana version of Buddl'u_ﬁm with :r““ ra as one of 3“’-_ basic
culminated out of Mahayana Buddhism._ThE importance of bodily Pleasy,
was enunciated in this version of Buddhism. There is also a discussioy abn?
the role of womanhood in the esoteric Buddhist philosophy, whigh ,m:
been missing in its early phase of development, The Vijrayana sect CCepleg
the ideas and intuitions present among the common people. The Vajrayap,
sect of Buddhism incorporated popular and indigenous deities ip j,
mandalas as acolytes of the chief God.

The seventh chapter deals with the spread of Buddhism in ancien
India especially in the north and north-west of India. It is very challengin
and interesting to explore the introduction and propagation of Buddhisny
in these areas primarily because Buddhism was originated in Magadh,
Mithala and Varanasi regions, The eighth chapter delineates the aesthetic
aspects of Buddhism. It explains the nuances of Buddhist art, culture and
jurisprudence. Itis a living testimony of Buddhism. The ninth chapter gives
the relationship of Buddhism with modern age. Buddhism was revivedin
the modern times from the standpoint of modern outlook. The moderner
is a scientific epoch. Now-a-days, question marks are being put befort
religions. In this context, Buddhism is much more compatible with the
scientific temper and thought. Buddhism and modern age can walk han?
in hand. The Buddhist philosophy is based on in line with the scientilit
:?F :;f thinking, All these pertinent points have been discussed in this

apter.
. chi];if::Iefv:n? ﬂfﬂfuddhism from the land of its origin has been l‘l'l'=I-"l"’r,"‘li';l
ln Tudis. Bat j;’ laIIm e tenth chapter. Buddhism had been a reigning T Sin
the Him-aia az: - almost evaporated from the hinterland, and remﬂl!"hw
rEEpnnsihl}; fm some form or the other. The factors and causes Whi° i
: or decline of the Seddharma of Gautama Buddh? ¥

l::;ﬁrt:;&ii an impartial manner. In the last chapter, the authof d
the book. Um up of all the conclusions arrived at different ch2P

., Scythians, Par
and the sizeable majority of the
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ok ia very simple, lucid and cohe
The lﬂ“H“ﬂFEbT;;:‘:tﬁ? Ennuralymadﬂra a8 well an
uype to SEPVE For rescarchers, there are several h}rpulf +
N iflcunlﬂﬂfmt'd The credit goes to the author for giving Sanskrit terms
ﬁlﬁiﬂuhgtantlﬂtﬁ i italics, which help understand the i:'ﬂt'lt:f:'pl:ﬂ in an
3;;:1 in the P;ﬂcn]: Finally, there are a few mim;jr t};‘pugﬁg?u;;;:?dpfé
ﬁlu‘ﬂ“"ﬂiﬂﬂzt attention while going through the book, and it &
which d¥

lwui_di‘_"d-

rent. This work
researchers to a
heses, which have
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