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SOCIAL ACCEPTANCE-REJECTION SCALE
CONSTRUCTION AND STANDARDIZATION

N.A.Nadeem™

&
N. Peerzada™>

A. Introduction

Social acceptance rejection plays a vital role in the personality
development of children. Studies of social acceptability reveal the
crucial roles played by social-insight and self-insight With the
increase in the social experience, the individual’s social-insight and
self-insight improve, his social acceptance increases and his
friendships become more stable. Persons who are superior in social
msight and self ingight are generally more popular and enjoy greater
social acceptance. Both in the home and outside, the child learns that
people have certain attitudes about members of two sexes, about
members of different races and religions, about the socio-metric level
of'a person As the child comes in contact with more and more people
outside the home, he acquires three kinds, of experiences how they
treat him, what they say to or about him and what status he achieves
in a group? This may strengthen his social acceptance.

The social group expects every person who belongs or wants
to belong to the group to conform to its standards, It judges him
according to his ability to come up to those expectations, decides
whether to agcept or reject him. The person who becomes socially
accepted or socially rejected does not depend upon heredity but on
early social experiences in the home and outside. These early
experience, if favourable shall make him a sociable person, and if
unfavourable shallanake him unsociable person.

* Professor, Dean & Heod, Faculty of Education . University of Kashuir
** Teaching Assistant, Department of Education, University of Kavhmir



Insight Joumnal of Applied Reserach in Education  No 1 Vol 8 2003

The status a person has in the social group depends partly on
his personality and partly on such :.>-personality factors as
appearance, health and geographic proximity. to the group. Every
degree of social acceptance affects the persons self-concept. These
effects come only when the person is aware of the status he has
achieved in the social group. The status the person holds in the group,
whether leader or follower, influences his personality directly through
the satisfaction or dissatisfaction he derives from his status Being
accepted is always ego-inflating while being rejected is always ego-
deflating

According to theory of Psycho-analysis, a child’s early
experiences have an abiding effect on his later mental stability The
first relationship between a child and his mother is considered of vital
importance and the early attachment figures remain fundamental 1o
their later behaviour. Asher (1983) and Hymel & Rubin (1985) have
observed that the recent growth of the sociometric hiterature
represents a by product of the shift from the emphasis of Freudian
theory on parent child relationship to a recognition of the child
lumself as an important socializing agent

Social acceptance and rejection is primarily based on the
development of Ego and its strength. Mental development of children
gets extensively influenced by specific modes of parental behaviour
Social acceptance for a person develops a positive concept of himself
and this leads to his self~acceptance. He is satisfied with his life,
optimist about his future plans and confident of his chances for
success. Socially accepted people usually have broader cultural and
intellectual interests and greater drive and zest for life than do those
who are not socially accepted,

Because of early appearances of relationship between sacial-
status and social behaviour, it is quite likely that parents do influence
the development of their children's social competence and acceptance
Younis (1980) has concluded that parental warmth and nurturance
produce an affiliative, person-oriented disposition in children
Burton (1974) has shown that patterns of mothering and fathering at

an early Stage of development are closely related to the child's sense
of personal mastery, independence and self-control

Children’s social contacts extend beyond the family to include
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a world of peers. Peer relationship may play an even more important
role today than they did in earlier times. Children do participate
frequently in various after school and summer peer group activities
e g Church group, clubs, sports and camps, Peer relationships
represents a prominent determinant in the developmem of pro-social
behaviour. Positive socialization to the peer groups is associated with
helpfulness, friendliness, conformity to rules and positive attitudes
towards others. Rejected children are likely to exhibit aggressive and
disruptive behaviour;, remain unaccepted by peers as they move into

new settings; and experience academic failure, loneliness and social
dissatisfaction.

Recent studies have suggested that there are close
connections between certain behavioural characteristics in children
and their functioning in classroom. Aggressive behaviour has been
shown to be primary negative correlate of acceptance while
cooperativeness and pro-social behaviour are closely associated with
positive social status at all ages. Not all children find it easy to get
along with their classmates. In fact, a considerable number of
children are actively rejected by their classmates The attitude of the
teacher towards his work and towards students is very important.
The teacher who likes his work, who likes and understands student
and who is enthusiastic about his teaching, creates a far betier school
climate than the teacher who has little interest. It is observed that the
teachers who create better school climate and influence pupil’s
behavior are accepted by their pupils,

More than 30 years of research in the field of ‘social
acceptance-rejection has presented most valuable insight mto the
socio-emotional upbringing of children On this point studies of Howes
(1988), Harttip and Sancilis {1986), Furman (1979), Ellis, Rogoff
and Gromer (1981), Gotman and Paskhurst (1980), Anthony (1970),
Coopersmith (1967) and Kegan (1962) can be cited.

(B) Development of Scale

The Socinl Acceptance-Rejection scale has been constructed,
in accordance with the establishied procedure. For the purpose of
construction of this scale, the [ollowing steps were undertaken -

(I)  Pooling of items

(2)  Devclopment of initial frrmat

@
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(3)  Tryout

(4) [tem analysis

(5) Final formai

(6)  Estimation of reliability and validity

(7) Norms
Pooling of ltems
(1)  The following procedure was adopted for pooling of
items:-

(a) A criterion was developed to define Social
Acceptance-Rejection, Thus for the present study, Social Acceptance
was defined as the perceived acceptance of the subjects by their-

(1) Peers

(ii)  Classmates

(iii)  Parents, and

(iv)  Teachers

Accordingly, Social Rejection was defined as the perceived
Rejection of the subjects by their -

{1) Peers

(if)  Classmates

(iti)  Parents and

(iv)  Teachers,

(b)  The available literature on the concept of Social
Acceptance- Rejection, was thoroughly reviewed Accordingly all
the sociometric inventories, journal of social psychology, Indian
Educational review, journal of Genetic Psychology, Joumnal of Cross-
Cultural Psychology, Journal of Child Development, and Ohio social
acceplance scale (Rath, 1947), were taken into consideration,

(¢) A pilot study was conducted on 75 1™ class wirls.
These girls were requested to give 5- 10 items each on acceptance or
rejection by Parents, Peers, Classmates and Teachers. As a result of
this as many as 1400 statements were collected. However, on scrutiny,
it was found that the number of most frequently repeated items was
around 200

(d)  Fromall the sources, as shown above, the items were
poaled, The total number of items thus produced was 250,

{2)  Development of Initial Format

The items, obtained by way of pooling, were reviewed,

redrafied and reconstructed, keeping in view objectives of the
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measurement. As a result of this exercise, only 85 statements were
finally selected for the initial format of the scale. The language of the
statement was made easier, so that, the subjects of | 1™ grade could
understand each item, without difficulty. For each statement a 3 point-
rating scale (" Yes,” “Uncertain™ & “NO") was also fixed
(3) Tryout

The initial format was tried out on a group of 120 female
students of 11" class of Govt Higher Secondary Schools. At the
out-set of administration of the scale, clear instructions were given 10
the subjects. A proper testing situation was created and the scale was
administered in two settings of 60 subjects each. The scale was scored
#s under:-

For Positive items “1” for yes

"Zero"” for "No”
For Negative items “Zero" for “Yes”
“1" for “No”
No score was given to the responses under “Uncertain”™
category.
(4) [Iltem Analysis

The response sheets received from the subjects were arranged
from maximum to minimum on the basis of overall score. The
eriterion of 27% above and below was employed to determine the
upper and lower groups. Assuch the upper and lower group consisting
of 32 cases each were identified For finding the discrimination index
of each item the following formula was used.

D - U-L

N
Where
D = index of item discrimination.
U = number of subjects in upper group

giving "'Yes" response to positive
and “No" to negative.

L = Number of subjects in lower group
giving “Yes" response to positive and
“No” to negative

N - No. of subjects in each group.
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The results obtained after item analysis are reproduced as

under -
Item No Discrimination ltem No Discrimination
Index Index
(CoelTicient) (CoefTicient)
1. 6R7 25 406
2 625 26 375
3 443 27 375
4 531 28 318
S 656 29 356
6 562 30 375
7 381 31 343
8 500 32 312
9 562 33 406
10 531 34 343
H 437 35 312
12 520 36 343
13 318 37 312
14 387 38 343
13 510 39 381
. 486 40 381
17 312 41 391
18 375 12 312
9 As6 43 318
20 468 44 318
21 437 45 319
22 406 46 250
1 S 47 350
24 356 48 150

A critenion was fixed, for the selection of items, for the final
format. Thus items with discrimination index of .30 and above, were
selected, whereas, the items falling below 30 were dropped.

(5) Final Format
| Thf: items, in the initial format, were revised on the basis of
item analysis. Out of 85 items, only 48 items were taken and 37 items
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were dropped, due to low value of discrimination index. Thus final
format consisted of following items:-

Dimension No. of items

Classmates B

Peers 17

Parents 16

Teachers 7

Total 48
(6)  Estimation of Reliability and Validity

(a) Reliability

For the purpose of estimating reliability, the investigator
adopted test-retest and split half (odd-even and upper-lower) methods
The results are shown as under--

Coeflicient of
correlation
A Test-Retest method
(N=94) 961
B. Split-half
(i) Odd-gven methuu 621 766 (After applying
(N=300) spearman Brown
prophecy formula)
(i) Upper-Lower = 457 627 (After applying
(N=300) spearman Brown

prophecy formula)
(b) Validity

The validity of the scale was workea out by finding
inter-correlation of sub-scale scores, with the total scores on the scales.
The scores were obtained on a group of 94 students of 11™ class The
coefficient of correlation of each sub score with the total score
obtained are given as under

Classmates  Peers Parents Teachers
703 796 775 76
(7) Norms

Social acceptance and social rejection are on a continuum
Thus, a higher score, on the scale implies social acceptance and a
lower score corresponds to social rejection of the subjects.



Insight Jpurnal of Applied Resarach in Educalion

Nao. 1 Vol 9, 2003

—---—u-——-————————-——-—-—_—

The range of scores obtained for a group of 500 female
adolescent girls, reading In 11" grade is reported here as under:-

(1) Perceived classmate-rating
(i)  Perceived peer-rating

(iii)  Perceived Parent-rating
(iv)  Pereeived Teacher-rating
(v)  Total score on the inventory

Scores
2—--8
5§17
|
[ -

| 348

For the two Extreme Groups of Socially accepted
and rejected group, the cut-paint $60T¢s is reported as under:-

a) Socinlly Accepted Group:
Perceived classmate-rating
Perceived peer-raling
Perceived parent-rating
Perceived Teacher-rating
Total scove

b) Socially Rejected Group:

Perceived classmate-rating
Perceived peer-rating
Perceived Parent-rating
Perceived Teacher-rating
Total scores
c) Description of the Scale

Scores

% and above
14 and above
12 and above
5 and sbove
38 and above.

5 and below
11 and below
9 and helow

3 and below
30 and below.

This is a 48 items scale, constructed with the purpose of
measuring Social Acteptance-Rejection, in case of adolescent gurls.
The detailed break-up of items for each dimension is given as under -

(1) Classmates
(2)  Parems

(3)  Peers

(4)  Teachers

No. of items
B

17

16

-

Out of these items,25 are positive and 23 are negative. Each
item in the scale is followed by 3-point-rating scale (“Yes,"
“U”“T‘”"" and “No"). The scale is easy to administer. There is no
time limit, however, the subjects 1ake 40 minutes o give their
response o all the ilems in the scale. A sample nf‘lhg items is
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reproduced as under -
ltem Nao, Dimension

MA. Nodeum & M. Pearzadn

Statement

I Peor Lam populae among my peers

6. Classmates My clussmates are nol happy in iny
campany.

3. Teachers My teachurs treat me harshly.

18, Parenis My parents tulk to me about my plans,

and listen wo what 1 have 1o say.
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ACADEMIC ACHIEVEMENT AMONG HIgh
SCHOOL STUDENTS OF JAMMU IN
RELATION TO INTELLIGENCE AND

CREATIVE THINKING
H. R, Shan »

Academic achievement has been considered to be one of the
most impo.iant factors in life as the future planing for higher
education or vocational choice depends upon the outcome of the
students in the annual examination in the form of scholastic
achievement. The scholastic achievement of students is usually taken
as anindicator of school effectiveness (Morrison and Mclntyre, 1971),
no doubt it 15 dependent on personal variables of students as well, At
the same time. it is well established fact that home and school provide
varied kinds of environment in intellectual development and academic
perfarmance of students (Padhy et al., 1997),

The educational process aims at the enhancement of the level
of academic achievement of the students alongwith aiming at the
tullest development of the individual according to his ability and
interests. To fulfil this aim of educational process, the educationalists,
psychologists and other in the field of behavioural research have made
a number of attempis to identify the factors which determine the
educational achievement ¢ fthe students. The research in this area has
facilitated 1o identify the talented or gifted students with extra-
ordinary intellectual abilities and the slow learners as well as the
mentally retarded students who lack the intellectual ability to an
extent-which is sufficient enough 1o grasp the subject matter on the
one hand and to cope with social and culturs) challenges in classroom
and s-::hgnl. 100. The research evidence i suggestive of the fact that
a{.‘:adc-:m:c achievement is related wigh intelligence and creative
thinking (Acharyulu, 1979, Singh, 198]: Singh, 1995). It has also

*UEd (h{h’fﬁ”ﬂ“!ﬂ f.lhﬂ’cfﬁp”fr r_}-..' 'r-:";-'-'"n'llﬂﬂf_*

Toirrerinn.

lilucattan, University af Janiiit
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been established that social disadvantage affects achievément (Singh,
1980) and a number of factors operate in explaining achievement
(Radha Mohan, 1998: Kumar and Kumar, 2002) It is a matter of
concern that the educational programmes by and large have remained
almost as usual to provide (he necessary instruction and traiing in
view of the average ability students. This situation in the classroom
with enough of heterogeneity leads to differential academic
attainment among the students, when the instructions and Lraning are
same for all the students for the same period Faheem

It 15 also well documented that intelligence and creative
thinking are positively related with each other and contribute
significantly to academic performance of students (Deceeco &
Crawford, 1970). Hence, in order to provide equal opportunity of
education for all the children, there is need to identify the intellectual
abilities (both convérgent and divergent thinking related) of the
students who constitute the two extremes of the continuum of
academic achievement i e high and low achievers 50 as to plan the
curriculum in accordance with the ability of such students (Passi, 1997)

Academic excellence can not be understood as simply the
reproduction! of the novel. Knowledge and novelty are both
important and the aim of teachers should be to help the erergence of
both. Thus, the academic achievement of a student, as mentioned
earlier; may be influenced by a number of factors in the Student's
environment or in his personality make-up. Factors, such as creative
thinking, and intellicence of a student needs attention because
without proper socic-psychological environment, one ¢an not achieve
excellence mn success, Hence the present study is an attempt to
understand dynamics of intellectual development and its role in
academic achievemer:.
Objectives ,
L Ta study gender differences in academic achievement of high

school students.

2, To study academic achievement of high school students in
relation to intelligence and creative thinking,
3. To study interaction effects of gender, creative thinking and

intelligence on academic achievement of high school students.
Hypothesis
L, There wall be no significant gender differences in academic
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achievement or hieh schonol sindents

2 Fhic el intelligent and higth creative high school studenty

will perform significantiy betfer than their low intellizent and low

creative vOIMmteTparls ACross hesthy the m:rl{lt:l froups

METHOD AND PROCENDURE

Sample _ _
A sample of 300 ngh schons students, 150 boys and 150 girls, was

selected randomly from prade 1X studying in 10 randomly selected
high/higher sceondary schools situated in Jammu district of Jammu
Provange
Tools Used
In order to obtain data on two variables intelligence and
creative thinking the following tools were used: -
1) Jalota's General Mental Ability Test (GMAT) was used to
measure the intelligence of high students.
i) Verbal Test of Creative Thinking developed by Shan (1982)
was used 10 measure verbal creative thinking
i) Academic achievement of the students refers to the total marks
obtained by the students in Annual Board examination of Class
VIl The maximum marks in the examination are 250 and
range of scores obtained by selected students was 80-243
Administration Scoring of the Tests
The GMAT and verbal test of creative thinking were
administered personally by the researcher on IX" grade students, and
therr academic achievement from schools was recorded. The tests
were scored as per instructions in the manuals, and intelligence and
verbal creative thinking scores were obtained.
Statistical Analysis of Data
Inthe present study analysis of variance technique hypotheses
formulated 10 _m:hiﬂv_r.e the ghjcctives of the study An ex-post facto 2
X 2 % 2 fac'mr!ui design with two levels each of gender, intelligence
creative thinking was used in the analysis of data. The students in
upper 25% (Q,) and bottom 25%'((]‘} scaring range were identified
as high or low creative and intelligent, both among boys and girls.
Since there were only 10 cases in low intelligent-high creative boys’

group, it was decided to select 10 cases in each of the eight groups in
factorial design
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Results and Discussion

The means and SDs ol academic achievement scores of high
school students in 2 x 2 X 2 fictorial design with two levels of gender
i e boys and girls, and two levels cach of intelligence and creative
thinking i.e. high and tow are given in Table — |

Table -1

The complete summary of analysis of variance, based on means

and SDs, as given in Table-1 15 provided in Table I
‘Table - 11

The table 11 shows that the F-value for the main effect of
gender, 3. 1.8, was not significant even al 05 level, thereby leading to
acceptance of hypotheses that “there will be no significant gender
difference in ncudemic achievement ol high school students™
However. it may be pointed out that girls seem to perform better than
boys (154,78 : 147.15) as may be perused from Table I11.

Table - ITI

It may also be ohserved that the F-values for the main effects
of intelligence and creative thinking came out to be 100.45 and 98.59
respectively, which are significant at .01 level, This is indicative ofthe
fact that academic achievement of high school students varies
significantly across high and low levels of intelligence and creative
thinking. It may be noted from table I1I that high intelligent group of
students has significantly higher academic achievement than low
intelligent group of students (172.40 ; 129.53), and also high creative
group of students’ academic performance is significantly higher than
low creative group of students (172.20 ; 129.73). The table further
reveals that F-values for interaction effects of creative thinking with
gender (F = 0.41) and intelligence (F = 0,01) did not turn out to be
significant even at .05 level. These non-significant interaction effects
suggest that high creative students have higher level of academic
achievement, irrespective of gender and intelligence groups (Table
11I).

However, the F-value for the interaction effect of “gender x
intelligence’ came out 1o be 10.52, significant at .01 level, thereby
indicating that mean, differences in academic achievement across high
and low levels of intelligence are dependent an gender. Also, the
F- value for the triple interaction of “gender x intelligence x creative
thinking” turned out to be 10.02, which means that significant
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mberpction of “gender 1 intelhgence™ 15 dependent 'on high and low
levels ol creative thinking The perusal of mean values (Table |y

reveals that high Tntelligence group ol gh school students hay,
stenilicance mher mean academic achievement than their low
intelligence counterparts (174.40 © 129:53), which is marked by high
difference smong gicls (183,15 126.40) than boys (16] 65 - 132.65)
It may further be abserved from table <1 that high inl'.t:iligenl group of
high school students has significantly higher mean score than their
low intelligent counterparts which is of nearly same magnitude at lpw
level ol ereative thinking, both for boys (145.70 © 103.40) and airls
(15620 = 113.60). On the other hand, high intelligent girls having
tigh level of creative thinking differ very promently from their lawy
intelligent-high creative counterparts (210.10 - 139.20). but in case
of high creative boys, high and low intelligent groups differ only
marginally (177.60 : 161.90) in their academic achievemen. Hence
the hypothesis "The high intelligent and high creative high school
studeris will differ significantly from their low intelligent and low

creative counterparts across both the gender groups” is accepted. This
is indicative of the fact that:

1) high levels of creative thinking compensate for Jow mtelligence
in case of high school boys,
i) high levels of intelligence and creative thinking enhance

academic achievement of girls in @ marked manner
1ii) low levels of intelligence and creative thinking act as
debilitating force in academic achievement of high school boys.
These results pertaining to differences in mean academic achievement
of high school students across high and low mtelligence levels for
boys and girls, being moderated by levels of creative thinking, reveal
that
1) Double talented high school girls (both high on intelligence
and creative thinking) have significantly higher levels of academic
achievement, whereas less talented high school students, both boys
and girls, have lowest levels of dcademic achievement, '
1) High creative high school boys having low level of inte‘lltgﬂ[mﬂ
have high levels of academic achievement, whereas high creative hlsl;
school girls having low levels of intelligence have low level o
ic achievement. .
ﬂcadcmirh::ﬁ may be concluded that creative thinking is more
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facilitative in academic achievement of low intelligent high schaol
boys, and intelligence tends 10 be more Facilitative in case of low
creafive high school girls” academic achievement. It may be pointed
out the non-significant gender differences in academic aghievement
ol high school students are due to their dependence on intelligence.

Thus it is suggested that creative thinking apart from
intelligence should he yven i due place in ¢lassroom teaching by
promoting questioning mong students and also by providing an
apportunity 10 students to cxpress themselves in a free and frank
manner. Moveover, school practices usually promote conformist
attingde among students beeause of learning of content (Dutt and Lal,
1977, Singh, 1981, Passi, 1997). [t is need of the hour that to enhance
non-conformist approach (open mindedness) among students by
engaging them in debates, essay writing, collection of diverse
learning material from magazines, newspapers and reference books
10 relate classroom learning to life situations. The co-curricular
activities such as brain storming, problem solving, quizes etc. need to
be integrated in classroom teaching to make teaching-learning
process more enjoyable and conducive for creative development among
school students.
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ROLE OF PERSONAL FACTORS IN
WINNING PERFORMANCE:

AN EMPIRICAL STUDY
Jaskarn Singh *

Introduction

Personal factors are those which are related to individual’s

personal life, acquired by individuals through the process of
socialization and education and that lead them to excel in a chesen
field. This is true for sports persons as well Since these factors not
only influence the participation but also effect their performance. There
are some research studies which explain the role of such factors in the
life of sportsmen. According to Singh (1981) the students who were
active in competitive sports and had high aspiration, since they were
keen to achieve national and international fevel recognition through
sports. It also revealed that on the whole, parents and teachers also
have a favourable attitude towards student’s participation in sports.
and majority of them were from middle- income group families. Gosh
(1985) worked on the psychological and sociological aspects of
sportsman and concluded that sports, like soccer, boxing, hockey.
athletics, wrestling, require long and arduous practice. Amongst the
young competitors in these sports, the majorify were from the lower
income group or lower social status. It was also observed that students
who were good in academic studies, music fine arts, crafts, verv seldom
take to vigorous sports even for recreation, though also coming from
the lower income group or lower social status,

Kansal (1992) studied need for sports culture in UNIVersities
in India and indicated that many sport science disciplines like sports
morphology, kinanthropometry, physiology. nutrition, bio-mechanics,
psychology, sociology, kinesiology, child development. health
educntion, pedagogy, sports history and Sports genetics can be best
developed through sports culture a1 university level,

Yongue James William (1996) studied the field system

* Depariment of Edncation & Crammsnin: |
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analysis of parent teaching and child learning behaviours in a motor
skill development environment and came to the c?nnium:?n that wheq
the parent and child interests were the same, skill practice resulted
Differences were noted for the parent and child behaviours, while
engaged in gronp or individual activity. o
Damush et al. (2000) studied the motivation factors
influencing older adults to participate in an exercise programme and
concluded that motivational factors differ by age and Bﬂﬁflﬂl’ and help
in recruitment and interventions to increase physical activity in adults,
Jeon and Young Bae (2000) conducted the study on relationship
between attitudes of college students in Korea towards physical
education and level of physical activity. The findings of the study were
college students tended to possess positive attitudes toward physical
education: the attitudes of subjects towards physical education were
related 1o their participation in physical activities more than public
schoao! students.

Lei and Wen-Guu (2002) investigated the relationship between
environmental factors and physical activity among Taiwanese high
school students and concluded that home environment, neighborhood
facilities, friend support, media, parental support and teacher
modeling affect the participation of students in sports.

From the point of view of sports, these studies suggest that
personal differences exist among sportsmen both in terms of gane
wise participation and in comparison ¢ non-sporismen. Individual
differences such as caste, parental artitude towards sports,
avatlability of coach, will to win, facilities, economic position,
intelligence, emotional stability ete. are responsible for helping
children to grow into fine sportsmen while others remain even below
average. So special attention should be paid to the personal
characteristics of champions so that the best of them is extracted

Hence the present study is an endeavour in this direction 1o
empirically find out personal factors® contribution to winning
performance of sports persons
Objective:

To study and compare the personal characteristics of the winner
and non-winner players,
Hypothesis:

Winner and non-winner players differ significantly on personal
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Methodology:

N le

T he sample ot the stidy comstingeed 400 hundred players 200
winners and 2000 pop-winpers universiny plingers The pame wise
dstribation ol players in tlie smnple i pven below

G Winners MNom-winners
Cricke 5() 50)
Boxing 1} 50
Athletics 50 50)
HMandball S0 50
Total 200 200

The sample was selected randomly from all over Punjab
Collewes, which include the colleges of Punjab Umversity, Punjab
Umiversity and Guru Nanak Dev Umiversity Amritsar.

Research Tools : Personal Information Schedule

A personal information schedule was constructed and
standardized to elicit information from the winners and non-winners
on personal factors such as type of family, locale, interest in sports,
economic burden of sports on family, inspiration for sports, injury to
body parts, health, disease and allergies, aspiration for cestificare,
certification for gradation, fame in the field of sports, influence of
personality of famous player and will to win. This schedule has
thirteen items. The reliability of the test was established by the test
retest technmique, The test-retest of the schedule was reliability
co- efficient worked out, to be .72, For establishing validity; the
content of the schedule was got thoroughly examined from 6 experts
separately, The excellent coaches and teachers of physical education
were taken as the experts in the ficld. Only such items were retained
which had 100% concurrence by all six judges. Face validity was taken
as suflicient assurance regarding validity of the test. The schedule has
been sophisticatedly standardized as it has been used only to collect
information regarding personal attributes of students,

Collection of Data:

To collect the data, the investigator with the help of coaches
distributed the schedule to a group of 10-15 players. Instruction were
given to them while explaining the purpose of the study, The players
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Ohen the Panis ol p
ont o e expliined s under:

1. Sourcoe of Inspiration
1 wars observed thnt 4 1% ol winners 8s compared (o 36% ol

nan-winners were inspited by coaches andl Turther 27% of winners
and 27.5% @l non-wilihers were inspired by parenlts, The inspiration
by teachers wis reperted by 22,5% of winners and 25% of non-
winmers, The A 7 value testing the ussociation between winning
performimnee and souree of ingpiration came oul Lo be 1.30 which is
not significint, This means that winning performance among players
1% nol depentent on inspiration factors of coaches parents and
teachers.
2, Participation of Family Members in Sports

I case oF both wimsers and non-winners, family members had
nearly equal pereentage ol participation in sports in case of brother,
sister nid any body else i.¢, 44%, 10% and 6% respectively. Further
20% ol winners fithers participated and 18% non- winners' fathers
took pact in sports, 11 was nlso noted that 16% of winners” and 18%
non- winners' uncles had participated in sports. Mothers participation
wars reported by only 4% ofnon-winners. The X ?value of 0.36 testing
the signilicance of association between winning performance and
participation of Fumily members in sports was found to be nol
sipnificant, thereby meaning that participation of family members does
et influence the winning performance of players,
3. Parental Opposition to Players' participation

I wars noted that the parents” opposition to participate in sports
i reported by 20.5% of winners and 19.5% of non-winners, The 4~
vithie came ol 1o be 0.06 which is not significant even at .05 level.
Ihis means that a large mojority ol both winners and non- winners do
not report parentil opposition Lo their participation in sports, In other

ercentipe mimlysis, the pesults were worked
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words, parental willingness was observed, both in case of majority

wintier and non-winner players
4. Sports-lo be Economic Burden on Family

When asked whether participation in sports is a burden, only
39.5% winners and 34% non-winners [elt participation in sportsto be
economic burden on their family The X value came out to be 1.30
which is not significant. This means that sports performance of
majority of winner and non-winner players was not perceived to be

economic burden on family
5, Players' Perception about Parental Feelinga

regarding Effect of Participation Sports on Studies

The parents of 37.5% winners and 34.5% non-winners felt
that participation in games adversely affect their studies. The X *value
of 0,39 testing association between perception of players regarding
parental feeling about effect of sports’ participation on studies versus
sinning performance was found to be insignificant. This means that
participation of both winner and non-winner players in sports has niot
been found to affect the study of the players in education as perceived
by the players.
6. Main Attraction to Play

The main reasons were listed by players to explain their
participation in sports. As many as 25% winners were attracted to get
job, 12. §% to remain fit, 18% to get fame, 18.5% for scholarship,
3% to become champion and 8% for certificate of merit. It may also
be noted that 12.5% non-winners were attracted for certificate of
merit, 13.5% to remain fit, 11.5% to get fame, 4.5% for scholarship,
8% to become champion and 30.5% to get job, The X ?value came
out to be 5.79 which s not significant. This means that type of attraction
to play does not differentiate winners and non-winners, but both winner
and non- winner players in a good number indicate that job assurance
helps the participation in sports
7. Factor Inspiring Selection of Game

It was found that when the players were asked to identify
factors that helped them to select a particular pame, 25% winners
reported if to be interest in the game, 11% due to publicity of game,
34.5% atiributed it to the availability of the coach, 8% due to less
competition in the game and only 11.5% by personality of famous
player. On the other hand, 44.5% non-winner selected the game due

21
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to interest in pame, 9 5% due to publicity of game, 27.5% availability
of a coach. 3.5% due to less competition in game and 15% by
personality of famous player. The X 7 value = 7.59 which is non-
significant means that none of the factors has influence on both
winner and non-winner players in selection of the game. However, it
may be mentioned that both the groups had a good number of players
who attributed on interest in game and availability of coach to
influence the participation in the particular sports
8. Aim Before Competition in Sports

The aim of winning was reported by 54% of winners and 46%
relied on good performance. On the other hand, 52.5% non-winners
had aim at good performance and 47, 5% on winning, The X *value =
1.62 18 non-significant. This means that aim before competition is not
the criteria of winning among the winner and non-winner players.
9, Feeling About Strong Opponent in competition

A majority i.e. 62.53% winners thought of to fight if’ the
opponent 1s enough strong, 18% thought of winning, 1% thought of
loosing whereas 18.5% did not know. In case of non-winners, 45,5%
thought to fight, 21 5% thought of winning, 2.5% thought of loosing
and 30. 5% did not know the feeling before the competition. The X ?
value =11 84 is significant at 0.05 level. This shows that large number
of winners had more fighting spirit and Killer instinct than the non-
winners which helps them 1o become champion,
10.  Preference of Diet Among Players

The preference for diet among winners and non-winners reveals
that 64.5% winners prefer non-vegetarian diet and 36.5% prefer
vegetarian diet, whereas 35% non- winners prefer vegetarian diet and
65% prefer non-vegetanan diet. The X - value came out to be 0,06,
which is insignificant, This indicates that diet is not discriminating
factor between winners and non-winners,
11.  Factors Responsible for Winning the Competition

The factors responsible for winning as reported by players did
reveal that 24 5% winners rely more on coaching 14.5% on hard work,
6.5% on luck, 1.5% on high spirits, 9% on good performance, 5% on
arousal, 1.5% rely on audience support, 3% rely on cooperation and
34.5% on self confidence. In case of non-winners 11% rely on good
performance, 25% on self-confidence, 7% on high spirit, 18.5% on
coach, 17.5% on hard work. 5% on arousal, 3.5% on audience
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support, 4% on cooperanon and 8.5% on luck. The X7 value 9,75 is
non-significant at 0.05 level, This indientes that no factor becomes
the exclusive enterion of winning among winners and non-winners.
CONCLUSION and IMPLICATION

No significant difforences were observed between winner and
non=winner players on personal factors, namely source of inspiration,
participation of family members in sports, parental opposition 1o
participate in sports. sports 1o be economic burden on family,
parental feeling regarding effect of participation in sports to affect
studies, main attraction to play, inspiring factors to select a particular
pame, nim before competition, preference of diet and factors
responsible for winning performance. From the above findings it may
be concluded that personal factors do not emerge as a criteria of
winning in sports.

In other words, the personal factors are not discriminating
factors between winners and non-winners. This indicates that winner
and non-winner players exhibit almost similar personal factors. It may
be due to the fact that students coming for higher education through
sports/physical education have main attraction for studies than for
professionalism in sports. They participate in spotis only as team
members and do not exclusively concentrate on sports, Moreover, it
1s acquisition of skills to perform, in which motivation and
institutional support that matter in the performance, Hence, It is
recommended that during selection and training of players in the
nstitution the coaches should watch the mdividual potential only and
not the family background and economic status of the players. This
will be a contribution to evolve sports culture not only among
students players, but also for non-playing students

References

Damush, T-M. et nl. (200) Motivationn! Faclors Influencing Older Adults and
Participnte. “Dissertarion Absiracts International = Nol. 32, No.3.

Gosh. SR (1985) Seiection of Sportsimn : Psychological nud  Sociological
Aspects: “Siipex Jowrnal ', Vol 8, Na. 1.

Kansal D.K. (1992) Need for Sporis Culture Universities in Indis. Ind .
“Spovt Se: Phvs. Fde. ™ 4 (1) 23-29.

Singh K.P. (1981) Participation in Sports: A Sociological Study of Life Aspimtions




Insight Journal of Applied Resarach In Educallon No. 1 Vol, 9, 2003

P e e e e e e ] (S P S S M R —

and Attitudes of Younyg Sports Men and Women  lowards Spons. “Snipes
Journal™ Vol 1, 38-16.

William James. Yongue (1996) Figld System Analysis of Parent Teaching and
Child learning Behavionrs in o Motor Skill Development Environment,
“Disseriation. Abstracts, International” Vol, 56. No.8.

Wen-Gun and Lei (2002) An Tnvestigntion af the Relationship between
Environmenial Frctors and Pliysical Activily Among Taiwaness High Sclinol
Studemts “Dissertation. Abstracts. Tntersatienal Vol. 62. No.9.




Craative Thinking & Vocational Interests M.l Mattoo

-——I———_—_—“——-——-___-—_—-

CREATIVE THINKING ABILITY AND
VOCATIONAL INTERESTS - A STUDY
M. I Mattoo™*

Abstract

An attempr has heen made 1o assess and compare the
vacational interests (fine arts and literary) of high and low creative
students. A sample af one thousand students (700 boys and 300 girls)
was randomly drawn from 26 secondary schools of Anantnag district
(J&K). The data were collected by administering Verbal Test of
Creative Thinking Ability and Chatterji's Non-language Preference
Record. Identfication of high and low creative categories was made
on the basis of 75" and 25" percentiles respectively. Tivo way analysis
af variance was wsed 1o find owr the significant differences between
high and low creative categories. The results revealed that the tvo
groups differ significantly in their vocational interests. Further sex
as a variable could not make any significant difference in the interest
patterns af high and fow creatives,

Introduction

The scientific and technological advancement of today is a
long journey from the stone age to the space age. There is a tremendous
expansion of social and political institutions, The development of
industries and the discovery of atomic energy opened up many
possibilities for future advancement is space research and gigantic
communication media network. There is a flood of information
available to researchers leading to the explosion of knowledge on all
fronts. There are computers and calculating machines accelerating
the pace of research for the welfare and the betterment of human life.

* Lecturer, Department of Education. University of Kahsmir: Srinagar,
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O comrse, eredit of all (hs projgress goes 1o asmall Proponion
ol waorld™s population who could device new methods, offer ney
solutions to day-to-day problems, This proporiion may he labelled ag
"C#'Cﬂli\*ﬂhh. I'_hr‘:-;{': i dividuals have been found interested in the
vovahional fields of their own choice.

Iesearchers hisve found that human progress in all the fields

s beeause ofthe “liked™ vacitions of talented people. These individuals
more often choose vocations which are unusual and which provide
greater scope lor the expression of their creative talent like work of
an mventor, writer, artist, dancer ete (Pathak, 1989, Singh, 1980
Yeas and Pascal, 1979, Tripathi, 1976, Windholz, 1968 and Taylor,
1960). Some researchers have found that the individuals with low
profile of creativity are interested in conventional as well as non-
conventional occupations (Bharadwaj, 1978; Goyal, 1973; Joshi
1981).

Review of research literature reveals that *creative’ individuals
have their own vocational interests as compared to non-creatives,
The present study is a similar humble attempt in this direction:-
Objectives:-

(1) Toidentify high and low creative students;

(2) To find and compare the fine arts and literary interests

of high and low creative students;

(3)  To find out the effect of sex on fine-arts and literary

interests of high and low creative students.

Hypotheses:
Following hypotheses were formulated:

(1) High and low creative students differ significaritly in
fine arts and literary interests,

(2)  Sex hee an impact on fine arts and literary interests.
Design of the Study:

Sample:

The sample for the present study consisted of one thousand
10" class students (700 boys and 300 girls) drawn randomly from the
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Govl. Schools of Anantnag district. In selecting the sample, due
consideration was wiven 1o age aed parental income,
Tools:

(1) Verbal Test of Creative Thinking by Prof. Mehdi was
used to measure the greativity index of the subjects
under investigation.

(2) Chatteqi’s Non-language Preference Record Inventory
was administered to assess the vocational interests viz. ,
fine arts and liverary,

High and Low Creative Classification:

The subjects whose scores were on and above the 75"
percentile were considered as high creatives and the subjects whose
scores were on and below the 25" percentile were considered as low
creatives. This type of differentiation procedure has been adopted by
most of the researchers in the field of creativity (Dhar, 1987; Kumar,
1981; Gupta, 1979, Babu, 1977, and Gopal, 1975),

The following table shows the cut out points tor the two
extreme groups under investigation: -

Table No. 1.00
Score Distribution of High and Low categories

Group Cut Point Total No, Boys |Girls
High 163 and 240 160 |80
Creative abave

Low 130 and 240 160 |80
Creative below

Statistical Analysis:

The information gathered from the data was subjected to
statistical treatment by employing twoway analysis of vanance The
results are shown in tabular form as under:-
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Tabte No. 2.00
Two Way Anova design for Fine Arts

Source Sum

of Variation | of Sqs df NSS F. Value
Creativity 458,27 i 4527 57.80*
Sex 067 | 067 086
Cxs 32.38 E 3238 4].35%
Total 476 | 783

* Significant at 0.01 level

Table 2.00 reveals that the contribution of creativity towards
vanance in fine arts interest is significant, (F=57.80, df 1/476) at 0.01
level. This indicates that high creative students have greater Interest
towards finearts than low ones. This view is supported by some earlier
findings (Pathak, 1989: Kumar. 1981: Bharadwaj, 1978 and Tripathi,
1969),

The variable of sex does not interfere with fine-arts interests
(F=086, df 1/476), This means that boys and girls are more or less
similar with respect to fine arts. Similar results have been reported by
some other researchers (Vasesi, 1985, Drevdahl, 1964; and sex has
been found to be significant at 0.01 level (P < 0.01).

Table No. 3.00
Twvo Way Anova design for Literary Interests

Source Sum

of Variation| of Sgs df MSS F. Value
Creativity 56.86 1 56.86 84.11*
Sex 002 I 002 0018
Cxs 507 1 507 750
Total 476 | .676

* Significant at 0.01 level,

) a
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Table 5,00 provides information that the contribution of
creativity towards variance in literary interest is significant at 0,01
level (P<0.01). This means that high creptives hive greater inchnation
towards literary interest as compared to low creatives (F=84. 1 1. df' 1/
476), Some earlier findings also confirm this view (Paramesh, 1976,
Walberg and Wallach; 1967 and Mackinnon; 1968).

There seems no intervension on the basis of gender in literary
interest (F= 0018, df = 1/476). It means that boys and girls have
literary interests 1o an equal extent. The interaction between creativity
and sex has been found to be insignificant (F. 750, df 1/476, P > .01)
The results are in line with some earlier studies conducted in this field
(Kumar, 1981, Bharadwaj, 1978, Hocevar, 1976 and Myden, 1959)
Conclusions:

The present study is concluded with the following findings: -

1, High creative students have tendency towards fine arts
and literary intérests.
2. Boys as well as girls have fine arts and literary interest

to an equal extent,
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PROBLEM SOLVING ABILITY AND
PERSONALITY CHARACTERISTICS
AS MATHEMATICAL ACHIEVEMENT

S.C.Gakhar ™

intreduction

According to Chamber 's Twentieth Century Dictionary (1970),
“Mathematics is the science of magnitude and numbers and of all
their relation”. The Education Commission Report (1964-66) observes
“the advent of automarion and cybernetics in the country makes it all
the more imperative 1o devote special attention 1o the study of
mathematics 1t helps mankind in building up civilizations, in
Interpreting physical and biological sciences, and bringing out
advantages of scivnce and rechnelogy within the reach of common
mar.

The study is therefore, designed with achievement in
mathematics as the dependent variable and problem solving ability
and personality traits as independent vanables by taking two sets of
samples.

Review of Related Studies

Sodhi and Gill (1996) conducted a study on 240 students of
class 1X and concluded that right brain traming strategy emerged as a
superior strategy to traditional method so tar as problem solving skills
in mathematics are concerned.

Rushton (1966) in a study tound that emotional (C7), more
relaxed (Q,), preservance (G ), casy going (A7), dominance (E7),
happy- go-lucky (F7) and sclf control (Q.7) tend to have higher
scholastic achievement. But Shrivastava and Shrivastava (1980) ona
sample of 250 science and 94 arts students found that eight factors
out of fourteen factors of persomality show similar direction of
contribution towards academic achievement. These factors are A, B
. C+ D, HL, T, O and Q, +. Inanuther study conducted by Mishra
(1997) on 100 tenth grade students of two government schools of
Puri (Orissa), it was concluded that personality factors (except self-
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sufficiency) are not significantly related with academic achievement.
Objectives of the-Study

To study the differential and conjoint predictability of the
independent variables of problem solving imbil_it;.,r and personality
characteristics in predicting the mathematical achievement of students
of residential and non-residential schools

'Hypntheses _ o
1 Problem solving ability and personality charactenstics are

differential predictors of mathematical achievement of
students of residential and non-residential schools.
2. Conjoint effect of problem solving ability and measures of
persanality characteristics is higher as compared to their
separate prediction in predicting mathematical achievement
of students of residential and non-residential senior
secondary schools,
Method
Descriptive survey methiod of investisation was employed in
the present study.
Sample

Study was conducted on & representative random sample of
460 students of 107" class (260 from residential and 200 from non-

residential schools).

Tools Used

1, Problem-salving Ability Test (This was prepared and
standardized by investigator),

2. Sixteen Personality factors Questionnaire (Kapoor & Tripathi,
1982).

3. Mathematical achievement of students was taken in terms of

marks in mathematics obtained by students in their previous

high school examination conducted by CBSE.
Statistical Technique Use

Technique of regression analysis was employed by stepping
one variable measure at a time to see the trend of independent variables
in predicting the variance contributed towards mathematical
achievement
Analysis of Data and Interpretation of Resul
Group | (Residential school sample):

There are eight models in this sample. In model 1, value of R*
R and % vanance are found to be .050, .224 and 5.00 which explain
that independent variable of personality Factor E(PF.E) (humble vs.




Prolilem Solving Abilily-Achievernant 5. C. Ghakhar

———-———H—_-—I-I--_——-i—i—_———_-l-

assertive) contributes S 00% variance in predicting mathematical
achievement. Value of “r* between PF E and mathematical achievement
is equal to 224 which s sigmificant at 01 level Model 2 is set up by
stepping up variable of PF N (forthright vs shrewd). With the adding
ot tlus variable A variable Thereased from 5 0 1o 6.6 value of *t' also
comes out to be 214, In model 39 PEA (reserved vs, outgoing) is
added and with this value of p variance Increased from 6.6 o 7.00
value ol 'r" 1s also significant. in model 4, with the adding of PFB
(less Intelligent vs. more intelligent) value of % variance increased
from 7.00 1o 7.1 but F-value and "r* value are significant. Thus from
above, it may be concluded that PP.E (humble vs assertive PEN
(forthright vs shrewd), PF.A (reserved vs outgoing) and PF.B (less
intelligent vs more Intelligent) are good predictors of maths
achievement of residential school students,

In'model S by stepping PEH (Shy vs venturesome) a little
increase is noticed in the value of % variacey but F-value and 'r
value are significant. In model 6 with the stepping up of variable of
PF.Q1, (conservative vs. experimenting nature) there is increase of
11% variance. and F-value and r-value are significant. The stepping
up of PE.F (sober vs. happy go lucky) in model 7 increased the value
of % wvariance, from 7.23% to 7.34% and values of F and *r’ are
found to be significant. Lastly with the addition of variable of problem
salving ability in model 8, % variance increased from 7,34% 10 7.39A
and F-value and r-value are found to be significant. Thus, PF-H (shy
vs. venturesome), PF.Q 1 (conservative vs. expenimenting nature) PER
(sober vs. happy-go-lucky) and variable of problem solving ability are
found to be good predictors in predicting the maths achievement of
students of residential schools,

Other variables did not explain any significant % variance and,
therefore, are not discussed.

Group Il (Non-residential School Sample).

Inmodel 1, predictive efficiency of the independent variable of problem
solving ability is noticed. This variable explains 4.80% variance and
‘r" value is found to be .220. Therefore, 4 80% individual differences
in maths achievement of the students of non- residential schools are
due to the difference in their problem solving ability. In model 2 PP.G
(affected by feeling vs. emotionally stable) is added which explains
9.4 variance and r-value is found to be .209. In model 3, with the
addition of PF.B (less Intelligent vs. more intelligent) % variance has
Increased to 10.9C) and both F-value and r-value are significant,
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Therefore Variable of problem solving ability, PE C (affected by fectings
vs. emotionally stable) and PFB (less intelligent vs. more In.tul'l’lgut'-t}
are found ta be the good predictors in predicting math achievement
of student s of non-residential schools. .
In model 4, when variable of PE A, (reserved vs. outgomg) s
added. the value of % varance is boosted to 1090 and‘bmh F—vn[uf-’
and r-value are significant. In model 5, with the m‘mit“}ft_?t pF'-h'l-\'
(tough minded vs. tender minded) the value of % variance is increased
to 11 .20 and F-value and r-value are significant. Again there is little
boost in the value of % variance in the model 6 by stepping up PE.G
(expedient vs conscientious) to the previous model and F-value and
r-value are also found to be significant. Hence, PF.A (1'35'3”_‘?-‘1_"5-
outgoing); PF 1 (tough minded vs. tender minded) and PE.G (expedient
vs. conscientious) are found to be the good predictors in predicting

math. achievement. Thus hypothesis 1 and
2 are retained.
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CREATIVITY IN RELATION TO SELF

CONCEPT AND LEVEL OF ASPIRATION

AMONG SOCIALLY DISADVANTAGED
STUDENTS

H.R. Shan *
&
S. 8. Schrawat **

Intraduction

The future of any country rests in the creative talent of their
people. Countries without creative talent cannot improve quality of
life of their people. Development of creative talent produces creative
excellence that leads to improvement which *makes the future.”
Creativity is essentially a human phenomenon. It is a process in man
which helps him achieving dignity and meaning in life. Man's efforts.
at its best, has revealed itself'in his creative work and in his search for
type of cosmology which define his destiny whether it is considered
from his view point ofits ¢ffects on society or as one of the expression
of the human spirit, creativity stands out as an activity to be studied
cherished and cultivated (Aricti 1978). Advanced countries are
definitely interested in the study and development of creativity as are
‘third world" countries whose survival depends upon the creative vision
and creative striving of the masses (Raina 1980, Getzels, 1990).

According 1o Torrance ( 1965), creativity is a process by which
something new is produced which may be anidea or an object including
a new form or arrangement of old elements. Strom (1969) lays stress
on process to define oreativity among school students to be a
continuous act of learning for increasing levels of consciousness and
sensitivity. Desmukh (1984) states that creative imagination integrates
different parts and moulds them inte a new unity, It is an attempt to
perceive unity in diversity, to create order and beauty out of chaos, It
is the ability to suggest new hypothesis which open new avenues of

* 8.l -Coordinator. Dircctorate of Distance Education University of Janut.
**Junior Commissioned Officen, (Instructor) Army Educational Corps.
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thought Simonton (1990) s of the view that “crealivity is usually
conceived as a guility possessed by those pessons who generate
products that are Simultancously oviginal and adaptive, The relevance
ot oriwinality as a eritarion is elear, for few would claim that a product
is creative sithout st rioting that it is novel, surprising or unusual in
a distinet manner”

It seews that i addition 1o home eovironment, Some other
psychologieal factiors like personnlity niske-up, wli‘-{;m'!i:egl! and ipi.*.':-‘e'l
of aspiration have considerable impact on developing creativity
(Getzels, 19903, Creativity has been siudlied in relation to some
mportant cognitive and non-cognitive variables in Indian context
(Gupta, 1979, Singh, 1981, Bhogyata, 1986; Singh & Gautam, 1988,
Singh & Koul, 1990; Singh, 1996; Ary & Mehra, 2002, I',a_lta_&;
Chandel. 2002). These rescarch studies have evoked many E““nlﬂt'ﬂ:ls
empirical evidences about determinants of creativity because nf_ihﬂf
methodological approach or due to population groups, undertaken
However, therelationship of creativity with two personality “'.ﬂ_'"ﬂblEs-
i.e_self:concept and level of aspiration- having direct implications for
the teaching-learning process is an area of concern since persuna{ity
characteristics of creative persons distinguish them from non- creative
on the personality variables, both cognitive and non-coghitive.

The self-concept is not inherited, rather it is @ development
formation in the psychological make-up of the individual. One’s seif
concept is formed through his experience with his environment and
its influence through environmental reinforcements, A person’s
awareness of himseil is established largely by the acceptance and
rejection of the people. Thus a person develops his own self concept
on the basis of what he thinks, what the others think of himself and its
effects on his behavior in turn,

Allport (1961) has defined the self as, “something of which
we are aware, we think of'it as the warm, central private region of our
life. As such it plays a crucial part in our consciousness, in our
personality and in our organism. Thus, it is some kind of core in our
organism.” McDavid (1990) defines self-concept as “an organized
cognitive structure comprised of a set of attitudes, beliefs and values
that cut across all facets of experience and action, organizing and
tying together the variety of specilic habits, abilities, outlooks, ideas.
and feelings that a person displays™. Along with self-concept, level of
aspiration refers to students expectancies with regard to his
performance in future. Bachnian (1964) has found that a person's
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expectation of sticeess is greatest when hie thinks he has the appropriate
Waming and when he has the freedom to use this training, Flence it
seemis that beliel'm one's own capabilitics, 10 do something in s unique
way leads 1o development of creative thinking, thereby distinguishing
crestive person om intellizent person

[t is wall known fhet that sound ereative thinking, high positive
seli= concept and high level of aspiration are essential for efficient
learning as well as socially and economic development of a developing
country, like Indin. Morcover, socially disadvantaged groups of
students have typically demonstrated low levels of creative thinking
(Smgh, 1984; Singh & Koul, 1990, Scheal & Buna, 1994; Singh,
1996), and creativity has been explained by a number of socie-
psychological factors.

Further, the National policy on Education (1986) laid stress
on micro level planning to ensure that the enrolment, retention and
successful completion of courses by socially disadvantaged students
do not face any problem at any stage and provision of remedial courses
to improve their prospects for further education and employment,
The broad objectives of the Govt. of India have been. to develop
socially disadvantaged communities in the direction of modernity so
as to enable them to secure for themselves an equitable and-rightful
place in the national system. The various social disabilities and handicap
from which the members of the socially disadvantaged community
have been suffering from time immemorial has resulted in wide
disparities in the level of education among the general population and
the socially disadvantaged. The real social revolutions in the removed
of social mequalities stated in the shape of special provisions for the
education of the socially disadvantaged groups such as scheduled
castes and backward castes and this calls for looking into research
base regarding psychological factors operative in creative persons
among these groups. Hence, the present study is an attempt in this
direction to explore relationship of creativity with self-concept and
level of aspiration among socially disadvantaged students,
Objectives of the Study

The present study was wwdertaken with. the following
objectives:-

(i) To study the effect of total self concepr and its six dimenstons
on creativity among socially disadvantaged high school
students.

(1) To study the effect of level of aspiration on creativity among
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sooinlly disadvamaged high school students |

(i) Tostudy the relationship of zender and residence with creativity
among socinlly disadvantaged high school students, |

(iv)  To study the interaction elfects of sﬂlf-c?ncep:t. s six
dimensions and level ofaspiration, in combination with gender
and residence on Creativity of socially disadvantaged high
schoal students

Hypotheses _

(1 There exist significant differences in creativity of high and low
soclilly disadvantazed school students in relation o total self
comcept and its six dimensions viz behaviour; intellectual and
school status, physical appearance and attributes, anxiety,
popularity and happiness and satisfaction

(i) There exist significant differences in areativity of low and high
socially disadvantaged students in refation to level of aspiration,

{in)  There exist significant two factors and three factors Interaction

effects of self concept, its six dimensions and level of aspiration, gender

and residence on creativity of socially disadvantaged high school
students.

Methods and Procedures

Sample

In this study, only SC, BC and OBC students of classes IX
and X (14+age group) of secondary school, at least one from each
distnict out of 20 districts of Haryana State were takenup. The cample
comprised of 1000 students: 499 (49.9%) boys and 501 (30. 1%)
airls. The sample included 21 1(2'1. 1 %) boys and 258 (25.8%) girls
from urban background and 288 (28.811/0) boys and 243 (24.3%)
girls from rural background. It may also be mentioned that 533 (53.311/
o) students were taken from class IN and 467 (46.7%) students were
from X class. Thus, the sample was fairly representative of pepulatnon
gender wise, residence wise and cluss wise.

Tools
In order lo obtain data, on the three variables, namely, creativity

(dependent), self-concept and level of aspiration ( Independent), the
following standardized tools were used:-

(" Wallach-Kogan Tests of creativity to measure creativity.

(ii) Children's self-concept Scale (CSCS) constructed and
standardized by Ahluwalia,
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() Level of Aspiration Test developed by Patel
Treatment of Data

High and low levels of self-concept (both dimension wise and
total score) and level of aspirmion were determined on the basis of
first quartile (Q1) and thivd quartile (Q3). meepine i view the
objectives ol the swdy three way analysis of variance was employed
using ex-post facto factonal desiun '
Resulls

The data obtained were subjected to statistical analysis, i e
three way analysis of varance to find out differences in creativity
among socially disadvantaged hish school oing students in relation
to total self-concept as well as 1ts six dimensions separmely and level
of aspiration for boys and girls, (sex) urban and rural (residence) groups

are given in Table - ],

Table - 1
The results explaining creativity amony socially disadvantased

students in relation to self~concept and level ofaspiration across vender
and residence are discusset! as under

.
(i)

.

Creativity in relation to self-concept

Main effects

It is found that the caleulated F-ratios in relation to total self
concept (<1) and s five dimensions like behaviour (1.26),
intellectual and school status (<1), physical appearance and
attributes (<1),-popularity (<1) and happiness & satistacnion
(<1} are not significant even at .05 level 11 shows that socially
disadvantaged students in respect of being high or low on total
self-concept and its above mentioned five dimensions has no
impact on levels of creativity. On the other hand, the F-ratio of
anxiety (7.81) is tound to be significant at .01 level It means
anxiety component of self-concept has an impact on the nor
creativity of sotially disadvantaged students. The mean
creativity scores ol high and low anxiety socially disadvantaged
high school students indicate that their high anxiety socially
disadvanaged students have significantly higher mean creativity
(M=36.47) than the low anxiety socinlly disadvantaged students
(M=34.77). It means that high anxiety students are more
creative than their low anxiety counterparts.

In case of gender as a single main variable the F-ratios of sell
concept (6.42) and its one dimension physical appearance &
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(ii)

Atbrbatos (7 23} ane oo sigiticant at Ol |L‘\:t’| It means
Lot seltconeept sl physieal appearanee '!'-. nllr.ihului has an
impact on the ereative porentinl of the socilly fl’““"-"_"“““‘l:‘sﬂd
stinlents. The mean ereativity seores of boys (M=335.55) and
wirls (N340, 38) indicate that socinlly disadvantaged boys l_““"‘—"
higher creative potential in comparisen to the socially
disadvantaged sitls when considered over averaged lﬂ_"-'ﬂh ot
“‘total self-concept” and “physieal appearance ﬂ"d_ﬂ““b“mﬁ‘
ot sells concept. However, the F-ratios [or the main cffect of
gender derpss other ive dimensions of sell-concept 1.e. behavior
(3 65), imtellectunl and school status (3.64), anxiety (<1),
popularity (1.02), happy and satistaction (<1) are not found 1o
be not significant even at .03 level, It means that socially
disadvantaged students do not differ significantly in creativity
subject 10 nveraging over high and low levels on these five
dimengions of self-concept.

The F-ratios of residence as a single main variable in relation
to total self concept (61.05) -and all its five dimensions i.e.
behavior (60,90), intellectual & school status (56.55), physical
appearance & attributes (61.99), anxiely (29.33), popularity
(10.37) are found to be significant a1 0] level. In case of
happiness & satisfaction dimensien, the F-ratio (4 .85) is
significant at 05 level. In all of these above combinations, urban
socially disadvantaged students are found to be more creative
in companson to their rural counterparts.

Interaction Effects

The calculated F-ratios for interaction of total self concept x
gender (<1), behavior x gender (2.42), physical appearance
and attributes x gender (<1), popularity x gender (<1),
happiness and satisfaction x gender (<1) are not found to be
not significant even at .05 level. So, it can be said total self-
concept -and its above mentioned five dimensions are
independent of gender in explaining creativity among socially
disadvantager! students. But F-ratic of anxiety dimension of
self- concept x gender (8.90) interaction.” is found greater than
the table value to be significant at .01 level So it can be
concluded that anxiety is dependent on gender in relation to
creativity of the, socially disadvantaged students. The mean
creativity scores show that high anxiety girls (M=38.02) and
low anxiety boys (M=35.29) are most creative, while low
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anxiety girls (M=34.29) and high anxiel; boys (M=35.20) are
least creative.

° The F-ratios of interactions in relation to total sell concept x
residence (2.79), behaviour x residence (<1), intellectual and
school status x residence (3 50), physical appearance and
attributes x residence (<1), popularity x residence (<1),
happiness and satisfaction x residence (<1} are found to be
nan-significant at 05 level. So, it can be concluded that total
self~concept and these live dimensions are independent of
residence in explaining creativity among socially disadvantaged
students. But F-ratio of interaction between anxiety X residence
(15.22) is found significant at 01 level, thereby meaning that
anxiety component of self-concept 1s dependent on residence
in explaining creativily of socially disadvantaged students. The
mean scores show that low anxiety urban students (M=38 23)
and high anxiety rural students (M=37.72) are found most
creative while high anxiety urban students (M=37.27) and low
anxiety rural students (M=3 1.73) are least creative.

° The F-ratios of interaction between gender x residence in
relation to total self concept (20 10), and its dimensions,
namely, behaviour (30.03), intellectual & school status (18.65).-
physical appearance and attributes (21.35) are found to be
significant at 01 level. So, the interactional effect of gender x
residence on creativity is significant a1 .01 level In all above
cases urban boys and girls are most creative, while rural _hnys
and girls are least creative. Bul mteraction between gender x
residence do not make any effect on the creativity of socially
disadvantaged students in relation to anxiety (2.72), populasity
(3.79) and happiness & satisfaction (2.20) dimensions of sell-
concept, because F-ratios are not -significant even at 05 level.

5 The calculated F-ratios for the triple iriteraction (AxBxC) of
total self- concept (<1) and its dimensions namely, behaviour
(<1), popularity (<1) and happiness & ?ausf‘acnon with gender
and residence are found to be non-significant even at 05 IE:WL'].
It indicates that total self- concept and these t.hrm: F]II'I'IEI'ISIDHE
& behaviour, popularity and happiness & satisfaction, gender
and residence of socially disadvantaged students, jointly do
not have any impact on crcativit..y. But F-ratios of gendgr-ﬂnd
residence in, combination with .ml‘.eilectuai and school status
(52.07), anxiety (17 64) dimensions of self-concept are found
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I
(1)

(if)

to e stepiticant at 01 level and F-ratio in case of physical
sepeararice and attributes (4611 is significant at 05 level 1y
indicates that when these three dimensivns are made to work
jomntiy with sender and residence they have an impact on levels
of ereativity among socilly disady antaged Ef""d'?ms'
Creativity in relation to Level of Aspiration

Main Effects . .

The caleulated value of F-ratio for the main effect oflevel of
sspiration is 14 32 which is greater than the table valulﬁ ml{)l
level Ttindicates that socially disadvantaged Sl}ldem_f' 'f"_"ﬂ‘ high
level of aspiration and low level of aspiration differ significantly
from each ather in their creative potential. The mean creativity
score of high 1spiration group (37.15) is significantly higher
than those with low aspiration (31.30) Hence, the hypothesis
of “no significant difference in mean creativity of high and low
level of aspiration.—socially disadvantaged students” is
rejected.

The calculated F-ratio for the main effect of gender came out
to be 14,10, which is significant at 01 level It indicates that
the socially disadvaniaged students differ significantly from
each other across gender groups in their creative potential,
The mean creativily scores of boys (M=36.52) and girls
(M=32.37) indicate that socially disadvantaged boys are
significantly more creative than the soctally Jdisadvantaged airls,
The calculated value, of F-ratio for the main effect of residence
is 65.02 which is higher than the table value at,.01 level. This
indicates that residence as a single main variable shows
significant difierence on ereativity of (he students
scores of the urban (M=37.15) and rurgl
disadvantaged studentsindicate that urbay
levels of creativity than rural students
Interactions Effects

The calculated F-ratio of level of aspiration x gender (3.38)
found to be non-significant even a1 g5 level A8) 18

- . 5. So. 1
concluded that significant differance betweer hiol it can be

The mean
(M=3 1.30) socially
students have higher

aspiration groups is independent of gender it:ghiﬂn'd e
creativity of the socially disadvamaggd Students relation to
The caleulated F-ratio for level of ‘-‘-sﬁr&tiu '
interaction (6 .61) is greater than (he reqﬁim 4 :ﬂ;téﬁ?ﬁnc?
€ a

05 level. So. it can be concluded thay o, .o:
' ' Significant iy
erence
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piration groups depend on
['the socially disadvantaged
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ht.-tlwc{-.n hish and low levels of ne

residence in relation Lo creativily o

students
v The u:llluujmcd F-ratio for pender % residence interaetion
{E? A7) s Tovmd 1o be siwnilicam at 01 level Henee, it can be
sanel ”“H_ pender differunce is dependent on residence in relation
to areativity among socially disadvantaged aged, students.
The T-ratie Tor the wiple imeraelion of level of aspiralion x
gender X residence (4.25) is found to be significant at 05 level,
I inchicates that three Factors fe, level of aspiration, gender
and residence ol socially disadvaniaged siudents when made
Lo wark jomtly have a significant impact on creativity. So, the
hypothesis o *“no significant three tactor interaction” is rejected.
[t may be pointed out that residence and gender, taken together
moderate the significant effect of level of aspiration on creativity
of socally disadvantaged studenis,
Conclusion

The analysis of group difference in creativity scores of socially
disadvantaged secondary school students i relation to towal self-
concept and its various dimensions and level of aspiration with gender
and residence show that gender and residence consistently produce
differences in creativity of the socially disadvantaged students. Boys
have been found 1o be high creative than girls, while urban secially
disadvanrazed students are found 1o be more creative than rural socially
disadvantaged students. Further, urban girls have been found 1o be
more crealive than their rural counterparts in various factorial designs.
It is also found that high level of aspiration enhances creativity among
socially disadvantaged students, though variedly across gender and
residence groups, Moreover, only one dimension of self~concept i.e
anxiety has an impact on creativity of socially disadvantaged students,
though it has also shown its dependency on gender and residence 1o
explain creative potential,
EDUCATIONAL IMPLICATIONS

In view of these finding. it may be recommended that special
programmes of assistance and guidance may he organized by the
government to help these sacially disadvantaged students
. Every parent and teacher should know the child and his position

(strengths and weaknesses) in the score distribution on creative

aspect, The roxt step would be to plan exercises that will help
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and 1o enconre the wse ol these ereative characteristicy i
which he s wu;'i»‘. Parents and teachers should be conscioysg
about the needs of the creatively gifled ch ”!“'f“_““‘l help them
NOt Lo lase or yive np creativily - 8 Very precious energy in
e yves

. Some socially disadvamaged students have low self-concepr,
felt something missing about themselves due to which they
oflen leave the school. So. it is important to understand their
behaviour so that they should be adjusted accordingly in the
school. The euidiince should be such that helps in cultivating
hieher values among studenis, especially socially disadvantaged
ones, regarding self’

. There are wide individual differences among socially
disadvantaged regarding ambitions. Some quickly change their
aspirations to fit their expenences of success and failure for
adjustment for better creative production ; whereas others stick
lenaciously to their high goals in the face of repeated failure.
It is. therefore, quite obvious that the level of aspiration is of
basic importance for the conductor human beings that
influences their goal seeking hehaviour to be better on
imtellectual development.

. High level of aspiration produces highly skilled and well
qualified citizens who are the backbone of a country. Therefore,
authorities responsible for education and specifically teachers
should develop a high level of aspiration among the socially
disadvantaged students so that they may become usefu)
contributors to the nation. It is also worthwhile to point out
that level of aspiration of teachers and parents should also be
high so that they may guide and lead the children accordingly
in their intellectual and academic pursuits.

. The most important suggestion for all disadvantaged
adolescents is to provide them ways and means to develop
positive mental health so that they can achieve higher levels
of excellence and use their creative potentialities in a more
productive manner. Perhaps today creative talent is the most
needed psychological input for the development of human
resources and civilization,

Thus, the finding of the study have implication for guidance
workers, counselors and teachers as well as parents. The administrators
such as the principals and the social workers may also be benefited in
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thie sense that they will understand how personality formation vis-a-
vis ereative talent among the socially disadvantaged may be hetped to
realize their potential to be the best fit in their adult life.
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EXAMINATION SYSTEM:
MAKE IT SUBORDINATE TO TEACHING

A. R. Rather *

Introduction

The development of human resources in techinical terms means
the development of humgn Personality which is comprised of several
dimensions - intellectual, physical, emotional, ethical, aesthetic etc,
The role of education is not only 1o enrich these, but 10 strike a
satisfactory balance among them. Since these attributes are
complementary to each other, it is therefore, necessary that each
attribute grows systematically. The optirhum end product in the
direction can be achieved only when the growth and development of
each of these attributes is consciously monitored and augmented
through & well designed evaluation system. In this context, evaluation
of both the processes and the products of education come imperative
to know to what extent the goals of education have been achieved. It
is perhaps for this purpose that the examinations have been instituted
Existing Examination System

Examination is not merely the name of some examining body
rather it is an institution in itself It affects the society and in
reciprocity various social forces affect it It cannot be confined to
academics only and that, too, in a narrow sense rather it has a major
social role with it, Nobody can deny the fact that examination has
been very important instrument of social mobility during the past few
decades. It is examination that decides as to who should be admitted
10 the upper socioeconomic strata of the society and who should not
be. Gradually after independence, children of poorer homes have
achieved access 1o secondary and higher education in large numbers
and to professional education in relatively small numbers by
competing in the examinations which otherwise would have heen

* Prof. Departmens of Education | Infversitv of Kashmir
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demied o them Bt stll there s o high level ol inequality in aceess o
educatiomtl opportunities stnee it s bgely controlled by
examinations, The childien of working ¢lass homes canmol tike
advimtage of educational opportunities beeiuse examimtdions are
eulture Toaded and henee have class bins, Second, our cxaminations
take commzance of only one aspect of human personality, e
copnitive  The evaluation ol the non-coanitive aspects ol learmer's
personality which is equally significant iy totally ignored. Not only
this, cven in cognitive nreas it fils 1o mensure the growth and
development of a learner on a continuous basis, Third, it reposes faith
s m whatever s tested 15 1o be taaght and whatever is not tested is
not 1o be tawght™ This tempts the teachers Lo tailor their teaching in
accordance (o testing. Nat only this, this efiect of evaluation defeats
the very coacept of mastery learning,

Since our education system was based on British model, the
examinations were aiso conducted on the lines of London University
based on essay type questions requiring the examinees. to provide
extended answers to the questions. The prefixed number of questions
to be attempted by an examinee is assumed to cover the whole
syllabus which in reality is never possible. In the opinion of
measurement experts, the chief function of an examination is to
diseriminate between “good” and “poor” students, between those who
should be declared successful and those who should fail, between
those who should be admitted to a new course, and those who should
not. If any exam accomplishes this function of discrimination it is said
1o have succeeded in its purpose. There are three main statistical
characteristics that an exam should have, The first important
charactenstic of an e<am 1s that it must assess those abilities, skills,
knowledge and understandings for which it is designed, that is. it nuist
be t'iflid.l'ur the purpose it is supposed to serve. Second, an
examination must provide an accurate and consistent assessment of
performance of examinees both at present and overtime, i'e if an
examinee is given the same test rer.uf.-muﬂly and his responses are
evaluated under the same conditions, his score should not vary. A test
satisfying this condition is called a reliable test. Third, if g given
examinee’s answer Is evaluated by several examiners, the assigned
score should not vary or if the same examiner marks the same answer

seript several times alter reasonable intervals, the marks should not
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vary. Tiis mier-examiner or intracxaminer agreement on marks
m:::ur‘d::d‘ toa given answer seripl or a set of answer scripls is termed
as ebjectivity. Keeping in view these three characteristics in regard 1o
L:ESHI}' l:_mc examnation, it has been observed that an element of
subjectivity enters into the evaluation process. Moreaver, it 15
doubtful whether this type of exam succeeds in content coverage of
the course.

Although essay type testing is not favoured yet it 15 the most
extensively used technigque of examination. It has certain inherent
advantages over other types of test questions. 1t is argued that what
essay Lype test can do, no other technigue can do. The examinees
have ta decide which aspecis of their knowledge are relevant 10 the
answer and which are most important, to retrieve this knowledge,
preanize it and preseat an argument or opinion in a logical manner It
involves many intellectual aebilities like understanding, recall,
apphcation, analysts and synthesis. However, it has certamn limitations.
Besides subjectivity in these tests it is argued that these measure only
one aspect of bebaviour associated with cognitive abilities alone. But
learning of any kind influences all aspects of behaviour including
affective and psychomotor domains (Bloom, 1956). To be precise
there is a need to formulate some strategies to assess the process of
learning. How a person learns is as important as what he learns. In the
light of the above discussion, certain strategies come to fore which
can be employed to supplement the existing system of examination to

make it mere objective and dependable, the prominent among them
are:-

01 Semester system
02 Continuous internal assessment
03 Grading

01 semester System

In order to overcome the difficulties encountered in the
system of annual exam, some developed countries like UK, USA,
Germany and Japan have been using semester system for a pretty
long time. In this system, each academic year is divided into two equal
parts of about six months each. So, a semester is a period of six months
during which teaching work 15 conducted and after the end of the
teaching waork of six months, examinations are held. But semester 15
not simply a part of the vear in terms of time, its meaning embodies
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cavnethine more than this The semester system implics . breaking
Zown the subject matter of each paper or course Mlo Lo Or inore
meaninghel, :;utt' contaned and well ﬁfllﬂ“i“d parts, making the
srl'l:-.bu-s mote hroad-based with main and subsidiary subjects;
~rovidine ureater variety of subject areas to suil the intellectual,
: b ' irements of the students; making

--—“—'—-‘—_

motivational and vocational reguir ! _
teaching-learning process more broad-based by mcluding class
s SCUREIOIS, IHI.L‘FL]JF«. .'lSEil_tl‘Il“El'llS, |]h'|'.|;l,1"_|.' Flllfﬁl:ﬂ m'ld ﬂdﬂﬂﬂ!iﬂ"ﬂ.l Viﬁilﬁ
as intearal pants, introducing a system of formative evaluation in
order 10 receive continuous feed back for impravement of learning
experiences so as to make them more effective and eflicient,

Now the question arises how semester system is better than
advantageous over traditional annual examination system. In
rinciple. the entire approach of education is different in each system.
irst, it 18 understood that semester system lays greater emphasis on
'earning than on examination, thereby teaching is not subordinated to
exam rather exam receives direction from the teaching. In the
rrzdinonal system, the whole educative process is geared at fulfilling
the requirements of exam. Second, semester system assists in
developing senousness among teachers and student’s and study
rulturs as each semester has a specified number of working days,
This helps n better budgeting of the available working period and
ellocating specified time for other activities. BY this, this system does
not 2llow any kind of slackness on the part of teachers and students
sinze no exira time is available to waste. Third, the semester system
zllows introduction of a variety of courses which are thrown open for
students, thereby helps in strengthening student's knowledae base and
also provides flexibility in making future educational and vocational
chaices. Fourth, continuous internal assessment s (he most
impartant component of the semester system. The teaching - legrnin g
process is consiantly monitored by lench;_:rs through peripdic tests
gscignments and twtorials Thus, the evaluation ofperformance is bygeq
on 1wo criteria, one internpl assessment and anofher external

rn 'l-j

EXAMRAlon

In view of the above it is umters_m*lad that semegter system
surpasses traditional annual system 10 CErAIN ASPECIS. Here e g4
more flexibility in curricular choices. 1t assists n developing the habit
of regular study, sense of punctuality and work culture Dy, 0 cloger



Fxmniniation Systoay - Tonehing AT, Ravher

—— B — ] W — — — — — — — — — o — S — —— — —

contact and witeracton, healthner - teachoer - atiedent H‘:L”ltiml.'i'lip*i sipee
fosterad, the vrpanizationnl chimate improves and the aniversity
campus bedomes siudy onented and pencetul

02. Continuous Internal Assessmoent

e second measure that ean be ¢ansidered o reform existing
system ol exmm s continuons internnl assessment. The essay type
examumtions charaeterizing the existing system of exam arc
questioned that they measoire only one nspeet ol behaviour associated
with cogmitive alnlities alone smd other aspects such as affective and
psvehomotor domains are neglected. Moreover, the end product of
learmmg evaluated by the essay lype exam informs us only what the
child has memorized, ¢ the score he has obtained. We do not know
whether it is reliable or not;, whether it is the outcome of genuine
leaming or to chieating in the exam. This points to the need of some
kind of momtaring of learning during the course of instruction. In
practice many other considerations than that of pure competence or
ability do enter into the process when one learns such as motivation,
hard work, regularity in the attendance, study habits, sincerity of
purpose. Are they not equally important as the final end product of
leaming? This points to the need of formulating some stratewss to
assess the process of learning truthfully and objectively. Next, “how™
a person learns is equally as important as “what” he learns. Moreover,
there are certain activities whose learning cannot be accurately
assessed without a continuous monitoring of learmning process such
as, practical and laboratory work, seminars, discussions, project work
and oral presentations. Ebel (1 979) has very rightly substantinted
when he remarks that 1o make the best possible use of educational
facilities and study talent, it is essential that each student’s

educationn! progress be watched earefully and reported as accurately
us possible

There are statistical rensons also in support of continuous
imermal evaluation. As Davis (1 964) has stated, “The best way 1o
obtain marks of satislictory relinbility is to base them on a
combination of scores or ratings”. In order to increase the reliability
of the existing system of exam these may be supplemented by
continuous evaluation based on a varied criteria. When internal
evaluation is based on so many criteria, it will necessarily add tw its
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TI T M R S S et b etk e et b et e ot W S (o S b
polebnhity sl ke veadiataen wion e depenedalle

Fer D e, comtinnote el eviduation i%-a valuable
T T | T I EA TR TR TR preoperty 1 nry assial in the better
R ol asteoetion as b anvalves both ongoing observation
sk pe v e testiog by enehiers, whio feach, provide feedback to hoth,
e b aod stidente for improvement of teaching - learning process,
et shonled T nnapead it contingons imternal assessment i
ok sohstitate lane D on termngl exam, it only acts as a
supplenmwentany means o mprave the dependability of final exam. Class
aitemdinies . ssipments, periodic tests and project work are the
napopbant et for imternil assessment

03, Grading

Goading, has also been one ol the important measures
recominended Hime angd again by various committees on examination
relenms andsalso by the National Policy on Education, 1986, The
wlvoeies ol this inethod are of the opinion that it may be naive to
assumie that s shill from numerical marking to grading would remedy
ente defeets ol the conventional system, But of the two, grading is
[ muore sitistherory a method than the numerical marking system as
it senilies individual learner's performance in the form of certain level
ol achievement in relation to the whole group, This grouping ensures
the muural clussilication in qualitative terms rather than quantitative
and thus expresses a range to which the student belongs.

Reporting the resulls of university examinations in terms of
eriding scale, 15 now widely advocated in India because of the
misleanding nature of the numerical marking system. The traditional
i kinge system on a zero Lo 100 scale appears to be an absolute scale
indhciting the exoet Jevel of a student’s achicvement but it is, in fact,
a redutive seale. A murk has veal meaning only when the numbers are
compired 1o those assigned (o other students. The marks obtained by
astudent in o course wre not comparable to other courses. A grading
sedle, on the other hand, does not attempt to make such finer
distinctions and thus 10s less misleading, 1t groups students into smaller
number ofcatepories say five, seven or nine cach representing a range
ol marks and we can be more confident that the range within which a
stdent is placed, gives an nccurate indication of his standing.




8 [ CE FTLECRS BT ) CRT tA £ ¥rizing

e s B S —

STRATEGIES FOR NURTURANCE
OF TALENT

M. A ¥Khan ~

Selt welimee as gn canenlinl pre-resuisiis e ¢ natinn Lo
slesind deamst the pressyres of other couttriv, Tor ot pininy g,
wentitv and freedom This self” refimee, inowoe, depend, Gpon the
developments and independenee in various seclors of LGRSy
sicultare, industry, engineering, telecommunicanions, bEansnnrttGn
and defense. India aveds highly capable personnel, who zre non onls
AR o mamtain but also to evolve alternative strategies with wiven
resources and replace outdinted technology with a more efficient nne
(Miyin, 1988). The development of @ nation depends on its
cdueational system, 11 the educational system has an inbuilt mechanism
for developing the talent of the young and enerzetic vouth, the it
1s saleguarded. Some studies have been conducted in Kashmir (Khan
2000, Lidhoo and Khan, 1990 Khay and Farida, 2002) and it is
astonishing to find out that the magnitude of gifted underachievemen:
isalarming, almost 565 in rural areas. In New Delhi a study conducted
Iy Maitra (1991) shows its position at 40%. While as in England the
corresponding, position has been 25% (Whitemore, 19801 und the
position may be very low nowaditys In order to catch all the attted
pupil, identification process in the whole country needs to be
srenuthened, so that we may not lose the wonld be leaders of
1omorrow - the precious Inman resources thist can lead us to combat
(1) ta) Poverty: (b) lgnorance: wd (¢) Health problems (D Growing
neerd 1o meet the scientific and technolowical changes ot the space
et Talents do ot spring Yorth [l - bloom, but must be discovered
amd purtured (Raim, 1988) Leyon (1970) has rightly said that the
plmet’s survival depemds on how suceessiully the potential of the

* Kewnder | Yepartannesnt of Eluc i, sy af Kaxlsie Setigar
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cifled and talented ehildren is realized and integrated. The gifted and
talented people are required to be identified and nurtured as early ag
possible, because the destiny of a nation is largely determined by the
extent it utilizes its talents (Kanclu, 1988). But, asit is being observed
that there is failure in commitment to excellence and taping of the
national resource ~ gifted and the talented at an early age and
providing appropriate facilitics for its development.

Gified and talented are characterized by need to Rulfill their
potential (Feldhuren, 1991) and to cope with their giftedness
realistically (Buescher, 1991), Programmes in the schools do not
provide appropriate environment to meet their demands. Crash
programmes or providing scholarships are not so beneficial,
Therefore, nurturing the talent in a practical way is given as under:

Pace Setting School in each District

In each District one school is to be started afresh, where the
students will be enrolled from 2 to 12,
i) Enrollment of Students
From each district, identification of gifted pupils will take place in the
month of March from class 2 to 12" Students will be enrolled
according to the availability of seats vis-a-vis the proportion of the
gifted potential.
i) Appointment of Teachers
The teachers are to be appointed on following lines
(a)  Minimum qualification of a teacher should be Masters degree
in the concerned subject with 1% division and a B. Ed degree with 2*
class.
(b)  Better teaching aptitude
(c)  Best gifted potential. |
(d)  Inorderto get the idea of knowledge explosion (in the subject
to be taught by them), communication ability and general awareness,
three experts in each field are to be entrusted the duty ofinterviewing.
(¢)  After the appointment of teachers is finalized a handsome salary
should be provided to them so that they will continue the job,
iif) Institutional Facilities .
Proper library, laboratory. sports, workshop, multimedia, computer
and internet facilities are 1o be arranged in the school in consultation
with the subject experts and appointed teachers in each field.
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iv) A full time counselor:

a A tull time Counselor is to be appointed who will look into
the problems of the students — educational. vocational and personal

b, The appointment of Counselors should be done on following
lines:
1. M. A. Psychology with list Division and Diploma in

Guidance and Counseling with 2 division be considered as minimum
qualification,

2, The counsellor should be sociable and sympathetic

3. A talented pesson with high 1.Q

4 With empathetic understanding.

5. A panel of three experts from the Department of Psychology

and Guidance NCERT should be entrusted the duty of appointment.
v) Curriculum and Instruction:

a) Short term, teacher led activities with fundamental contemt
bnowledge and experiences with creative and critical thinking
activities.

4} Small group activities where the teacher becomes a facilitator
and helps the students to analyze, synthesize, evaluate and apply the
knowledge gained at the first stage, '

c) Assigning independent projects to students in order to
encourage self-sufficient learning and the development of original
products, (Feldhusen and Kolloff, 1978: Feldhusen and Kolloff 1986,
Moon et al 1993).

The above given activities can help learners to take
progressively more responsibility and use higher levels of thinking.
Through these activities thinking skills, writing skills, independent
learning skills, problems solving skills, creative thinking can be
developed among the students and on the other hand need
achievement and enthusiasm for learning can emerge,

vi)  Evaluation process

i) Comprehensive continuous evaluation by the teacher who is
direcily related to the gifted programme.
1) Pupil-teacher evitluation meetings should be conducted

in cach week, The teacher congerned be asked 1o record the evaluation
of the students on:

a) Effort invested by the students on the subject.
b) Likes and dislikes related to subject concerned.
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¢) Stiengthi and weakness in each suliject
(y Perdomal ¢liee
W) Porodical assessment. nfler every three months, for the

purpose of providing feedbaek 1o local and central decision-makers,
shonld be done This cun also help to imprave upon the programme
and ar the samie time acconntability can alsp be maintained

vii)  Actian rescarch

The additional functions of the teachers and counsellors should be to
conduct netion research programmes in the school so that new
programmes can be visoalized on the local levels as well.

viii)  Training

For the nururance of gifted tnlent, the staff is to be given training in
mensurement and evaluation, research methodology and pedagogy of
dealing with the talented  Secondly, in-service refresher courses are
10 be arranged for the stafl' m order to abreast them with the nurturance
of wified and talented programmes all over the world,

ix}  Methods of teaching

a) Child centered approach

h) Freedom of expression with out the threat of failure
and rejection.

c) Supporl of peer group

d)  Positive teacher - pupil relation-ship

¢ Story felling, about the great people of the world -
scientists, writers, leaders, inventors etc. especially
nbout the people who were poor but achieved
excellence in their life. This would help in the
development of need achievement,

f) Brain storming sessions are to be arranged each day
after the completion of the days programmes. It will
enable the students 1o think and rethink on the
proceedings of the brain storming sessions dunine mah
hours.

x) Expenditure on Students

All the expenditures of students — food, clothes, books, hestel
facilities are (o be borne by the school. Otherwise, the student from
poor families will agam dropout. The students should feel financilly
free. And again the parents of rich children are to be asked not 0
provide any additional money to the students while they are in the
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1€ school should fee! that they are equally
treated and they are economically equal.

xi)  Co-curricular Activities

a) Workshaps on specific themes one day a week.

b) Seminars on any topic, orice a week

c) Indoor and outdoor games, 1wo hours participation a
dav

d)

Participation in cultural activity programmes according
to the interest of the student

e) Participation in NCC and NSS programmes

f) Writing or editing a newspaper item.
xii) Fram ing Different committees:

| News fund
Cultural activity
Panchayat
Santation
Sports
. Hostel affairs

The studens themselves would function as commitiee
members under one student team leader The committes would be
facilitated by a facilitator — teacher. This would develop social
awareness and leadership qualities among the students.

Finally, if the finances would come in the way of the

implementation of the scheme #s proposed, then I may suggest as
under,

A) Strengthen Nayodaya Vidyalaya Schools

Nayodaya Vidyalaya Schools need to be strengthened
according to the lines suggested above with respect to pace setling
schools. The administration, supervision and evaluation system of
these schools demand improvement. The accountability among the
teachers of these schools should be evaluated, through the products
(pupils). In the fields where the products are outstanding, the
concerned teachers should be awarded with medals. This can boost

the morale of the teacher and further struggle on the part of teacher
can be expected,

B) Experimental Schools
To start at least one institute on experimental and try out basis
in each State and admit the top most talented one’s and facilitate

Oy L Bk
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them through excellence.

C)  Nurturance in the same School

1) After the talented children are identified, the role of teachers

towards them, in the schools should be: _

) Receptivity and openness to ideas coming from the
pupils

b) After every stimulus the student should be alloweg
enough time to incubate and respond (Buttler Poy,
1987),

¢) Allowing freedom of choice in selection of assignments,
projects and the medium of expression.

d) External criteria should be avoided to be the criteria
of creative products of children

2) Students be asked to frame a TV or Radio programme on the
topic they are interested

3) Writing and editing a newspaper item

4) Individual projects under the facilitation of a gifted teacher.

5) Greup projects.

6) Arranging parem — teacher meetings in which the gifted
potential of the child will be communicated to the parent. It is
more useful when the student is an underachiever.

7) Educators can create positive connection with home by
encouraging gifted studens to share school activities with their
families and by providing developmentally appropriate talent
development experiences in the school for the gifted and
talented children (Moon, 1995)

8) Telling stories about the great men of the world who have
contributed inany field of inquiry, Especially, about the persons
who belonged to the poor families. It would certainly gevelop

t:;;)ead achievement among the pupils (Lidhoo and Khan,

) Ennchment of curricula,
10) Spec!al classes - per day at least two periods
11y  Helping the students — especially from rural areas, first

generation learners to take decision themselves. The help can

be extended by a counsellor and in 1 | o
liked teacher of the student. 1 his absence the mo
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= Aﬁﬂﬂgmg brain storming sessions at least twice a week

during the end of the days time table. This would help the

child to develop thesis and antithesis about the proceeding of

the brain storming session during night hours,
For the Talented Students at Higher Level

For the talented students at higher level, T would suggest after
identification, they again should not be provided scholarships in cash.
But such students are to be admitted in the institutions of excellence
in the country like 1IT's, best Engineering, Medical and Teaching
colleges. For higher studies the students are to be enrolled in best
Academic Universities, Research Institutes, Agricultural Universities
of the nation and aboard. They are to be facilitated in their respective
study / research Centres. The lowes! facilities during studies should
be the provision of free food, clothing and hostel facility.
Supplementary programmes during the summer vacations are

the keys to nurturance of talent, development of academic abilities
and their psychological well being, Within these programmes students
find fast paced curriculum, faculty who are specialists, interaction
with others of similar ability and a supportive climate for growth
(Feldhusen, 1991: Kolloff, 1991). The child during his / her study
should not feel economic stress and strain. 1 feel decidedly they will
emerge as leaders of tomorrow and the time would not be late when
our dreams, developments in each field, can be a reality. And
ultimately a well developed Indian nation would emerge.
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VALUE ORIENTED EDUCATION

M. Y. Gangj w

Values are the guiding prineiple of life which are canduciye (4
all round development. They give direction and firmness to life an
bring joy, satisfaction and peace to life, Values reflect one’s persong|
attitudes and judgements, decisions and choices, behaviour and
relationships, dreams and vision. They influence our thoughts,
feelings and action and guide us to do the right things,

Good education is inseparable from value oriented education;
It is a man-making and character building programmes. 1t is the
training of mind, body and soul: It is the quest for those nobler aims
that imegrate culture and technology. 1t liberates the man from fear,
ignorance and superstition. Real education should combine science
and ethics. It should become an nstrument of social change and
national development. It should move towards humanisim, liberalism
and universal brotherhood. It should cut reross all narrow barriers

that divide his destiny which is aristocracy of intellect and sublimity
of soul.

Values are attribures that spring from the sublimity of soul,

hat involve mind, feeling and will,

i denduring. They are like truth, reflections
of reality that are not obstrucred by any kind of prejudice, They are

like beauty perfection’sin themselves in every sense of the term. They
are like justice the moral canstituents of a state that confer on every

one what is due to him. Valye in short shape the moral personality of
an individual. They enhance the fi

ner side of his potential, They help
him live ha, moniously and graciously with his fellowmen. They act as
the conscience of the community which when kindled with torch of
learning would make him reglize the responsibility he owes to the
society. They are linked to {he behaviour that exposes the ihncr life of
a nation. Values are concepts {ha conserve, comfort, promote and
* Lecturer Departmen of Educativng, (-, UVersity of Nashmie
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protect life. They fosier peace, order, dignity beauty, grace and
delight.

The University Education Commission (1948-49)
recommended moral und spiritunl instruction at the universit y stage
The commitiee on Emotional integration (1961) tha every student
who takes up science should have some background in the
humanities and should study o compulsary paper on Indian cultural
Heritage, just as students in humanities should have some knowledge
n general science. The iden of National unity and the unity of
mankind should be introduced in the curriculum with due regard 10
the child’s age and understanding, The Indian Education Commission
(1964-66) recommended instruction on moral, social and spiritual
values at all levels of study. The UNESCO in its report of the
International Commission in 1972 suggested that educational systems
should encourage the promotion of the values of world peace,
international understanding and unity of mankind, The national Policy
on Education (1986) stressed the need for readjustments in the
curriculum in order to make education a forceful tool for the
cultivation of social and moral values. It also emphasize the
combative role of value education in helping to eliminate obscurantism,
religious famaticism, violence superstition and fatalism It was also
committed that primary emphasis was to be laid on the inculcation of
positive content based on our heritage, national goals and universal
perceptions,

Various committees and commissions set up by Government
of India before and after independence have been highlighting the
urgent need for incorporating appropriate programmes in our
educational system that would directly or indirectly develop among
the students an integrated growth of body, mind and spirit. But the
majority of educational institutions have failed in evolving an
integrated approach in the curricular and co-curricular programmes
for the all round development of human personality which is
1mpossible without imbibing effectively the ideas of value.

From the above survey, it is clear that schools have all along
considered the training ground for the development of values and
desirable habits in children. In older times, religious institutions were
the centres of education and religious instruction dealt with moral
and spiritual values too, along with social life of the people.
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Gradually, the shifis took place from religicus education to secular
education. because of many factors such as loss of faith in education,
seiontific development, plural societies ete. Besides moral values, the
socinl, democritie, eultural and scientific values also gained
importance in education. Emphasis is now on ‘Value Education’ for
the proper development of the human personality, Transmission of
vilues is inherent in the theory of all round development of human
personality which is a prominent aim of education. The inculcation of
values is by no means a simple matter, There is no magic formula,
technique or strategy for this. Value education in all its
comprehensiveness involves developing a sensitivity to values, an
ability to choose the right values, internalizing them, realizing themin
one’s life and living in accordance with them. Therefore, it is not a
time-bound affair, 1t is a life long quest.

In inculcating 'values all human faculties such as head, heart
and hand should play a role. Thus value education covers the entire
domains of learning, the cognitive, affective and psychomotor.

Inculcation of values is influenced by a complex net work of
environmental factors such as home, school, peer group, community,
the media and society at large, Home takes the highest position in the
hierarchy followed by school. As the home, so the society and within
the home, as the parents so the children, and within the school, as the
teacher, so the taught, are common sayings.

In the pursuit and promotion of values, the teacher has the
most vital role to play. It is the teacher who is the guide, friend and
philosopher and the first interaction of children, after the parents, is
with the teacher. Teachers with vision, dealing with curricular
subjects such as languages, science, social science, music, art, work
experience and co-curricular activities such as NCC, Scouts and
Guides. Community Service, Red Cross, field Trips, Sports and Games
can develop suitable strategies and methods which would enable proper
transmission of values.

Value leducatinn can be achieved directly, indirectly or
incidentally. Direct value inculcation refers to deliberates, systematic
instruction given during the time of formation Indirectly, value
inculcation can be imparted through the regular subjects of
curriculum and co-curriculum activities, incidental value inculcation
can be given through events and incidents relates to good values
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occurring around us thus relating value inculeation o concreie
situntions.

Since every porson belongs (o the family of humanity, there
ure certain basic values which are nccopted universally. Without these
basie values, the charneter would he lacking in certain primary traits
The basic values are essentinl 10 o profound character just like the
foundation to the building. Without the foundation, the building would
not stand, so also without essential basic values, we cannot build a
spund charactor

The present school curriculum has its aims set in value
oriented philosophy iike school curriculum should be related to
national integration, social justice, productivity, modernization of the
society, cultivation of moral and spiritual values'. The promotion of
national consciousness, the development of democratic values and of
g feeling for social justice and national integration are extremely

pertinent.
The National Policy on education (1986) stresses:

‘In the Indian way of thinking a human being is a positive
asset and precicus national resource which needs to be cherished,
nurtured and developed with tenderness and care coupled with
dynamism’ ‘

‘Education has an acculturating role. It refines sensitivities
and perceptions that contribute to national cohesion, a scientific
temper and independence of mind and spirit thus furthering the goals
of secularism and democracy enshrined in our constitution.’

Activities (curricular and Co-curricular), if properly organized,
can help in achieving following educational purpose:

Preparing students for active citizenship in a demogracy,

Making students increasingly self directed,

Developing a sentiment in the students for adhering to law

and order and

Inculcating attitude of social co-operation,

After all what is the aim of development other than “the
complete fulfillment of Man' in all the richness of s personality and
poteniial, .

Poetry could develop finersensitivities, Mathematics can help
in rationality and logistics. Value oriented activities can develop the
following profile in the students:
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I Reverence for life in all its forms
2 Obedience

3 Courtesy

| Tolermee

3 Truthiulness

g Fair play

7 Conrage

8 Righteousness

0 Respect [or rules

1t Hard work and Zeal

I Cheerfulness and acceplance

|2 Human brotherhood
13 Forgiveness,
Types of Activities schools could pursue for value mention.

School Assembly Special Assembly

Students Panchavat Classroom Activities

Hobby Clubs Cultural and Literary Activities
Talks on Values Stories

Celebration of Special Days

Classroom Projects.

The above stated values and activities are not an end. These
are generic and while. planning for these, many & finer dimensions
would have 1o be evolved. For example, we take a value 'national
harmony’ as a case. Value generation programmes for developing
national harmony one would have to look to the attitudes of national
solidarity are possible when people of India have come above the clan
and communal interests as a logistics of life and the Indian society has
emerged as conceptualized one in the preamble to the constitution.
Messages such as the following should he interpreted to develop a
belief in the people.

My first duty is 1o iy country:
My second duty is to my parents:
My third duty is to those below me:
My fourtl duty is to those above me:
My lust duty is to my own gains:
Simulation and gaming techniques, role play methods,
dramatics, etc. could be used to plan action programmes so that
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pupiis expenence these messages through their own acts for developing
feeling of solidarity.
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Role of Teachers in Development
of Values Among The students

PL. Gupm L

Education is # “man-making” process, said Eliwami
Vivekananda. It is. in fact, a multidimensional process with the
specific purpose of achieving maximum self-realization for t-h.e
person and of the opiimal benefit of the society. When a person is
educated, s/hie is enable to develop the cognitive, affective and
psvchomotor skills in accordance with the inherent capability of the
mdividual. The main aim of education is to shape the character of the
students as the best citizens of the nation, as well as to make them the
persons of high morality and highly spiritual individuals, All these
qualities are related with characterization of an individual These
qualities are reflected through the behaviour of a person, but a
continuous deterioration and fall in values can be observed in our
youth and people of the country. The existing educational system
overall seems to be a failure in shaping the character of the youth.
The values are the pillars of meaningful life and education is the tool,
which can bring a change.

One of the challenges before 8 modern teacher is how to make
value education effectiye and interesting to the modem youth. The
present day youth with all its potential and goodwill to learn seem to
concentrate on all other academic subjects except value education.
This poses a challenge to all concerned with the all round development
of the pupil through education. Though the non-value system in many

situations creeps up, much more glaringly than the value system,
everyone feels an inner urge for a sound vilue system.

* Reader in Edweation. hinervotional Centey for 1 shiurce
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Values: The Guiding Force in Life

Lvery aspect o Four life has value. in fact, values permeate the
whole _ul' human existence and are a magor factor in deciding what
sor “I_ Iuman beings we are, Every one of us hins needs, urges and
asprrations. Anything that satisfies the urges and helps us in realizing
the aspirations has value. Values are the acquired and affective
aspeats in life, which an individual internalizes through the process of
socialization. Values figure at the core ol one’s life and form the spring
of human endeavours. As such they are significant and fundamental
dimensions of human life and indicate how one adheres, attaches and
reacts i hfe situations or circumstances. Values also are the
blueprints or action plans, which orient and decide the thinking,
actions, feelings and behaviours. Value is a “conception explicit or
implicit, distinctive of an individual or characteristic of a group of
those desirable traits which influence the selection from available modes
and ends of action.” (Wuchohn 1957). Rokeach (1973) defined
values as an “enduring belief, a specific mode of conduet or end state
existence along & continuum of relative importance.” Therefore,
values are the criteria for determining levels of goodness, worth or
beauty::A widely accepted concept of value in traditional philosophy
1s as “Truth, Goodness, Beauty"” 1.e. Satyam, Shivam and Sundaram.
Existing Environment and Need of Value System:

Education is a powerful instrument of social change and
human progress. It is also a powerful tool to cultivate moral and
spiritual values in an individual. It has been said that *Vidya Datati
Vinayam™ but it has not been seen in the schools. Inspite of the ever
growing wonders of science and technology, we are living in a
turbulent and worried world under the dark shadow of war and
annihilation. Qur gro.ving progress in contralling our material world
has not been matched by similar advance in human character and
virtues. Many of the philosophers and educationists feel that human-
values are disappearing in all walks oflife, both public and personal.
We may cite the following evidence of this disappearance:

1. Persistence of casteism and discrimination of various types in
public and private institutions.

2; A decline in the strength and integrity of the family and
alarming increase in s¢paration, divorce and conflicts, |

3. A decline in respect for parents, teachers and other civil and
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legal authorities

a Increase in the auuressive and destructive Behavicur m the
family, school, streets, playfield and entertainment cemaras

5 Complete lack of purpose and direction pervading todavs youth

resuling in unsatisfactory academic periormance ang cther
socul evils

6 An increasing destruction of animal and plant [if= and the
population of our environment.
7. A growing desire for sense objects leading to explomancn of

one section of society by another

To be brief, today neither students nor teschers undersanc
the true meaning of education. Education should fostar moralicy,

righteousness and character. It should fll the kearts of man with
compassion, Then alone it acquires fullness. Education is ot for
living, it is for life, Students today turn 2 blind eye to the very tasis of
life, This leads to the loss of self- confidence causing many zgiztons
and upheavals that man witness today While making 2 franiic scramtie
for living, man today fzils to realise the very meaning of [&2
Character is the very basis of the life of man. The Indian cultrs has
always emphasized the need for cultivating and fostering characrer
But the students today pay no head to the excellence of Indian culnes
and allow them to be swayed by the superficial secular learning.
Education today has become mechanical. It caters 10 mers
intellectual development without catering to the blossoming of the
human heart, The modemn system of education makes man hard hears=<
and destroys the qualities of compassion and love in himm. Once when
Gandhiji was sitting gloomily, a foreigner came to him and asked.
Gandhi ji, “May i know what is the cause of vour gloom™ Gandhiit
replied, “The education imparted today turms man into 2 hard-hearved
person instead of instilling the qualities of love and compassion. The
educated young men of today are totally devoid of sweetmess ané
compassion,”

To correct the above imbalance and to renew individual
commitment to an active value based life, many distinguished
thinkers like Mahatma Gandhi, Rabindra Nath Tagore, Vivelanands.
Sri Aurabindo have made a plea for integrating human valves in
education. Values such as love, cooperation, trust, gcceptance, jov.
dignity, and respect for individual differences, compromise, truth.
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|_mdcrﬁnfndiltll;._ niml mw{I;EITﬂ must be .m“'l:'.hl because they are key 1o
the gtfwwal v v E?Em“ Hluman being™ Teaching human values is
teaching survival skills,

Indin is known for its rich cultural and spiritual heritage, and
the nﬂ"l'.:.‘.'d for a value system l_l1rnugh education, has been felt and
recognised “'"U'UHII the centuries, The need for value education has
heen emphasised by various education commissions in the past

The National Policy on Education 1986 has very strongly
recommended the need lor value education due to the fact that
remendous advance in Science and Technology has resulted into a
complete chiange in the lifestyle of people. Science and Technology is
being used to produce weapons of mass destruction endangering the
very existence of the human race instead of using it for the betterment
of human life.

Life in the future is going to be faster and more complex. The
students of today have to face such moral situations in future in which
nstead of depending on others, they may be required to take their
own decisions.

A glance at our educational system will reveal us how far our
educational institutions have been successfill in making value
education an integral part of education in the vast majonty of our
schoals? Though attempts are being made towards it, the methods of
value education are largely such that encourage memorisation,
moralising and rote learning rather than responsible personal
decision making. Main strategies for imparting value education could
be child centred, teacher centred and experimental learning
strategies.

The need for value education has been emphasized time and
again. The question now is, “How do we go about helping our youth
in value development through the process of value education?”
Teaching values through moralizing and advising seems to be
ineffective today, narrating stories has its charm only for the moment
without any attitudinal change. The parents offer one set of values,
schools project a different set of values, religion proposes yet another
set of moralization, The modern communication media offers in very
attractive ways with all sorts of stimuli and inputs about what tQ
believe, how 10 behavz, what models to follow, what type of life-style
1o follow, the peer group influence, idealogies of the political leaders,
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'-'~ soonIs Nauoes 9 Bach oddme 1o the confilsion 1o the
Cortisad mund resesa dilemma 10002 voung person roday,

Teday o workd of confusion and conthct., we ourselves do
vt e wilerewe are seing” And where we are leading our pupils?
W bave to elp o siudents 1o develop their own value system, This
TaeCssinaes on the pant of the teachers to use vanous strategies that
Lo lnate the process of value development and value clarification
Can Values be Taoght?

Mazndar (1983 =aid, ~Values con not be taught through
someal and diress teaching. They can be inculcated only when the
sutions provide activity for it and expenences inside and outside
-ne sciool thar promotesresponsibility, cooperation, honesty, fair play
snd seltconirol. Education for values has to be based on the ideas of
sirremacy of reasoning over anvthing else and not only unintelligent
conformun”

For inculcating values many experts in the field sugeested
different ideas, some of them are cited here

- Provision of value-based education.

- Designing value-based curriculum

- Designing special orientation programme for teachers.

- Values-based foundation courses.

- Publication of literature based on values,

- Necessitv to develop code of conduct for teachers and
students

- Inculcation of philosophical view towards life among
teachers and students.

- Infusion of values in the teaching of subjects.

However, the teaching of values can not be taught but caught.

There are various difficulties we face in developing the human values
among students. It is due to the nature of human values. The
following points are to be kept in mind while inculcating the human
values among the students.

1. Our first diviiculty is about the very conception of moral
education. It is believed that the first misconception ensues when we.
happen to relate moral education with religious education, while the
fact remains that the two are distinct and separate without any
essential linkage. And if there is any linkage it is only contingent.
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Our mustake in delining the woml w th ol i setion has been et v
take cognizance ol (he content (such spenkong the tath, helping,
others, not killing, noy stealing ete,) and not its form (e reasan that
led to the patticular action). We wistakenly think that morality b o sel
of principles or virlues (o be instilled i the
of reinforeement (reward
virtues'

child’s mind by processes
and punishiment), We tke them as gy of
to be lollowed unconditionally in all situations, Bul
experience and amilysis also show that there are no principles or
virtues, which can be unconditionally followed always.
3 The third difficulty is about the waly the content of morality is
to be taught. There is enough empirical evidence to show that ll
attempts at direct moral teaching resulted in failure in regard to
development of moral behaviour Moral traits like honesty,
rruthtulness, and consideration for others etc. can not be effectively
inculcated by direct instruct 1oms.
4 Then there are difticulties about treating moral education as a
separate and distinet subject in the curriculum
5. There are further problems that could arise in regard to the
teachers teaching moral values
6. There are also considerations about educating the teachers in
moral education before the same can be introduced in our schools.
Value - A Matter of Affective Domain

Actually the value education is related to the wifective domain
of the education. E Lyall has very nghtly said that *“Morale or character
is not ready made but it is created bit by bit and day by day." Therefore,
it is not sufficient to give only the knowledge of values but it is
necessary that value system must be integrated into the personality of
an individual so that it may be characterized. Hence, it is said that
values are not taughs but caught. It is required that a person should
live in the atmosphere of desired value system, In fact, there is no
need 1o use Word desirable. Value itself'has an essence of desirability,
To acquire a value, & person should go through the following five
stages in the light of'its affective domain. These stages are;

(a) Receiving - Getting aware of value,
() Responding - Responding value in appropriate
situation,
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Rale of Schools in Developing Value System
The enviromment of the institution play a vital role in shaping
the personalities of the students When we consider education as 3
swster. 21l the eloments of the institution are equally responsible for
the development of values among the students. All the elements
whether teachers, admmistrators, parents of the students, pupils and
the environment constitute the institutional climale where the
studonis spends -8 hours per day Further discussion reflects how do
they affect the schow climate? What should be their roles?
Role of Teachers
The teaching community today faces an endless and
challenging task of imparting value education and value based
education. The impact of inculcating values among students by the
teachers isin fact colossal and quite lasting as A.P. Sharma has pointed
out tn the University News of 1 5§ May 1995. Against many
destructive non-values such as arrogance, domination, corruption and
meney-power in the society today, there is still the longing for
ushermg n and striving for a new society based on justice, equality
and commion fellowship. As teachers have always claimed a special
capaaty to influence conduct and to shape moral character, the
society expects them to develop not only knowledge but also ethical
values among students, thus creating an environment that would
foster fratemity amosest mankind, '
The teachers create the reputation of the institution Main
responsibility of shaping the behaviour of students is in the hands of
teachers. Teachers in fact, are the designers of the future of their
students. Directly or indirectly they influence their students. Hence
teachers should present themselves as ideals. They should have a clear
and clean image among students. They should be honest, sincere, and
punctual and should follow the professional ethics. They mysy devote
time for discussion with the students Discussion should be made
informal, outside the classrooms also, not only on contents bug glsq
on social problems, individual problems fixced by the students and o)
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spcial values, Teachers shoyld be sensitive, sympathetic and should
have positive attitude towards swudents’ emotions It is the rale of a
teacher Lo realize the students about 11
significance of values

Teaching Strategies

There are certain techniques suggested by the educationists.
Almost all commissions and commirtees on value education
reccmuner_xd both formal and informal or direct and indirect approaches
to E_duc&t lon in values. The direct method aims at teaching values by
setling apart one period or two periods in a week. It makes use of five
major techmques such as . Prayer, Silent Sitting, Group Singing, Story.
Telling and Group Activities etc. The indirect method (integrating
values with curricular subjects) must supplement the direct method,
so that inculcation of values does not remain an isolated attempt.
Rather, the entire school should be full of an atmosphere in which
pupils can breathe in and imbibe values with natural ease. The other
techniques are critical inquiry method, case study, role- playing, value
clarification technique, value analysis model etc. The main purpose of
these technicues is to develop rationality among the students. In all
these tectmiques some issues are raised and with the help of
discussion the students try to judge their values. To reach the
generalization is not the aim of these techniques. Community
extension work or community based projects are also useful, where
students go to the people, discuss with them and see the reality of life.
in this way these iiethods are useful in developing instructive
awareness among students. Instructive awareness and consciousness
is @ sort of rapport between individual consciousness and social
conditions of life.

School Climate
School climate is one of the most important factors, which

directly influence the affective domain of the students. The following

points may be taken into consideration while creating value-oriented
environment in the institution:

11 School should provide the pleasant atmosphere. Cleanliness
and aesthetic aspects should be incorporated. The principles
of campus beautification should be followed.

2. Teacher should live in touch with students as maximum as
possible. He should be affectionate and helpful to the students.

P L Guma

e depth, magnitude and
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4 Teacher student relationship and all other Tﬁlﬂliﬂnﬁhi'pg h
be made friendly, respectable and should be baseq Upon r:." ld
5 Adtﬁinistmmrs and other members of the school shoylg h
concern with each other and 1ake care ol others a)g,, A
& Important National days and festivals should be orggy, z6ed
the school and the students should be allowed 1o g, "
freely in the celebration of the festivals ete,
Co-curricular Activities

School may wrganize extra co-curricular activities, whigy can
help in developing human values among the students. These ACIVitjs
may be

- Discussion and talks on special events or problemg

- Community participation

8 Organizsing Debate Symposium and pane! discusgin,

elc.

- Organizsation of cultural programmes.

- Organizsation of different competitions.

- Activities for aesthetic values

- Educational tours and excursions ate.

- Organizsing social welfare activities etc.

MTA and PTA Conferences:

This is an alternative to develop instructive consciousness. In
schools, we have MTA and PTA. These should be functional so tha
community comes closer to each other for exchange of ideas and the
solution of common problems. Students can also take part in it.
Situational Analysis Approach:

In our daily life, we meet innumerable situations / encounter
problems/dilemmas. These situations/dilemmas emanate from conflicts
between individual needs and social values. Further, these conflicts
among needs and values oceur at various levels - intra personal, the

family, workplace, community, groups ete, There are two approsches
for presenting these situations/problems io learners. In the first case,
situations / problems are presented with possible solutions/responses
/behaviours, The situation is analyzsed highlighting the consequences
/ effects of each opinion: In the second approach, the situation is

ke Pan
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presented with consequencey WOllowing a particular approach. The

situation is analyzsed psvehalogically and philasaphically and leaves

the learners to accept and own y particular aption / behaviour or
reject all of them: The approach should be s

o Aoy uepestive it should not be
presoruplive m any way

These approaches are quite uselul 1o inculcate the value
service 1o others, Similarly, teachers can develop suitable situations
to promote requisite values among their learners. However, it is
stressed that in value education, teachers should not search for
ready-made tricks, prescriptions or recipes for application in

teaching-learning, contexts. They must evolve their own strategies
suting their contexts

Concluding Remarks

ICthe destiny of India is being shaped in the classrooms then
teachiers have, to play a vital role in inspiring and moulding the personal
and national character of the learners. One of the major aims of
education is to initiate the students into worthwhile ways of thinking
and doing, and thereby foster an all-round growth of the learners.
And this can be achieved to a great extent, if values are given due
importance in educational institutions. Value-components / strategies,
therefore, ought to be exercised, practicsed and appreciated by the
teachers. [t is the moral and axiological duty of the teachers to put
values in day-to-day operations and transactions of the institution. 1f
this happens, then academic complexes will succeed in their
educational venture of man making.

In short, values can not be developed through teaching only.
Value system is related with the affective domain of the person. Hence
it is necessary that a person should live in the atmosphere of value-
consciousness. The teachers should be responsible to create such
atmosphere. Developing value consciousness is the major step
towards value development.
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PERSONALITY HARDINESS & MENTAL
HEALTH: A THEORETICAL, PERSPECTIVE.

Jagpreet Kaur *
&
Kulwinder Singh **

The emphasis now a days is on the study of the characteristics
of people who behave with unusual effectiveness. The “human potential
movement” is clearly one factor that has drawn attention to the study
of well-functioning persons, the objective of which is to identify and
define the healthy personality. The emphasis is not only on healing
childhood-related conflicts and past emotional wounds, but on
releasing hidden reservoirs of talent, creativity, energy, and motivation.
The focus is on what a person can become, not what she or he has
besnin the past or 1s now in the present. The quest for personal growth
will depend upon our ability to create a future society in which each
mndividual has maximal opportunities for realizing his or her
potentialities and living a meaningful and fulfilling life. Accordingly it
seems reasonsble to predict that personologists have started devoting
attention to the “sociology™ of self- actualization, emphasizing the
reletionship between what constitutes healthy personality and the
culturz! context which may contribute to lunar fulfillment, (Hje!le and
Ziegler. 1985)

Personality has been viewed as the dynamic organization of
those imernal psychophysical systems that determine a person's
characteristic behaviour and thought (Allport, 1961), Within the
individuel, personality is real and it is “what a person really is™, Bandura
(1971) in his social-learning theory depicts psychological functioning

m terms of the continuous reciprocal Interaction of behavioural,
cognitive, &nd environmental influences. The reciprocal interplay of
behavioural and environmental forces is highlighted as a fluid, dynamic

* Research Fellow, Depti. of Edveanon, Punjubi Universit
; ty, Patiala,
** Reader. Deprr. of Education, Punfabi University, Patiala. '
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o - Activity- Self-regulation is an important

'l'cﬂf"tll"‘-‘ of smml-lcnfm:t{_.-, tluﬂmry. In 55]]"‘.7(:3“?;1 ion, the major prﬂm%ﬂ
of #IF'PIJWWH”?'T » CJudgment”, and “self-evaluation” are
hlghhshlﬂf- In describing self-regulation, Bandura discusses the issues
such as hmr behaviour is monitored through self-produced
consequences , “the conditions which sustain self-reward systems’,
and “why people punish themselves”. and the role of self-evaluation
and self-concept in the process of self-regulation.

Along with these developments to understand personality,
hardiness as a combination of adaptive personality traits that allows
one 1o overcome stressful life-events has emerged as an important
variable in psychological researches in the previous two decades.
Kobasa (1979) proposed the hardiness personality style as source of
positive resistance to the debilitat ing effects of stressful life events on
health. The hardy personality is a constellation of three important
personality is & commitment, conceal, and challenge. Hardy persons
tend to have dedication to a purpose, and tend to perceive events as
opportunities and challenges rather than stressers and have a sense of
control over events. Kobasa presented hardiness as “facilitating not
only survival in the face of stress but also the enrichment of life”.

Kobasa et al. (1982) presented hardy persons “as having considerable
~curiosity and tending to find their experiences interesting and
meaningful,

They believe they can be influential through what they imagine,
say and do. They accept change to be the norm, and regard it as the
key to development”. Specifically hardy and non-hardy individuals
were distinguished as:

. Hardy individuals were high in commitment. That is, they
showed a tendency to involve themselves in, rather than
experience alienation from, whatever they were doing or
encountering;

. Hardy individuals were high in challenge. They believed that
change rather than stability was normal in life. They appraised
change as an interesting incentive to personal growth, notas a
threat to security, and

. Hardy individuals were also high in perceived control over
their lives, They felt and behaved as though they were
influential rather than helpless in facing the various rewards
and punishments of life. Psychologically hardy people tend to
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have an intemal focus of control

Flardiness 15 this considered as the measure of one's tendency
b make relntianship with onesell and ane'’s ontsicde warld Ttis not a
mere figidness or steess Centdurance”. hut ¥ power 1o cullivate one's,
sy iy ander diffiont conditions and g through stressful events. 1y
ve ot like noreckless atiack, bul an ability 10 understand conditiong
around onesell and ability to sell-deciman In |m[-1“ﬂi1 words, hardiness
i« o Teature af mental heallh that constitines "pnﬂ‘l'li‘.l'ﬂlj' and Tl’:ﬁi‘"l‘.‘.‘ﬂt}"
in meetinig life changes” und is n positive expression of mental health,
People who have courage (hardiness) 10 :;imuIlmm'uzznush!F favour
nvaleement with others and events (commitment, keep trying influence
the odtcames gaing on around them learning from their experiences,
whether positive or negative (challenge), have more fulfil satisfying,
vesilieny, and remark-ble lives (Maddi ct al.. 2002).

Maddi et al (2002) opine that “hardiness appears 10 be &
pervasive aspect of personality reflecting a general tendency towards
psvehological health (the opposite of neuroticism), extroversion,
apenness, and 10 a lesser extent agreeableness and conscientiousness’”
Hardiness is reporied to be greater among people who experienced
stressful early years but were designated by their parents as the ones
who would succeed and accepted the role of being the family’s hope
(Khoshaba & Maddi, 1999). In Indian context, high hardy old people
have been found to exhibit more life satisfaction, with “more positive
affect” and "less negative affect and hopelessness™ than their low hardy
counterparts (Nathawat and Rathore, 1996) A significant positive
relationship has been reported between hardiness and Type-A
Behaviour Pattern C. VABP). The locus of control is found to be an
important variable relating the hardy and Type-A personalities revealing
a possible overlap (Latha, 2001),

The rescarches on hardiness among general population mainly
adalescents is on increase, Adolescent hardiness is found to be
composed of 3 subscales - task engagement, goal directedness, and
positive self” and has been directly influential in the prediction of
aberrant behaviour and aflective reactions among adolescents. It has
been found 1o act us a buller to the eflects of stress for drug use
among adolescents (Colling, 1991). High hardy graduate students have
been found to perceive stressors as less stressful that their low hardy
counterparts Further, hardiness is found to be related to more effective
methods of coping and emerged as a significant predictor of stress
among students (Gerson, 1998) Negative relationship between stress
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and hardiness is reported among Type-A college students and hardiness
ewerged as a significant predictor of higalth status among Type-A
collesze students (Parsons, 1994) and also in case of college students,
having negative relationship with psychological symptoms (Skirka,
1996), Hardiness hias also been Tound to be significantly, related 1o
mental health, psychological well-being and psychological distress
among college students,

Needless to mention that during the period of adolescent
development, the individual is confronting different kinds of dilemma,
which liave their long lasting effects on personality formation. The
major desirable anu undesirable characteristics acquired by the
adolescents may be listed as under:

Desirable Characterists

v Preference for variety of tasks 1o make life meaningful.

o Change proneness to adapl to new situations.

. Belief in life as an interesting and exciting opportunity for
excellence,

Endunng values.

Work motivation

Emphasis on planning

Building trustworthiness as perceived by others.

Looking for atypical careers / work-situations.

Belief in human capabilities.

Expectancy of reward seeking while working with people.
Striving for creation of life conditions for security of various

needs in human life.

Undesirable Characteristics
. Unwillingness. to make changes in life style
. Lack of skills to handle the unexpected/unforeseen

problems,

. Intolerance to ambiguities and obstacles.

. Feeling of unhappiness over results /performance not
commensurating with hard work.

o Failure dominance or fear of failure.

. Confusion and lack of vision.

. Seeking of security in dependency
. Escapism and seeking unhealthy (talse) and temporary
support to achieve success.

" Fear of exploration.
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" Unplanned and haphazard attempts (0 perform tasks, ~
. Failure 1o capitalize from REW expenicice

Al these characteristics, whn;_:h E:‘.]n:‘il ltutg the pf:rﬂm.:aii[y of
an adolescent, operate in unijue combinations l_t:i be Explmm.:q in ‘te .
of individual differences as measured by certain cﬂnstell&tlpnﬁ n the
personally pattern. The concept of Imrdmgsg fsxp_lam.s thege
consteliations in terms of challenge, cnnlrt:!l. and c&n:lm:lment to b
present m an individual to cope with various fife situations in ap
effective manner. Marcover, the focus on Hdﬂ|EEGEI.':tE and thej,
persenality development needs attention »::Frese;‘amhcrs in the preseng
highly industrialized, competitive, and chal}cngmg erd, where schog)
conditions and family hfe, 100 are undergoing a sea change.

It has also been empirically found that relevant training
programmes can increase hardiness while simultaneously decreasing
signs of stress and strain (Maddi, 1987). Studies demonstrate jig
effectiveness in strengthening one’s ability to resist the stressfy| impagt
of personal and professional changes. Hardiness tramning enables people
1o cope effectively and develop social support skills to deal with stress
in & comprehensive manner, Hardiness traming has been found to haye
positive effect on hardiness, depression, hopelessness, and negative

life events (Rice, 1997) Hardiness traming has been used effectively
with “a1 risk" students in college and university institutions. Studies
have indicated that retention rates have increased substantially and
grade point averages have also increased for those undergoing

hardiness training, thus providing a benefit to both the individual and

the institutions. Through the hardiness training, trainees become more
adept at:

. Analyzing problems in a way that transforms these into

opportunities for strengthening personality hardiness, and
professional and personal satisfaction, health, stamina, and

performance;

. Solving problems creatively and recognizing attitudes, feelings,
and behaviours that undermine performance, vitality, and
health,

. Taking decisive steps 10 manage daily challenges;

. Accepting things that can'y be changed, while still finding ways
to strengthen hardiness and personal effectiveness:

‘ Giving to and getting from others, social assistance and

encouragement (0 advance work, famil

ial, social, and spiritus!
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eoals while strengthening hardiness. and

Using stressful changes as opportunities 1o learn, renew
onesell, and to bloster a portfolio of resources, that make future
problem-solving that much easier

Thus it may be summed by stating that psychological hardiness
helps individuals resist stress by providing buffers between themselves
and stressful life events, and to use successful coping mechanisms,
such as comntrolling what they nre doing in their life (may be at home,
institution, or work place), along with the fact that, it is a salient
feature of mental health that constitutes positivity and resiliency in
meeting life challenges Hetice, it would be worthwhile to look into
its concomitants and consequences of hardiness in life span of
individuals to enable them to be beiter human beings and play their
role in development.
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A Study of Teaching Learning Practices
at the undergraduate level in o college

Mrs. Mahmooda Nazki *

The main purpose of education has been reduced to one goal
1.e getting a degree and thercby enabling a candidate 10 secure o
government job. The present system has divorced the younger
weneration from the actual life. A person after having received a few
degrees feels it below his dignity to work with his own hands. The
concept of dignity of labour has disappeared and nobody is prepared
to work for himself. The result is saturation in government jobs and a
swelling number of unemployed youth. Educational institutions have
become centres for getting diplomas and degrees. Students and
teachers do not take any interest in education. Attendance in these
mstitutions 1s not regular and satisfactory Teaching has become a
formality. Some of the 1eachers have established then private shops
and all the students seem o be roaming on the roads 1o visit these
stops. There is no Socrates to resist the motion of present day
‘Sophists’. Nobody seems to be conscious of the alarming effects of
this practice.

Students who can afford are forced to join private tuitions
resulting in wastage both of time and money. Children seem 1o be less
motivated to attend the formal institutions regularly, This situation
gives birth to many questions, Students wi10 secure positions of merit
do not find any place in the list of successful candidates in common
entrance test. Something seems wrong somewhere. s our
examination system valid and reliable”? Do our students have
knowledge and skills to compete in these tests? Or teaching methods
are responsible for such a catastrophy. No eflort is perhaps been made
to make the class room teaching interesting, effective and attractive.
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F:.Jx:ﬂi: not seem to have been successiul in Fetaining the

students in colleges and schools With the rfﬁuli: ther: ‘5_ ““F"ﬂrmuu,
decrease in the daily attendance of :m_udents in these msmutm:ns Th
do not take teaching in these institutions seriously. No one ig able y,
give a definite answer to the poor and unfortunate state of affajy, fisr
which nobody 1s held responsible Even the te;chcr can be 8bsolvey.
as it b5 the political or bureaucratic machinery that make, the
selection of reachers

“Another factor could be faulty recruntment paolicy ang the
consequent lack of quality teachers, Some nftftﬂ people put the blame
on the faulty pedagogy because there is little cnr'nmltment_ the
teschers make little effort to make the syllabi more interesting” A
large number of students especially from commerce and sCience
streamss are found attending private coaching centres before and after
or even during college hours. Examination results of students at the
undergraduate level are still not also encouraging. This can be
venfied from the 1% year B.A/B.SC./B.Com. Results of the last
academic session where the total pass percentage of science, arts and
commerce faculties is 32.5 28 00 respectively. There could be
various reasons for this phenomenon. There is a need to conduct

studies to identify the role of various factors for the
educational scenano.

Insight Joumnal o Ap

present

Besides other factors much could be done if teaching
methods are made interesting and effective stress could be laid on
motivating the studems for the subjects they are taught. Various
studies have been conducted on improving the teaching strategies.

Perumat V (1989) and Ramane M V. (1989) took up

comparative studies on the outcome of teaching some selected units

In commerce and electronics respectively by different methods based
teaching strategies at

the senior secondary stage. Among the
methods studied for teaching commerce. lecture discussion and a
ssignment— the assi

gnment method was found to be the most
effective in teaching commerce and the lecture method as the least
effective’ While for teaching of electronies out of (i) lecture (ii)
discussion (i) demonstration (iv) laboratory methods, the laboratory
method was found to be the most effective

followed by group
discussion, demonstration and last of at the lect

ure method.
U84 )
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Y : EClure (i) | .
e e B S A
X Studenty in the subject of history
effective  followed by m q“\‘-ﬁtmn'mgwu found to be the most
: ’ and 11 respectively Narrian A (1992)
studied the effect ﬂ[']nrgu RrG Y INAMTian

. up lect -
laboratory methods in the teaching nr:;;;‘.‘mﬂnﬂnmm and small

The study proved thr, neither of the
all aspects of science exclusively.

stry at secondary level,
methods is superior in teaching

| '"I'hac_wntfz Some studies which attempted 1o experiment and
mm:-'-m‘twc strategies of teaching, Malhara S B (1988) compared the
effectiveness of completion oriented and cooperation oriented

methods of teaching and found that cooperative methods of teaching
were more effective than methods of competitive teaching in
developing various skills and creative faculties.

The present study is a survey of teaching learning practices
available to college going students. It is based on the following
objectives:

1. To study the methods and techniques used by the teachers at the
college level

2. To find the extent of help and guidance by the private tuition’s

3. Impact of private tuition's on the independent study habits of
children.

4 To find the utility of college library,

5 To assess the rote of teachers in creating learning situstions for
students.

6. To find the reasons for the thin and irregular attendance at the
college level.

Sample: -

The sample for the present study was drawn from a degree
college in Srinagar. Three hundred students formed the sample. They
were selected on random bases. 100 students were taken from the
Arts stream, 120 from science and 80 qﬂfum nnmr::rce I.A.
questionnaire comprising 53 questions was administered on the sampie
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Findings: - o

It was observed by the investigator that majorty of the
studeiits were not generally serious in attending the classes The
ahservation however was . nat conlirmed by majority of the
respondents, fe 75% of the umpll:, s lhﬁ'}" I'Fpﬂﬂﬂd that Ihc-!..
attended the college daily This contradiction between the
ohservation and the response of the respondents could be haﬁ::uu af
deliberate attempt of the respondents o caonceal their non-

RCTIOH ST

Ax Itﬂﬂnfﬂ- 'n"j“rﬂ-'- of the !Hld'ﬂ“'l did not seem 10 hc
ammcted by the methods of teaching, used by the teachers in the
collewe One af the reasons of non-attending the college regularity
wits -I'nu:u:! in the defective methods of teaching Tests are not a
regular feature in colleges 1t is not considered as an inbuill aspect in
the teaching teaming process Maximum number of class tests in a
session reported was not more than two. No respondent reported her
seript being discussed by teachers The question of giving
sugeestions by teachers for improvements therefore did not arise, The
teachers were reported to have recommended textbooks to the
studenis but no teacher would recommend extra reading and inspire
the students for learmng more and more

The practice of giving assignments to the students was not
followed. Over crowding in the class rooms and unattractive
methods of teaching are reported to be the main reason for being
srvegular

Another reason for thin attendance in the colleges was found
in private coaching Students prefer 10 attend the coaching centres
because teaching at these centres is found better than the teaching at
the college situation. Coaching cemres seem to conduct tests
regularly and thus prepare the students for the exam Here also the
teschers depend upon the lecturing and dictating of notes Teachers
do make use of Black Board as teaching uids at these centres. 1t wis

reported that the teachers teach with commitment and seriousness at
the coaching centres

Present scenano of education in J&K is quite disgusting and
fn{ﬂrnling. The purpose of education has been reduced to just one
objective, i e the child should be able to mug up a lew questions so
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thai .hﬂ cauld Pﬁl;.“ﬂﬂ] well in e.x'mnumm,m We cannot denv the rote
and importance of examinayign and therefare caniot do nwév with it
The need 15 1o make examination y mtegral part of the total process

of education so thiat childrey da [
nol develap morbid fear of
exanunation: It should nop he rewnrd

the clnss room teaching The
improved upon

Education as we believe Kl
main aim of education should be 1o
happy and healthier life Thus exurmination should not be an end in

iisglt‘mthcr It should be used ng means to achieve the real end- better
individuals and social life

lege

'-_h--__

Mrs. Mahmooda Nazki

System of educntion needs o be

wild nat be divoreed from life. The
help an individual to lead a good,

| A lem:‘her_lriﬂs Lo devote his energies only 10 one aspect, Le

passing exuminalions; thereby ignoring all the other dimensions of
edu.‘cﬂtmrl Tlluﬂ education has become something which is unrelated
wi life. Children do not acquire real knowledge by interacting with
teachers and books. Real knowledge becomes an integral part of their
personality and is utilized in life. Knowledge becomes useful when it
i1s used and applied. Children should be helped to acquire new ideas
and concepts. But having ideas and concepts 1s $0 no use unless and
until they understand their application in day to day life At presemt
different subjects are being taught ro children Let us teach only a few
subjects; teach them thoroughly and relate them with actual life of the
students. Children should be taught to discover knowledge for
themselves There is & need to shift from teaching to learning.

Teaching methods have received a set back during present
times because children have become “examination conscious”
Students are keen to memorize the important questions and nothing
is done to make them understand a concept or a fact. Teaching has
reduced them to mere passive listeners All this is against pedagogical
principles. The methods of teaching which are in vogue thwart the
thinking process, A zood teacher has to create teaching learning
situations tor his students so that they play an active role in this
process. Children should be encournged 1o develop independent study
habits so that they can think tor themselves. Intellectual activity is to
be emphasized to a great extent. Prof Dewey states, “All that the
school can and needs to do for the pupils so far as the mind |s
concerned is 1o develop their ability to think”™ Children should be
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encouraged 10 evalunte cntically what 15 passed on o them by adul
members of the society Passive assimmlation snd understanding
harmeul for the growth and development of the chsldren
Sugpestions:

| Attention should be paid towards the pupil teacher rato in
colleges. Over crowding in classrooms should be reduced 5o tha
individual attention is possible and a repport i created between tzacher
and the taught

2 Methods of teaching need to be improved and imnovations o
be introduced lecture method should be supplemented with other
methods like assignment method, seminars, [erm papers, nuonal snd
L] Examination should not be made too formal It shouid
become an integral pant of the total process of the education rather
class room work Students should not feel affmid and scared of @t It
should become a continuous process and siudents should be promoted’
on the basis of continuous assessment

4 The system of discussing answer scripts with the teachers
should be introduced so that students know their deficiencies




Education in Kashmir

A Brief history of Education in Kashmir

(From earliest times to 1947 A.D. )
Parveen Akhter Pandit*®

The history of education is as old as the man's inhabitation of
the earth. The pre-historic man studied the nature which became his
first text-book, he adapted himself to nature which was his first
attempt to leamn; then he conquered the nature which made him to
learn more skills over his tools. At first his teacher was the nature,
then his elder taught him. All the great civilizations of the world have
their own history of teaching-learning process. Kashmir, too, has'a
unique history of its education. The present study is an attempt to
give a brief account of education in Kashmir during ancient, medieval
and modern times. Besides it aims 1o analyse the fact that Kashmir
has inherited a rich educational heritage from its past which
deteriorated under the tyrannical rule of foreigners but had to get a
revival of learning in the late 19* century AD by taking to modemn
education (western education through the medium of English),

In ancient times Kashmir has been rightly called the high schocl
of Sanskrit learning and the scholars from all parts of India came to
the valley to study from its great teachers’. George Grierson writes
that “Kashmir has been the home of Sanskrit learning and from this
small valley have issued master pieces of history, poetry, romance,
fable and philosophy. Kashmiris are proud and justly proud of the
literary glories of their land. For centuries it was the home of the
greatest Sanskrit scholars and at least one great Indian religion,
Saivism, has found some of its most eloquent teachers on the banks
of the vitasta. Some of the greatest Sanskrit poets were born and
wrote in the valley, and from it has issued in the Sanskrit language a
world famous collection of folk-lore’

The Sanskrit learning and language came to Kashmir with the

* 8.G. Lecturer, Departmient of History, Govt, College of Education, Srinagar
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coming of Tndo- Arvans who came from fran 1o Afghanistan mm,_:f
towiirds Punjab and from there moved 1o Kashmir 1t became the
language of religion and literature A A Mucdonald, the auther o
History of Sanskiit literature (p 175) admits that the Koshmiris
prepared the Kathaka Sambitn of Yajurveda® The Buddbist literaryre
nd texts, Also were written fn Sanskoit in the valley and not in Pal.
was wrtiten in both Khsrosht and the Brabmi seript In Kashmr, the
scholirs developed a seript of their own known as Sarads, A Jarge
number of students used 10 came from India o Kashmur for higher
stisdies and even a large number of scholars and pilgrims from centra)
Asin and China came to Kashmir to study Sanskrit texrs. The mention
can be made of Huen Tsang. Ou-Kong, Che-mong, Fa- Yein wha
studied Sanskrit in Kashmir’

The materinl used for wniting was the Bireh-Bark (Bojpater
or Burza ) The special ink was prepared so as to save it from fading
due to water The reed pen was used for writing The temples and the
Viharas were the centres for learning and so were also the schools for
transmitting knowledge to the students We get the reference from
George Buhler (1875 AD) that some private libraries were also found
in possession of sorae Kashmirt Pandits, so must have been the
centres for imparting education too” The students and scholars
developed the Sansknt language as woll as its grammar A large
number of works bave come down from great scholars on vedic
literature, grammar and philosophy’

In the medieval times, the muslims were the great patrons of
learning who opened the world famous educational institutions and
the universities of science and medicines The most flourishing
centres of learning were at Baghdad and Salerno, at Cmiro and
Candova' On every direction educational institutions were established
where Quran and the works of the great philosophers on different
branches of knowledge were studied. In Kashmir the emergence of
composite culture is seen with the coming of Muslims from Persia
and central Asin. The Muslim rulers patronized the promotion of
leamning in Sanskrit and Persian. The educational institutions called
Madrasas and Maktabas were founded. No doubt, Sanskrit remained
the medium of official communications” for a long time after the end
of Hindu rule and a large number of works have come down in this
language" but the education was imparted mostly in Persian and
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Arabic in the Madrasas because Sanskrit had censed to be the

ngunge Of the common masses. The Kashmiri students studied
persian which became the language of educuted class and even most
of the common masses learmnt Persian

During the reign of Sultan Shikab.ud-Din (1359709 AD)
Madrasa-tul-Quran Was established with the help of Shahk Hamdaan
Sultan Quiub-ud-Din (1373-1389 AD) established a college wath n
langar or boarding house for the pupils and teachers. As such
residential system of education in Kashmir was established by Sulian
Quiub-ud-Din where free association of the teachers and the taught
after formal hours of institution were provided The institution had a
distinguished allumni to its credit" Sultan Sikandar built a college of
the Jumia Maspd in Srinagar with a hostel where Hadis, philosophy,
Mathematics, logic and metaphysics were included in the
curriculum™. Sultan Zain-ul- Abidin (1422-74 A.D)) is said to have
founded a Umversity or Dar-ul-Ulum, at Noushehra, Srinagar which
flourished under the «ipervision of great scholars and teachers” The
Mughal ruters encouraged vocational tramning in handicrafts such as
carpet weaving, shawl making, paper - machie and other handicrafis.
The seventeenth century Kashmir presents a picture of enlightenment
and progress which decayed durning the subsequent years' of
tyrannical rule of the Afghans, Sikhs and early Dogra Rulers. The
educanional system revolved round the Madrasas attached 10 mosques
imparting Persian and Arabic learming and Patshalas atiached to the
temples imparting Sansknt leerning. The students to all these
languages belonged to both the communities - Muslims and Hindus.
The Moulvis and the Pandits were the hereditary teachers to teach
them religious books. There were ulso Shathles' the private schools
involved in teaching-learming process,

The teachers of these institutions got presents from the
parents of the students on the eve of introduction to new bouk or at
the time of investiture of their sacred thread or when they got
married The profession of teachers was hereditary™. The curriculum
included the reading, writing and little arithmetic. The texts of Gulistan
Bostan, Karima-Nami-Haq and Sikandar Nama were taught to the
students'” On seeing the backwardness of the Kashmiris, the British
Government sent the missionaries 10 Kashmir and in 1854 AD
Colonel Martin and Rev, Robert Clark came to Kashmir: Maharaja
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Gulub Singh (1846-1857 AD) received them ;}J'rctmjlg.;“ He wag oy
in favour of any improvement in the medical an '-'*fillt_uuun.j
conditions of the subjects'. In 1873 AP the ut!utfﬂllunal Institutigy,,
supported by the government in the Srinagar “::F were the Patshaly,
at Nawakadal, Maharaj Gung and Basant Bagh™ The report Majp,
(1873-74 AD ) gives the details of money Spent on education 4,
under”':

Total amount spent on education Rs. 35, 372,
Amount spent on salaries of teachers o Rs, 11, 875/.
Amount spent on maintenance of the institution Rs. 1, 567.
Amount spent on free Rations Rs. 2, 268/-

Amount spent on scholars Rs. 18, 661/.
Amount spent on rewards Rs,  4p/.

Amount spent on purchase of books Rs. 1, 1374

Though Maharaja Ranbir Singh (1857-1885 A.D.) wasa great
patron of Arabic, Persian and Sanskrit learning® but the common
masses were educationally backward.

The first step taken by the Christian Missionaries was to
administer the medical relief to the people of Srinagar against
epidemics but their popularity among the peaple encouraged them to
fight against illiteracy among the masses. In the year 1880 AD Rev. J.
H. Knowles founded the C, M. S. school® to follow university
syllabus with only five boys on roll and undertook ten years spade
work in laying the foundation of the school. He was helped by Rev. C.
L. E. Burges. The later taught the Brahmin students the skill of
carpentry but the experiment resulted in a faiture owing to the social
set up of the Hindu Society™.

People were not interested in modern education and the people
gol Persian leaming (reading and writing) from “mosque schools™.
In 1883 AD the missionaries got a building at Sheikh Bagh in Srinagar

successful. The punctuality,

Bames, discipline, loyality, charity,
manners, Cleanliness truth™®

and social services were the motives to
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he grown among the stadeniz. The academic eurriculum ineluded
languages (English and orlental), Mathematics, History, Geography,
science and A,

In 1894 AD girls school was opened in Faich Kadal by lady
missionanes Miss Churchill Taylor, Miss Stubhs. Miss Goodall - admist
the suspicious atmosphere of ignorance, and doubts™, In 1912 AD
Miss Fitze started a giels school with muslim majority students,
Facing all the challenges the school was rised 10 middle standard in
1918 AD with a government gram of R 700-, The school progressed
u fotunder the guidance of Miss Mallinson (Principal 1922.61 A.D.).
Apart from academic curriculum, the extra curriculum activities-like
mouhisintering camping, swimming. dancing, drill with home
science and crafls™® were tught to the girls.

The government was not in a mood to impart education to the
peaple to avoid the birth and growth of their political consciousness,
In 1905 AD 4 Hindu college was established by Mrs. Anie Besant,
later taken by the state and named as Sri Pratab College'. The
Mushim community remained away from modern education. The main
cducational institution ran by them in the city was the Islamian High
School and a few middle and primary schools, The contribution in the
dissemination of modern education among the Muslims of Kashmir
goes to the efforts of Anjuman-i-Nusratul Islam™ (founded in 1903
AD). The efforts were also made by the Kashmiri muslim elite to
work for the upliftment of Muslim society through the formation of
Anjumans and associations. One of such associations was the
“Reading Rome™ party which was formed into all Jammu and
Kashmir Muslim Conference in 1932 AD. An important feature of its
programme was the educational welfare of the Muslims®. The
government was compelled to tuke some steps for the improvement
and promotion of education among the mushim community which
resulted in increase in number of muslim students in public
institutions*. Sir Henry Sharp made some recommendations (1916
AD) and the most important suggestions in the report were to
provide one school for every village of 500 inhabitants; scholarships
to the Muslim students in technical institutions, imparting of technical
and vocational education, appointment of Muslim teachers in
educational institutions and grant in aid to Islamic schools'.
Mr. Sharp also made some recommendations for the female
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sducution Howeves, the recommendations werd not implemenyeg
Iy 1970 ALY Mahagin Hard Singh mitroduced the Unmpmm
froe primary education in all mumcipal areas theteby rubsing the number
of studemts in primany schools The secandary education oo saw »
rapid growth and collepe educalom equally minde & progress during
(he reign of Maharajn Hari Singh making an mirease in the fumber of
studenis The scholarships were provided to backwird classes
moluding Mushims i addition to ment CUi poverty scholarships. In
|39 AD Physcal Director posis were created for physical education
of the studonts In 1942 AD Amar Singh Degree Collepe was
established in the city of srinagat, wheie both male and female
students got education The female students were also enrolled in
S P College numbering 32 in the year 1943-44 The mention should
be made of the Women's Welfre Trust which was founded in 1927 at
Semagar for the overall improdement and development of the women
folk, particularly in education’” The Trust worked o long way for the
girls” education In June 1938 AD the Educational Rearganization
Commities was appointed with Mr. K G Saividian as its Chairman
by Maharaja Han Singh for the reorganization of primary and
secondary education in the state. The commitiee’s report was based
on two principles. firstly to expand (he educational facilities and
secondly the consolidation of the existing facilities. Thus the
committee suggeste ' for the Iree compulsory and universal basic
educgtion above 7 yeurs age The mostimportant recommendation of
the committee has the starting of well-staffed and equipped basic school
in Srinagar so that it could serve “us practising and demonstration
mﬁtmmmmmluwﬂutnmddﬂndm
demonstrate the possibilities of the extension of new scheme to other
educational centres™ " The government grant-in-aid were
recommended 10 be also given to private institutions and the
committee suggesied 1o the government to take the steps for the
establishment of secondary school with vocational training -
including the school for the tiaining of teachers™ and the schools
providing education in mechanical, electrical, civil engineenng.
agriculture and hormiculture, medicine, arts and crafts, home craft and
nuning (for girls)* The commities made & special suggestion Ror the
female education and religious education in schools particularly for
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muslim girls institution*' The recommendations of the committes were

i?wl::m.“m!fd by the newly appownted Director of Education. Mr. K.
G. Saiyidein. Many steps were taken for the spread of education among
the people but yet the goal of universalisation of education by the
peuple is yet to be achieved. ]

' _Th“f' itappear from the above discussion that in earliest limes
Kashmir was a seat ofknowledge and education, a place of attraction
for owside scholars and students 1o get acquainted with the language,
philosophy of different branches ol knowledpe in Sanskrit, Persian
and Arabic. The valley of Kashmir produced a large number of
scholars, poets and writers in its indigenous language, Kashur"
(Kashmiri ) but it was not included in the formal system of education
tll recent years.

The concept of modemn education come to Kashmir as in other
parts of India with the coming of Christian missionaries who faced
many difficulties in the implementation and spread of education amaong
the masses. The people were having a step-born attitude towards the
new institution of education because they had groaned under
succeeding generations of conjurers who always tried to suck their
life-blood. However, after 1880 AD the demand for modern
education increased, the pandit community was the first 10 take to
education followed by the muslims. As regards the total population
education on gender basis, the girls followed the boys and increase
was witnessed in their number in various educational institutions, All
the colleges in the valley were affiliated to the Punjab University of
Lahore but on 1" of November 1948 the Jammu and Kashmir
University came into existence, starting its career as an examination
body but slowly transformed into teaching university with arts,
science, medical and engineering faculties on the western bank of Dal
Lake. The University has taken up many new fields of study and
rescarch in its programme and the most important step in this
connection taken by the university under post graduate department of
Education is the establishment of a school for training girls from rural
areas for imparting primary education. It is a step towards
universalisation of education and also can bring about the
cmancipation of women.
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Foot Notas:-

“Maculay Minutes”, 1835 AD gave a solution for spending
ane lakh nipees set by Charter Act of India on Western Edye,
tion through the medium of English. Thus laying the foundatigy,
of Modem Fducation in Indin, -
Younghusband, Francis, Kashmir Fidinburg, 1909 PP115- 1 [6;
The writer siates that the “learning, lofty houses, saffron,
grapes und icy water - things which are difficult to get in
heaven, are common here”.

George CGrierson, Linguistic Survey of India, Vol. VIII, Pan
2, P 241

S.M. Igbial, K. [, Nirash, The Culture of Kashmir, Delhi, 1978,
PP 65-66.

Kalhana, Rajtarangni, Vol 11, London, 1980, PP. 355-357 Eng,
Translation, Stein, M. A,

Bamzai, P. N, K., Culture and political History of Kashmir
Vol. 1, Delhi, 1974, P, 253,

Ibid. PP. 253-254,

Swain, 1. E. 4 History of World Civilization, Muhlenberg
College, August 1947, PP. 290-291.

Kalhana, Rajrarangni, Nol-11, P, 130,

ibid; Lokaprakasa, official document in Sanskrit but a great
mixer of persain and Avabic words is noticed. A number of
chronicles by Jonaraja, Srivara, Prajyabhatia and Suka along
with other literary works in Sanskrit were written during the
Muslim rule in Kashmir.

Sufi G. M. D., Jslamic Culture in Kashmir. Delhi, 1979, PP,
146-147,

Ibid. P, 148,

Ihid.

Holmes Brain, Fducati .

London I?iv‘nﬁ";'{l:1 P1s l.wr Ty iRe Kralon Sehocks,

Girdlestone, Charles, Memorandum o Kavhmir and some
Adjacent Countries, Caloutt, 1874, P. 10,
Ibid. FI* B- 1 0.

Ibid
Neve, E, F,, Beyond the Pir Panjal, Lomdon, 1912, P. 68.




Educanon in Keshmir Farvean Akbtar Pandil

L e e el L. T ¥ T I

k4

E ¥ U 3w

k)

i

BRrinkman Arthur, 7he Wrongs of Kayhmir, Berkley Square,
1867, P23

Report Mijmua on the Admintsieation of Jammye and Kash

mir for (5. 1929-30) IR73.74 AD, P1 14

[hid. PP 63-64.

Report Majmua, op.cit, P. 64; Maharajn Ranbir Singh spent
Rs. 17.7371- on the translation works.

Biscoe Timdale. Kashmir in Sunlight and shade. 1Tondon 1922,
P. 260,

Biscoe, Kashmir in Sunlight and Shade, PP, 260-26 1,
Lawnwnce, the valley of Ksahimir, P 229 (Ist Edition 1890)
Reprint 1967

Brain Holnes, ol CT PP 160-161

Biscoe, Kashmir sunlight and shade PP 257-258

Neve, EF Beyond the Pir Panjal P 5§

Biscoe Kashmir in Sunlight und shade P 265

Amivial Report of C,M.S School, Srinagar, 1930-40 P16 cited
Khan Mohammad Ishag, History of Srinagar | 8461947,
Stinagar 1978 P 153

Imperial Gazette of India provisional sector of jummuo 7 Kash
mir, Calcutta 1909 P75, the census of 1901 records that only
2% of the population could read and wrnite,

“ile No. J-88 of 1924, political Jammu and Kashmir Archives
Bazaz, Prem Nath; The History of Struggle for Freedom in
Kashmir, Dethi, 1954, P 148,

Sir Henry Sharp’s report (Calcutta 1916) PP, 4344 (M.
Sharp, the then Educational Commissioner with the govem
ment of India visited Kashmir in 1916 to examine the Muslim
demands lor education and prepared a report with his recom
mendations for the guidance of the state),

Ibid. P43,

Glancy Commission Report 2% Edition, Jammu, 1933, P. 9.
(report of the commission appointed under the orders of His
Highness the Muharaja Babadur dated the 12" Nov,, 1931 to
enguire into the grievances and complaints of the people).
Bazaz, Prem Nath, Daughters of vitaste, New Dethi, 1959, P,
222

The report of the Educational Reorganization Committee,



insight Jounal of Applied Reserach In Education NG 1 Vol 92609

_-_----_--_------——------

Srinagar, 1939, PP 1 &3 1

In 1940 AD, the teacher trining school formale teachers was

established in Srinagr, 1oday named us DIET, Snnugar: Amaong

the training schools for female elemunury cenlres were entab
lished in 1953 AD cach at Srinagar, Anantoag in 1955 AD
and Sapore in 1955 AD, In 1948 AD training of secondary
teachers Delete training college was estnblished in Kashmir
by the Government now known as Govl. College of Fduga
tton, Srinagar.

- bid. PP 84 - BO.

» Lawrence, The valley of Kashmir, P. 54 The “"Kashur is said
to be'a prakrit of the pure and original Sanskrit, anil some say
that it was in former times a written language in Sharada char
acters, Sharada being a brother form of Devanagri,” At presen
it employes persain letters for its writing form.

bl




Educational Development In India

EDUCATIONAL DEVELOPMENT IN INDIA
THROUGH THE NATIONAL
FIVE YEAR PLANS

Tasleema Bano *

1. INTRODUCTION

Every country gears its system of education from time to time
to maintain the socio-cultural identity and 1o meet the challenges of
political and economic requirements of the times. History of ~
education in India is full of eras and intermitient periods when Five
Year Plans were launched to suggest new directions to the then
existing system of education and infuse it with freshness. Every plan
document had suggested educational reforms from primary to higher
education in alignment with expectations and requirement of the
concerned times.

A glance into the suggestions of the plan documents show
that the effort has been made for aligning education with social
expectations. Study of educational documents from independence of
India to date shows the assent of school education and teacher
education from simple to complex, lower order to higher orderand a
general characier 10 individual-specilic as per the nation's
requirements. But when we look into the implememation of the
proposed developimants im education, it seems that these have been
sporachc, discrete ond wavewand.

The policy indications given in National Five Year Plans show
a8 panorami of innovative ideas in the form of recommendations for
strengthening teacher education developmental aspects. Some of these
ideas required huge financial inputs: some had relevance for
Capability building in teacher educators while some even suggested

* Lecturer Deparnment of Educanon, Untversily of Kaxhmr-Srinagir
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Aditstent in the organizational pattems in e teachor educationg|
sructures

e National Policy on Education (1986) roxolves thag (ke
status of the wacher reflects the sociooultaral ethos ol w society, i 4
@d that no people can nse above the level of teir teachers, e
govermiment and the community should eodeavor 1o oreate conditong,
which will imotivate and inspire teachers on constructive and creative
fines. Teachers will continue to play & crucinl rale in the Tormudation
and implementation of educational programmes (paras 9.1.9.2), The
palicy lays down that * teacher education is a conlinuous process,
and its preservance and in seryire components are inseparable | The
policy recommends that the National Council of Teacher Education
(NCTEY will be provided the necessary resources and capability 1o
scoredit institutions of teacher education and provide guidance
regarding curricula and methods of teaching, Networkjng
arrangements will be created between institutions of teacher
education and university departments of education (paras 9.4, 9.6).

The Programme of Action 1992, which aims st providing policy

measures for actualizing the recommendations resolved in the
National Policy on Education reaffirms “teacher performance as the
most crucial input in the field of education. “atever policies may be
tmd down, in the Ultimate analysis, these have to be interpreted and
implemented by teachers, as much through their personal example as
through teaching leaning processes”(para22 1.1). The Programme of
Action (1992) has further visualized that the existing Programme for
teacher educators Will be suitably modified taking into consideration
the present day training needs. it envisaged a statutory status for the
NCTE, which has since been resolved by parliament of Indis as a
statutory and sutonomous organization. It also contains that the
recommendstions of the University Grants Commission (UGC) panel
would be taken up for the appropriate implementation in the
estublishment and strengthening of departments of education in the
universities (paras 22.2.10, 22.2.11).

A large number of recommenditions have been made as
measures to reform the state of teacher education development in the
country. Most of the recommendations have been made by various
committecs and commissions on one hand and suggested as policy
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since 1947, A ?} noplic presemtation of the policy ﬂli:ﬁsupl'nt'b Suggested
in various Notional Five Year Plans hes been pires ‘ -

| | ented in this paper
2. The First National Five Year Pian

The First Nutional Five Year Plan ( 195(1-35) has endeavored
to have a fairly comprehensive review of resources and needs in light
il thc.tl'lfm exISung circumstinces. A pumber of commiitees mnd
cOmMmMISEIONs were suggested (0 have 4 review of new dimensions and
policy measures (Repont-First National Five Year Plan). The nation
being in infancy, a basic infrastructure and programime of action was
recommended to further the eduentional scenario of the COUNLTY.

3. The Second National Five Year Plan

The Second National Five Year Plan ( 1956-61 ) recommended
measures for the implementation of the recommendations of the
Secondary Education Commission (1953), The Secondary Education
Couna.iosion had proposed for bringing about greater and
comprehensive educational courses at secondary level. It had
recommended for the establishment of Multipurpose Schools with
the view that a sound system of secondary education is an essential
foundation for economic development of India on modern lines, A
budgetary outlet of 51 crores out of total allocation of 307 crores was
made for secondary education so that the implementation of the
recommendations of secondary education commission could be
facilitated.

Al the end of the first National Five Year Plan, only 60% of
the staff of secondary schools consisted of trained teachers. The plan
document provided for the reorientation of secondary school
teachers, upgrading High Schools into Higher Sccondary Schools.
improving laboratories and library services, improving teaching
standards and training of teachers etc. The plan document made
special recommendation for aceelerting the pace of Girls' education
and opening up new carrier courses for them. It also proposed to
establish teacher-training colleges so that the proportion of trained
eachers could increase to 68%.

The Second National Five Year Plan strongly recognized that
provision of satisfactory service conditions of teachers is an essential
measure for attracting qualified personnel ‘m teaching profession.
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4. The Third National Five Year Plan e

The Third National Five Year Plan (1 962-67) opey, Wi
fote that {he development of economy and the vast “XPansion
brought into wake new demands on secondary education New
provisions such as development of Mulﬁanw*&n schonls, PrOvisign
of a number of elective subjects, expansion and immnwzmnm of
facilities 1 the teaching of science; improvement of the EXAMi Ny,
system, provision of educationil and vocational guidance and seygy
other measures required reconstruction of secondary teache,
education and developing presservice teacher education course ta
suhscribe to tho changes that were taking place at the secondary jeye;

One of the key notes of Third National Five Year Play iy (e
announcement for an Integrated Teacher Training Programme for
Multipurpose schools and the proposal for establishing four Regional
Colleges of Education to prepare teachers for the Multipurpose schaols
through the in- service und pre-service training Programmes both in
the practical and scientific subjects. The plan document also proposed
o increase the number of traiming colleges. A comprehensive
programme of in-service teacher education, established in the 2%
National Five Year Plan, to provide in-service training facilities were
strengthened. It was decided to make extension service as integral
pant of the work of every training college.

5. The Fourth National Five Year Plan

The Fourth National Five Year Plan ( 1968-73) document thok
a stack of the challenges in 1ackling the problem of teacher
preparation and strongly recommended to take into account the
recent advances in pedagogic techniques, the new curricula, the
r.-hanging churacter of the school pupuluﬁnm the role of weachers n
promoting the national integration and the development of democratic
praclices.

There was an enormous progress in the additional enrolment
at the secondary stage. To meet these additional needs, as also
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clearing the backlog of untrained teachers, greation of more facilitics
for whole time feacher education ware suggested, In addition, it was
,Jm;idcd fiv institute @ tlll‘gl: scale of C-T.'I-I'T{!‘ifmllﬂﬂ'lﬂt: and short-1erm
courses. The plan provided for cotrespondence truining of about 17660
secondury teachers lor short-term training courses, it was proposed
(o involve the universities, State Instinttes of Education etc. The plin
document suggested for setting up of large sized comprehensive
pedagogic institute, where teachers of different disciplings would
receive education so that the artificial barrier between different
cutegories of teachers would be removed (poges 317-31 8).
6. The Fifth National Five Year Plan
The Fifth National Five Year Plan (1874-79) conceived

growth in the total expenditure on education from Rs, 1450 crores in
1974-75 to Rs. 2287 crores in 19'76-77 so that the expansion of
educational facilities, curricular reorientation, work experience, and
etrengthening of educational institutions for teachers was adequately
planned. No specific Action Plan for the training of teachers was
suggested in the plan document.
7. The Sixth National Five Year Plan

The Sixth National Five Year Plan (1 980-85) sounded a
concern for the all-round development of children especially those
from under privileged sections and poverty groups. It perceived
education as a seamless quantinium of lifelong leamning. essential for
human resource development. In this regard, the plan document
suggested 4 fourfold perspective as follows:
(i) To prepare individuals for assuming their role as responsible
citizens,
(i)  Todevelopin them scientific outlook, awareness of their rights
and responsibilities as well as a consciousness of the process of
development;
(iif)  To sensitizes them to ethical, sociul and cultural values which
2o to make them enlightened nation;
(iv)  and to impart to them knowledge. skills and attitudes, which
would enable them to contribute to the productive programmes in the
national development.

While reviewing the progress of education at the secondary
level, it was commented that intersectoral linkages were yet 1o be
brought about and a co~ordination estublished between workplaces,
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sehoots and dovelnpment actiy ities for fostering Hpproprine M POWye
apnEni progrinmnies

devel P] - p;: jm-umr"' emphasized that hllﬂhﬂl educition being »
rerminal stage in the system ol general education, should provide foy
linking education with the warld of wurk.l I tlflrcuh‘!d o prepare
manpower for economic development. [o uchieve that, it way
cuggested 1o extend ficilities for secondary education in the rural and
backwatd arcas: i [Iﬂ‘l'nldﬁ' acCcess 1o the weaker and more hi'll:k“’ﬂ]"d
sections of people, to ¢enhance the employability of products; to
improve instructional material and methods; 10 create an awarcness
in the students of emerging developmental perspectives and
associated technologies in fields such as encrgy conservation,
population stabilization and environmenial protection.

The plan document suggested [or integrating culture and
education, strengthening of teaching otence education, recognizing
the needs of exceptionally talented children and increase in emphasig
on vocationalisation of secondary education. Teacher preparation for
all the above- susgested reforms was conceived in the form of
development of professional skills in teachers on one hand and the
need for evolving a good management practices 10 promote harmany
among the participants in the academic community, on the other hand.
8. The Seventh National Five Year Plan

The Seventh National Five Year Plan (1985-90) opens with a
note that the economy of the country had improved because of the
successes in the implementation of the Sixth National Five Year Plan.
The plan, therefore, seeks to maintain the momentum of growth hy
further pushing up the process of economic and technological
modernization. The plan suggested that policies and programmes in
education ought 10 be restructured to provide a fuller life to the people.
Ina rcﬂcw shoul the progress of secondary and higher secondary
education in the sixth National Five Year Plan, it was stated that even
though there was an increase by seven million children at this level
but the progress in the area of vocationalisation of education at the
!ughﬂ “m“d.“l"_ Slage was not satisfactory, In view of the
::m. ” of hnkmg education with productivity, it was Ewmj
sc;lndn r: t::lsm:t u::jzpnrmn to vocationalisation of the higher
essential uinltdl;uiﬂl;‘ unn_g the seventh plan period. One of the

wns for the improvement of the quality of secondary
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edueation was sugpested oy e plarming and mplementation of in

cl'l"m.:ii‘!u"t: system of in-service training of tonchers 1y supgested tha
vdu_cnhm.} o h,‘ mauke a crucial contribution [owards pramoting
national Il?lt'grnhflm: undetstanding and u sense of togotherness und
lmrmuﬂ;r. e trining of weachers was o be looked into fram this
point of view.
8. Tha Eighth Five Year Plan

The Eighth Five Yesr Plan document siressed for
universalisation of free und compulsory cducation up 10 the age of
f'_i- A measure effort war 1o pravide alternative channels for
education to children of deprived sections and working children who,
for vartous reasons, could not be enrolled for the entire peried in full
tme schools. As n part of implementation of NPE, 1986, the new
scheme of ‘Operation Blackboord” (OB) was Inupnched. Under this
scheme, the expenditure on operation blackbourd 19 fikely 10 be Rs.
R16.26 crore against the outlay of Rs, 279 ¢rore. About 4.5 luc
teachers have undergone special oriemation for the use of teaching
material provided under this scheme. This training progmmme was
called the Special Ortentation of Primary Teachers (SOPT) dunng
plan period. A national programme of mid-day meals was started in
August 1995, to promote gccess, retention and nutrition care to
primary school children. Implementation in the quality of schooling
‘and achievement levels of children enrolied in schools was attempted
through the introduction of Minimum Level of Learning (NILL).
Besides, the schemne of non-formal Education was revised and a number
of schemes for teacher education were also taken up. The aumber of
primary schools was also increased. Between 1992-93 and 1996-97,
the number of primary schools increased from 5.73 lac to 598 lac
indicating a percentage increase of 4.5%. There was an appreciable
decline in the dropout rate from 42% 10 34.53% inclass L o V.

Regarding secondary education the plan document revealed
that as a part of NPE, new CSSs were started for vocationalisation of
secondary education, improvement in science education and
environmental orientation in school education. The new Central
Schemes of Navodaya Vidyalays (NVs) and National Open Schools
(NOS) were also initinted. During the eighth plan, the number of
secondury stage institutions (classes IX 10 Xn) increased from 84076
in 1992-91 10 1.02.183 in 1996-99. The scheme of computer literacy
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in schools continued 1o be implemented. |

The measure emphasis in higher education was on inn*:g;-i,m:{i
approach 1o higher education, excellence, equity and strengthenipg,
of munagement system in university institutions. The documen
reveals that several programmes were initiated to improve the quality
of gher education. These included faculty development through
Academic Sl Colleges, preseribing minimum qualification for
teachers, weacher [ellowships, travel grants and carrier awards.
Rescarch facilities were upgraded through a special assistance
programme [or umversities. The scheme of University Science
Instrumemation Centers (USICS) was expanded.

With regard 1o literacy, the emphasis was on sustainability of
literucy skills gained and on the achievement of goals of remediation,
continuation and application of skills to actual living and waorking
conditions.

In a review about the progress of teacher education, it was
brought vut that the Cenirally Sponsored Scheme of reorganizing of
teacher education continued in the eighth plan. The measure
programmes for which assistance was given included establishment
of DIETS, up- gradation of selected training colleges into colleges of
leacher education/Institutes of Advanced Study and strengthening of
State Councils for Educational Research and Training, During this
plan project 425 DIETS have been established, 108 training colleges

upgraded and § university departments selected for assistance. Use of
state of the art Information Technol '

Kamataka and Madya Pradesh.
During this plan NCTE, established in
status o promote planned and coordinated dey
education, The council has developed norms and criteria on the basis
of which upplications are processed. It has organized o number of

programmes and brought out useful publications dealing with
different aspects of wacher education,

10, The Ninth National Five Year Plan

I'he ninth Five-year Plan treats education as the most enycia)
investment in human resource development. Education strongly
influences improvement in health, hygiene, demographic profile,

proficiency, productivity and practically everything that is connected

1972, got a statutory
clopment of teacher
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with the quality of life, 0. A D . et
) ‘1:1:: Frime M.m_m” : Special r'k-.:linnvl'hm (SAP) has stressed
{he need for expansion and improvement of social infrastructure in
the field of education. This goal has been elaborated in the National
Agenda For Governance (INAG) which states “we are committed (o a
total eradication of illiteracy, We will formulate and implement plans
to gradually increase the governmental and non-governmental
spending on education up o 60% of GDP, o provide educationforall.
We will implement the constitute on alprovision of making ptunary
education Iree and compulsory up 1o 3" standard. We shall strive 1o
improve the quality ol'education at all leveis from primary schools (o
our universities”,

Regarding elementary education, the plan document suggests
that the problem of universal elementary education and literacy is
iackled through a strong social movement with clearly perceived goals
and involving the state and central governments, Panchayvati Ra
Institutions. Urban Local Bodies, Voluntary Agencies, Social Action
Groups, the media and every supportive elements in the society.

The review of previous plans regarding secondary education
shows that there are disparities in educational access as between the
urban. rural and tribal areas. There also exist gender disparities.
Secondary education curricula continue to be liberal and oriented to
the first-degree courses; so the plan document lays emphasis on the
revision of curricula so as to relate these 1o work opportunities.

A review of higher education in India reveals that there is
deterioration in quality of higher education, and the resource crunch
leading to poor infrastructure, although there has been a remendous
increase in the number of the higher educational institutions. The
number of colleges for general education was 370 in 1950-31 while it
increased to about 4000 in 1996-97 and the number of umversitics in
1950-S1 was 27 which increased to 228 in 1996-97. So the priority
for Ninth Five year Plan is the updating of syllabi 1o enhance their
relcvance, improvement in internal resource generation and
implementation of a model code of governance to reduce non-
academic influence in the Higher education system. The plan
document proposed the draft curriculum framework developed by
the NCTE will be finalized and made the basis for curmiculum change
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oy sty for teachet eduuntion to lmprove the quality of tenr ey

educalion proyramime

Some statew, which have uw lurger percerdage of untruined
wachers in elememary edocation, have been suggested o launch
progratmes 1o cover thin gap by whopting the Diploma Programme
and other short-tetm programmes for Primary Education developed
by Indra Ciandhi National Open Univerity (IGNOLU) and THETS,
and exstablishing Regional Commitiees to provide the necessary fillip
1 the teacher trnining Institutions,

The plan document lays emphasis on up-gradution of
imfrastructure by upgrading the scademic and physical infrastructare
of various nationil bodies snd institutions like NCTE, DIETS,
SCERTS, CTEs ete. For remote areas Mobile Teams of Resource
Persons will be used to provide on the spot counseling and gudance
to teachers. Non-formal Education Centers for provl dropouts,
working children, girls, migratory population and other several
catepories will be established upon a cultural approach to make the
scheme cost effective.

Since India hos the largest number of non-literate people in
the world, practical programmes for adult education have assumed
key-role to evade illiteracy in the country. Eradication of illiteracy is a
wp priority for National Agenda for Governance (NAG). A major
dent is expected 10 be made by making ten crore adults literate in the
Ninth and tenth plan periods. The Action Plan, as suggested. includes
Total Literacy Campaign, Post Literacy Campaign and Continuing
Education phase, It is proposed 1o strengthen further and revitalize
the State Resource Cenlers and Shramik Vidhyapeeths, which will
pravide additional fillip in the areas of training, skill up gradation and
preparation of material,

1. CONCLUSION

Education is a spiril and generic activity aiming at Human
Resource Development in an ever- changing social order. It is,
therefore, change-oriented, and one cannot quantify the Degree of
reform. Most of the recommendutions in education, whether for
material development or for human resource development, require
networking between central, stute and district levels. The climate of
co-operative partnership in the outward and onward extension of
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cducational reform has been conspicuously missing. The morale and
expevtations from the education development has been sky high, but
(e money constraint has kept it down to the earth.

A glance into the suggestions of the plan documents show
that the effort has been made aligning education with social
expectations, The policy indications given in National Five Year Plans
show & pan-.atoma of innovative ideas in the form aof
recommendations for strengthening educational developments. Some
of these ideas required huge financial inputs; some had relevance for
capability building in teacher educators, while some even suggested
adjustment in the organizational patterns in the teacher education
struciures.

Study of educational documents from independence of India
to date shows the assent of school education and teacher education
from simple to complex, lower order to higher and a general
character to individual-specific as per the ndtion's requirements. But
when we look into the implementation of the proposed developments
in education, it seems that these have been sporadic, discrete and way
ward. Generally, reforms suggested for the content and process of
school education have their implications for renewal of training of
teachers. Therefore most of the reperts have simultancously made
recommendations on school education and teacher education.

Plan documents are given turns of reference requiring study
and recommend educational reforms in various aspects, some of which
are independent of each other such as, technical education and
primary education while some have to be welescopic with each other,
such as secondary education and teacher education. Implementation
of suggestions in one sphere without consequent reform in the
telescopic sphere causes lopsidedness and creates distortions in the

system,
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Early Chilkihood Care & Education

Tanasum Rafig

EARLY CHILDHOOD
CARE AND EDUCATION

Tabasum Rafig*

Early childhood care and education (ECCE) acquires critical
importance as & major compensatory programme in India where more
than half the children are born and live in dire poverty. The very
concept of ECCE connotes carly intervention in the “care” and
“education” of the child for a holistic development-health, nutrition,
physical, mental, social and emotional needs of a child are to be
consciously catered for presently there are several programmes of
ECCE (mainly state supported) to include ICDS. Creches. Balwadis.
ECE centers, Pre-primary schools in state and private sector and many
experimental and innovative projects like child to child programme,
child media laboratory, mobile Creches and Vikaswadis.

Although the Indian constitution does not specifically
mention preschool education, article 45 directs the state to provide
free and compulsory education to all children upto the age of
fourteen. By implication provision of formal schooling 1o 6- 14 years
age group through the programme of universalisation of elementary
education (JEE), has been a major goal since 1950, The importance
of pre school education and early childhood stimulation has been felt
for a long time but has acquired a critical dimension as a necessary
pre condition for improving children's school performance and
progress.

Pre school education had its early beginnings in 1900 whena
few nursery schools were set up by the missionaries. The adaptation
of the western model to Indian conditions was done by the pioneering
work of Gujubhai Badheka, Tambai Modak, a tradition that lives strong

* Lecturer (Selection Grade) Home Sclence Gowt. College for Women M.A. Road,
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at Vikaswadi with Anutal Wagh still providing creative and

inpovative leadership. The Post-War Development Plan (15¢4) o

preschool as a necessary adjunct to the national system of cducysion

| he pre school movement remained privase elitest and wrbas 5l 1970,
with only a few Balwadix started by the government i 1953 The
major fillip to pre schivnd o s dthon came in the wake of the Nationg

Policy of the Child 1974, although Fducation Commission | 96444

had recommended coverage of 2.5 million children in the 22 group

3. 5 vears and 10 million children between 5-6 vears by 1988 Sines

1974, although preschool education programmes in education and
welfare section continue to expand on 8 small scale. ICDS has emerget
as & mayor programme for children in the age group 06 years.
Starting with 33 experimental projects, ICDS has expanded
to cover all community development blocks currently, covering aver

18 million children in the age group 0-6 years, with pre school

education as a component. The National Policy on Education 1998

places high priority on ECCE and recognizing the holi-ne nanee of

child development - health, nutrition, mental, physical, social, moral
and emotional development, suggests ils integration inte ICDS
programme, ECCE is to lay special emphasis on children belonging
to underprivileged groups and first generation leamners. In addition_ it
would serve as a school readiness programme &nd as a SUPPOTT
service for girls in UEE as also for working women in low income
groups.

Early Childhood years are erucial for development of »

child for research evidence indicates that:-

a) 50% of the intellectual dévelopment takes place between
conception 10 4 years and about 30% between 4 - 8 years.

b) About 50% of the level of vocabulary attained by 18 years of
age takes place within the first 8 years.

c} About 50% of a child’s general educational attainment at 18
years is atiained by 9 years of age,

d) In the case of young birds and mammals there exist *sensifive’
and ‘critical’ periods during which there is heightened
sensitivity to stimulation or deprivation which may have a
lusting and irreversible effect. Similar sensitive periods are
found to be there in human development oo although
they may not be as ‘critical' as for ~ exampie, the result of
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“imprinting” is in birds,

Pre-school education is justified for its short term effects an
educational performance and for reducing the drop out in the first
yenrs of primary education. It has long term impict on socialization
of children and on educational performance when parents are involved.,
BECCE, importantly, helps release girls from sibling care so that they
can attend school and also helps the working morhers 1o an extent. At
the moment the only complete programme of ECCE or ICDS as it
covers all three components of health, nutrition and education. The
programme has the advantage of massive infrastructure, government
support and finance, integrated concept and political and popular
acceptability, It has possibility of outreach which no other programme
has. The major problems of ICDS are inadequate training of workers.
Lack of provision of busic minimum fiicilitics and varying performance
of centres on different parameters especially the educational
component. The health and nutrition component received major
attention to the extent the community came to look upon these
centres 88 mainly food distribution centres. The programme leads to
increase enrolments but not necessarily higher retention rates. As it is
a major national programme for disadvantaged children it is highly
essential to strengthen the education component,

Women’'s Empowerment

- For more than a decade, the term ‘empowerment” has been
widely used in relation to women. Today, one hears this term much
more often than terms like ‘women's welfare', *upliftment’,
‘development’, or ‘awareness raising’. However, in spite of the
growing popularity and widespread usage of the term, there is little
conceptual clanty about what exactly empowerment means, and even
less about what the empowerment of women implies in social,
economic and political terms,

The most conspicuous feature of the term empowerment is
that it contains within it the word power, So for our purpose, power
can simply be defused as Control over material human and
intellectual resources, These resources fall into four broad
categories; physical resources (like land, water, forests); human
tesources (people, their bodies, their labour and skills); intellectual
resources (knowledge, information, ideas); and financial resources
(money, access to money). The control of one or more of these
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resonrees becomes n source of individual and social power,

In every society, power is dynaumic and relntional, rather than
nbsolute - it 13 exercised in the social, economic and political relationg
between individualy and groups. 1 is also unegually chistributed - i ¢,
some individuals and groups are powerful {having grealer control
over the sources of power) und some are less powerful or powerless
(having little or no control). The extent of power of an individual or
group is in tum correluted to how many dhifferent kinds of resources
they can access and control. This control confers decision-making
powet, which is exercised in three basit ways: to make decisions,
make others implement one's decisions, and finally, influence others’
decisions without any direct intervention - which in one sense is the
greatest power af all. Decision-making of these kinds is used o
increase access to and control over resources, Differential levels of
control - viz. social power - are sustained and perpetuated through
social divisions such as gender, age, caste, class, ethnicity, race, North-
South; and through institutions such as the family, religion,
education, media, the law, ete.

Empowerment may be defined as the process-and the result
of the process — where by the powerless or less powerful member of
a socicty gain greater access and control over material and
knowledge resources, and challenge the ideologies of discimination
and subordination which justify this unequal distribution.
Empowerment manifests as a changing balance of power in terms of
resource distribution, and changes in ideology, or ways of thinking.

Women's empowerment, therefore, is the process by which
women gain greater control over material and intellectual resources,
and challenge the ideology of patriarchy and the gender- based
discrimination against women in all institutions and structures of
society.

Women's empowerment is the transformation of the
structures of subordination, including changes in the law, civil codes,
property and inheritance rights, control over women’s bodies and
labour, und the socin) and legal institutions that endorse male control.
They call for ‘resources {finance, knowledge, technology), skills
training, and leadership on one side; and democratic process,
dialogue, participation in policy and decision-making, and techniques
tor conflict resolution on the other™ if women are to be empowered.
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Empowerment i3 thus clearly a process, though the result of
(e process may also be termed empowerment. But more specifically,
ihe outcome of empowerment should manifest itxelf ns a
cedistribution of power, no matter how subtle or limited, between
individuals, genders, groups, classes, castes, mces, ethnic groups or
pAlIONS.
The goal of empowerment, therefore, is to i
) challenge and transform the ideology and practice of women's
subordination.
i transform the structures, systems and institutions which have
upheld and reinforced this discrimination - such as the family, caste,
class,  ethnicity, and the social, economic and political strisctures and
instinutions including, education systems, the media, the law, top- down
development  models, etc. and
fiily  gainaccessand control over matenal and knowledge resources.

It is evident that improvements in physical status and access
16 basic resources like water, fucl, fodder, cic., have not enabled women
10 become equals - if that were so0. then urban middle class women.
with their own jobs gas stoves. piped water, private doctors, and
domestic servantsshould enjoy relative equality with their middle clags
husbands, brothers, and fathers. But they are also subjugated in mynad
ways, because they are women, albeit affluent ones.

Thus, women have always attempted, from their gender
position as mothers, wives and workers, to not only expand their sphere
of influence, but also their power. But the prevailing patriarchal
ideology, which promotes the values of submissions, sacrifice,
obedience, and silent suffering, often subverts even these attempts to
pssert them selves or demund greater control.

The question then arises: can women be empowered without
disempowering men? There can be no denying the fact that if the
women of any class, caste, or region are 1o gain greater control over
resources, and hence decision-making power, then those who
traditionully enjoyed such power will have to give up at least some of
it. Does this mean that any process of women's empowerment s
inevitably directed against men, as many activists' fear?

So let us be clear once and for all that women’'s
empowerment, if it is a real success, does mean the loss of men’s
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traditional power and contral over women both within and ““‘IH:
the family: control of her body and her physical mobility; the rigy, 5.
abdicate from all responsibility for housework and carg of the
children; the right to physically abuse or violate her; the right 1o spend
family income on personal pleasures (and vices); the right to abandg,,
ber or take other wives: the right 10 teke unilateral decisions which
affect the whole family; and the countless other ways in which pogy
men - and indeed men of every class - have unjustly confined womey
Wormen's empowerment js not against men, but against the system of

patriarchy nnd all its mani festations.
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EDUCATION STUDENTS ABOUT FACTS
AND CONCERNS OF AIR POLLUTION

Nisar Ahmad Bhat *
&
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Introduction

In the past, air pollution meant smoke pollution. Today air
pollution has become more Subtie and recognizes no geographical or
nolitical boundaries. Air pollution is one of the Present day health
problems throughout the world. The term air pollution signifies the
presence in the ambient (surrounding) atmosphere of substances (e.g.
cases, mixtures of gases and particulate matter) generated by the
activities of man in concentrations that interfere with human health,
safety or comfort, or injurious 1o vegetation and animals-and other
environmental media resulting in chemicals entering the food chain or
being present in drinking water and thereby constituting additional
source of human exposure.

Since the very beginning of human civilization thousands of
years ago and with the onset of industrialization, man has polluted the
environment by cutting trees, devastating forests, emission of
harmful gases, fumes, dust from vehicles and industries and
contaminating rivers with toxic waters and chemicals.

The demand is great for clean aird. An average person breaths
50 pounds (22kg) of air a day, The amount of air breathed by a world
population of 6 million is 300 billion pounds of air per day. Man
coneumes 1.5 kg (31b) of food per day. Thus man takes 15-20 times
the amount of air as food. This explains why we require pollutant
concentrations in ait to be in order of magnitude far lower than the
concentrations one would allow in food. Air pollutants also ultimately
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findl thetr wary 1o the water and food we consume

Air Polution In India
In et of cities in India, air pollution levels exceed the WG

recommenditions. Sis of India’s hogest chiies-Mumbai, Caleutta, Delhy,
Almedabad, Kanpur and Nagpur lhee severe air pollution problem
with the leveols of ol suspended particles (TS17) ot least three times
higher than WHO stendard, City of Delhi is most affected by
polltinn

Sources of Air Polution
Today about 90 percem of wir pollution comes from man made

sonrees. More than 200 million tones of acrial garbuge are thrown in

10 wimosphere cach year. The muin sources of Air Pollution wre:

(1) Automobiles (Motor vehicles) emit hydrocarbons,
eurbomnonoxide, lead, nitrogen oxides and particulate matter.
Certain hydrocarboms and oxides of nitrogen may be converted
into photochemical’ pollutants of oxidizing nature in the
atmosphere in strong sunlight. Besides diesel engine also emit
black smoke and  malodorous [umes,

(2) Industries: Combustion ol [uel to generate heat and power
produce smoke, sulphur dioxide, nitrogen oxides.
Petrochemical idustries generate hydrogen MNuoride,
hydrochloric acid and organic halides. Many industries
discharge carbon monoxide, carbon dioxide, and hydrogen
sulphide and sulphur diexide,

(3)  Domestic sources: It is major source of smoke, dust. and
sulphur dioxide and nitrogen oxides.

(4)  Tobacco Smoke: It is the most important and direct source
of air pollution, ¢ffecting health of many people directly and
ndirectly,

(5) Mis‘m_:ll-ncuu's: It includes burning refuse, incinerator-
pesticide spraying, natural sources (e.g. wind borne dust, fungi,
molds, bacteria) and nuclear programmes

Indoor Air Pollution

covsoras, WEYg e e e e

dependent on artificial utm.nspheru "IIJu: IILF{II'T""‘E i = ey

the greatest threat from indoo ‘II ‘fc upu}g muﬂtr{ﬁ?m -
relying on traditional fuel fi . P{? —“ wnh_ >3 billion peagle
or cooking and heating, producing large
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aounts of smoke and other pollutants, in the confined space of home
resulting inhigh exposure. Besides urban population stay maximum
wme mdoors (0% and espedinlly those wha stay in over crowded
comditions nre more exposed 1o hazards of this population, Forsources
of indoor atr pollutanis, see wmble <) ¥

Air Pollutants
Maore than 100 substances which pallute air have been
wdentified. The important ones are carbon monoxide, hydrogen
sulphide, sulphur dioxide, sulphur trioxide, nitrogen oxides, and
fluorine compounds orgatiic compounds (e.g, hydrocarkons,
sldehiydes, ketors,organic acids), metallic conants (o.g. urseruczing
ron resulting from smelting operation), radioactive compounds,
photochemical oxidants (e.g. ozone). Others include asbestos,
beryllium, mercury, benzene, fluorides. vinyl chlonde, lcad and
radiation. Contaminants differ greatly from place to place depending
upon the specific complex of contaminant source. Pollutants may be
un the form of solids, liquids (vaporous) or gases.
Health Effects Ascribed To Indoor Air Pollution
Various health effects aseribed o indoor pollution include:
Fxcess cardio respiratory mortality, Asthma exacerbations, increased
respiratory symptoms and iliness, Decreased lung function, increased
air way reactivity, lung inflammation, altered host defense, increased
health care utilization neurobehavioural effects, carcimogenesis. US
environmental agency has ranked indoor air pollution 4™ in cancer
risk among 13 top environmental problems analysed.
Green House Effact
Green house effect is the phenomenon attributed to the rise in
global temperature consequent rise in sea level. Inerease in world
population, deforestation, exhaust gases of industnes and erflission
from vehicles in the carbon dioxide proportion in the atmosphere
leading to increased global temperature. There is 25 percent more
carbon dioxide in the atmosphere today than there was a century ngo,
Clobal warming will have different effects in different regions, A
warmed world is expected to have more extreme weather, with more
rain during wet periods, longer droughts and more powerful storms.
Although the effects of future climate change are unknown, some
predict that exaggerated weather conditions may translate in to better
agricultural yield in areas such as the westemn United States, where
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temperature and rainfall are expeete |
deerenses in rainfnll may lead (o severe drought and plunging

agrienlural yields in parts of Africa, [T temperniure Tise oceurn in
global surfbce temperature, souree of the ice cnps melt and there isn

reduction of the iee caps ind sea level may rise by severi) meters nnd
shores and Aood constul citiey,

d to increase, while deammtic

wipe out many ishinds ond invade sei :
Projected sen levels rise 50 em (20 inches) by the year 2050, 1f seq

level rises o projected rates, the Plorida verglades will be completely
under water in less thun 50 years,
Effects of Air Pollution

Air pollution is a concern not only to the sick person but also
to healthy who want to be physically active in work and play. About
1.3 billion urban residents worldwide are exposed to air pollution
level above recommended limits. Air pollution is costly. It ruins
vegetation, makes paint peel and disco lour, cracks lypes and
deteriorates nylon, rusts iron, tarnishes silver, kills cattle adds to house
and clothes cleaning bills and blocks out sun causing higher heating
and lighting bills, and more automobile accidents due to reduced
visibility. Death from lung cancer is twice as high in air polluted cities
not to mention the incidence of bronchitis and emphysema,
pneumonia, bronchial asthma and common cold. More than two
million Americans are estimated to be sensitive to tobacco smoking
and suffer smoke caused asthma attacks. There is an enormous
increase in the incidence of cardiovascular discase and lung cancer
which are directly related to smoking.

We get 400,000 eancer cases annually, 1300,000 cases of heart
diseases in India. We are the world leaders in oral cancer and we
spend 27,761 crores on treating tobacco related diseases. Tobacco
consumption has reached epidemic proportions globally with 3.5
miflion deaths cach year, of these one million are in developing
countries and by 2020 more than 10 million peeple will die annually
due 1o tobacco use. More than 25 tobacco related diseases are known
ta occure. Acute health risks include dyspnoca, tachycardia,
hypertension, exacerhation of asthma, impotence infertility and
increase in blood CO) levels, Long term health risks include coronary
heart disease, stroke, cancers of lung, lwym oral cavity, pharyny,
esophagus, pancreas, bladder, cervix, leukemia, and COPD. Children
by second hand smoke may get sudden infant deaths, respiratory
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lﬁw:&u&ﬂﬂ. middle ear disease, gum and tooth disease and nsthma, In
mdin 40,000 people e f-'ff’lhlmwcl to he dying annually by air
pollution 6-“Lhe t‘lilr!t:‘lmul- and sulphuric acid in contact with
moisiure in the air precipitite us Acid Rain. Rain quickly crodes top
<oil of the earth and its putrients and has devastating effect on aquatic
ii i, It reduees productivity of microorganisms in nitrogen fixing and
Jocomposition, Ithinders photosynthesis in plants and ability of plants
w resist pest attacks, When aquatic life like fish dies, their prey like
peetles and larva become pests in the surroundings ©, According to
Dr Leroy Schicler mental depression (divoree rates, erime and
admission 0 mental hospitals) is related to the levels of hydrogen
sulphide pollution in the ambicnt air. Individuals in poor mental health
are moved towards brink of self destruction when polluted
surroundings add to their misery.

Some metals such as tin and arseni¢ are toxic and some
metals like mercury and lead are highly toxic. All metals are probably
toxic if ingested in sufficient large doses. At higher concentrations
trace metals become toxic. Lead poisons many systems in the body
and in particularly dangerous to children developing brain and
nervous system. Elemental lead levels in children have been
associated with impaired neuropsycologic development as measured
by loss of 1Q, poor school performance and behavioural difficulties.
Epidemiological studies provide sullicient evidence of the role of PAH
(Polynuclear aromatic hydrocarbons) in the induction of lung cancer
and (here are about 500 PAH in the air, owing to ils carcinogenicity,
no safe level of PAH can be recommended . Tablel1. Show major air
pollutants, their source and adverse effects on health,

Remedy

Traditional lack of involvement and concern about
environmental pollution has to change;, the shiflt should be from
exploitation to recyeling, from quantity to quality, from private client
oriented law to public and environmental laws. On the one hand there
is a need for prevention and control of air pollution through WHO
recommended procedures like:

(1)  Containment (by a variety of engincering methods such as
enclosure, ventilation, development of arresters for removal
el containments)

(2)  Replacement (increased use of electricity, natural gas, central
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Greo Future

(1 One Tl o tive neatimlizes the carbon dioxide autput of
DL PErsIL,

(2) The oxypen produced Feom a vepetited area of 30-40 m? iy
sullicient Tor one person per day,

(3) A Tull groswn tree 15 ahle (o absorh the pollution generated by
a cor running continuonsly for 25000 km.

(+4) I one heetare ol land is not under green cover, 24 kg of fertile
top soil is removed by wind and water every year,

(5)  Treees and plants e able o redduce the temperature of an ares
by as much ag 0%,

(6) Over 25% ol our medicines are derived from plants.

(7) Vegelation absorbs noise. Trees are able (o reduce the noise
level by abiout 6-8 decibels for every 30 m of tree cover,

(%) Trees are the basis ol many of our industries, for instance. the
paper industry.

(9)  Greenery is acsthetically pleusing.

Message
The importance of greening goes beyond the planting of wrees

or plants or grass. The real success of such a programme lics in how

much of what is planted actually survives and thrives. There are
innumarable reasons o green. People may wonder how they could
plant trees if they have no space, but greening is not-about trees. One

could plant shrubs, herbs, creepers, grass, a kitchen garden....... a

variety of plants to combat air pollution. They will all, what cver their

size or shape, offer the advantages mentioned above.
TABLE-I
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Cigarellsg ymake

pnlluuml Sources
Respirable particles Tobaceo smoke Stove
Acrosol Sprays
Carbon Monoxide Combustion equipment,
Stove Gas heaters
Nitrogen dioxide Gias cookers, ciparettes
qulphur dioxide Coal combustion
arbon dioxide Combustion. respiration
Formaldehyde Partielebeard, carpet
adhesives, insulation
Other organic vapors: Selvents, adhesives, resin
Product
(Benzene, toluene, eic.) Aerosol sprays
Ozone Electric arcing, UV light
Sources
Radon and “daughters” Building material
Asbestos Insulation, fireprooling
Mineral fibers Appliances
Tablell
Major Air Pollutants, their sources and adverse effects
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space fisaler: hgspilaisalivn may be
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Television Violence and jts Effects
on Children and Teenagers
the Global Perspective.

Shahid Raspol
introduction °

Vielenee on television has been a stabe formula to draw higher

aatings for television programmes in terms of viewership, however
“Diener and DeFour (1978) say that at present there is “litile
evidenee indicating that violence enhances program popularity™, While
“does it” or “does it not” enhance the popularity of programmes.
remzins a question, the fact is television violence has been a topic of
great debate for the last five decades.

Thousands of studies, experiments, surveys, and analyses have
been done to determine the violent porirayals on television and there
likely effect on society in general and children and teenagers in
particular. While their scems to be almost a consensus that the
television, day in and day out, is bombarding violent scenes on the
audience and the violence on television has remained constant for the
last five decades with a few ups and downs, researchers and social
scientists are divided on the effect part of violence. The fact,
however, remains that a relationship between viewing violent
Porirayals on television and aggressive behavior exists but what causes
what, remains to be seen.

Jonathan Vos Post (1995) (www) summarizes the “Four
Major theories of Television Violence and aggression”. He quotes
Tannebaum (1975) for Arousal hypothesis saying that “exposure to
elevision violence increases aggression because violence increases
“Xtitation or arouses viewers”. For “Social Learning Theory he quotes
Bandura (] 973), which says that, “ways of behﬂ\?iﬂs-ﬂ_m Imﬂd".hy
Observing others, and that is a major means by which children acquire
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utitamiliar behavior”, He guotes Berkowits (1962) tar the
“Disinhibitton theory™ stating that,” television violence ih cenan
circumstances will result i mereased interpersor unl spprestien hecause
it weakens inhibitions against such behavior™ For the “Aggressian
Reduction Hypothesis™ Post eelers (o Feshhach (1961) ﬁ-hu Iy stales
that, “under certain conditions exposure o tefevision violence will
reduce subseyguent aggression”,
Barrie Gunter n an article,
Violence" (Bryant & Zillman 1994) truces the rescarch i media
violenee 1o 1920040 the United States when motion pictures were the
only means of mass entertainment. In 19504 the attention Jirst xhifted
to comies and then o television because of its “growth as o mass
popular entertainment and information medium®™, le relers to
Himmeltweit and associates and concludes that, “whereas regular
viewing was associated with evidence of habituation 1o violence on
screen, it was difficult to prove a causal connection helween
exposure lo certain kinds ol television content and apgressive
behavior™,
he U.S. Surgeon General's Scientific Advisory Commitice
report on Television and Social Behavior (Gunter 1994) concludes
that;

“he Questions of Medin

“Television content is heavily saturated with violence.
Children and adults are spending more and more time watching this
content. There is some evidénce that on balance viewing violent
television entertainment in¢reases the likelihood of aggressive
behavior among viewers.”

Feshbach (1955, 1961) and Feshbach and Singer (1971) found
that the ** boys who watched mainly non-violent material were found
to extubit higher levels of aggression against their peers than did boys
who watched mainly violent programs”, This however could not stand
the replication and was therefore widely criticized. Tannenbaum and
Zillmann (1975) while supporting the theory that the initial arousal by
the television violence can result in an aggressive behavior if after
watching the viewer 1s made angry by some one, but Doob and Climie
(1972} suppested that the, “delay between..., arousal and an
opportunity to respond apgressively can significantly reduce the
apgression’”.

The reduction in aggressive behaviour due to delay in arousal
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while supporting this hypothesis wrate “the mx-mhnfi'ttil:: 5{51*::4;_
ikely to oceur if viewing takes place soon after the viewer is m:dt:
angry’ .

| Barrie Gu.m{:r argues, “that younger viewers may copy the
pehaviors of their heroes 1o become more like them (imitation
nypothesis), He cites the cxperiments of Bandura
(1978,1979,1982,1985), which support the view that children can
hehave more aggressively if they are exposed 1o violence on media,
The author also endorses the view that repeated exposure to violence
on television leads to “desensitization of viewers response 1o
violence in real life.™ This argument is supported by the research
findings of Drabman & Thomas (1974), Thomas, Horton. Lippincott
& Drabman, (1977) and Cline, Croft, & Courrier, (1973). Their
experiments showed that those who watch violence on television or
are heavy viewers of television are less likely to seek the help of
elders or parents to stop a real life fight.

Albert Bandura’s famous “Bobae Doll™ experiment is a solid
evidence of “imitation hypothesis”. Bandura in thisexperiment used a
boba doll. which was put with various other toys in a room; the
children were divided into three groups: one of the groups was shown
a film with a character resembling the doll behaving violently. Other
children were shown the same character behaving non-vielently and
the 3" was not shown any film. The children who saw the violent
behavior of the character behaved more violently then the other two
groups,

In another experiment of Bandura, Ross and Ross (Comstock
1991) “children of nursery school age were exposed to film sequences
involving young adults identified as Rockey and Johney. In one
version Rockey successfully takes Johnny's toys away and is rewarded.
In the other, Johnny successfully defends himselfagainst Rockey, and
Rockey in effect is punished. The first increased the imitation of
Rockey’s play with the toys and led to derogatory comments about
Johnny." )

The “electric shocks” experiment of Berkowitz and others
points toward increase in violent behavior, if the viewers are angtthn;d
Prior to the viewing of aggressive portrayals on the screen. In (05

“ase two groups of viewers werc provided an opportunity to give

onV
Televis! .3
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eleciviv shocks o person after they vanched a violendt {ilyn i, "1 b
members of the pronp anperd by this person prior WAk
film showed more violenco toward bim (han the gther grogg,

Socml scientists arpue et when vielence partesyerd o \Eies
screen s qustiited i provides oo chinee o the viswens v ke e
aperessively when ihey avennpoered or ' fined el vesin lnlfrr.ir];:rih-_i
sitptions™, Citnter sayy i, * children end leenager. wilo vieo, 5
dict of violent television exhibit more agperessive behavior tHan
childyen who view nor-violent welevision,” Fricdrich and Stein 11%,75,
m o study exposed thred groups of children o repeated vewing of
violent. nonviolent, dind pro-social, wlevision [or over four el
and Tound that those wlready aggressive tend w show mors
azgression after they are exposed (o aggressive portrayels,

Contrarily, rather surprisingly Freshbach and Singer in 197)
found that “boys who watch only non=violent programs behave more
aggressively than the boys who watch violent programs.” Greesbers
(1975) has found among adolescent boys a “small positive
correlation between the ¢laimed viewing habits and attitudes toward
aggressiveness,” In another longitudinal study of children (8-vear o0ld)
Lefkowitz, Eron, Huesmann & Walter (1973) reported “a strong
correlation between waiching of violent material at age 8 und the
aggressive behavior 10 years later.™ However they could not find any
correlation “between early aggression and later TV «iulence
viewing.”

[n a survey sponsored by National Broadcasting Company
(NBC), a premier television network of U.S.A., 3200 elementary
school children were observed for about three years. (Milavsky,
Kesseler, Stipp, & Rubens, 1982). The researchers reported that the
influence of television on the aggressive behavior of the children as
compared 10 other variables like “school performance, family
background, and social environment™ was almost negligible.

How Violent is Television ?

Ronald Milavsky in an article, “TV and Vielence” (U.S.
National Institute of Justice -document) wrote:

“According 1o public opinion surveys, a majority of people
agrees that there is loo much violence on television. In 1982 the Gallup
organization found that nearly two thirds of the adult population
thought that there was a relationship between violence on television
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;d the rising crime rate in the United Stages.
(elevision has a strong influence an ¢hi
yankelovich, Skelly, and White, 76% of he
that television has more influence on most
pave. In elTect ielevision's influence has be
fact.” “However, the scientific evidence
definite conclusions.”™

‘ The mmlyms. of re:::-:a'rch done by Clark and Blankenberg (1972)
and Gerbner and his associates by Barriec Gunter reveals that, “the
overall picture of the world of television drama is that it js 2 ﬁ'nlcm
one.” Gerbner and his associates found that in U § from 1967-68 an
average of 80% n‘f the dramatic programs contain violence, 60% major
characters were I_nvuiv::d in some or the other form of violent acts.
On average 7.5 violent acts per hour were shown. for weekends and
children programs 18 acts per hour were reported. The violent acts
were the highest in the children programs especially in Cartoons.

Greenberg in 1980, analyzed television drama series for three
seasons and found violence occurring more than 9 times per hour
between 8 & 9 p.m.; more than 12 times between 9 and 11 p.m.; and
more than 21 times per hour on Saturday mornings in children’s
programs.”

The analysis by Shelley and Askin (1981) reveals that
television presents far higher amount of violence than is actually seen
inreal life, This leads to higher estimates of violence in real life by the
people. Domnick (1973) found that “two third of all prime time
television programs contained some viclence- with assault, armed
robbery and murder counting for 60% of this.” Further Domnick in
1978 concluded that television presents violence in unrealistic
manner, and does not provide enough information to justify its
resemblance with the violence inreal life. The year 1984-85 broke all
the previous records of violence on television {(Gerbner) when “8 out
of every 10 prime time programs contained violence.” Gerbner
further states that, ** children in 1984-85 were entertained with 27
violent incidents per hour.” He further says, “comparative studics of
television violence noted that programs imported from the United
States are significantly more violent than programs produced in other
Countries with Japan an exception.” _

Van Evmp?rﬁﬁﬂj dcalg in detail with television violence. Evera

Shahid Rasoel
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o e crime rate in the United Staten, =
qnd1he rising vrime faie inthe Liniled | ""“-f"- Finally people think (hat
1;-.!-:vi5i““' _h“!i a strang mltlucm:ﬁ on children. In one survey by
yankelovich, Skelly. and White. 76% of the peaple Questioned, agreed
(hat relevision has n:lr'frc :‘nl':!ucncc on mast children than the parents
have: In effect television 1 :nl‘lhn:ncc has become a socially accepted
gact," “However, the scientific evidence does not support such
definite conclusions.”

The analysis of research done by Clark and Blankenberg (1972)
and Cierbner and his associates hy Barrie Gunter reveals that. “the
overall picture of the world of television drama is that it is a violent
one.” Gerbner and his associates found that in U.S. from 1967-68 an
average of 80% of'the dramatic programs contain violence, 60% major
characters were involved in some or the other form of violent acts.
On average 7.5 violent acts per hour were shown, for weekends and
children programs 18 acts per hour were reported. The violent acts
were the highest in the children programs especially in Cartoons.

Greenberg in 1980, analyzed television drama series for three
seasons and found violence occurring more than 9 times per hour
between 8 & 9 p.m.; more than 12 times between 9and 11 p.m.: and
more than 21 times per hour on Saturday mornings in children’s
pmgl‘ﬂ!‘l‘lﬁ_"

The analysis by Shelley and Askin (1981) reveals that
television presents far higher amount of violence than is actually seen
inreal life. This leads to higher estimates of violence in real life by the
people. Domnick (1973) found that “two third of all prime time
television programs contained some violence- with assault, armed
robbery and murder counting for 60% of this.” Further Domnick in
1978 concluded that television presents violence in unrealistic
manner, and does not provide enough information to justify its
resemblance with the violence in real life. The year 1984-85 broke all
the previous records of violence on television (Gerbner) when “8 out
of every 10 prime time programs contained violence.” Gerbner
further states that, * children in 1984-85 were entertained with 27
violent incidents per hour.” He further says, “comparative studies of
television violence noted that programs imported from the United
States are significantly more violent than programs produced in other
countries with Japan an exception.”

Van Evera (1998) deals in detail with television violence. Evera

Shahid Rasool
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gquotes Lamson{ 1995) that “prime time programs average 8 1o 12
violent acts an hour.,...32 acts of violence in children’s
programming- an ull time high- and TV guide tallicd 1845 violent
acts in 18 hours of viewing, an average of 100 an hour or one every
16 seconds™, He gquotes Disney, (1995) that “cartoons had the most
violent scenes (471 in one day) of programs monitored, and one in
five of all scenes involved a life threatening assault, most involving
guns .

In contrast, 1eonard (1995) reported a decrease in network
violence and concluded, “the impact of television violence has been
exapgerated”. Donerstein, Slauby, & Eron, (1994) who reported that
the “level oftelevision violenee has remained fairly constant over the
past two decades:™

Most people attribute the increase in television violence to
attract more and more audience, Centerwall (1995) hypothesized,
“there is no formula more tried and true than violence for generating
large audiences.” Gerbener analyzes this hypothesis and rejects 1t
stating that “there is no evidence to suppori the popular conception
and the argument of the broadcasting industry that violence per
se altracts many viewers”, In support of this he quotes.

(a) Comstock and associates “that violence is unrelated to
popularity of a program or to the expression of approval by viewers™.
(b) “ Diener and Defour found no correlation between violent
content and Nielsen populanty ratings™. (Nielson is a private limited
company in USA, which provides ratings, based on viewership, of all
the television programmes on day-to-day basis).

Effects on attitudes and behavior

Aronson, (1995) found enough evidence to suggest “that
violence on television is a potential danger in that it serves as a model
for behavior especially for children”,

Atkin, Greenberg, Korzenny and McDermott (1979), in a two
wave panel study of people with one year interval tried to determine
the relationship i any between the “atlitudes and TV viewing
palterns over time.” The study showed a little change in viewing
patterns, and some evidence to suggest that those who had
ageressive attitudes at the first interval viewed more violent programs,
However the reverse relationship, viewing more television violence
at stage first will lead to more aggression, could not find much
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Between 1949 and 1952 when te
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and without television. While they did 11 find an
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thefts. They attribute it to feeling ol deprivation AMONgE poor rathe
(han to fechings of aggression, -

On the other hand the famoys NOTEL (No Televisio
Houschold), UNITEL (Single Television Household), and ML .”.nqn
(Multiple Television Houschold) study of Willia hinads
reveals that children from NOTEL showe
ageression as compared o children of other 1w
of this work Gunter concludes that,
hypothesis, that viewing violence Jeads
behavior, is very strong™,

Granzberg and Steinbring

#study m eities with
veffect of elevision
id find same effect on small

0 groups. On the basis
the evidence in support of
1o an increase in aggressjve

1 (1980) in a study found that the
increased exposure to violence on television increases the aggressive

behavior of the children when it is newly introduced. Huesmann and
associates  carned an intervention ExXperiment on two groups of
children. One group was made aware aboyt the television violence
and the other group was not. They found that those who were made
aware about the reality of television violence behaved less violently
afterwards as compared 1o the comparison group,

Van de Voort (1986)ina study of the perceptions of children
regarding television violence at three schools in Holland, Gunter
concludes that the perception of children and adults regarding
television violence is alike, and “both classify program content
differently from the descriptive analysis of research frameworks that
employ narrow definitions of violence. " Another important and
comprehensive study reported by Van der Voot (1986) states that the
children who watch more television perceive less vielence on
television and those who enjoy more violence on screen will tend to
approve more violence on screen.

Milavsky differentiates between violence on television and real
life by saying that the “violence in real life is rare, is generally
discouraged, and is punished, which helps explain why it rarely
OCcurs™. He disputes the generalization of findings from the
€Xperiments to actual effects of television violence in that, “the acts
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of violence seen in normal television viewing are less graphic than
those seen in experiments and are shown in context; more over the
viewers attention often is not fully focused on the screen. Thus the
intensity of the experimental conditions may bear little resemblance
to actual viewing conditions.”

Bandura alter the famous experiments (1963, 1979) on
impact of television violence on pre school children fnunt:fl that
“exposure 1o television violence deereases the inhibitions of children
towards violence, increases their aggressive behavior, and teachi::s'lhem
how to behave aggressively.” He supports this finding by the SEHICS Of
expeniments conducted by Berkowitz (1962, 1965, 1974), B“"kf’“"lz
found that exposure to television vielence “stimulate the violent
tendencies™,

Contrarily, drawing inference from U.S. studies of Thomas &
associales (1975, 77), Linz et al (1984) and Australian study of
Thomson (1972), Gerbner writes that, * experiments show that
repeated exposure diminishes the strength and changes the nature of
responses to subsequent images of violence.™

Tannenbaum and Zillman (1975) discovered that anger and
aggressiveness might be aroused by elements of media content other
than violence, Doob and Climie (1972) found that a 20 minute delay
in measurement led to a significant decrease in the intensity of the
emotion aroused and in the subsequent aggressive response.”

Lefkowitz etc. al. (1973, 1977, 1982) and Fron, Heusmann

and their associates (1972) on the other hand *found a strong positive
relationship between televised violence and aggressive behavior in
children.” Singer and their associates (1980) also found that “both
aggressive and speeded up action on television produces aggressive
behavior pattems in children™.

Donnerstein (1981) Drabman and Thomas (1974), Malamuth

(1981, 1982), Linz and Penrold (1984), Thomas et al. (1975,1977),

state that,” sensitivity and responsiveness decreases with the repeated
expaosure to violence.”

MeCarthy etal. in 1975 found th
poor children in New York City is relat
disorders™. Mayer (1971, 1972,1973)
that “justified violence legitimates
violence in the media is, of course,

at“television viewing among
ed to aggression and behavior
writes Gerbener (1 988), found
aggressive responses. Much
justified by the situation or the
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T. M., Williams (1886). found that “aggressiveness of children
increased between the first and fourth grades in the community where
television was introduced but not in the two communities where
television was already present.” McCarthy and col leagues in 1975
collected data from the mothers of teenagers and young adults
between 11 and 23 in New York with five-year interval. The data
revealed a positive relationship between the television violence
viewing and “fighting & delinguency” and a negative relationship
between violence viewing and “mental health and alertness™,

The meta-analysis by Comstock and Paik (1994) confirmed
the findings of Hearold (1986) “ with clear positive relations between
exposure to television violence and antisocial and aggressive
behavior.....and significant positive relations between expasure 1o
television violence and seriously harmful and criminal acts.™ Comstock
and Paik ( 1991) reject the findings of Eron, Lefkowitz, and their
associates who on the basis of ten years of panel data found that
“television violence viewing increased later teenage aggressive and
antisocial behavior, as measured by the ratings of peers,”

Belson (1978) found “evidences strongly supportive of the
hypothesis that high exposure to television violence increases the
degree to which boys engage in serious violence.™ While Belson found
strong evidence for the heavy viewers of television violence imdulging
in more violence than the light viewers, he could not find evidence to
support the “reverse form of this hypothesis.” On the basis of
evidence Belson concludes that *five types of television violence
appear 10 be more potent in releasing serious violence by boys: plays
or films in which violence occurs in the context of close personal
relations; violent programmes in which the violence appears to have
been “just thrown in for its own sake or is not necessary to the plot,
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By contrasl, says Belson, 'mf:re was but little or ng SUPpoy
for the hypothesis that the fol lowing kinds of program OuIputincreage,
serious violence by boys: sporting programs presenting viglep,
behavior by competitors or spectators (excluding programg o,
boxing and wrestling); violent cartgons; science fiction violence.
slapstick comedy presenting violence or verbal abuse ”

Turner. Hesse. and peterson-Lewis (1986) argue that "Young
viewers attracted to violent series at the beginning of a televisign
season may be effected as the season progresses.” Testing this
hypothesis together with the data of Milvasky and colleagues (19824
1982h) and data from other surveys Comstock et al. draw the
following conclusions:

a) “that data consistently support “the proposition that greater
exposure 1o violent television entertainment heightens subsequent
aggressive and antisocial behavior.™

b) * that the positive association between some measures of
involvement with violent entertainment and aggressive behavior
travels well”.

G Comstock and H. Paik have drawn a “catalog of
contingencies” from various works done by number of rescarchers
over a long period of time, which have some, or the other “role in
effeets™. These factors are responsible to determine the degree of
effect of television vielence viewing on the young audience. Some of
them include:

~ Reward or lack of punishment for the portrayed perpetrator
of violence;
(1) Portrayal of the violence as justified;
(2)  Cuesinthe portrayal of viclence that resemble those likely to
be encountered in real life, such as a victim in the portrayal with
the same name or characters as some one toward whom the viewer
holds animosity;
(3) Portrayal of the perpetrator of violence as similar to the viewen,
(4)  Violence portrayed so that its consequences do not Str
distaste or arouse inhibitions over such behavior, such as violence
with out pain, suffering or prolonged hurt on the part of the victim,
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sorrow among friends and lovers, or remorse hy the perpetrator:

(8)  Violence that is depicted realistically or in a life like manner
rather than a fantasy or made up or violence portrayed as
representing, real events rather than events concocted for a fictional

filim:

(6) Portrayals of violence whose commission particularly pleases
the viewer,

7 Portrayals, violent or othenwise, that leave the viewer in a

state of unresolved excitement;

(8)  Viewers who are in a state of anger or provocation before
secing a violent portrayal;

(9)  Viewers who are in a state of frustration after viewing a
violent portrayal, whether from an extraneous source or as a
consequence of viewing the portrayal,

Conclusion

By the analysis of the above experiments, studies, surveys
hypotheses and findings the conclusion can be drawn that the children
and teenagers are exposed to a high dose of violence on
entertainment television and a significant correlation exists between
television violence viewing and aggressive behavior of the children
and young viewers. Morcover children from the lower social strata;
children of lower mental ability; children from familics where
television is more central; children who are more ritualistic and whose
parents spend a lot of lime in watching television, see more violent
and action adventure oriented programs.

The fact however remains violence viewing does not affect
every one exposed 1o viclent portrayals on television but it depends
on many other factors surrounding the viewer. The effects can be
neutralized by the intervention of peers and elders by analyzing the
violent behavior on television in terms of the real life. What appears
rewarding on television may not be rewarding in real life and
escaping punishment on television does not actually happen.

At the same time certain real life situations or factors can
enhance the effect of violence on attitudes and behaviors. 1f children
are exposed 1o a high level of violence on television and also
experience a situation in real life where the violence is commonly
encountered, the effect will be more (“Resonance Theory of
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Vioelence™). The valley of Kashmir currently going through a spell of
real ile violence presents an opportunity to the social scientists to
further mvestigate the “resonance theory””, The children of the valley,
day 1 and day out, are exposed to violent portrayals on 1elevision and
at the same time they experience violence in their neighborhood.

The Research reveals those who are more aggressive tend to
see more violence on television and those who set more aggression
on televisian tend to behave more aggressively. This has created a
situation where the social scientists are engaged in an unending
debate about the cause and effect question. While aggressive children
may sce maore violence on television the fact remains that violence
viewing by children and teenagers results in some or the other form of
violent behavior, The children who are already agpressive behave more
violently after exposure to violence on television, Some scientists like
George Gerbner and his associates believe that effects of violence
may not be immediate. however the children exposed 1o vielence [or
a long period of time may cultivate certain violent behaviors.

Quoting 1. L. Freedman. Milavsky concludes: “though most
people believe that television influences vielent behavior, the
scientific evidence is not conclusive.” This he says, “does not mean
that television has no effect on violent behavior, it says that we do not
yel really know whether it has.” Since nothing can be said with
certainty regarding the “causal effect of television on the violent
behavior”, Milavsky cautions the program producers and viewers (o
remain “alert” to any such eventuality,
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AGRICULTURAL EDUCATION FOR
THE NEXT MILLENNIUM

G. Muhammad Khan *
&
Afshan Gul **

As the mullenmum approaches, it offers a time for reflection
and recognition of those who during this past century have made a
meaningful tmpact on one hundred years of change in society through
iechnology, education, seience research, humanitarian efforts and many
other areas, For this reason the Dy. Director General (Education)
ICAR alongwith the Indian Agricultural Universities Association
proposed that for 25" (SILVER JUBILEE) convention we should
discuss “Agricultural Education For the Next Millennium,

Agricultural education system has been facing crises of
various kinds as that of other education system, from declining
quality and development of inequalities to total irrelevance. To quote
from a UGC paper, “Development Of Higher Education In India”
published a decade ago, the system is in a state of crises due to
uncontrolled and unplanned expansion, inadequate inputs in terms of
money, material and talent, falling standards in large proportion of
mstitutions, weakening of student motivation, increase in educated
unemployment, weakening of discipline and dysfunction a hities
created by the adverse effect of socio-economic problems, a lack- of
relevance and significance and because of undue politic interference
'by subjecting the universities to political interference,

The critical reflection made here is intended to see in the next
millennium agricultural education as relevant, systematic, cost
effective and productive sector, integral to local, regional and

national development.

* Director RAK Institute of Agricultural Sciences AMU Aligarh.
** Assitant Professor-SKUAST, Srinagar
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objective, and suflicient Biomness ol parpese o booig alot a
profound and Instimg amproversem To e ne st e nmima, we sl
need:

(1 Eocperiment sl moosation,

() Nearchimg for new wind more varied micans ol

financing senicoltural cdvcatbon e faiig feacainch

(1) Reducing the waste ol fdmetal s L festgit o,

(iv)  Less and Jess dependence af unporte melels wal

(v) Highly decentralized andimistrativon o pranags e nl

with wide participation ol teachiers and stidenn ot all
fevels,

In the coming millennium we should puve the way Tor reacarch
and development based on agrculiural seiences and techisdopy that
links, classroom, laboratory, larm 1o the production line withi w lotal
understanding ol socio-economic imbalances. T Lot bl bcadthy
of agricultural education therefore should be recist b il ieeraal
perspective:

(1) o reduce the stereotyped Tunctions and stations

foragriculture prolession;

(1) to accelerate the development of indigenios

agricultural technology;

(iii)  to break down burcaucratic aspects ol educitivnal

activities; and

(iv) to bring aboul a rapld decentralizaton al

adminisiration,
Rational changes

Though it has been all along acknowledged that curticulum
planning, teaching, and rescarch and development activines should
not only aim at development of the students eritical imaginstion arl
intellectual liberation but also keep pace with the socioeconimmie
growth 1n the country, in actual practice these have proved
retrogressive, in that education of agricultural science and
technolozy has been treated as merely knowledge und not s wmtbioal
and attitude, a wol for changing perceptions, The future of slate
agnicultural universities and other agricultural institutiony liew in
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democraey, humaste development and rmional clunge, The aim
and standand ot education need redelinimg, for development of
students with dynanue, noncontomust and nonsconservative Irame of
mind, The obpectives o the 3 Deans Committee, education policy
and timely chanees m education wing of ICAR cannot he realized
untess the admimistrators in Agnculiueal Umiversities also visualize a
hohstic education hased in the pluralistic reality ol the. country which
Wil Intensitv the matiomwide e1ort in human resource development,
with agricultural educinon plaving i multilacet role™,
Dynamic Management in Agricultural Education

Though reformation ol the system should be continuous
provess, change in the atlitude is basie for any step towards
overhauling, The existing bureavcratic and largely non-perlorming
System neads to be replaced by an administrative system which is
Nexible. capable of self-correction, and promoting sustainahle and
growth intensive academic and agricultural tee hnological Tunctions
at SAUs. In other words, there is a need for dynamic management
which can generate agricultural education system which shall be built
on technical knowledge on a self-reliant and sustained basis, .and
technological systems that can continuously rescarch for new
solutions. In essence. academic management should not be a static
State ofatfairs but on going process of changes and adoption in which
the exploitation of resources. the direction of investments, the
onientation of Agricultural technological developments and
organizational changes are all in harmony and enhance both current
and future potential to meet human needs and aspiration,
Qualitative Expansion

In the past decades most of the agricultural institutions have
eXpanded quantitatively, i.e. building, equipment, teaching staff etc.
but as it has been noted, quantitative expansion does not go hand i
hand with quality and eflicient education. Huge financial resources
have been laid out to develop the agricultural institutions physically
but resulis have fallen shor of expectation, Now, their stralegy of
physical expansion must be modified and priorities reset according Lo
the next millennium needs with continuous reappraisal of meaningtul,
qualitative achievement. Before further expansion is thought of
quantitative development made in the past should be consolidated
lowards a qualitative development. In the coming millennium, it is
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mperative that agrnicultural education, rescarch and technological
development are adopted to needs of over all educational planning to
thie anticipated requirements of the society. In the present seenario of
globalization and changing economic spectrum of the country it is
moral responsibility of SALs to sense drawbacks in the system and
take remedial measures from time to time by launching new and
imnovative scheme.

Sustainable Agricultural Education Development

While there is need for basic rescarch of a much higher order
in Apricultural education and technology: strategies are o be geared
up to the problems of sustainable agricultural development,
particulardy rural development. Agricultural education curricula should
be adopted to the local needs and resources. Education technology
should be responsive to the farmers problems to the realities of
Agricultural production and consumption; the benefits of agricultural
education must be visible in the frrmers economic standard, perhaps
in the form of production, new plant varieties, new technologies, new
improved sources of energy etc. In the next millennium attempts should
be directed at getting rid of accumulated rigidities and impediments
by combining traditional and modern expertise in the areas such as
agriculture and food related research, live stock management,
environmental protection, eco-development, surface and under ground
water management, biotechnology etc., with a change 1n the
perception of society, order of values, and approach to life.

Each Agricultural Institute of higher learning must visualize
needs of the next millennium and undertake different application-
oriented education research topics for undergraduate projects each in
the areas of curriculum reforming, examination, improving the
existing teaching methods, so that students could be sensitized to need
for creativity, relevance and problem solving functions. SAUs should
idenuily research areas of local / regional importance besides
promoting interdisciplinary research, technological transformation
through discovery and application and development of self
supporting research units so that in due course of time relevant
research and academic activities could also generate resources for
further innovation and excellence of education.

Concern for Environment

In the next millennium agricultural education should convey
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Networking of State Agricultural Universities

Fhe SALs und other ugricultural ingtitulions are penerating
knowledge through rescarch, Availability of this knowledge and
consultaney to all universitics give an impetus 1o further generation
of knowledge. This can be achicved by digital networking between
SAUs and other institutions. These will also allow the academicians
and students to share the library resource of eacl other, The research
finding will be readily available to extension centres and industries
who will accelerate the technology transfer process.

A joint project between SAUs and National Informatics
Centre should be conceived for the quality upgradation programme
of agricultural education and dissemination of knowledge.

Under the dynamic leadership of Dr. S.L, Mehta, Deputy
Director General (Education), ICAR has already provided support
for VSAT for SAU including SKUAST and through VSAT we have
established connectivity through computer data network with terminals
for cach to enable sharing of information data bank.

Agriculture Education for Physically Handicapped Population

[t is estimated that 2% of the population comprises disabled
and physically handicapped persons, Not much has been done in
35"?*”“”"* sector for these persons. In the coming millennium
agricultural education for physically handicapped requires training
mnovalions suitable to Indian conditions. At ICAR level (Education
wing) }ihuuld conduct national seminar to analyse the needs for
education pertaining to physically handicapped and evolve strategies
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O provide imnovidive agricalture eehnology inputs. SAUs should
design model progranumes and establish o fow centres in KVKs which
will aet pace-setters,

The task will huve 1o he tnken up as nmission mode projeet to
imparl Lrining to physically handicapped by ereating in rritﬁi!‘l-l_ﬂllm-'
faeilities with special cguipmaent imd aceessories and training teachers
For fraining the handicapped personnel inagriculiure technology.
Teachers and their training _

Deputy Diveetor General (Feucation), ICAR has “"E:’»m}’“d
one hundred training courses through summer institutes/winter
sehools/ shiort courses under the aegis of Centre of Advancet] Studies
i which more than 1700 scientists/teachers from SAUSs and [CAR
nstitutes have benefited and acquired new skills. In the next millennium
the State Government, ICAR and Vice-Chancellors of SAUs should
endeavour Lo create conditions which will help, motivate and inspire
teachers on constructive and creative lines. The methods of
recruiting teachers will be reorganized to ensuré merit, objectivity
and conformity with functional requirements. The pay and service
conditions of teachers have to be commensurale with their social and
professional responsibilities. The recommendations of 5th Pay
Commission notified during July, 1998 have not yet been implemented
in many universities along with SAUs which has led teachers to take
refuge of court and other trade union methods. Such type of situation
create unpleasant academic atmosphere in the universities.

Teacher education is a continuous process and its pre-service
and In-service components are inseparable. We have to organize
specially designed orientation programmes in teaching
methodologies, pedagogy, educational psychology ete. for all new
entrants at the level of Assistant Professor. SAUs should lay down
norms of accountability with incentives for good performance and
disincentives for non-performance. ICAR has instituted Best Teacher
Award bul in many universities this has not been done.
International collaboration

To enlarge the professional activities, SAUSs should involve in
imternational cooperation for local development. SAlJs may seck
collaboration from agro-industries and agricultural institutions in
countries with expertise and even financial assistance from various



Aaricutturel Education GM Khan& 4, .~

_#_—--_-----_-_--—--__-
— .

imternational development ngenci'e% fur their educational and research
projects of ‘mutuat interest. Priority should also be given to
inter-university collaboration. manpower transfer and introduction of
new courses that could meet the challenges of new areas.

Making the system work

In the coming millennium agricultural education needs to he
managed in an atmosphere of utmost intellectual rigour, seriousness
of purpose and at the same time. of a freedom essential for innovation

and creativity, The farming community in the country has placed
boundless trust in the SAUs system. The farmers and other people
have right to expect concrete results, The first task in next millenmium
is to make the system work. We are steadily shifting to fast rack of
agriculture and industrial development. which, inevitably leads to
mounting demands on agricultural and technical education. Adoption
of newer agricultural technologies constitutes a key strategy in the
emerging global as well as national competitive environment. In the

next millennium this calls for a highly diversified agriculture human

resource, capable of acquiring. utilizing, adopting and improving

agricultural technologies that ensure low cost but high quality

agriculture production. Technically competent human resource,

therefore. becomes absolutely vital to successful implementation of
economic restructuring. At the samce time. it ensures sustainable

economic development. The onus of making available this resource

lies clearly on our system of education.

Our goal in the coming millennium is to develop a sound
system of agricultural education where excellence, relevance and
participation are prime factors and that the agricultural educauon
system is dedicated to match ouraims of globalization and growthof
national economy.



