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rrom the Chief Editor's Desk

| am very glad to mention that our Faculty Journal
"INSIGHT" has entered a stage of well-accounted rtnyaturily. it
has set a standard for itself. Being an exclusive research
Journal, it has evoked a countrywide interest among scholars,
researchers and data-analysts. We are getting first rank
research articles from far off places a wider range of
participation is forthcoming from the men of eminence in the
field of education. It has also opened and offered its space to
the persons with diverse interests. The only criterion to
welcome such communications is that they must be socially
relevant and enriching our readers with creative and innovative
ideas. Our belief is that the researchers particularly in the field
of education must address themselves to the most
pronounced jssues in the field. The problems conceming
teacher education, student performance, academic standards
examination reform allernative schemes for school dropouts,
quality control in higher education, corrective measures to
reform the public sector education and above all the

community related extension services, by the higher education
institutions.

Universalization of the elementary education continues
to be a central problem of the system. But who should come
with strategic ideas to handle this problem squarely? The
government to some extent has done its job by providing a
budgetary allotment of Rs.3608 crores for the cument year
(200-2001) with an increase of 756 crores over the previous
year. The educationists and social scientists must come with
the productive ideas to prioritize the financial support. Similarly
the diversification issue at the secondary stage must be taken
as a challenge and practicality of the course structure worked
out on the basis of action research strategies. The higher
education too merits our attention. It is not to be taken as a
‘non credit subsidy' or compulsive extravagance but we must
see that the system Is geared properly.

A brief mention of these areas was just to given an
idea to our contributors as to how they can use their
imaginative thought to address these questions. Our Journal



would really welcome them and feel honoured in
communicating their ideas to the men who matter and the

public in general.

Our lead article for this issue focuses on the entrance
tests particularly those of the Kashmir University. The
underlying idea is to find out the positive measures to establish
the creditability of such instruments or eise drop them
altogether to save more productive hours for an instructional
sassion.

Besides the in-house contributors we have to welcome
and thank our writers from various fields within the state and
also those from outside, Prof. B.K. Passi's valuable articles
have become characteristic features of our journal and we
hope to receive them in future also. In the recent-past the
oldage concerns have emerged significantly on our social
scene and the area has attracted many researchers in this
issue we have an article by Mr, Satya Brink. It is expected that
such articles shall encourage researchers to devote some of
their time to the socially useful areas of immediate or distant
concem.

And finally, | must talk of the new era of the "Kashmir
University” that begins with Prof. Jalees Ahmad Khan as its
Vice-Chancellor. Prof. Khan is primarily a researcher designer
and above all a teacher, We do expect more imaginative and
socially relevant research during his tenure. Kashmir being
geologically very rich, we hope Dr. Khan shall take up some
project under his close supervision. This reminds me of a
great piece of research done by late Prof. Muhaib-ul-Hassan
(Kashmir under Sultans) during his tenure as the Head
Department of History, Kashmir University. By any standard
Prof. Hassan's treatise has been really a noteworthy
contribution to an understanding of Kashmir history.

With these words, let us now read and enjoy the
dispatches.

Prof. A. G. Wadhesh
Chief Editor



A STUDY OF KASHMIR UNIVERSITY
ENTRANCE TESTS'

Professor A. G. Madlosh™"

Our contemporary society has wmany of its
characteristics not necessarily transmitted from earlier
generations and yet ranking high in the cognitive domain of its
culture. Previouly an essential condition to enter the
Institutional life was the basic (academic or professional)
merit. A document (certificate, diploma or degree) certifying
one’s academic or professional position was enough to pernmit
his entry into the world of work, training and education. Now
the order of things has changed. Almost all Institutions have
developed their own screening devices to ascertain the required
merit of the candidates opting for jobs, study courses of
training programmes. This paper does not intend to enumerate
the causes leading to the share disregard for the conventionally
earned merit or competence, but on the contrary | would rather
like to share some of research notes on the validity and

reliability of the indigenous measures of selecting groups of
individuals for various courses of study.

Presently most common instrument is the Multiple
Choice Questionnaire (MCQ). This device is generally used by
Banks, Private Sector Organisations, Defence Sectors,
Professional Institutions, Competent Authorities. Schools.
Colleges, Universities and others. A content analysis of these

A summary of this study was first published in the lgcal English daily Graater
Kashmir on (Editor}

Professor 8 Head. Department af Education, Kashmir Universily, Srinagar.
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qests” reveals  that area like Science, Humantics, Socig]
Seience. General Intellipence, Wark Aptitude  and Genergl
Information from the essential components of the test format,
In this way o Questionnoire with hundred items for g
dimensions would give us a ten-item information on each
dimension or a collective score on the whole battery by adding
scores on various dimensions. Interestingly the data on various
abilities are "added” mstead of assessed separately. An additive
score will lead us no where because the abilities essentially are
multiplicative than summative in nature. Suppose we relax this
seemingly a ‘genetic’ limitation of the Questionnaire, how do
we reckon with the reliability of issue of the device?
Measurement experts have shown that the reliability is the
function of length of the test. But can we afford to give a test as
lengthy as to ascertain the reliability of the content material,
How can otherwise we justify individuals pu.é.itiuh on the basis
of too scanty an information (ten items on one dimension)!

The object

The University of Kashmir has been admitting students
to various post-graduate programumes in Alrt's, Humanities,
Science, Education, Law, Social Science, Management ¢tc., on
the basis of entrance examinations. The practice is there for
more than a decade now. Initially the sole aim of such tests was
1o stop entry of the students using unfeirmeans (Mass-copying)
at the graduate level, Mass copying was one of the irritating
consequences of the ever increasing turmoil in the state of
Jammu and Kashmir. There seemed no immediate remedy to
the menace but the university found a way to satisfy herself
with the entrance test based admissions,

At the ned of the Ist years of its practice the standing
committee of the Academic council expressed IS
apprehensions about the success and rel iability of the test but
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no one seemed endy to go back 1y the origingl syatem of
adminsions. The uiluation  bnd  tarmed more ridiculous by

shilting, back 1o the smnual exunination pattern from the
aemensier syhitem.

Presently the neenirio has changed. The miass COPYIng
at the undergraduate level is almont stopped. The results of the
eraduate classes seem to fairly nereen the students in various
streams. So a question is raived whether there is any further ned
for entrance test? The question had become all the more
important due to an ever increasing disturbance caused tod the
duration of the academic session because of one or the other
reason. This year again (2001) the B.A./B.Sc results are yet to
be announced (April) and it may take another month (May,
2001) to declare the results and then another month to hold
entrance  examinations. This is the occasion when the
university needs to review its admission policy and comse
forward with a system more viable and least disturbing.

The present study is rather an attempt to see whether
the entrance test presently available with us, does really
measure what it purports (0 measure.

The Method

What makes an entrance test a farce activity is its poor,
inadequate and less dependable format. An obvious criticism
has been that this instrument is largely: Suggestive, Repetitive,
Common-Sense and Credo-free. Keeping these points in view
the present investigator devised a special methodology to used
to check the content of the test instrument. A close and deep
content analysis was made by keeping the data for more than
five years in view. The comparative analysis most
representative sample of annual examination results and the
results on the entrance test were screened,
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The smmple

For o mnalysis, comparison and inferences data from
the below mentioned facultics are obtained.

Faculty of Science
Faculty of Social Science
Faculty of Law

Faculty of Commerce

Faculty of Education and some departments connected
with humanities.

fad tJ —

alB o

Results

The content analysis was made using four major
parameters namely suggestive repetitive common sense and
credo-free. The assumption being that all these parameters
have a strong potential to reduce both reliability and validity of
the test measure. This is besides the length of the test which is
the most important factor to influence the reliability of a test.

The Parameters

A perusal of the table No.] reveals the estimated Load
of each such parameters responsible for low reliability
coefficients. The suggestive items have the built-in capacity to
lead the examinee to the correct answer. The specimen of such
an item can be presented as under;

“Which ene of the following schools eniphasizes the nature of a child?
a) Pragmatisin  b) Idealism

¢) Naturalism  J) None of the above,™

This question is highly suggestive and the examinee
shall easily be lead to the correct option; Viz “Naturalism (c).
Similarly inclusion of repetitive items and common sense
situations further weaken the nstruments. The credo-free
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statements are largely “general knowledge’ items and mostly
oult of the subject specific context.

Table L. Nature of Test items,

Content of

item vwsed
Science | Humanities | Sociol Law Comm. Education

Suggestive | 05-10% | 30:70% | 50-70% | 20-30% | 30-50% | 40-50%

Repetitive | 15-35% | 30-60% | 50-80% | 30-50% | 40-50% | 50-60%

Comnon
Sense 00-5%% 10-20% 30-50% | 40-504% | 20-35% 40-50%

Credo-free | 05-10% 10-40% | 40-50% | 30-60% | 40-30% 20-30%

] have seen that only in “Science” courses a restraint is
observed in allowing suggestive. repetitive, common sense and
credo-free questions to dominate the entire body of the
Questionnaire (kindly peruse the Table 1). In the area Social
Sciences we find that the test format is highly clouded with the
items responsible for maligning the basic purpose of the test.
Credo-free or out of context questions are heavily loading our
“Sacial Science™ and “Law” Instruments, “This or that book
was written by” or “this or that statement or slogan can be
associated with the name of" are common place examples of

the credo-free items.

The Format

The other important point to be considered 1s the very
construction of the test items. How do we do it. In order to
achieve more objectivity “equally attractive™ options are
placled against an item of enquiry. But the whole question
seems begging when we find that instead of equally attractive
answers “equally truc” statements are given against a question.
This turns the whole process into a “guess which™ or
commercial puzzle type absurdity. Which can be the correct
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answer to a question like. “As the time marches a head, the age
of an individuals increases/decreases.” It may demand some
debating but final answer (correct answer) is the one available
in the scoring key of the trader. That is bad luck for the
respondents. The point | am trying to make is that unless the
test constructors are trained enough, proficient enough and
subject matter specialists we would continue to run the risk of
gefting more true options instead of more and more attractive
choices, And this, in turn, shall make our clientele groups luck
and chance dependent rather than rationally being picked up or
dropped from the crowds.

The other serious point concerting the Reliability of the
Multiple choice system is the presence of the “guess” factor.
Before making a brief analyses let me place the relevant data in
the Table 2.

% of correct % of correct % of correct

responses given lo TESPONSEs given | responses given

Social Science 10 Science o M. Ed.
Categories Questionnaire Questionnaine Questionnaire
Science Stregm 20-35% 32-56% 15-40%
Social Scimmce 30-68% 05-15% 20-45%
Education #l-25% 10-25% 27-50%
Ilitrate Group 15-20% 02-08% 10-18%

120 young men (18-25 years) were selected randamly
with 30 persons in each category of Science, Social Sciences,
Education and illiterates respectively, The subjects in various
categories were instructed to encircle the correct answers to the
given questions bascd upon their own guess, Table 2 presents
this data in percentages, As can be seen, we find Science
graduate answering Social Science Questionnaires with a
success range between 20-35% and for Science Questionnaire
it ranges from 32-56% and for Education (M.Ed.
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Questionnaire) it range between 15 and 40%, Like wise “Social
Science Category™ of the respondents do guess correct answers
for Science Questionnaire with a success range from 05 to
1 5%. More interesting is the date from the illiterate group, their
success rate for Social Science Questionnaire is 15-20% and
even for Science Questionnaire the illiterate group record 02-
0B% success, This is really an amusing experience. Because of
some other engagements, | could not cross validate these
figures with actual in take merit for various University
Departments, but for Education (M.Ed) 1 did make this
exercise. You will be rather shocked to know that the top 05%
the cases we admitted to the M.Ed. programme (1999) scored
between 37-50% which faily compares with the guess work of
the Science group 15-40% (0.56% passing between 32-40%).
Obviously, therefore, the guess work of any group does
intervene in the final selection of the candidates. The lowest
range of correct responses to the Science Questionnaire by the
illiterate group may rise a doubt on the results because of the
expectation “equal or less variable” standing on all available
entrance devices. But the fact is that Science being more exact
than many other fields of concern, chances of “guess™ are
practically reduced to an acceptable minimum.

Now coming to the validity question where we feel
concerned with the assumption that the testing instrument
measures what it intends to measure. For these Entry Measures
(Entrance Test Device) the extent of relationship between them
and available standard tools is sought (technically -—
concurrent validity). In my study, | correlated the available test
data with the national and State level eligibility test data. A
product moment co-efficient of correlation was computed and
the results showed Science 0.40 and Education 0.31 both these
values are positive but low. (I am thankful to Prof. Dr.
Davender Singh, Secretary Eligibility Committee, of which I
am also a member, for providing the necessary data). This in
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other words would mean that we cannot rely absolutely on the
Farance et NMeasures 1o gauge veal merit of the candidates.
ITe problem, however wm Jess severe when a necessary
comdition of "Negative marking™ for wrong  answers s
praciead. This stategy may  check the “guess  factor™
absoluely. but the questions of validity and reliability shall still
main unanswered,

The Conclusion

And finally I would not hesitate to mention that
(parnicularly with a specinl reference to Kashmir University)
B2 we can pull down our shutters on the Entrance
Examinatiens without any fear of loosing some extra ordj
tlent in the process. A supportive point tod this conclusion
comes fmom the undergraduate results for the Jast three years or
more. For the session 1999-2000 our results for Ist, 2" and 3"
vear classes . These figures show a very tight screening of the
studenis at the B.AUB.Sc. level a further drilling and grilling
With blunt instruments is only wastage of time and long drawn
merference with the teaching leaming process. The other
TeasCn (a strong one) is the result of my instant study on the
“Entrence Test results compared with the academic merit of the
students at the B. A/ B. Sc. Level.” The study reveals (kindly
see table 3) that a co-efficient of Correlation r = 0.85 for Social
Sciences and r = 0.72 for Science was obtained. The
companson was made on the basis of equalization of scores to
comumon numencal criterion. Also a T-test was applied on the
Combined Means (Mean Comb) and a T of 1.936 for Sciences
and 1.270 for Social Sciences and Ans were found not
significant at the either level of significance, Both Correlation
and significance 1est statistics support our hypothesis that either
of the devices (Marks at the Graduate level or Entrance test
results) would fairly place students in various streams of the_ir
choice. And in the present scenario il is better to use academic
merit for admission and Entrance test results for restricted

subjects where the Graduation level marks are not available,
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_Table 3 Correlation and T-Test Results

| Stream
t
Science

——— e i

Social Science

l

Ans

Corvrelation T-value Remarks
- [_].'.-’2 1.936 Mo significant
0,85 1.270 No signi ﬁ;:mﬂ
0.89 .10 No significant

In case we still feel some degree of satisfaction with the
instgruement, we must increase its reliability, validity,

economy and objectivity by

a) Introducing variety of objective items (like True/False,
Sentence completion matching information, short answer

etc.);

b) Training teachers in the construction of the Questionnaires;
c) Introducing negative marking system and
d) Enhancing greater content validity of the test.

I.Kubiszyn Tom & Gary Bosieg (1993): Educational testing
and Measurement Harper at colbus

2. Natarayan V, K, Gurise Karan (1986): Scaling techniques:
What? Why? And How? Association of Indian
Universities India.

3. Nunnally, Jum C. (1964): Educational Measurement &
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CREATIVITY AND SOCIQ-ECONOMIC
STATUS: A STUDY

Dr. A. H. Zargar’

A number of studies have been conducted on creativity
and other personality correlates. In the same vein, socio-
economic status has been studied with different components of
creative thought, viz., fluency, flexibility and originality,
Different researchers have reported different findings regarding
the nature of the relationship between creativity and socio-
economic status (SES). Some investigators have observed the
superiority of high socio-economic status subjects in some
aspects of creativity.

Northway and Rookes (1965) found that the social and
economic development of societies is very important in
advancing creative behaviour. Olegetres and Wilma (1973)
observed that creativity was a function of socio-economic
background. Similarly, the studies of Sharma (1979), Ahmed
(1980) and Vijayalakshmi (1980) found that the subjects
belonging to high socio-economic groups are significantly
more creative than those belonging to low socio-economic
status. Contrary to these findings, some studies have reported
that the superiority of low socio-economic status backgrounds
over those of high socio-economic status backgrounds (Smith
1965, Singh 1977). Badrinath and Satyanarayan (1979),
Chadha and Sen (1981) have shown that there exists no
significant difference in the creativity of students coming from
high, average and low socio-economic status.

* Reader, Department of Educalion, Kashmir University. Srinagar.



Journal of INSIGHT in Educatien for Social Change - 2000

In the present study, an attempt has been made to
explore the nature and extent of the relationship between
creativity and socio-economice status.

Procedure

The study was conducted on a sample of 50 boys and
S0 girls, aged 16 to 20, selected randomly from the different
colleges of Srinagar city,

Tools

Baqger Mehdi's verbal test of creative thinking was used
for the assessment of creative potential; and, Kapoor and
Kocher's socio-economic status scale was used for determining
the socio-economic status,

Results

Table No. 1 Co-efficient of correlation between creativity &
Socio-economic Status (Boys) N=50

Varnable Mean
Creativity 141.0
SES 81.0 r=0.07

Table No. 2 Co-efficient of correlation between creativity &
Sacio-economic Status (Girls) N=50

Vanable Mean
Creativity 147.0
SES 83.0 r=0.07

In order to find if there i1s any relationship between
creativity and socio-economic status, the preduct moment
correlation was computed. The co-efficient of correlation is
0.07 for both boys and girls. The values are positive but very
low in both the sexes. The present findings are in line with the
research findings of Pandit (1976) and Sharma (1979).

11
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Study of Extreme Groups

The authors have also conducted extreme grouy
study on creativity and socio-economic status, The study
makes a genuine distinction between high and low S0CiQ-
cconomic status subjects, in relation to their scores on
creativity. The findings lent enough support to the theoretical
construct of the present study that a high level of socia-
economic status helps in the creative development. The
distinction between high and low scores in the two variables
was done on the basis of extreme group pattern. The cases
falling in or below the first quartile, i.e., lowest 25% of the
Cases were treated as low scores, whereas the cases falling in or
above third quartile i.e., upper 25% were taken as high scores.
The following tables show Means and S.D.'s on creativity of

boys and girls belonging to high and low socio-economic
groups.

Table No. 3 - Mean and S. D. of Boys

High S.E. S. LowS$.E.S.
Mean 163.0 115.5
S.D. 19.2 20.6
S.E.D. :
8.55 5.55  df=21

Table No. 4 - Mean and S, D. of Girls

High S.E. 8. Low S.E. S.
Mean 173.0 128.5
S.D. 29.3 26.4
S.E.D. t
11.44 395 df=23

12
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From the tables (3&4) given above, it is clear that the
difference between the two mean scores i5 significant at both

the levels (01& 035). This clearly indicates that students
belonging to high socio-economic status have better creative
potential when compared to those belonging to low socio-
economic status group, The present finding is supported by the

findings of Ahmed (1980), Viyalakshmi (1980), and Srivastva
(1978).

Discussion

The present study reveals that students belonging to
parents of high socio-economic status are more creative than
those of parents of low socio-economic status, for both the
sexes. Students coming from high socic-economic families
have all the facilities available to them and also receive high
motivation from their parents and rich experiences boost their
creative potential. But this needs further investigation to
generalize the results, because if these conditions are controlled
the differences may disappear. However, the present findings
are supported by those of Northway & Rookes (1965) and
Janson (1968). Strauss & Strauss (1968) are of the opinion that
it is not only cultural or economics development of the society,
but the independence of thought and action which helps in
developing creativity.

Conclusion

Hence, students should be provided with the
proper environment, in teyms of better schooling and proper
care. Further, all are potentially creative. but only those
succeed in realizing il who have the ability of actualizing their
putential. Schools can take-up many programmes to nourish
the creativity of children. Above all, teachers and parents
showld also understand their wards carefully, and equip them to

13
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become leaders and inventors, By doing so, they will cenainly
sow the sceds of peace, prosperity and propress of mankind
(Dutt & Lal 1977).
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“EARLY CHILDHOOD CARE & EDUCATION
AT ANGANWADI CENTRES IN DISTRICT
KUPWARA - An Evaluative Study

Dr. N. A. Nadeem”
Faroog A Shah™

Introduction

The progress and prosperity of a nation is intimatejy
related tod the optimum growth and development of its
children. Modern researches have shown that early years of life
are of great importance. Foundations of future adult personality
are laid in these impressionable years. Benjamin Bloom
observes that environment for first six years of life is very
significant for cognitive development. According to Piaget
“Sensori-motor ability is the basis of intelligence™. It has not
been realized that early years are a time of the most rapid
physical and mental growth and set the foundations for the later
years. Thus childcare and education should be according to the
physiological and psychological needs and conditions of the
child. It should be free, flexible and comprehensive and should
tocus on finding the best ways of getting families and schools
to work together. Besides taking care of health and nutrition of
child during these years, development of intellectual. cognitive
and linguistic abilities have also to be given equal importance.
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The Sargent Report (1944) is the first official document
which called upon the Government and the people to provide
pre-primary education in the form of nursery schools or classes
essentially as adjunct to any national system of education. In
1967, the Ministry of Social Welfare, Govt . of India was made
responsible for running the programme of childcare and
women welfare with assistance from UNICEF. The national
policy of children (1974) | declares children as “Supremely

impm’t@ﬂl asset” of the nation, whose “nurture and solicitude”
are the responsibility of the nation,

In pursuance of the National Policy of Children (1974)
and recognizing that it is early childhood that the foundation
for physical, psychological and social development are laid and
that provisions of early childhood services especially for the
weaker and more vulnerable sections of the community will
help to prevent or minimize the wastage arising from infant
mortality, morbidity, malnutrition and stagnation in schoals,
the Government of India started the Integrated Child
Development Services (ICDS) scheme in 1975. Presently there
are more than 5614 ICDS projects in the country, benefiting
more than 21.3 million children and more than 3.2 million
mothers. The ICDS programme aims to deliver an integrated
package of basic services to children under six years of age, to
pregnant women and to nursing mothers right in their own
village or locations. An Anganwadi is the focal point for
delivery of six main services scheme ie. supplementary
nutrition, immunization, health chech-up , referral services,
nutrition and health education and non-formal pre-primary
education, to children and mothers in their own communities.

Keeping in view the present scenario of early hildhood
education and the status of the fields as a whole, one needs to
lake a realistic and pragmatic view about the future directions
in which early childhood education prograimme and researches
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must move. Review of literature indicates that the need for pre-
chool education is widely recognized but the status of pre-
school education needs to be steadily raised and improved in
qualitative terms. The [CDS programme is a dynamic
programme. It is flexible and can be suitably modified
wherever necessary. Hven the organizational structure of the
programme. its poals and objectives, may also under go a
reaching changes. In the State of J&K the administrative
blocks falling in 14 districts have been covered under the said
scheme. District Kupwara is a far-flung district of the State and
provision of services like ICDS are desirous in such rural areas
and their practicability is equally essential. The present
investigation is a modest effort to look into the effectiveness of
ICDS services operative in various block of the district was
carried in this district a block level with the following
objectives:

Objectives of the Study

The study was undertaken will the following objectives:

1. To survey the number of Anganwadi centres
functioning in each block of the district and identify the

highly and lowly performing Anganwadi centres at
bluck level.

!d

To prepare the case studies of highly and lowly
performing Anganwadi amnimes at five block levels
highlighting their structure and functional aspects and

to compare highly and lowly Anganwadi Centres at
block level.

1. To study the perception of Anganwadi Workers towards
pre-schooling and socialization of children in the age
group 3 10 0 yems,
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4. To study the perception of parents towards the
eftectiveness of Anganwadi Scheme.

Methodvlogy and procedure:

A. Indentification of the highly and lowly performing
Anganwadi Centres:

The present study was designed to find out the
Anganwadi centres actually functioning in each block
of district Kupwara, excluding the centres in 10 km
border belt arcs and to indentify highest and lowest
performing Anganwadi Centres.

The total number of existing Anganwadi
centnes. in the five blocks of district Kupwara included
in the present study are reported as under:

§.No. | Name of the ICDS Projects | No. of Anganwadi Centres
1 Sogam 37
2 Kupwara 56
3 Kralpora 123
4 Langate 114
5 Rajwar 93
I il 423

All these centres were rated block wise and the
rating was done through an inter-related criteria on the
basis of their over all performance,

The selection of effective / ineffective Anganwadi
Centres was done on the basis of ranks accorded by the
following :
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1) Ranks accorded by the concemed CDPO of each
block.

b) Ranks worked out on the basis of ratings in
percentage accorded by the parents.

¢) Ranks accorded by the present investigator.

The block wise list of Anganwadi centres identified as
highest and lowest performing Centres is reported as
under:

) Highest performing | Lowest performing

S.No.| ICDS Block | AWC AWC

1. Sogam Bedibem Gopgal

2. Kupwara Khar Mohalla Parreypora

(Gushi)

3 Kralpora Gugloos 'C’ Reshigund

4. Langate Pehrupeth'A’ Mankal

5. Rajwar Chogal'A’ Yemler

These highest and

lowest performing ten Anganwadi
Centres were thus selected for an in-depth study.

B. Tools for dul7 collection:

The following tools were constructed for the purpose of

collection of data.

I. Information Schedule: This schedule was
constructed to find out the number of
Anganwadi Centres and their infrastructural

facilities and their enrolment (sex-wise and
age-wise),
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2. Questionnaire: This questionnaire  was
constructede 1o study the role of
Anganwadies in preparing children  for
schooling and also fostering socialization.

3. Interview Schedule-I: This schedule was
prepared to study the perceptions of
Anganwadi workers towards pre-schooling
and socilisation of children of the age group
of 3-6 years,

4. Interview Schedule —1I: This schedule was
constructed to study the perception of
parents towards fthe effectiveness of
Anganwadi scheme as a whole.

C. Procedure:

Functional Anganwadi centres in district Kupwara were
studied exclusing the centres located in 10 km border belt area.
Highest and lowest performing centres were identified in each
block on the basis of ratings of concerned CDPS’s parents and
the present investigator. Case-studies of five highest and five
lowest performing Anganwadi centres, highlighting their
structural and functional aspects at five block levels were
prepared. Comparison of these highly and lowly performing
Anganwadi centres was made in terms of their enrolment,
average altendance for non-formal, pre-primary education.
nutritional materials distributed and malerials / equipment
available at Anganwadis. The perceplions of primary school
teachers regarding these selected Anganwadi centres were also
studied.
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The perceptions of forty Anganwadi workers drawn
from five blocks of the district, towards non-formal, pre-
primary education. socialization and related development in the
age group of 3-6 years were also studied. One hundred parents
drawn from five blocks of the district were also interviewed
regarding the effectiveness of Anganwadi scheme as a whole.
The data collected was thoroughly quantified and analysed
statistically by employing percentage statistics.

Discussion of the results:

The analysis of the data has revealed that 423
Anganwadi centres exist in five blocks of district Kupwara,
excluding the Anganwadi centres located in 10 km border belt
area. Rambhal ICDS project was not yet functional practically.
79.81% of centres in the district were included in the present
study. In these Anganwadi centres of the dist rict, 10,564
children were on rolls in the year 1998-99 when the data for the
present study was collected. Out of them 5,249 (49.69%) were
boys and 5,313 (50.31%) were girls.

Anganwadi centres Bedibera, Khar Mohalla (Gushi),
Gugloosa ‘C’, Chogal ‘A" and Pehrupeth *A: were identified as
highest performing Anganwadi centres in block Sagam,
Kupwara, Kralpora, Rajwara and Langate respectively.
Anganwadi centres Gogal, Payerpora, Reshigund, Yemler and
Mankal were identified as lowest performing centres in Block
Sogam, Kuprawa, Kralpdra, Rajwar and Langate respectively,
Case studies formulated for these highest and lowest identified
centres at five blocks levels in terms of their structural and
functional aspects revealed a remarkable difference in the
performing of these centres. Difference was obvious in the
availability of equipment / materials, distribution of nutritional
materials and average attendance of children. It was found that
materials / equipments available in highest performing
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Apgarawadis ranged from 60% to 70% and from 10% to 30% in
lowest performing Anganwadi centres. 70% of equipments /
muterials were available in highest performing Anganwadi
centres Khar Mohalla (Gushi) and Chogal ‘A’ of block
Kupwara and Rajwar respectively while as only 10% of the
required equipment / materials were available at lowest
performing Anganwadi centre Reshigund in block Kupwara.

It has further been revealed that the nutritional materials
distributed in highest performing Anganwadi centres ranged
from 68% to 92% and from 21% to 40% in lowest performing
Anganwadi centres. 92% of the nutritional materials were
supplied to the beneficiaries in Khar Mohalla (Gushi) identified
as highest performing Anganwadi centre while as only 21% of
muritional material reach to the beneficiaries in lowest
performing Anganwadi Centre Mankal in block Langate. It has
further been found that the percentage of average attendance of
children for non-formal, pre-primary education ranges from
61% to 70% in highest performing Anganwadi centres from
0% to 6% in lowest performing Anganwadi centres at five
block levels. 70% of children attended the Anganwadi centre
Gugloosa ‘C’ for non-formal, pre-primary educaion at an
average in block Kralpora identified as highest performing
Anganwadi centre where as 0% attendance for non-formal, pre-
primary education was observed in loeste performing
Anganwadi centres Payerpora dn Yemler in block Kupwara
and Rajwar respetively. Although no obvious difference was
observed in the enrolment of children in highest and lowest
performing centres. It has been revealed that the number of
children of the age group 0-6 years enrolled in highest
performing Anganwadi centre ranged from 53 to 62 and from
31 to 49 in lowest performing Anganwadi centres at five block

levels.
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An-indepth study of Anganwadis at two polarities of
ranks at five block levels has clearly revealed the varying role
ol Anganwadi workers in motivating people for immunization,
health check-up and family planning measures. Role of
Angamwadi workers in imparting nutrition and health education
was also studied at five block levels. The study has revealed
that Anganwadi centres were located at sites that were easily
accessible to children. Separate kitchen was not mostly
available to the Anganwadis. Buildings of centres were mostly
private and kacha but ventilated. No Anganwadi centre was
fully equipped with the necessary material and equipment.
Supply of nutritional materials was neither complete not
regular. Immunization was not done at Anganwadi centres but
at health centres. Mostly the Anganwadi workers were
attending national-level immunization programmes like pulse
polio, anti-leprosy etc. The findings of the present study are in
tune with the findings of some earlier studies, NIPCCD (1980)
has found that 90% of Anganwadis were located at sites that
were easily accessible to children. No separate Kitchen was
found in most of the centres. In 83% Anganwadi play space
was nsufficient. Difference was also obvious in maintaining
the records of immunization and nutritional distribution etc., at
two polanties of ranks at five-block level.

While studying the perceptions of primary school
teachers regarding schooling and socilisation of children;j
attending Anganwadis, it has been found that children from
highly performing Anganwadis were comparatively better
motivated for learning, better in academics and were social and
frank than the children from lowly performing Anganwadi
centres. Same results were found by Tarapore . (1986) in his
comparatively study. He found that children from good quality
Anganwadis were better in areas of personal information and
finer motor development, conceptual reading, readiness skills,
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comprehension and personnl & social skills than low quality
Anganwadis,

The study of perception of Anganwadi workers towards
schooling has indicated that all Anganwadi workers are not
aware about their duties fully and are unaware even about the
objectives of Anganwadi scheme. Feeding of supplementary
nutrition is considered as main job by the Anganwadi workers,
Only 35% Anganwadi workers are sure that the all the
Anganwadi children will join schooling after leaving the
centre. 80% of them believe that Anganwadi scheme helps the
children to get motivated for formal schooling. Only 25% of
Anganwadi workers agreed that Anganwadi workers were not
satisfied with effectivity of their role in schooling and social
development of children. The Anganwadi workers are getting
very low wages and are mostly dissatisfied with their job.
Anganwadi workers were found technically incompetent to
discharge their duties. In study on women and children
development in rural Kashmir, Hakim, (1997) has also found
that Anganwadi workers were lacking qualifications and
professional interest.

The study has further revealed that the parents are not
satisfied with the effectiveness of Anganwadi Scheme. People
in general were found not impressed on the impact of of ICDS
programme. It was found that the only 26% of the people
termed it is a useful scheme for the public. Only 28% indicated
that the benefit of the scheme reaches to the deserving masses.
It has further been revealed that only 26% of parents believed
that Anganwadi workers help the people in motivating them for
immunization. 19% of the parents were of the opinion that
Anganwadi workers help them to get their medical check-up.
29% of parents believed that children get motivated for
leamning by attending Anganwadi centres, District Evaluation
and Statistics Officer, Kupwara (1996-97) has also found that
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95% Angimwadi centres ignored  immunization. pre-schogl
education and heslth education as basic services in Kralpara
block of district Kupwara.

it has further been revealed that 72% of the parents
denied any role of the Anganwadi scheme in reducing the rate
of school dropout, Bajaj (1986) in his study found thas
Anganwadi centres had no relationship or impact on dropout
rate in primary schools.

Suggestions for the improvement of the Scheme

The following suggestions are proposed for the
improvement of ICDS scheme:

I. Anganwadi centres should be located in hygienic and
open places having suitable play fields,

2. Separate kitchen facilities hould be ensured for each
Anganwadi centre.

3. Anganwadicentres should be fully equipped with men
and material as per norms of the scheme.

4. Minimum qualification required for appointment of
Anganwadi workers should be raised to (10+2)
preferably with Science subjects.

5. Periodical refresher courses must be organized for all
Anganwadi workers.

6. Emyphesis should be laid on both practicability and
documentation aspects of the job of Anganwadi
workers.

7. Anganwadi workers should be paid the salary equal to
that of class 3" employees.
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Co-ordination hetween parents and ICDS officials may
be strengthened. For this pumpose periodical meeting
should be arranged, .
Full and regular supply of nutritional and other required
materinls must be ecsured for each Gentre

Awareness about Anganwadi scheme should be ensured

for the Emmrul public. For this seminars, film shows
and public meetings should be organized.

playway methods of teaching should be adopted in
these centres on priority,

- Anganwadi workers should undergo a rigorous training

cowrse, before they are appointed as Incharge of ICDS
centres.

There should be a close co-ordination between
Anganwadi centre and local primary school.
Anganwadi worker should visit the school and the
primary school teacher should alse visit the Anganwadi

centre,

A close co-ordination between Social Welfare
Department, Education Department and Health
Department should be ensured at the village level.
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Introduction

Problems have been existing since the beginning of
social life. The problems have multiplied since then. Now
problems have risen due to certain changes and upheavals in the
social system thar affect the behavioural patterns as well as the
socip-economic  scenario, To answer these problems.
sociologists and anthropologists attempted to study these
changes in the light of shift of society from traditional to
modern one; psychologists attempted to study these changes in
the context of human behaviour, the educationists, economists
and historians tried to answer these changes through developing
different models of changes within their Uni.- disciplinary
system. Of late the discipline of Extension Education emerged
as a dynamic force which utilized the best tools and techniques
of research of various behavioural science disciplines in solving
the intricacies of behavioural components in relation to
adoption, diffusion, and communication of innovations.

Inspite of these efforts, the researchers could not
provide adequate analytical and predictive data on relevant
behavioural aspects of people, communities, and society that
may  provide the bases for planned and sustainable
development. Generation of such data, however, require that
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the concemed behaviournl researchers employ an appropriate
research  methodology, tools, and techniques for the
measurement. analysis and prediction of the behavioural
components of human personality in the target groups.

No doubt, the approach and methodology for research
in physical, life and behavioural sciences are similar and
human happiness is their common objective but there are basic
differences between the concerns of the two. The pure and
physical science mostly make use of the Iaboratory, materials,
equipments and mechanical device where as the basis for
research in behavioural and social sciences lies in the real
world; their laboratory for research is in the social
organizations like schools, community centres, families,
villages, factories and polity.

Research Methodology in the Social context:

The term methodology refers to the process., principles
and procedures by which we approach problems and seek
answers. In social science and education, the term applies to
how one conducts research. The methodology procedures we
choose are greatly influenced by our assumptions, interests and
goals, In the 19th and early 20th centuries there have been two
major theoretical perspectives that have dominated the social
science, scene,one  positivism and the  another
phenomenological approach Auguste Comte and Emile
Durkheim, the proponents of positivism consider “social facts”
or social phenomena as “things" that exercise an external and
coercive influence on human behaviour. The positivist
emphasizes social facts thereby attempting to trace the causes
from the social phenomena with little regard for the subjective
states of individuals. On the contrary, the phenomenological
perspective propounded by Max Weber lays more emphasis in
understanding human behaviour from the actor’s own frame of
reference. The phenomenological theorists attempt to trace the

29



Joumal ol INSIGHT In Educiition for Socinl Changa - 2000

causes from the internal forces. For them, the forces that move
human beings. as human beings rather than simply as human
bodies is meaningful stuff. They are internal ideas, feelings,
and motives. The phenomenologists examines how the world is
experienced. For him, the important reality is what people
imagine it to be.

Since the positivists and the phenomenlogists approach
different problems and seek different answers, their research
will typically demand different methodologies. The positivists
searches for facts and causes through methods such as survey
questionnaires, inventories, and demographic analysis which
produce quantitative data and which allow him to statistically
prove relationship between operationally defined variables. The
phenomenologists, on the other hand, seeks understanding
through methods such as, participant ebservation, open-ended
interviewing, and personal doeuments which produce
qualitative data which enable the phenomenologists to see the
world as subjects see it, The positivisis can also make use of
qualitative methods to address their own interests, for example,
they can use descriptive data as indicators of group norms and
values and other social forces which cause; or determine
human behaviour.

Qualitative Approach

Qualitative approach is referred to that type of research
procedure which produces descriptive data, i.e., peoples own
written or spoken words and observable behaviour. This
approach directs itself at settings and the individuals within
those settings holistically, that, is the subject of the study, be it
an organization or an individual, is not reduced to an isolated
variable or to an hypothesis, but is viewed instead as part of
whole. The methods by which we study people affects how we
view them. When we reduce them to statistical aggregates, we
lose sight of the subjective nature of human behaviour.
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Qualitative methods enable us to know people personally and
to see them as they are developing their own definitions of the
world. We experience what they experience in their daily life
struggles with their society . In ultimate analysis, qualitative
methods enable us o explore concepts whose essence is lost in
other research approaches. Such concepts as suffering, pain,
frustration, hope, can be studied as they are defined and
experienced by real people in their daily lives,

Qualitative Methods and Education:

Since the very objective of Education centres around
voung leamer it becomes imperative (o know him
psychologically and sociolegically in real life situations. He is
different from the adult person; he has different needs, he is
used to different interactional processes; his desires, motives,
values are also different. If we want to change him means to
understand him, his behaviour, his motives. his interests and
his values remains one imiportant issue to be dealt with
appropriate methodology.

While dealing with other related aspects like planning,
administration, evaluation, material production, training and
teaching in the field of Education, it is not worth of one single
technique that would serve the purpose instead problems
typically demand different procedures as it is the nature of the
problem that defines a particular research approach. Besides,
fundamental rescarch which adds to the existing body of
knowledge, there are immediate as well as life - oriented
problems. some of them can best be answered by experimental
approach, some by expostfacto method whereas still some
problems may ask for historical or survey - type treatment.

The immediate and local problems being faced by
teachers and managers demand action - type research approach
as they have local and immediate application. This can be
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carricd out on the utilit; of teaching - learning materials,
teaching technigues, motivational factors, attitudinal angd
behavioural changes among learners. reasons for dropping out,
etc. Researches of an applied nature are equally important and
long standing. They provide findings, which have transfer
value hence, are of great utility.

The research issues in Education point up to the fact
that the data required need to be gathered through such

research techniques wherein the researcher should essentially
be sensitive to:

1).  The ways in which children differ from each other.

ii). The complex socio-psychological world, then alone the
data so gathered can be termed objective and valid , To
realise this objective, the researchers of developed and
developing countries emphatically advocate for a shift
from orthodox, static and traditional methodologies to

that of flexible and participatory methodologies in
Education.

Since the objective and procedures of research in
Education are basic in nature and exploratory, 1o start with, the

intimate involvement of researchers with the people is
imperative. It is difficult to obtain objective facts from the
people because the facts that the people give are highly
subjective. Thus, the meaning and significance attached to the
facts by the people may not be the same as understood by the
researchers. So, it requires on the part of the researchers almost
to. go to the people, live with them, and share their life
experiences so that they understand each other's language,
meanings, concepts, etc. The same procedure has been there
with the anthropologists to understand the primary and
primitive cultures. This type of approach assumes significance

when we deal with the type of target groups, with which we are
concerned in Education.
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The method involves a community of pepulation in the
cntire research project from the formulation of the problem to
discussion. on how to seek solutions and interpretation of the
findings.  This method evolved when contradictions were
detected  in the  traditional research  methodology and
Educational philosophy when the educators began to examine
the problems related to the reality in which they were situating
their practice of Education, when they began to evaluate the
impact of their education effort; and when they began to study
the leaming process of leamers they realised that their research
methodology was alien to the learners and unilaterally
controlled by these educators as researches treating their
learners as objects of manipulation in the research process.
Second. the social science research methodology became an
elitist and dominant methodology after the Second World War.
This methodology had borrowed heavily from the natural
science and was based on myths of objectivity, neutrality and
scientificism. Under the guise of these tenets of natural science
hecame heavily dependent on behaviorism and empiricism as
the basic defining paradigm of research,

These inherent weaknesses in the classical research
methodology led to the rise of the participatory research as an
alternative research methodology. History reveals that this
system was there but has been unrecognized, neglected and
delegitimised due to the reason that there was elite control over
both knowledge and the production of knowledge which tended
to serve the interests of the elite in perpetuating the status quo,
The elite used to control the knowledge and the production of
knowledge as one of the means to control poor and oppressed
people. On the contrary, participatory research emphasizes the
use of knowledge as one of the major bases for power and

control in the present day world.
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The methodology of dominant system of knowledge
production emphasizes the concepts of neutrality, objectivity
and distance from the subjects and methods of data collection,
which exercise unilateral control over the process of inquiry. In
contrast, participatory research methodology as a representation
of an alternative system of knowledge production emphasizes
the principles of subjectivity, involvement, insertion, and
consensual validation in order to develop its methods of data
eollection and analysis to provide answers to the questions of
daily survival and providing insights into the daily struggle for
life and living of common people in struggle.

The dominant system advocates the use of trained and
exclusive persomnel as the sole putsuers of knowledge
production. In contemporary terms, these are the trained
professionals and rescarchers, like their historical counterparts
of the Brahminical origin. In contrast, participatory research
attempls to present people as researchers them selves in pursuit
of answers to the questions of their daily struggle and survival,
Though it recognizes the need for an occasional special imput
of expertise but it rejects the myth of professionally trained
experts as the only legitimate pursuers of knowledge.

The participatory research, thus, attempts to strengthen
the forces of relegitimizing people's knowledge by valuing
thetr knowledge. By involving people to conduct their own
researches it aims to helping them in reinstating their self-
confidence in their capacities. [t aims at reassuring the people
about their analytical and critical faculties that they are able to
analyze their situations and can develop solutions, which have
been undermined and undervalued. It does not reject the
knowledge produced by dominant system rather it provides the
assistance (o common people in appropriating and interpreting
knowledge produced by the dominant system especially about
their various socio-economic phenomena and processes and

conditions of the poor.
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Methodical issues

Some issues are raised in respect to qualitative research
methodology, and the pointed reference is made towards the
non-standardization of dara collecting techniques particularly
participant observation and unstructured interviews, The fact is
that in these methods, the researcher constantly changes the
directions on the basis of the date coming from the subjects in
a given socal setting, The subjects are not treated uniformly
instead they are interviewed about the things they are in
possession of. The hypothesis is that each field setting is
expected 1o yield the most beneficial data without going in for
their comparability. The purpose is usually a flexible and
skillful guiding of field work to make the most of individual
peculiarities of the situation in which the researcher finds
himself. Because of such procedures, which generate
descriptive data rather than quantitative data, precise
quantitative relationships usually cannot be drawn out and
consequently statistical treatment to be given to the data is not
possible. The researcher, therefore, has to rely on
impressionistic  interpretations of the data to amive at
generalizations. However some label this type of research less
dependable and meaningful as they are lacking scientific rigour
and precision, but it is pot justifiable that standards of
quantitative methods are applied to gualitative techniques.

Second issue concems to the samphing of social settings
as well as subjects. The question is raised on the
representativeness of settings and subjects. Usually in
qualitative research samples are not selected as systematically
as in certain quantitative methods. As was pointed out earlier.
qualitative research, methods consider social settings as well as
the individuals within these settings holistically and hence, the
subject be it an individual or social setting is not reduced to an
isolated variable, but is viewed as a part of the whole. The
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main purpose of these imethods is to know people personally
and to see them as they are developing their own definitions of
the world. Qualitative methodology enables social scientists to
explore concepts whose essence is lost in quantitative research
approach . In so far as social settings are concemed, here the
researcher is basically concerned in studying certain social
processes in a given setting and also from subjects involved in
such a setting. He observes and makes an effort to understand
these processes in respect to specific circumstances, It is
presumed that all aspects of social life cannot best be studied in
all types of social settings. Therefore, it is imperative to select a
relevant rather than a representative sample of social settings
or subjects while making use of qualitative methodology.

Another issues often raised concems the subject’s
perspectives - are they true or otherwise. No doubt, information
collected through qualitative methods is basically subjective
accounts of individuals as how they see their world. Max
Weher has advocated such method that would be able to yield
proper information to study social life. He has argued that this
was difficult because much of the subject matter concerned
values, which were internal to individual and could not be
directly observed, To make it possible to take an intemal
perspective, he invented what he called the verstehen technique
in which the investigator uses insight ad empathy to determine
the values and motives ir a social relation. It is possible onlv
when one lives with people, shares their social life and
understands them, once values and motives have been
identified, the researcher can treat them objectively. Thus
qualitative methods enable the social scientists to learn about
people and how they see the world.

Regarding qualitative methods especially participant
observation one more issue is whether the social scientist can
conduct fieldwork as a covert researcher with his research goals
hidden, or as an overt researcher. Since there are certain ethical
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questions, it is necessary that one must choose among a number
of altzrnatives or responsibilitivs held by virtue of ones role as
a researcher. In both the cases we find certain issues involved
in each, each one justifies its own role as a right- one. Briefly
speaking. in matters of ethics, the researcher must counter the
balance the multiple responsibilivies they have to their
profession, the pursuit of knowledge, the society, their subjects
and finally themselves. It is with the researcher to define what
is ethical or unethical.

In regard to education which also deals with different
people in varied social settings, certain issues necessarily need
to be discussed while employing research methodology. The
researcher in education is interested in studying various types
of social situations, The survey on research used by educational
researchers reveals the dominance of quantitative methods over
qualitative methods. Even social settings and how individuals
in these social settings perceive the ongoeing social processes
and phenomena have been studied through quantitative
methods considering them as more systematic and exact. If
viewed from the phenomenological perspective there are severe
objections to this methodology because it reduces an individual
to a meaningless number or quantity, isolated form his entire
complex behaviour and its nature essentially being a subjective

one.
Conclusion

Both the methodologies of research i.e. quantitative as
well as qualitative have their place in education. Both have
their own languages. The language of qualitative research is in
stages of development as compared to the vocabulary, which
describes the more familiar quantitative approach to research.
Qualitative approaches especially accounts for socio-cultural
factors. It is essentially non-prescriptive, focussing on the
process of awareness and reacting to the question “"How"?, The
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analysis is interpratative, grounded in human experience, and in
the words of the respondent. It encourages discovering from
personal experience one to investigate further by oneself.
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GIFTED ACHIEVERS UNDERACHIEVERS -
THEIR SOCIO-ECONOMIC STATUS

Dr. Mahmood Alhmad Khan'

India is a populous country of all shades and
persuations, yet it lacks specialists in various developmental
programmes because of inadequate attention towards the gifted.
Majority of the gifted children remain uncared, with the result,
a great chunk of would be technocrats, scientists and the
academicians either do not attend school at all or attend school
but prove to be underachievers, laggers and failures. Thus,
country looses the brilliant minds, who could lead the nation in
the technological and industrial fields. Miyan (1988), observes
that for self reliance in various fields- agricultural. industry,
engineering, telecommunication and defence India needs highly
capable personnel who are not only able to maintain but evolve
alternate strategies with given resources and replace outdated
technology with a more efficient one. Nowadays there is an
increasing demand of highly talented citizens to assume
complex roles in the society. The survival of this planet
depends how successfully the potential of the gifted and
talented children is realized and integrated (Iyon, 1976). Inspite
of the tall claims of Indian Education Commission (1964-66)
“Need of the search and development of talent’,
underachievement of the gifted is totally uncared and needs the
attention of educationists, psychologists and scholars. New
Education Policy (1986), also lays stress on the gifted students
and it has been recommended to start Novodaya Vidyalaya
Schools for the gifted in the whole country,

Despite increasing interest in gifted education
stimulated by the growing need to meet the scientific and
technological changes of the space era. Very little attention has
been directed to the gifted underachievers (Waddington and
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O Bem. 1980 Frecenmon, 1979 Davis and Rim, 1985;
Carllaghar, 19850 Khan. 1987 The veasons for this neglect lie
i the ditficultics cocountered by the concerned parents and
teachers in recoznizmg this ability of the young children. In
India parents in vural areas, i general. are unconcernezd about
their children, due to ignorance, They hardly realize the
importance of their child's education and his talent. They want
him to be their helpmg hand in the routine chores.

A mumber ol studies have been conducted in India and
abroad on the relation belween Sm:ir,l-f:v_.:unﬂmic Status (SES)
and scholastic attainment. Lincoln (1969); Srivastava, et al
(1980); Patel (1986) have found that SES has a positive
relationship with academic achievement. Anastai (1960) and
Khana (1980), have found that SES has a positive mflusnce
upon scholastic achievement. Menon (1972) and Mohan and
Khera (1978) have found underachievement and
overachievement to be influenced by SES. Singh (1977) has
found that scholastic achievement of high income family
students is better than low income family students. Bryk and
Thunn (1989) have found that SES is a powerful predictor of
school achievement. The failure to acquire basic skills and to
achieve academically is a problem for many children from
poverty background (Egeland and Abery, 1991). Deka (1993)
has found positive association between high family income
group and better academic achievement. Pianta and Walsh
(1996) have stressed the impornance of home factors
influencing the academic achievement of pupils. Jimerson, et a!
(1999) have found that SES and the quality of home
environment were related to deflection in achievement. In view
of the lindings cited, 1t seems that SES of gifted achievers

would also be better than gifted underachievurs, therefore,
merits investigation,

*  Reader Departmant of Education, Kashmir Universily, Srinagar.
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Objectives:

O1- Toidentify gified achievers and underachievers.

02 - To study the socio-cconomic status of gifted achievers
and underachicvers,

Hypothesis:

The socio-economic status of gifted achievers is
signmficantly better than gified underachievers.

Methodology and Procedure:

Initial sample: All the male subjects (N=1200) studying in
class 9th and 10th were contacted from the Govi. High and
Higher Secondary Schools of two Tehsils (Pahalgam and
Bijbehara) of District Anantnag. Selection of two Tehsils was
randomly done after dropping Tehsil Anantnag because of its
semi-urban nature. Govt. Higher Secondary School Bijbehara
was also dropped because of its semi-urban character. Private
schools were not considered as sample units, because, i). Their
teacher recruitment is guided by their own recruitment policy;
ii) the students reading in these institutions decidedly possess a
high socio-economic status, which would have affected the
criterion vanable. (Academic Achievement).

Final Sample: A non verbal Mental Measurement Test -
Raveus Advanced Progressive Matrices (1962) was adminis-
tered to all the 1200 subjects in different sittings. The subjects
scoring (14.95 =15) on the IQ. Test were termed as gifted
(N=267). Out of 267 subjects 07 subjects were screened out
because their academic achievement was not available. Another
32 subject were also dropped because of the incomplete
responses 1o the test administered to them. In the final analysis
the investigator was left with 228 subjects who served as the
sample for the study. The mean of the previous two
examination results (7th and 8th for 9th class students, and 8th
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and 9 for 10l class students) was  considered as a criterion
for academic achievement,  Subjects  whose  academic
achievement scores were minus 10 percentile and above of
their intelligence percentile scores were considered as Gifted
Achievers und the subjects whose academic achievement
scores were () percentile or more more below their intelligence
percentile scores were considered as Gifted Underachievers,
The eriterion model is in line with (Gown, 1960; Mahan and
Nehru, 1972: Mohan and Khere, 1978, Khan, 1995a),
Following the same criterion model there were 128 subjects out
of 228 who were termed as Gifted Achievers and the rest
(N=100) were treated as Gifted underachievers. In order to
make it further sure that the twa gifted groups - Achievers and
Underachievers differ significantly so far as their scholastic
achievement is concerned 't' test was used and the mean
difference between the two groups - Gifted Achievers and
underachievers was found statistically significant,

Tools:

01- Ravens Advanced Progressive Matrices (1962) for the
measurement of intelligence.

02- Kashmiri Adaptation of Pareek and Trivedi's Socio-
economic status scale (Khan, 1995) for the measurement
of socio-economic status. The Reliability co-efficient of
the scale by test-retest method is 0.91. The content validity
co-efficient of the scale is 0.80. The scale measures the
status of parents/ guardians on caste, occupation,
education, income, house, farm possession. Social
participation, farm power and animal possession, material
position of the family and family type.
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Sratistion] Analysis

After the duta was collected by administering socio-
cconomic  stmus - scale o both  Gifted Achievers and

underachicvers, *1° 1est was employed in order to analyse the
data.

The information is tabulated as under:

Table 1

Significance of Mean difference between Gifted Achievers
(N=128) and underachievers (N=100) on Socio-economic status

Gifted ® SD SED | *t'value
Achievers 34 9] 7.68
P 103 | 232
Underachievers 32.52 7.80
*P<0.05

Interpretation and Discussions.

It is evident from the perusal of Table 1 that Gifted
Achievers have high Socio-economic status while as Gifted
underachievers possess low socio-economic status. The
obtained 't' value (2.32) is greater than the table ‘t" value at
0.05 level. Therefore the results are statistically significant. The
results confirm the supposition of the parent investigator that
low SES serves as a helping factor for underachievement. It
also sounds right in the sense that when a child has no time to
read and write at his home; has almost no academic facility in
his family; shares the burden of the family in the form of
helping his parents on fields; fights against poverty with his
father in order to get two square meals for himsell and other
family members: utilizes his vacations on labour, so as to
purchase books, note-books and uniform; how can we expecl
his achievement to be cammensurate with his intellectual
potential. Though in some exceptional cases it may not sound
good, but the decision is to be taken on an average basis. 1t s
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obvious that Gifted with low socip-economic status have to
become underachievers in the school. Because, when their
intellectual potential is not getting proper environment, facility
and above all time, it is certain that despite their high
inteilectual potential, they will underachieve,

The results analyzed and discussed above are in line
with Ladhoo and Khan (1990), who have found that bright
underachievers have poor home background; Havinghrust
(1976), who while summarizing the characteristics of able
underachievers, has attributed underachievement to low socio-
economic status of the family; Chandhari (1975), who has
found that bright achievers normally come from families whose
parents had higher level of education and had more income;
Menon (1972) who has made it clear that over and
underachievement among high ability students is markedly
influenced by socio-economic status; Maitra (1996), who is of
the opinion that lack of education / proper economic condition
of the family is responsible for underachievement among the
gifted. The results are partly in line with Baker, et al (1998),
who are of the opinion that school, family and individual child
characteristics influence the development of underachievement
in preadolescents; Maitra (1991), who has found that
underachievement seemed to be independent of physical setup
of home or of SES of the parents but dependent more on
parental educational status in the form of their involvement in
the childs activities and educational guidance. The results are in
contradiction with Curry (1962) who has found that SES seems
to have no effect on scholastic achievement of 6th grade
students when the students have high intellectual ability. The
results of authors except Curry (1962) justify that the results of
the present study are in the expected direction. However, the
study of Curry has been conducted on 6th class students when
usually their tender hands can't help the father to supplement
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the family income. And a8 a matter of fact, the child can devote
his time towards his studies, But in the present study sample
subjects were 9th and 10th clags students who can help the
parents / guardians to boost the family income. Keeping in
view the above given discussion, the Hypothesis, “the socio-

economic status ol Gifted achievers is significantly better than
gifted underachievers™ is retained.

Conclusions and Suggestions

The gifted achlevers have better socio-economic status
than gifted underachievers. Therefore, it can be inferred that
underachievement resulls because of poor socio-economic
condition of the family. The assimilating power of both the
groups was same, i.e. both the groups were gifted but one an
underachievers groups and the other whose achievement was
inconsonance with their intellectual potential-Achievers group
because of better socio-economic status. Tt clearly indicates that
better SES intervenes and helps in achieving upto the
mtellectual potential. Poor SES also intervenes and results into
the underachievement of the gified children.

The study suggests that gifted underachievers should be
identified at an early age, as a few teachers and hardly any
parent is aware about the gifited potential of their pupil /
children, It is more certain when the child is an underachiever.
Gifted underachievers should be properly studied so as to find
out the factors which are hampering their academic growth.
Once the factors are identified steps should be taken to
strengthen their best qualities and alter the weaknesses towards
a desirable direction. The parents, counsellors and teachers
have to work on the co-operative basis, In the absence of a
counsellor, the teacher has to act as a ‘po-between’ for the
school and the home, The government has to arrange some
scholarships. at least for the gifted who belong to the poverty
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ridden families. so that their potential is not lost in manual
labour or demonstrating anti-social activities. The parents need
to be oriented about the needs of their gifted wards not only in
terms of physical comfort but also in terms of intellectual
needs. As the majority of parents of gified underachievers are
literate, in rural areas. there is a need to develop awareness
programmies through multi-media, especially radio and field
publicity. After the identification of gifted underachievers,
there is also a need 1o arrange parent - teacher meetings in vach
school so as to inform their parents about the gifted potential of
their children. In the same vein, there is the need of arranging
teacher-student meetings in order to build awakening m the
gifted students about their precious human resource.
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APPROACHING TOWARDS PROCESS -
GUIDELINES FOR ACCREDITATION

Dr. B. K. Passi’

1.0 Outlines

This paper has emerged from a study conducted by
UNESCO Char. This study had to phases. The first phase of
the study has dealt with the theoretical issues of the process
norms (preferably be called as guidelines), The second phase of
the study has dealt with an illustrative examples of guidelines
of the processes of distance teacher education. Each phase is
documented as a separate paper. However, a joint reading of
these two papers could be useful. This paper is delimited to the
second phase only,

The two-phased study was aimed at preparing process-
guidelines. The task was difficult. We needed to have a lot of
clarity about the substance of the process, as well as its
concepts, contexts, assumptions, terms, issues and strategies of
developing guidelines. Special attention has to be given for the
issues of “quality of processes™ of the chosen programmes and
the evaluative criteria. For our study, we have selected a
programme of in-service education of teachers through distance
mode. Although the programme is typical, yet has been treated
as an illustrations,

The two-phased study explored three approaches of
managing the quality (namely, input, output and process
approaches). Before one attempts to develop guidelines, one
should know the endowing (the founding) theory of education
for which the process is to be constructed. How do we choose /
construct a suitable theory of education for any country, say

*  Prol B K, Passi, IGNOU-UNESCO Chair. IGNOU, Maidan Garhi, New Delhi-
110068
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India ? The phenomenon of quality has been considered in the
context of related issues like - What is a process? How do we
observe the process? What are the ultimate critenia for
examining the validity of a process? What are the sources of
such criteria? How do we formulate guidelines? There could be
three separate guidelines for (a) institutions. (b) programmes
and (c) components of programmes Second paper delimits
itself to institutional guidelines only.

2.0 Vision-choice and programming

When we started our work, we encountered a few
questions including the vision question. These questions are
listed here as the starting point of our discussion. What is the
context of preparing process guidelines? Shall we be preparing
guidelines for the on-going reality of education? Shall we be
thinking of new vision and new educational thecries? What
will be the implications of the new vision for the teacher
education programme? How do we prepare guidelines of
process of the desired theorization? We were puzzled. In order
tn» move on, we agreed to look into the diversity of views about
good education and then place them on the table for choice and
further modification or whatever. We were slightly aware of
the prevailing diversity of views about theories of education
including that of teacher education. This limited knowledge of
the diversity of education was enriched by the inputs from
scanning the literature. With more and more of such inputs, we
were increasing our problems. We were confronted with
situations where we were supposed to make hard choices of
‘vision’,

We knew the fact that the ‘choice of vision' would
demand accompanying implications for programming. These
implications in turn would demand policy guidelines of
institutional structures. Further, we must remember that for a
given theory. one has to make choices related to designs and
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formats of curriculum. This is a long chain. The problem was
slipping out of our hands. We had 1o take multiple decisions
leading to guidelines for curricular transaction (process) we
therefore came to the conclusion that it is not a linear process.
We have to concurrently and simultaneously consider the:
policy issues of institutional building, curriculum development,
program delivery, and so on. The gravity of our problem went

on increasing, The whole exercise was lengthy and involved
firing processes.

We decided to discuss this vision question in the
prevailing context of teacher education especially for the in-
service teacher education. We searched Indian literature. While
looking for suitable formats of programmes, we came across
visualization presented by Behar (] 995)'. In that visualization,
he gave a spectrum of possible models for the training of
teachers. This visualization presented a full diversity of models
ranging from complete theoretical models to fully field-based
models. He has listed models like : (i) Education: seven years
course of general education, (ii) Education: a subject in general
degrae course, (iii) A paradigm shift: developing a psychologist
or a human engineer or a behavioral scientist, (iv) Applied
discipline: no separate teacher-education course, (v) Integrated
teaching, (vii) Induction course for teachers: no training
requirement before recruitment, and (viii) Deinstitutionalized,
field-based teacher education. Some of these models are
fascinating. Visualization of these models used selected
principles related to, curriculum development, educational
management, inter-disciplinary area development, and others.

These are too many models to give their details
(Moreover the details would have taken us somewhere else). Of
course, these models provided a broad perspective. But they
could not help in choosing an illustrative programme for which

1 Behar, S C NCTE's Lectura & Gauwhal 1985,
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we could develop the procedures for finding guidelines for the
process norms. As a result of this, we sought help from the
programmes rooted in the ground realities. This way, we started
a scarch for in-service teacher reduction programmes opening
in India. There were many programmes addressing for different
tvpes of target groups. Ultimately we chose of the
“programmes of distance teacher education leading for a
degree and operated through a distance mode ™. We chose this
programme as an illustration for outlining the procedure of
driving the guidelines, One could make a choice in favour of
short-term in-service programs like, Special Orientation for
Primary Teachers. But the attractive feature of awarding the
degrees to the in-service teachers guided our choice. In addition
to this attractive feature, we chose this programme, as it will
give supporting implications for other degree awarding
programmes of pre-service teachers.

3.0 Perspectives for guidelines

In India and a few other countries have established a
few apex bodies for teacher education. These bodices are either
managed by professional organizations or they enjoy statutory
status for recognizing and accrediting teacher education
institutions. With the establishment of national bodies,
responsibilities of quality assurance and quality controls of
professional programmes like that of “teaching’ have attained

high priority.

In response to these responsibilities, many institutions
have claimed that they are running quality programmes of
teacher education, whereas. a few other have started to make
deliberate efforts for improvement. They have proceeded to
upgrade the proclaimed quality of teacher education by
augmenting their inputs; (this notion of improving quality
could be a myth). Unlike this input-augmenting approach, some
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other institutions have attempting o do so with 7 without
augunenting their physical inputs, Both types of institutions are
proposing to achieve the poal ol quality, through physical
inputs. Both types of institutions are proposing to achieve the
goal of quality, through different means, We need to examine
the means and ontcomes, We need to document such on-going
claims for improvement of ‘processes’. There were few more
issues related to the core components of the processes, There
are two opposing view for the inclusion of core-components of
functions / practices in education, The emerging view is by
asserting through question like == “lIs it essential that the
process-guidelines to be fixed / flexible, universal / local,
eternal / evolving, and objective / contextual? A dcbate wis
organized covering some the issues like “local versus universal
guidelines, permanent versus evolving guidelines, fixed versus
flexible guidelines, monolithic versus pluralistic guidelines,
externally prescribed versus internally evolved guidelines,
descriptive versus prescriptive guidelines, and so on. What
should be the level of structural guidelines? For those
perspective should we prepare guidelines?

3.1 Structural perspective for guidelines

How do we initiate our discussions and perceive the
procedure of developing the process guidelines? We visualized
three levels of structural perspectives and their guidelines,
namely, (i) Institutional process guidelines, (i1) programme
process guidelines, and (iil) component guidelines. These are
like three concentric circles having - institution as outer circle,
programme as middle circle and component as inner circle.

We npotice (hat since Indin has started the task of
recognition of institutions, therefore, we should first deal with
the institutional guidelines as a priority task. We also argued
that the guwidelines for instittionad process  are  all
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or, The thied level ol puidelines could be jeluted o practice
teaching componunts, The example of progranmG somponent
puidelines conld be relatud to prctice teaching component
within tenchor eduéation programmes. W also decided
Vestrict onrselves 1o distmice teacher education,

3.2 Perspective of stukeholders for guidelines

lel us take the cxample of distance leacher cducation.

Apart [roim these stucl aral levels of guidelines - seen in terms
of “istitution, or programme or component”, there are many
other ways to look ul the process, Within the framework of
struetural choices of institutional level, we had 1o make a
choice of perspective ol stakeholder. There are many
stakeholdery like administrators, teachers, and students, Student
i« the most eritical stakebolder, especially in the context of
distance education, where he is free to relate with us, From the
perspective of distance student teacher, which is going Lo be
(he most important  stakeholder, we could construct the
guidelines.

|t us claborate the viewpoint of the distance fearner
The distince student twacher encownters the situations of
interncting with the regional centre, the study centre, the
practical work-site centre and studying the literature, watching
andio-video programimes at home or some othey comfortable
place. Further, the distmee student teacher interacts with the
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encompassing, The institutional guidelines operate at 8 macro
level where the working for the institution is optimized for the
welfare of the supporting socicty and the users of the
institutions. The second level provides guidelines for
improving the programme processes that can be visualized in
terms of identification of learning needs, functioning of the
media, process of material production, providing student
support services, evaluating the student performance, and so
on. The third level of guidelines could be related to practice
teaching components. The example of programme component
guidelines could be related to practice teaching component
within teacher education programmes. We also decided to
festrict ourselves to distance teacher education.

3.2 Perspective of stakeholders for guidelines

let us take the example of distance teacher education.
Apart from these structural levels of guidelines -- seen in terms
of “institution, or programme Or componen " there are many
other ways to look at the process. Within the framework of
structural choices of institutional level, we had to make a
choice of perspective of stakeholder. There are many
stakeholders like administrators, teachers, and students. Student
:s the most critical stakeholder, especially in the context of
distance education, where he is free to relate with us. From the
perspective of distance student teacher, which 1s going to be
the most important stakeholder, we could construct the
guidelines.

Let us elaborate the viewpoint of the distance learner.
The distance student teacher encounters the situations of
interacting with the regional centre, the study centre, the
practical work-site centre and studying the literature, watching
audio-video programmes at home or some other comfortable
place, Further, the distance student teacher interacts with the
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educators at the headquarters, the teacher educators at study
centres, peergroups at the work-gites, the children at the
practice teaching situation, the materials and equipment in the
laboratories, and finally, the study-study materials at home. The
distance student teacher identifies his / her aspirations, chooses
the learing site, finalizes the admission, studies the materials,
submits the assignments, receives the counseling, attends
tutorials, appears for in the examinations, and many more. We
find here that the processes are multiple and hence, guidelines
will also multiple. It was becoming more difficult, we restricted
to guidelines for institutional processes and viewed from
gestalt approach,

3.3 Guidelines for Institutions

The search for basic principles for validating the
occurrence of the appropriate process involves fine-tuming of
the existing processes. Establishing the fidelity of the
institutional process is a difficult but important job. We have to
answer a few questions - (i) Will the observer of the process be
looking into the ‘stage-specific outcomes’ or ‘early signals of
final outcomes'? (ii) Will the observer be confronting the
ongoing transactions and be searching for situational indicators
in the process? Or (iii) Will the observer be able to identify the
early signals of predictive validity of the transactions while
keeping an eye on the outcomes.

Let us take a common example of a process of hill
climbing. It is a process, We know our final goal is to reach the
hilltop. During the ‘journey-process’, we cannot have a direct
view of the hilltop. The characteristics of the final-outcome, the
hilltop views, the hilltop climate, and so on will be known only
after reaching to the final stage of the process. During the
process, ‘journey up the hill’, a different set of characteristics
will be faced like, tiring legs and perspiring body. The person
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who is experiencing the process-journcy 1y ha.: Iht“!il'l'l.t_-l tlmr
‘the tiredness of the journey” is the right indication ,:nrl “hilltop

outcomes. If someone is unable to relate this exXpericice as
indicator of predictive-validity. then the expression becomes a
situation ,of blind pursuance of the process. l‘fu'lhu‘r. ll*u'm,'; legs
and perspiring body may not be always the right 1 ication of
the process of journey up the hill. It depends upon the intuition
of the climber as well as his past experiences. If smuunnff smr:s
imagining the ‘the wrong indicators as the correct ones’, then
we are facing a situation of ignorance Or Arrogance. If someone
says thal it is an ‘intuitive experiencing’. then we sl:mll have to
make room for such assertions as well, Here. on this aspect of
the subject, more discussion are required.

3.4 Search for process guidelines

The discussion about three process guidelines can be
achieved in two different ways: structural analysis approach
and functional analysis approach. For each of the two
approaches one may start with process function and arrive at
the product. We may call it process-product approach (forward
approach). One may also start with product and go back to the
process, which can be called as product-process approach
(backward approach). Apart from these two approaches, there
can be one more approach as inpur-process-product approach.

We also came across the style of presentation of our
discussion regarding process guidelines. Some of us wanted to
start with desirable sub-functions of distance teacher education
process and work out the required
further ensure the occurrence of the give sub-processes.
Identifying appropriate indicators could assess these sub-
processes. Suitable tools for each of the indicators could be
developed. This approach involves fowr elements: process,

indicators, tools and the required infrastructure. Some of us

infrastructural support and
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believed  that  this  approach  from  process to  required
mfrastructure is natural but more difficult. This may be called
as funetivnal approach.  We may start with given structures.
Then, we may identify the functions and sub functions of these
structures. Each of these functions has to be observed. In order
to observe each of these functions we have to construct tools.
To illustrate this functional approach, let us take two examples

- first from common life and second from distance teacher
education,

The common life example may be cooking of rice. The
lunction to be performed is "cooking’ of rice. The requirements
ire pressure cooker, heater, rice, water and other materials. The
indicators for the process of ‘cooking' are whistle of pressure
cooker and smell of cooked rice. The tools for measuring the
two indicators may be “whistle-listening scale” and ‘rice smell
scale’.

The larger distance teacher education process can be
Jdivided into may sub-functions: reaching out to the leamers,
interactivity and feedback and so on. We take the example of
sub-function, interactivity for our discossion. Interactivity
would require some Infrastructure like providers, per groups,
learners, and so on. The respondents successful occurrence of
imeractivity could be examined in terms of respondents’
alertness, perseverance of providers, transfer quality of voice /
vision of various types of media. Although functional approach
looks more academic, we did not follow them due to their over
complexity.

In order to run the programme of distance teacher
education through structural approach, we could not ignore the
existing infrastructural components. On the basis of structural
approach, we divided the larger distance teacher education
process inte nine dimensions given in the table. Each
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dimension requires physical infrastructure and human support.
We proposed that infrastructure-requirement will vary in terms
of objectives. needs. cost-effectiveness. We are proposing
ratios. indices. substantive principles and operating principles
for measuring the process indicators.

Since the focus of our discussion is distance teacher-
trainees, we propose our guidelines accordingly, The followimng
table represents a typical model of a distance teacher education
programme. Why did we choose this model of distance teacher
education? This model may become a model for Bhutan,
Bangladesh, Sri Lanka and Pakistan. The present model has
some similarities with the programmes of IGNOU meodel and
that of UK Open University. We need to discuss this important
issue further.

We proposed to use three broad critenia like intemnal
efficiency, external effectiveness and achieving harmony of the
system with other systems of human development.

The readers were more familiar with guidelines on the
basis of structural approach. On the basis of common
discussion, we arrived at nine dimensions such as: utilizing
infrastructure, improving admission procedure, developing,
distributing and using medial materials, harmonizing medial
specific pedagogy, facilitating theory leaming, facilitating
practical work, facilitating knowledge building through action
research, facililal.ing_ staff development, evaluating training
programmes. These dimension provide the common frame

work for out discussion that js summarized in a four-column
table below.
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Table 1: Process criteria for a typical distance teacher
education programme

Dimensicn of a Frocesy Criterin Sample Tools/ Supporfing
Typical distance with implicit techniques with requirements/
Education gulding principles subjective contextual
Institutios. interpretations. Interpretations.
() (if) (1ii) (iv)
1, Unilizing e Evolving local | Using simple and s Appropristely
infrostruciure requirements. | complex ratios, structured
Study centres, o Utilizing full indices for relevant learning
delivery systems, potentinls varinbles reluted o environment
laborntories. showing concern | utilization of e Avuilability of
warkshops and and cnre of infrastructure ; e.g. appropriate and
work-sites, infrastructure relevant
Libraries, teacher o Providingbest |° tminertminee institutional plam
educstors, tutars, support for ratio sufficient space
counselors and human s  trainer-trainee- well ventilated,
suppon personnel. development space ratio well maintained,
= cffectiveconting | ©  percentage of nemt md_dm
e  treating teaching hours spuces, like
environment for attendance Tooms or
self leamning and | ®»  peorcentage of otherwise
motivation books used b ﬁﬁﬂ‘l“'mb'md
s cresting aclimatd =  useaof equipped
of comunon audiovisual aids :U‘E-’" maintained
sharing and e use of apparatus carming,
pdﬂﬁll-'g for co- in laboratory r.nanl.ll'cﬂ: like
operative e tools for librury,
learning measuring laborntary,
= netwarking of concem for workrooms,
resources, and 50 an. . :’““"{h““ frec
organizational The indices will be ocation
procedures for | subjectively adequately
efficiency interpreted, tmined and
s diversifying and proactive
evolving new e
delivery and *  adequate scope of
receiving using materials
procesis ofleamery, and.
«  encournging the -
harmony the system
between providers.
indigenous and
high technology
networking.
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" Dimxension of o Provess Critenia Sample Tools’ Suppm-ﬂng""“‘-
Typical distance with implicit technigues with requiremenge’
Fduention puiding principles subjective cantextua)
Institution. interpretations. Ioterpretations,
(1l (il (iii) fivy
> !'- ONIHY equadity of v precedent of e plminadvance
fmiayhm oppunmtities and applicants time specificain,
rn\'n.f:.‘n: maxamiam resch admitied o choliccofmed; |
cyuality forthe | @ nature and (print'andio vide,
disadvantaged frequency of ‘digital
and manginalized admission e«  menit-cume ‘
cost elfective e  pature and reservation
congider all frequency of spplicstion -
nelated factors advertisenm=nt prepared in |
ond viewpoints | *+  admission nme advance -tp |
of all slot be made suuilshs
stakeholders *  admission test 81 varinus
use friendly rules procedure community,
«  gptinmim v fess meeting pleces
scheduling s personsinvolved | *  adequacy of 2§
s innovmive
critenia, tools and| ‘
approaches |
f
3. Devdlapimg. o Farreechingand| «  frequency of e avalahilty
Dristrisoting and fast delivery of audio-video adequately " |
Ly the Madia maserials and programs, sudio - qualified teams
ard mzarialy: sesvices video casseties from diffirem
me * cfficent and produced subject arcas fr
0 o effecti - 2
cltimedn | e ouser ﬁ',':’hf“ orsetown) prepasziion
packages. interpretingand | = media specific distribatian of
Cmpowenng, team invelved meaterials
"‘“F‘“‘"-" *  cost anilysis +  well-equipped
maintuin equality] «  availability of studio with ste
ad equity technology mode of-an equipme=!
of delivery «  quality pmd‘nﬂﬂﬂl
of m=terials - freD
cover (o cometl
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" Dimension al'a Process Criterin Sample Tools/ Supporting
Typicnl distnnce with Implicit techniques with requirements/
F.ducntion pulding principles subjeetive contextuil
[nstitution. interpretations. Interpretations,
(i L) {iii) (iv)

3. Harmonizing = cithuging inner content analysis Literature
q'lﬁ'n'fﬂ-l‘pl'l'f'ﬁl-' drive o leam percentage of avallability on
Pedagogy and overcoma cognitive, pedagogy
Print., nudio difficulties affective nnd culture for using
video. e dynnmic paychamator prints/ audio /
computers, Imerface domains video / digital
muiltimedia, and between the covered moterials
othier with media level and 1ypes seminar fworkshop
face-to-fuce specificity and of interactivity on media specific
camponent learner team involved, pedagogy

uniqueness, cost, social availability of
metging info relevance media specific
harmony readability pedagogues.,
¢ maximizing the medial education
media groups
potentiality nnd databases of
use situational factors
= gmding the inmovation of
socio-economic muterial
relevance of networking
media
Facilitating e  democratic and media used un urge to develop
Theory Learning: reflective relevance: nnﬁ! based
Foundation arcas, spproach degree flevel of curriculum 6o,
core areas, specinl| a  inductive - interactivity continuing basis
arcas. theory deductive - velue analysis ndequate pan-time
portion of opplications - team involved /fall time staff
practical work, reflective teaching
additional areas theorization, transaction through
and others problem solving use of technologics
leading to for print / nudio /
miﬁug video/radio mv/
reconstruction telcconferencing
o  subject structure inputs, contact
program support
elc.
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Dimenston of o Process Criterin Sample Tools/ Supporting
Typleal distance with implicit technigues with requirements/
Education quiding principles suhjective contextunl
Institution. ' Interproiations. Interpretations.
(i) (i) {iiid) — _ S;J
6. Factlitating s Practical work relevancy to curmculum :
Practical work emaniting from problems date and need based|
interahip, school ficld problems akilly / personality adequately "
expericnces, and contents of develaped equipped AL
field work with theory learning intake between maintain
comnuinity, and usgo to theory and r-nlmﬂ_
physieal theory building cal local mainteniance
cducation. gimes| »  practical methoda followed supervising team of
and spons, work fcilitating links tesm involved teachers, head-
expeniencoe, between supervigion teachors and peer
nesthetie persanality needs procedure groups
development and and curricular activities knowledge of local
activities, requirements followed sités snd local craf
personality + readiness for involvement of PLTRONS
development and) field action after (raineey
others the ncquisition
of necessary
skills
« sharing and
demonstrating
skill acquisition
7. Facilitating s Self-reliance literature availability of
knowledge amongst teachers availability research mmberial:
Building throughl ¢ eghanced self SUPErvisor - print /undio / video
Actian research: estes investigator ratio I computer etc.
ldentifying e mction research type/ level of Duly qualified,
research topics / akills research experienced guides
greas, inVolving | «  emergence of beneficiarics frequent contact
wainces in local pedagogy skills / responsibility
resemch und solutions personalities Hterature on
octivitiesand | & jmproved developed rescirch
saadomnly oducational local pedagogy | methodalogies:
documentation, environment usod Print / audio / video
wrting arecles |+ sharing the action| »  morale of / atio TV / tele-
:"m:;'m of research findings research teams conferencing
enisting Eﬁ"ﬂh invalved. inputs, contact
curriculum etc, modT: II" " im“ suppont
comununicstion Fraternal support
*  activiting magy leamers for
medin to attend rescarch as
gction reseurch necessary
findings -
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(i)

(i)

(iif)

programs

5 Facilitering identifying time dovoted mﬂ'gdnmm*
af! external human seminurs/ ueparate depmnm
Devclopment | resources for conference / other| Irained manpower:
Full time diversity, higher | activitics adequate with long
“;H;jujns piafl, motivalion, organized cxpericnice s e
part-time general practical / theory traingrs
tenching staff, involvement of classes held necessary and
support expertise materinls relevant inputs:
personc] enriching field produced auditorium - cume

skills by creating articles / papers seminar rooms, efc,
o hwrmony of publiched Production af
theory thinkers communication
and ficld L pri
. packages. print/
practitioners audio/ video/
excellence of digital
hunian talent, time-to-time
attitude, values organizing
and work culture recurrent services
/seminars /
workshops /
orientation
programs, efc.
Local publications,
wall papers
meeting facilities
9 Evaluating Maximizing poretageol | o ssalguments. work
Tramming effectivencss trainees appeared projects
p— optimizing behavioral pamticipation, tests,
Theory harnoty objectives quiz., interview.
processes, mcorporating achieved el
practical process feedback feedback received o
processes; medin into the program team mvolved m ﬂq ﬂiwl :
and materials informing and difficulty level, : ant & {
develaped, Shiiit suenaive index Evwnluation of mﬂ‘
iraines aoiinatiod evalustion division:
development, process NgRee i
s iy
highli the
sty all stakeholders.
pousibilities
process feedback
to providers, mar
nugers of




Joums of INSISHT ~ Eduzaran for Sogal Change - 2000

3.5 Discussion - using infrastructure
On the basis of a braunstorming exercise. we listed 14
dimensions for typical action needed for 2 distance teacher
adueation institution. We circulated this list 1o expert for their
suggestions about the appropriaieness of the contents and their
Seficieney. Based on the suggestions the list got reduced to
g iz'f'.':;**:x:'.w:c s above. Each dimensions has a wide range of
sub-compoenents as described i the :able.
ze to shortage of space. we shall undertake limited
Sisoussion of one dimension only. Let us take the example of
Sret dimension called “using infrastructure”™. The table
Jescribes this dimension through four related columns. Let us
sse What are these columns. First column gives the contents of
e dimensions (piease note that the dimensions are described
in terms of action verbs). Second column gives the guiding
principles ‘process criteria for the chosen dimensions. Third
column gives us tools and techniques to measurc the presence /
ahsance of the guiding. principle. The fourth column gives the
value limits (extent of Tequirements and survival conditions
vis-a-vis column one). At times, it looked like a contradiction.
Note that it is not so! In fact. this column constructs ‘value
fimits/survival conditions’ in relation to the context and uses.
This conceptualization is subjective and contextual.

Out of those nine dimensions, we are going to explain
the first dimension. It gives institutional structure and program
details of distance teacher education. This dimension
conceptualized to include physical infrastructure and the
human support required for launching and running 2
programme. This dimension is actually the ‘plant and body' of
the program. It aims to provide all the hardware and human
support required to the academic process.(With respect to the
nomenclature, there was some difference of opinion for cuffing
these two resources under this title of ‘using infrastructure’).
The physical aspect included physical resources like, study-
centres, information delivery systems, laboratories, workshops
and work-sites. libraries. The human aspect of this dimension
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meluded  teacher  educators,  itors.  counselors, support
personnel. and others.

How do we ensure that given the facilities. the
institutions will ereate desimble processes? One can create
heavens out of the resources and one can also create hell with
(he same resources. We brainstormed the question. We
veflected and reflected long. It was not an easy job to find the
answer. It involved new considerations of contextual
subjectivity and personal preferences. We agreed that it is here
that we could spot the guiding principles. We started searching
this spot. We looked for the substance of the process and its
implicit guiding principles. We posed the questions and
received some answers and then we ‘synthesized the answers
into patterns formats’ which in turn lend to the process of
formulation of guidelines, Some of those questions are given

below.

Let us understand the second column by listing the
principles in the form of question. For each of the nine
dimensions. a set of guiding principles is presented in second
column. We have to assure ourselves that each of the guiding
principles (variables) must be observable, measurable, and if
possible controllable too. We have many questions  in the
context of ‘using infrastructure’ -- (a) Are the mfrastructure
resources evolving for the local requirements? (b) Are the
potentials of infrastructure resources being used fully? (In our
eroup, there as a long debate about the use of this word “fully”.
It should not mean over-use and under-use of infrastructure.
“Fully™ should not mean o use resources without care. Some
of us were not satisfied with it. They were neither satisfied with
terms like ‘maximizing', nor even ‘optimizing’. They wanted
to bring in new terms like ‘humanistic use of materials and
personnel’ by showing concern and respect. Someone else
wanted to use words like compassion. It is because of this
debate that we had to include ideas like “the users showing full
concemn and cdre for infrastructure”. (c) Is it that the use of
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infrastructure cost effective? (¢) Is the use of infrastructure
creating environment for self-leaming and motivation for the
learners? (f) Does the infrastructure so used create a climate of
common sharing and pooling for co-operative leaming? (g) Is it
procedures for bringing efficiency? (h) Is it that the use of
infrastructure helps in diversifying and evolving new delivery
and receiving processes? (i) Is it that the use of infrastructure
enhances encouraging the harmony between indigenous and
high technology networking?

Let us understand the third column related to the
development of new tools for assessing new variables
represented by new guiding principles? We may resort to the
use of ‘simple and complex ratios, indices for relevant
variables indicating appropriate ufilization of infrastructure.
For this purpose, we might have to develop indices and ratios
like - trainer-trainee ralio, trainer-trainee-space ratio,
percentage of teaching hours, institutional attendance,
percentage of books used, use of audio-visual aids, use of
apparatus in laboratory, tools for measuring concemn for human
development and so on. These data and indices may be

interpreted subjectively.

Let us understand the fourth column. We are aware of
the fact that we are in the business of defining quality, quality
assessment and quality improvement for distance teacher
education. For that, we have to assess the position of the
current processes of distance teacher education. We should also
know new possibilities. Further, we want to help the
institutions — to create the vision, to develop guidelines, to
arrange resources, to arrange minimal limits of resources, and
use the resources in humanistic manner (most importantly). We
ought to assess the availability of minimal facilities required
for creating enabling environment. We need to ensure the
presence of (a) appropriately structured learning environment,
(b) availability of appropriate and relevant institutional plant,
(c) sufTicient space: well ventilated, well maintained, neat and
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clean spaces, like rooms or otherwise, (¢) adequately cquipped
and  well maintained  resources:  like library, laboratory,
workrooms, computer facilities ete., (d) effective mechanisms
to maintain  infrastructure (e) pollution free location (1)
adequately trained and proactive manpower, and (i) adequate
scope of using materials for development of learners. and the
system providers. Perhaps, one may say that the discussion
above is loaded with words. Many new terms have been used in
those columns,

One may find that the second column of *guidelines” and
fourth column of ‘requirements’ are complex. Regarding third
column, one may react and may say that the tools for the new
variables are not available. One may notice that these new
variahies are different in their substance and functions from the
prevalent vanables like - length of the building, breadth of the
floor, area for instructional activities, student-teacher ratios and
so on. Careful defining of the new variables is quite essential for
developing suitable tools. In order to develop the tools we need
to define these variables. A rigorous exercise is needed to find
out the reliable and valid tools to measure such variables.
Caution is all right by cynicism has to be dealt sternly.
Therefore, one may not brush aside the efforts made so far. The
distance teacher education institutions may be encouraged to
follow the right direction even though it is tough.

Universal guidelines are difficult to formulate. Even
within one given process, there are multiple dimensions with
multiple sub-processes. It is too difficult to describe all the sub-
processes of each dimension. Again, they are contextual. Within
the same conceptual framework. diverse processes get to be
adopted for the development of process guidelines. Multiple
processes would further multiple the required guidelines.

4.0 Conclusions

The task of developing process guidehines is difficult and
complex. We need to take decision about the vision and
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subsequent ‘derivations for program formulations. While taking
an example of distance teacher education, Wwe noticed the
procedure of developing guidelines. Finding the process criteria
is one of the most difficult stages. The sources of criteria can be
derived from (1) areas of natural justice (i) preferred ideologies
(iii) perspectives of stake holders (iv) futuristic needs of the
system (v) professional requirements of the system and so on

Some of us may start deriving these principles through the
frameworks of religions, science, aesthetics, communication and
so on. Some athers may try from legal and moral points of

views. We may apply multiple approaches

We assert that norms are evolving with umes, They are
contextual The user will be a main player in the ever-changing
process of formulation of norms. We have to resort to a
position saying that developing your own process-guidelines Is
desirable. External formulations and prescriptions from outside
the institutions will be suicidal Exclusions of local elements and
local subjectivity of local partners are detrimental to the spirit of

process guidelines.

To conclude we may state that process is a function of
(a) humanistic utilization of inputs, (b) promising for desired
outputs within the framework of social context, and (c) taking
care of excellence and relevance of curricular interactions.

While excellence has to be the guiding motto for
Emmﬁ_ng processes, relevance has also to be equally
emphasized There is no conflict between excellence and
relevance The idea of excellence in the area of relevant activity
is neither difficult nor unusual. You should find your own area
of activity and create excellent efforts (not general level of
excellence but your own best)



LOSSES AND GAINS
COMPARING THE EXPERIENCE OF SENIORS
IN OUT-MIGRATION AND IN-MIGRATION
COUNTRIES

Satya Brink
Introduction

In the last decade, there has been sweeping changes that
have affected every country in the world. Fuelled by
information technology and free trade, a global economy be
emerged. This economy is based on knowledge resulting in the
emphasis on human capital and, therefore, there is competition
among countries for highly educated and skilled labour force.
This has resulted in movement of people across national
borders for reasons different from traditional immigration.
Discussions have shifted from “poor and huddled masses™ to
“brain gain”. These developments have ramifications for aging
that are not well understood. This paper examines potential
impacts for affected older people in out-migration and in-
migration countries. Information from Canada and the United
States is used as examples of in-migration countries and India
as an out-migration one.

Changes in Immigration Patterns

The early part of the 20" century was known as golden
age of immigration, particularly in North America. The
numbers declined steadily in mid-century, But again at the
close of the century it is experiencing another immigration
boom Following trends in the immigration pattern will
illustrate the dramatic changes that have taken place. First, as

*  Adjunct Professor, Gerontology Research Centra, Simon Fraser University.
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regards the numbers of immigrants, in Canada e.g. an average
of about 235.000 immigrants admitted each year between 1990
and 1995 peaking at 256,000 in 1993, This compares with an
average of around 150,000 during the 1950°s and less than
150,000 for the subsequent 3 decades (Statistics Canada,
1997). In the US, 26.8 per cent of the foreign born population
entered the country since 1990 (US Census Bureau, 1998).
Secondly favoured immigrants are in their earning years, the
younger the better. Third, the source countries of immigration
have changed. In the early part of the century, most immigrants
were from countries in Europe. Now they are largely from
Asia. (Table 1), Fourth, despite continued policy emphasis on

Table 1 : Top Three Countries of Birth for Immigrants Arriving
Before 1961 aud Between 1991 and 1996, Canada.

Immigrants Immigrants
before 1961 Number Percent 1991-26 Number Percent
Umited Hong
Kingdom 2.65.575 25.2 Kong 108,915 10.5
Italy 161,730 153 China B7.B75 B.5

] Germany 107,270 10.2 India 71,335 6.9

Source: Statistics Canada, Census Data

family class and family re-unification, the numbers of highly
skilled workers and business immigrants are increasing. For
example, the planned landings for the economic class
(maximum 113,000) was exceeded in 1997 when 125,497
people in this class were admitted to Canada. According to
Citizenship and Immigration Canada “In 1997, 5.8% of the
persons landed (including dependent) were economic migrants
with skills and abilities to adapt to Canada and help further Can
ada’s economic goals, This figure represents an increase of 4%
over the 1996 figures, demonstrating that Canada remains an
attractive destination for well trained workers with needed
skills. During 1997, the [nvestor components of the Business.
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Immigration programme involved commitments of over
$ 470 million to be invested in Canada. Immigrants in the
business category totaled 11,933 (Principal applicants plus
dependents) representing 10% of the total immigrants
landings™ (Citizenship and Immigration Canada. 1998). In the
United States, 80% of the men in the Asian Indian Community
have college degrees. It is not surprising that 65% of Asian-
Indians immigrants hold managerial, professional or technical
jobs (1997, Handbook for Asian Indians), Of the estimated 20,
000 high technology companies in the Silicon Valley near San
Franciso, nearly 500 are run by Asian-Americans. The number
of business owned by Asian American grew by 90 per cent
from 1982-1987 and pay 3 billion in wages (Goldberg, 1996).
This is a very different scenario from people fleeing poverty
and famine in the early part of the century. (Figure 1.!1 and

1.2). LT
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Source : Citizenship and Immigration Canada, 1998,
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Fifth, new amangements are mude o enbirpe and
enhance the labour pool. through work visas amd wmporry
residencies. In 1997, over 102, 737 employment authorizations
were issued to persons (o work temporarily in Canadag
(Employment and [mmigration Canada, 1998). About 3"u ol
the Canadian population had dunl or multiple- citizenship in
1996, up from 2% in 1991,

Immigrant Seniors

Immigrant seniors are those wha arrived as primary
immigrants and aged in the new country as well as those thal
arrived as dependents of primary immigrants. In Canada, 27%
of the population aged 65 and over in 1996 were immigrants,
even though immigrants as a whole only made up 17% of the
total population. (Figure 2) Immigrant seniors currently living
in Canada have been there for a relatively long period and are
likely to have been primary immigrants. Thus, 61% arrived
before 1961 and 24% arrived in the 1960s and 1970s while
only 15% arrived between 1981 and 1996. Seniors make up
only a small share of immigrants currently arriving in Canada
each year, Generally as dependents. In 1997, 6,000 seniors
arrived, 3% of all immigrants immigrating in that year. The
proportion of immigrant seniors living with numbers of their
extended family is almost twice that of Canadian seniors — 1 1%
compared to the Canadian figure of 6% (Health Canada, 1999).

Figure 2: Immigrants as percentage of the Canadian Population
by Age, 1996,

30 ; 5 0

I
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Souree: Division of Ageing and Seniors, Health Canada.
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In the United States. 6.8 per cent
Asian and Pacific lslander nrigpin and ?:i:l;:::;o:ﬁ i
expected to grow to 15.2 per cent by 2050 (Smith, 1998). Of
the 6.822.000 foreign born from Asia, 530,000 were age:i 65
and over (US Census Bureau, 1997).

Research Issues

With immigration rates expected to grow, many seniors
will be faced with either aging without the support of children,
or aging 1n a new country. Is the aging experience same for
seniors who choose to migrate and those who prefer to stay in
their home countries? For many older people, the decision to
stay or go is a major dilemma, with little information to support
their choice. Whichever decision is made, there are losses and
gains. It is hypothesized that the experience for seniors who
choose to migrate and those who do not will be different. The
aging experience of the senior immigrants (parents) will be
different from that of the primary immigrant, who age in the in-
migration country,

Factors Affecting the Immigration Decision of Seniors
Requirements of the in-migration country

The main in-migration countries are the United States,
Australia and Canada. In all cases, these countries are
beginning to emphasize potential contributions to the economy
and quick integration into the labour pool. Thus, favoured
immigrants are young, highly educated, preferably with capital
and professionals in growing economic sectors. But there are
family re-unification policies whereby; immigrants may bring
their children or parents as dependents. Besides, there are
“economic migrants” who are generally less educated and they
are less likely to bring their parents as dependents. Because of
the circumstances surrounding refugees, their families are
likely 1o be incomplete. When parents as dependents are not
encouraged, they are left behind.
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siztos of ths c-mizrstien country with respect 1o the n-
— orerion gourtry s important. For example, immigmnls* from
We—: Kooz o Carada mzy nol experience as great a rise in
“feo memZosiiz 25 these fom Chins or India, two major source
sco—=rizs. The property and financial laws of the out-
—-g=ticm couriries may also impact the decision 1o stay or
‘ez+e. For insience, if property may not be held by foreign
—==g=s's then paremts may choose to stay and at their death,
==cpemy cen be liguidated and funds transferred. Financial
~=suievons may effzct the tansfer of money into the country
== the maimensrrce of bank accounts by foreign nationals. If
“necp zve rot availeble. children may prefer to move therr
serents with them as dependents.

Azge of Porents:

Parents of working age may not be persuaded to
—igrere znd they may notl be considered as either attractive
‘rmmigrants or 2s dependents by the host country. They may be
germined to immigrate under family re-unification policies as
¢ependents, Parents, who are retired and are healthy may be
zz321s for the primary immigrant since they provide support in
& number of ways 10 the young family. Such immigrants tend
o live in extended families when parents provide child-care
end cervices that allow the younger members of the family to
work. Paremis who are frail, ill or aged may opt not to migrate.

Size of the Family

The greatest complication fore the parents arises when
zn only child chooses to migrate. Even if there are other
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children. the loose of support can be substantial because it is
generally the most educated and the mast dynamic of adults
who want 0 migrate and are likely to be accepted as
immigrants. Because class immigrants may be require the
conversion of temporary status to permanent immigration after
a period of time for “productive™ immigrants, In this case. the
immigration decision for the parents is temporarily delayed.

Temporary or permanent unmigration

When immigrants arrive on temporary work permits,
the parents hope for the retum of their children and the option
of moving as dependents may not be available. Temporary
work permits may also be more attractive to young and often
unencumbered individuals, as those with families may prefer
not to disrupi the lives of other family members. Host
countries, however, may encourage the conversion of
temporary status to permanent immigration after a period of
time for immigranis that are productive in their economy. In
this case, the immigration decision for the parents is
temporarily delayed.

Limitation of Data

The major sources of data, such as the census, are
national and therefore they are poor sources to capture global
immigration movements. While it is possible to identify
persons as immigrants once they have arrived in a country,
immigration data is poor. Returning immigrants are also not
clearly captured in data of the source country as they are not
immigrants.

To examine benefits such as changes in standards of
living of households, it is essential to have comparative data. In
most cases, there is uvsually no data about their antecedents.
Statistical procedures such as means and medians of the
immigrant population characteristics 10 not provide a clear
picture of improvements or declines of individual houscholds.
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The elderly population is studied as a group and the
studies of sub-populations are not always national, Therefore,
while some data is available for foreign born elderly, there is
little on Indian born elderly people. Much of the information
on the aging experience is anccdotal. Some research is based

on case studies or oral histories.

Policies and Programmes for Immigrant Families in Host
Countries

The emphasis of policies and programmes for
immigrants in host countries is to facilitate settlement and entry
into work force. The quicker they are integrated, the grater and
benefits from “brain gain”. The ideal is for immigrants to find
job before they arrive and this is often the case for temporary
immigrants with work permits, These policies and programmes
are short term, intended to give an initial boost to the
immigrant families. They often consist of assistance after
arrival with income, housing and job search.

These are generally no programmes directed to
immigrant elderly as they are not the primary immigrants.
However , as the number of elderly and their concentrations
grow, community or non-profit agencies rise to provide
services to them. These range from ethnic meals on wheels to
translation services at medical institutions.

Policies and Programmes for immigrating families in Out-
migration Countries,

Countries with high out-migration have policies and
programmes to reduce the costs of “brain drain™ and whenever
possible to reverse it, Therefore, countries such as India, have
legal and other means to provide incentives and draw benefits
from immigrating families, particularly when there have been
decades of temporary immigrants to other counties such as
Gulf States.



Joumal of INSIGHT in Education for Soclal Change - 2000

Th”""'_': immigrants are given a legal status called No.
resident Indians (Norris). Under the Income Tax Act and the
Foreign Exchange Regulations of India Act. “an Indian citizen
who stays abroad for employment, or carrying on a business or
vacation outside of India or stays abroad under circumstances
indicating an intention of an indefinite duration of stay abroad
is non-resident Indian. Non-resident foreign citizens of Indian
origin are treated on par with non-resident Indian citizens. A
person is deemed to be on Indian origin if / she at any time held
and Indian Passport or if he / she or either of his parents or
grand parents was an Indian and a permanemt resident of
undivided India” (NRI world, 1998) Individuals and families
living abroad who meet these requirements have special rights
to send foreign currency, to vote, to hold bank accounts in
india and to patriate their assets, The laws recognize and
support the need for immigrants to support family members
remaiming in India. Joint ventures and investments from abroad
are also encouraged Even if the citizen no longer live in the
country, India can benefit from their earnings and form
valuable foreign currency in this way.

There are also supports for Indians returning 4rom
living abroad, allowing them to move their liquid property back
to India and to continue to hold assets abroad.

For parents of immigrants, these policies and
programmes aré an important consideration. They may be able
to manage property during their absence. The know that it is
possible to receive financial support from abroad, and that.
should their children wish to return, they will be able to do so
without financial loss. The programmes and policies for
immigrating families in in-migration and out-migration
countries are compared in Table 2.
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Table 2: Programmes and Policies for immigrating Families in
In-migration and Out-migration Countries,

=

! Domuin

1

Selection

Focus of
Policies
|

- Palices for
Aging

| Parents of
immigrating

- children

- —_—

In-migration Couniries

Shift wy favouring
soung. hghly educated.
technically pralicient
professionals or assél
rich business

I:'Iﬂﬂ:'ﬁﬂ: neurs. Focus on
"Brain gain™,

Settlement policies and
subsidies to quickly
integrate immigrants
mto work force. housing
and community so that
they sre functional and
contributing citzens.

None,

Community and non-
profit agencies may
provide ethnically

appropriate services and
language,

Sy m—

Out-migration countries

Self selection by educated.
cnlerprising young people
carly in their careers
seeking opportunities.
“Brain drain”

Paolices to reduce or
reverse brain drain by
offering inducements to
retain ties, encourge
temporary absence, and
facilitare retumn. To
encourage flow of foreign
currency. joind ventures
and investments,

Nomne.

Business opportunities re
giving rise 1o organisations
that provide assistance to
immigrants with matters
reluted to their home
country. including the care
of parents. For-profit
seniors housing cater to
parents of children living
ubroad, (NGO) Non-profit
Organisation provide
service

Impact of Seniors Choosing to Immigrate

- Seniors immigrating  with their children provide
important support i the early years in the new country. The
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consolidation of assets is an advantage. The parents provide
important services such as home maintenance and child care so
that the younger members can work. They are less likely to
seek work themselves, but they may jointly invest with their
children, for example, in a home. If their pension and other
income are sufficient, they are dependent on their children. It is
likely that they are financially better off and have improved
living standards. The benefit from improved diet and health
care. But the early years may be difficult until the family is
well established. Continuity of the extended family form
provides them family support, in case of need. The 1990 US
census found that almost in eight (Asian) Indian-Americans
live in an extended family, among the highest proportion for
any ethnic group (Srivasta, 1996).

Seniors to be the carriers of the ethnic culture, religion
and language. Santhanam points out that some parents fret thal
in a generation or two they will completely lose their Indian
identity. They may spend most of their time at home, specially
if they never properly learn the language of their new country.
Adjustments are harder with rising age. If they do not adopt the
new culture, they may be the driving force behind the decision
to return to their home country after a period of years. This
ambivalence may exist already in the children. For example, in
the US, only four out of ten immigrants have chosen US
citizenship. Only fifty per cent of Asian Indians own their
homes in the US (Handbook for Asian Indians, 1997-98).
According to Wellner (1999), for the first decade in the United
States, immigrant home ownership rates are low. Ten years is
the approximate time length of time it takes many immigrants
to realize they wont be going back to their native country.

Despite living with children, parents experience day
time loneliness, and they feel like they live in a ‘gilded cage’.
Many feel that they have to while away the long solitary hours
during the day while the young are busy at work. Unless, there
is a car and the parents are able to drive, the lack of mobility
confines them to the four walls of the house, since public
transport is not always available in the suburbs (Santhanam,
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1998, The situation has improved m ovban centers where there
5 oa concentntion of iwvmigiation Indians, They visit one
another. meet at Tndian Associations, Indian moves and the
temple. mosgue or purudwars (Sikh wemple).

Parents may miss their other children and relatives and
find that their family resources hive shyunk considerably. Their
own socal network, built over a life time in their home country
s ruptired and new ones are hard o establish due 1o restricted
social contact and, in some eases, language dilTiculties. So they
are more socially indebted 1o one child and his or her family,
specinlly if they are frail and in need of services, and unable 1o
rely on their other children living elsewhere.

Parents may not be able to access programmes and
assistance in their own language, This situation can be acute. if
tor some reason, parents survive their children. Local networks
of voluntary organizations are growing to help aging Indiaus,
for example, organized by the Gurudwara,

Seniors may lack sufficient knowledge 1o understand
the context in which they live, so they may not be able 1o help
grandchildren with their school work, for example. In a society
that uses more information technology, they may lack the
technical literacy to feel competent. They may lose theiwr status
of family advisor,

Parents may choose to return to their countries without
their children because they cannot tolerate the cold weather,
because they could not adapt or because they feel msecure.
Chandy (1999) writes “American suburbia is a lonely place.
Cut off from people, from big city life, it reveals in its
isolation. To get our of it, yon must he able to drive, or you are
trapped. 1t is not as il you can catch a bus or train or hails to
cab to go anywhere. You have become totally dependent on
your children for your sustenance, for your entertainment. for
companionship and in fact, for cevervthing yvou need.  This is
what defeats you in the end.”

a1
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IS resentment,

The number of parents of non-resident Tndian b
grown  sufficiently that it has  stimuolated  new business
opportunitics. For profit homes for the aped and  seniors
condominiums are being built where units are purchased by
children living abroad. Rasco enterprises, operated by senior
retired officers of the Indinn armed forees provides a variety of
services to resident Indians, including the organization ol
family care, providing compinionship and health care for aping
parents. in addition to managing property and handling legal
matters. In some cities in India, parents can join a non-profit
organization called NRI Parents Association (NRIPA)Y aimed ol
providing support network with others experiencing the same
situation.

Visits are possible it the paremts are able w wavel, bul,
v general, they are not always satisfuctory. 11 s an opportunity
10 know their grandchildren, to see how the children ve amd 1o
put context around the news they receive when they hive
retumed home.
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The aging experience of seniors who choose to migrate
with their children and those who do not are compared in the
Table 3 under major domains.
Table:3 Aging experience of Parents of who migrate with

their children and those who do nol.
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Conclusion

Parents of children who migrate, are likely 10 have
financial help if they need it, whether they migrate with their
children or siay behind. Those who choose to remain are likely
(o feel financially secure, and if they receive such help, many
enjoy a higher standard of living, These are definitely pains.
The losses tend to be  non-material and important. They are
different, depending on whether parents migrate with the
children or not. The parents that migrate give up their cultural
base while those that stay, maintain the security of their culture
and environment. Those that stay retain their social networks
while those that leave find that theirs has shrunk and that
opportunities to rebuild them may be few. Parents that stay
may be more financially independent while the pensions and
assets of those that immigrated may be insufficient or
amalgamated with those of the child. While immigrant elderly
are dependent on one child. the ones that stay behind have to
content themselves with care from a distance from that child.
Care hy others may be more easily arranged and more
affordable for seniors who stay home while those that migrate
have to rely more heavily on family care. Temporary absence
is the best of all worlds for the parents. They may benefit
financially and then revert to the traditional aging process
when the children returmn.
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PROBLEMS OF CHILD LABOUR

Dr. Jehan Ara

Child labour is a global phenomenon. There is however,
a lot of equivocation about its concept, genesis and scope. It
has not been defined in legal terms. Although various social
scientists have tried to define it from economic, social, cultural
and educational point of views over time and space yet there is
hardly any universally acceptable available definition of the
concept of child labour. A child, per se, has been defined as 2
person below the age of fourteen years and, as such, to arrive at
2 workable definition of child labour, the following factors
deem to have presumed importance.

n Child with/without wages in hazardous/non-
hazardous occupations irrespective of hours of
work: and

0 Children denied opportunity of growth and
development.

In the recent literature on the subject, the Ilatter
particularly the parameter of education has unanimously been
accepled to arrive at a workable definition at the operational
level. Consequently, a child fully out of school is termed as a
child labour. This line of reasoning has emanated from the
‘Rights of the Child" as enshrined in the *United national
Convention.”

*  Associate Professor, institute of Public Administration, Kashmir.
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Following this, the child labour can conveniently be
categorized imto the following;

4) Working Children ~ those who are engaged in any
ecanomicnlly productive activity for 183 days or six
months or more during the year (Main Worker).

b} Working School Going — those who work for less than
183 days or six months and also attend school

¢) Non-Working Non School Going- those who neither
work nor attend school (sub-marginal),

Child Labour is one of the worst forms of abuse and
exploitation. Millions of children work under abusive and
expleitative conditions. Accordingly to recent survey carried
out by the International Labour Organization (ILO) Bureau of
Statistics, there are 120 million children between the age of §
and 14 yeas who, are main workers and about 250 million are
marginal workers. Out of these 61% are found in Asia, 32% in
Africa and 7% in Latin America.

A Global Phenomenon

Estimated percentage of Economically Active Children
between 10 and 14 years of age, 1995.

Countries T

Baigadesh Jﬂﬁr 0 Bueagladesh
Huttan 5 10 i Button
Brasil 1609 q) el
Ethiop.o 4230 0 Ethiopio
India (437 0 India
Keynn 8127 0 Ko
Nepal 4518 0 Nepal
Nigeni 2575 B Nigeria
Pakimun 17.67 u h'”_m‘
Thailand 1632 i Thailand
Turkey 2800 R Ty
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Aithough India has the largest child labour population
in the world in terms of absolute numbers but the proportion of
working children to the total labour force is lower than many
other developing countries, According to different sources the
magnitude of child labour is as follows,

Magnitude of Child Labour in India

Source Year Number of Millions
Census of India 1971 10.74
1981 13.60
1991 11.29
(9.8 main & 2.21 marginal
ILO 1975 15.10
1996 23.17
(12.67 Main & 10.50
marginal)
National Sample Survey  1987-88 17.60
Organization (NSSO)
India
1993-94 13.50
Planning Commission, 1983 17.36

Government of India

Operation Research 1983 44
Group Baroda, India

The table reveals that the magnitude of child labour is
gigantic. Millions of children are engaged in different
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ovetpeations, Diiterent somees show different Dietres bt the
Pt poimt is that the ¢hild labour is on g rise.

Nore than 90 96 of the working clifldren are in the rural
arcas coploved i agriculture and - other allicd  activities,
Cultivation, npreultual Inbour. Tivestock. fovestry and Nsheriey
secorm Gy 8§59 of child labour. T urban areas, manutacturing,
serviemg and sepairs aecount for §.74% of the child labour
while 6.36% of child Tubowers mre engaged in mming. and
SHRISLNTITES construction, trade snd commmeree, transpont, storage
ancd communication and other works,

Almost 90% of the child labowr population is fond to be
concenirated in just 11 States. The state with the highest child
lakour population in the country is Andhara Pradesh (14.3%)
fallowed by Bihar (8.1%), Gujrat (4.5%), Karnatake (8.3%)
\adiva Pradesh (12.5%), Maharashtra (11.45%). Orrisa
(5.1%), Rajasthan (6%), Tamil Nadu (7.1%), Best Bengal
(4.490) and Uttar Pradesh (10.5%).

As regards the State of Jammu and Kashmir, although
e situation of children has improved to a large extend but
their children who have been subjected to abuse, torture or
exploitation and are denied of their basic rights. The children
neither have equal opportunities nor the same level of social
acceptability. They are engaged in different trades such as
carpel  weaving,  agriculture,  construction,  automobile
workshops,  transport.  demestic  service, shoe polishing,
begeing ete. As per the study. conducted by Neera Burra -
social amhropologist of United nations Volunteer, published
under the title “Bom o work; Child Labour in India”, there
were 1.00.000 children engaged in Carpet Weaving Industry,
another 26,478 children in Handicrafts and 28,348 children
Handloom and Handicrall Industey in the State of Jammu and
Kashimir. which constitute 25%, 29.42% and 25% of the total
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wonle Jorce e thede sweetors, espectively. Besides countless
peiiiher o cildren e wandang in other hazardous conditions
e antomobale workishops, transpornt ere, In response to the
[Hon bl Supreniie. Conn divection - December, 1996 seeing
siate level uirveys, the State of J&K also submitted it report to
il Uhvion 1oy Ministry which is as follows:

Districtwise distribution of Child Warkers (Survey, 1997)
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(35
(i
07

08

hw

Grund Total

No. of Child Workers
Non-

Fhdrict Totml  Male  Female  Hazardous  Hozardous
Y imu_:ur 5157 2334 823 1461 1696
Budpam 5319 2203 37 5319 -
Baramulia 4456 2209 2647 4461 395
Kupwara 842 736 106 292 550
Amaminag 3177 1247 1930 2419 758
Pulwama 65R7 2832 3735 5741 846
Leh - - - — -
Kargil - - - - -
Tolul 23938 11560 12378 19693 4245
Juwmmu 27 - - - 3
Kathua i - - — 24
Udlgnmpur - - - - -
Dodi RS - - 5 88
Rajouri - e - = _
PPounch -~ - -- - i
Tutul 3u9 - - - 389

il 24327 - - 19693 6434
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An important feature of the survey was that girl child
labourers outnumber their male counterparts in the Valley, As
far as Jammu Division is concerned, the above table reveals
that all the child labourers are engaged in non-hazardous
occupations which stands false,

On the basis of some technical reasons the survey
report was rejected by the Union labour Ministry. One of the
reasons that led to its rejection included the methods used in
survey, Without any norms employees from various
departments were engaged at random. Ever district was allotted
1.95 lakhs without formulating rules for guiding the
expenditures, There was no coordinating authority and
everybody contributed independently which prove more
chaotic. The report was actually submitted in order to avoid the
contempt of court. As a follow up activity, the Labour
Department claimed to have sent notices to 3157 employers
where they were asked to pay Rs, 20,000 for rehabilitation of
each child. For such children the Government is also required
to deposit Rs. 5,000 in the District Child Labour Fund.

A comparative statement of total population, child
population and workforce in Jammu and Kashmir State is as
follows:

Distribution of Population, Child population
and Workforce

Variables 1981 1991
Total Populatien

Total 5987389 7718700°
Male 3164660 4014100
Female 2822729 3704600
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Rural 4726986 SRTO300
| irban 1260403 1839400
¢uld Population (0-14 Years)

ot 2454303 3163988%
Male 1258555 1622176
Female 1195748 1541812
Rural 1985269 2559350
Lirban 469033 604638
Total Workers

Total | 1818571 2344170%*
Male 1651846 2129210
Female 166725 214960
Rural 1454040 1874164
Urban 364531 470006
Child Workers

Total 119073 153309
Male 85936 110643
Female 33137 42666
Rural 104601 134682
Urban 14472 18627

* Projected figures of 1981
**  The estimarey have been caloulated on the basis of the percentage prevailing in
198]

The ahove table clearly reveals thut on the basis of the
percentage prevailing in 1981, the number percentage of total
workers has increased by 28.90% while as number percentage of
child workers has increased by 28.75%, which indicates an enormous
growth in the number of workers including child workers.
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Although the working children are found din the entire
state but there are certain areas where the child labour is ip
concentration. One such village which has selected for the
purpose was Batapora Kanihama of district Budgam. The majy
aim of the study was to analyse the conditions, causes and
socio-economic status of working children and to suggest some
suitable steps which can be helpful to reduce the children
participation in economic activilies. The village Batapora
Kanihama is at the distance of 21 km., from Srinagar. The tota]
area of the village is 108.05 hectares having a total population
of 1901 and 225 households (projected figures of 1981). There
are only two schools, one primary and one middle school with
a few teachers, in the village. Medical and post and Telegraph
facilities are not available within the village itself but are
situated at the distance of 5 kms, The major section of the
population of the village is dependent on household industry,
manufacturing, processing, servicing and repairs.

A comparative statement of the distribution of total
population, child population, literacy, workers and non-
workers of the Village Batapora Kanihama is as follows:

Distribution of Total Population, Child Population,
Literacy, Workers and Non-workers
{Batapora Kanihama - District Budgam) 1981-200)

Total Population

Total Population 1170 1901*
Male 626 1027
Female 544 847

Child Population

Total 780 7799

23
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Literacy
Persons 284 4619
Male 210 341
Female 74 120
Total Workers
Total 396 643%=
Main Male 339 551
Workers Female 48 78
Marginal workers 9 14
Child Workers
Total [19%== |93%e
¢ :rujm:d at the rate the population has been increasing from 1981-21 in the
tote

.. Projected on the hasls of the percentage pertaining to 1981 Census,

i Thie estimate of child works i1 1981 has been calculated on the basis of the
pctual incidence of child labour in percentage terms as reported by the

sUrvey.

#4%¢  The cstimate has been made on the basis on the rate of growth of

populstion which stands o5 2.39.

The above table reveals that children form a substantial
portion of workers. The number percentage of child workers
has increased by 62.18%. As per survey, about 30% of workers
belong to the age group of 6-14 years. Children are usually
employed in the carpet industry because they are easier 10
exploit, they are paid less wages, they are more malleable and
powerless and above all they have the capacity to leam job

very fast.
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Wiage Structure:

The findings reveal that during the trmming period
which lasts for six months to a year, children do not receive
any wages although they do a lot of lubour. Even though they
serve as free labour, working hours rémain same, i.e. 12 hours
a dav, as for the adults, Their wages rise gradually after their
training period is over, Majority of children (80%) are paid Rs.
10-20 per day while 20% of the children are being Rs. 5-10 per
day and are ruthlessly exploited,

Working Conditions

Observations reveal that children are not working in
conducive atmosphere. They work in small rooms lacking
ventilation and are directly exposed to dust, fiber etc. which
adversely affects their health. Children are found suffering
from backaches, joint paid, finger-arches, breathing problems,
weakening of eyesight and general weakness. Continuous
sitting in improper postures and exposure to dangerous things
lead to many other diseases also.

Causes

Majority of children (77%) were found employed in
Karkhanas because of economic compulsion — most powerful
force driving children into labour. The parents of the child
labourers were found often unemployed or under-employed,
yet it is not they but their children who are offered jobs because
they quickly pick up the skill and also maintain level of
flexibility of fingers necessary for carpet weaving.

In order to teach traditional family occupation, 23% of
tln‘:: children were induced into the craft, which is the result of
illiteracy, ignorance and lack of awareness among parents. Of
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The faet [.lh“ children  are |I-]'I}|'!-I,il..'il"}|' il II'It‘IIhI"y
pnanature necessiates .!i{‘rl.,‘l.tilil I'iHI'II.H o their nurtore,
protection andd fulfillment of wnigue needs, ‘This menace  the
child labour ahs adverse effeets on the overall dovelopment of
the children. Hazoardous and exploitative lubowr results into the
total denial of the basic nights of the child as enshrined in the
United nations Convention® On the right of the Child®, where a
child has been guaranteed four basic rights viz., the Right to
Survival: The Right to Protection; The right to Development;
and The Right to Participation,

There is a long history of seeking to avoid exploitation
of working children through its various labour laws, The
constitution was also committed to the protection and
promotion of the interest of the child through Articles
23.24.39¢, f and 45. During 1980's several action-oriented
rehabilitating programmes to prevent children from work were
initiated. The most significant step in this direction was the
adoption of National Child labour Policy (1987), which aimed
at rehabilitating child labour and reducing the incidence of
child labour. However, in J&K State, this programme has never
been started. In order to supplement the Government initiatives
at then national level, international donor agencies came
forward to support two parallel programmes in 1992: (8) The
Child labour Action Support Programme (CLASP); and (b)
International Programme on the Elimination of Child Labour
(TPEC). These programmes are intended to build the capacity
of Govermmental and non-governmental agencies and the
human resource development of their functionaries.

Inspite of all the legislative, policy and programme
initiatives taken from time to time, the fact of the matter is that
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IDNAN RIGIHTS EDUCATION
POR ENVIRONMENTAL AWARENESS
AND VALUE DEVELOPMENT

Dy, G. C. Bhattacharya

Fatvoduetion

Cdueation aims o inculeate an AWareness and sense pf
cosponaibihity towards one's own rig.!ﬂs and dt}lics as well as
matill respeet for the vights of others, incorporating Emt only the
human beings but all living - creatures belonging to the
envitconment. During the UNESCO International Congress
(1978%) held at Vienna it was also accepted that for proper
provision of Human Rights Education to the comnion mass ‘uf'
peaple, development of awareness towards environment, its
constituent  elements, requirements concerned as well as
towards their own rights may be now-a-days, inevitable.

Sheikh (1998) considered education as a crucial
cudiment in edifying respect for human rights. It elevated
understanding, tolerance, concord and friendly relations
between the nations and ethnic or religious groups. He
mentioned that, the national curriculum formulated in 1975
states  that the awakening of social consciousness, the
development of democratic values and a feeling for social
justice and national integration are extremely important, The
national policy on education (1986) also laid stress for
strengthening human rights education through national system
of education and promotion of values inherited in India's
common cultural heritage, egalitarianism, democracy and
secularism, equality of sexes. protection of environment,
removal of social barriers and inculcation of scientific temper.

Sr Lecturer. Faculty of Education, Kamachha. B H U, Varanasi-221010 (UP)
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nthe U.G.C. Nimth Plan Approach 1o the Prometion of
Human Rights Education in unjversities ené collegas (19198,
these nizhts have categorically been classified inlo the firs
sration or civil and political rights of the individual. sscond
sencration or economic, social and culnure] rights and the third
gensration rights of those incomporsting rights to self
determination, these regarded as belonging to people rather
than individuals, rights to sovereignty over natural wealth and
resources of the country, rights of development of e
disadvantaged groups for special protection. It was mentioned
that, unfortunately. despite more than four and half decades of
its operation, the goal of ushering in human rights culture has
still remained a distant reality and as a reeson. it was noted tha:
~-.. Amongst other causes, lack of recognizing the significance
and importance of education as a kev instrumem for bringing
changes in social and culturzl antitudes and that teo in 2 couniy
like India which has 2 history of feudal and colonial past ang
where impoverishment, ignorance and illiteracy pervade all
round, is perhaps the most important reason responsible for this
situation. It is only in the last few vears that the importance of
education in relation to human rights has attracted the attention
of the national policy makers, educationists and educational
planners. The Universal Declaration of Human Rights accepred
that every ane has right 10 education. Since education is
considered as responsible for all round davelopment of human
personality, dignity and respect for human rights and of
fundamental freedom, developmem of human rights culture
requires inculcation of .awareness towards environmen:-
physical, social and <piritual and sense of responsibility.

The Cumiculum Framework for Quality Teacher
Education (1998) mentioned obvfously that the democratic
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goialism attempts o achivve a synthesis between individua)
fecdom and soctn] compulsion and combines liberty with
responsibility and suthority with accountability ..... Democracy
'y a wav of life and its values need to be imbibed through
cducation and practiced in the day to day life... and quality of
depocracy depends on its citizens willing to discharge therr
responsibilities towards the self. the family, the community, the

pattonal and humanity at large.

Ttws, for proper provision of human rights education,
<wareness development and value attachment may be the basic
requisitions and the parameters of human culture and
civilization. Environmental awareness is therefore s

considered as of prime importance in this way.

Environment

The dictionary meaning of the word environment is
surroundings. It is the extemal conditions which influence
development and growth. The World Book Encyclopaedia
states that many factors influence man and other living things,
some are intemal and inherited whereas others are external. A
combination of these imternal and extemnal factors makes up
environment like physical, chemical, biological, cultural,
psvehological and social one.

Good (1973) defined environment in the dictionary of
education as a general term designating all the objects, forces
and conditions that affect the individual through stimuli as he is
able to receive. According to the scientists, environment is the
biosphere... part of the planct in which life exists and of which
it forms a part. It is the surface area of the earth, made up of the
atmosphere, the oceans, the upper surface of the land areas of
the continents and islands and the fresh water associated with
them and the living things that inhabit this area... The biosphere
can be considered as the sum of all the eco-system of the earth.
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Environment, thus could be defined as a construct,
constituent of as many as the things, whereby all that surrounds
mankind and which directly or indirectly influences the
existence and continuity of living system. Rao and Singh
(1981) identified as many as six of them such as ecological ,
relation, population, pollution, health and nutrition, land
usages, forestation and deforestation.

Awareness

The dictionary meaning of the term awareness is stated
as knowledge or realisation of something, state of being
informed and conscious. It is act of having or showing
realisation, perception or knowledge. Good (1973) defined it as
the state of being aware or conscious, consciousness of a
situation or object without direct attention to it or definite
knowledge of its nature. In the dictionary of behavioural
sciences, it is presented as related with being conscious of
something, the state of perceiving and taking account of some
events, experience or object,

It may thus be considered as a state of consciousness of
mind which enables individual to think in varieties of ways and
thereby reshaping of aftitude to develop ultimately, a
responsible person who may be able to discharge his/her duties
- legal or moral, personal or social,

Environmental Awareness

Environmental awareness may be taken as a composite
of factual familiarity and personal variables. In fact, there are
two aspects of environmental awareness, the personal and
factual. The personal aspect covers attitude and responsibility
variables concerned with the environmental jssues whereas the
personal aspect is related with the knowledge domain
pertaining to the environmental factors. Thus, environmental
awareness indicates one’s conscious state of being towards own
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enviconment  around  and  ultimately incorporates both, the
factual familarity or knowledge aspect related with orientation
as well as the personal variables, as a composite whole

Rao and Singh (1981) included three major dimensions
while trying 1o measure awareness towards environment such as
enwvironmental orientation or knowledge and information aspect.
environmental attitude aspect and environmental responsibility
development aspect, related with development of awareness
towards environment

Human Values

The norms developed, established and observed by
mankind to shape and maintain the social and community order
and functions as well as for upgradation of spiritual existence
are often termed as human values, violation of which may cause
disturbances over the smooth functioning of social life and
community set up Certainly, some of these values are eternal or
permanent in nature whereas some used to vary with time and
reference perspectives, Like environment, values may also be
categorized into the physical, social and spiritual types which all
are in some or other way essential and related with human
rights education

In the UG.C Ninth Plan Approach to Promotion of
Human Rights Education, it has been mentioned that “human
rights' could no more connote merely the rights relating ro the
physical well being of an individual but must expand to
comprehend all those conditions in a society that makes human
existence possible with dignity and honour. On this ground.
human rights education becomes necessarily concerned with
development of human values or the norms of human societies,
culture and civilisations.

Human Rights Education

Rights are always being viewed in our country witly
reference 10 some larger or universal context of ideals. values.
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culture and humanity. Being human is the first and foremaost
thing for characterisation of human rights through education
Due to cultural specificity and plurality. values are observed in a
wide range and of diversified nature give rise to temporal or
relative values. Similarly, for evolving a process of international
norm setting n terms of human nghts, some universal code of
ethics are to be taken into account. Through the call tor social
justice, perhaps, much impetus is being obtained to the human
rights movement, as it aspires to protect the rights of the
deprived, poors. minorities, disadvantaged and uncared They
are ‘have nots’ and for such groups, human rights bears no
meaning due to continuous exploitation and suppression. It has
been said that not only mere knowledge but an understanding as
to how human rights can easily became vulnerable to abuse of
various structures and process of power, is crucial. in the
U.G.C. Plan. Though the National Human Rights Commission
is responsible ‘to spread human rights literacy and promote
awareness of the safeguards’, but without having strong
measures, this may not be possible to be practiced. Any
educational strategy for human rights education, either tormal
or informal, certainly requires a better exposure of the learners
to the real life situations where violation of human rights and
disregard of human values occur, to experience the distress.
misery. and tragedy resulting consequently and to awaken
nis’her conscience towards the respect of human rights of
others. Rights are always being the outcome of duties and
responsibilities and not of power and authority but this may
require development of rights kind of attitude towards values
and sincerity Any situation. incident or happening is generally
being viewed and valued in the context of the surroundings or
environment and this is true in case of human rights and its
education, too. With the advent of the present century. it was
observed that many values and social norms have undergone
through a drastic reformation, modification and ulteration
especially with reference to Indian cultural base and theretore
while planning for human rights education, the impact of
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plolulisation, modermsation,  westernisation, liberalisation of
;-.;uuq'-lu_'a.!', professionabisation  ete mity  he  given  due
consileration. 10 establish o stiong linkage and  networking
perween educational mstitutions, socinl proups and NGO's,
research  organizations  and  legal  workers,  media  and
miormation  / communication  technologists,  extension
cducationists and programmers ete

An opinion Survey

To evolve a need base and possible strategies for
mparting  human rights education, an opinion survey was
conducted by the investigator with 100 parents of school going
children and teacher educationists working in the field of
environmental and value education using random sampling
technique, Guided questionnaire technique was used to know
about the views and opinions.

Outcomes

Almost all of the respondents expressed their views in
favour of human rights education considering it as inevitable for
cultivation of desired values like tolerance, patience, self
satisfaction and esteem, truthfulness, curiosity and equality of
mankind among the future citizens Sheikh (1997) specified that
‘the awakening of social consciousness, the development of
democratic values and the feeling of social justice and unity can
only be achieved through a proper understanding and
appreciation of the different sub-cultures; as indicated in the
plan of action for the United Nations decade on human rights
education (1995-2005) finalised by the UNESCO It was
further stated that incorporating the subject of human rights and
democracy in the curriculum is a right signal against the
violation of human rights and democratic principles. But the
respondents were not generally in favour of inclusion of such
educational programmes in the school curriculum and preferred
other modes than that of the formal one. Secondly, cultivation
of human values and ideology based culture through human
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nehts education was treated as required instead of separare
value or moral education. enyironmental education and so oy
PhirdIv. it was recorded that supphmentation of human rights
education was  consdered  as necessary with  awareness
development programmes . Nove than seventy five percent of
respondents was i fawvour of usmg noti-school modes for
conscientisation  and  assimilaion of moral values  and
meuleation of 3 senxe ot responsibility: towards protection of

phvsical. social and spiritual environment as well towards
citlture and ethics

About sixty percent of them expressed the opinion that
the human rights education may be proved as beneficial and
helptul in eradication of the fear of war among the future world
citizens. especially that of nuclear war as in broader sense it
enmvisaged the rights of living and to let others live and
susienance of rights of existence to all living creatures, in terms

of secunty and protection. coexistence and cooperative
considerations

Fifty five percemt of the respondents favoured a
comprehensive human rights education framework which may
incorporate population and health education. environmental and
value education, moral and social education etc., to reduce the

curriculum expansion for the learners. if it is applied through
formal school education mode.

When asked about the role and activities of various
commissions. forty seven percent of the respondents stated very
obviously that demarcation of role and specification of duties
and activities of National Human Rights Commission and
Commissions of Women, Minorities, SC and ST's | Linguistic
minorities and Judiciaries and NGO's, Media, Extension
workers, politicians etc.. are very much needed when human

- nights education is beng considered as the call of the day and
| required inclusion in the mainstream of our educational system.
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Most Desired Strategies

| Mtlltlpl‘[ﬂ.‘-‘.ﬂd Environmental Awareness and  Value
Development  Stralegy was  prescribed by majority of the
respondents for human rights education. The steps identified
were identilication, conscientisation and assimilation of human
values through social interaction. exposures 1o socio-cultural
settings, field activities to observe the situations related with
violation of values and human rights etc. Thirty six percent
favoured the face 1o face direct interaction and communication
strategy for human rights education only for bringing the
cunceplunl C|af'i=t}r regarding human rights, human values.
cultural plurality and diversity, environmental pollution and
protection, eco-system, attitude formation programmes.
responsibility and duties etc. Other measures suggested were
cross cultural meets, value development explorations, inter-
cultural organizations and activities, socio-cultural clubs, local,
regional and national level cultural exchange programmes,
cultural minority meets, etc.

Almost all of them favoured promotion of researches
and investigations, for development of innovative strategies for
human rights education and valuation of effectiveness for
sustenance of cultural heritage and value orientedness. framing
and fixing the mandatory roles of media in this way, and for
creation of favourable situations.

On the basis of the above outcomes. it is clear that the
human rights education is the call of twenty first century for a
developing and multi-racial and cultural country like India
imbibed with environmental awareness programmes and values
development measures. Through researches, (Battacharya,
1996, 1997), it was comprehended that an integrated and
comprehensive environmental awareness development progr-
amme is in evitable for school going students community and
this could be supplemented with value educatim_l through
human rights educational endeavours, for the realisation of our
educational objectives and national progress.

1086



SO o INSIGHT o aveahen ted Secdd Change - 2000
Reforences

Battachana, G C (1990 A sty of Fovironmental Awareness
among Primany Grade Girl Students and thei
Paents  m Vanmasi,  Project Repart fun-
published s, (Financed by SIEMAT. Allahabad)
Faculty of Education, BHU, Varanasi.

Battacharvi,. G C (1997) Environmental Awareness among
Higher Secondary Students of Science and Non-
Science Streams, Schaol Scienee, Vol XXXV,
No 1., March., pp. 24-32.

Good CV (ed 1973) Dictionary of Edncation., MeGraw Hill
Book Co.. New York., USA

Jaswal. P.S & Jaswal. N (1995) NCTE Document (1998)
Rights 10 Edn. & Human Rights in Sheikh. G Q
AR (Curricuium Framewark for Onality Teacher
Education., National Council for Teacher
Education. New Delhi

National Policy on Education (1986) Programme of Action,
Govtof India. Ministry of Human Resource
Development, New Delh,

Sheikh. G. Q. (1997) Education for Human Rights and
Democracy.. Published in Radiance Wr.-clsh
Delhi.

Sheikh. G. Q. (1998) Education for Human Rights and
Democracy.. Jonrnal of Insight in Education for
Nocial Change.. Vol. 5 No, 1., pp. 141-144

Singh. M. N. And Rao. L S P (1981)MEA Handhook  for e
Meavure  of  Enwvironmental — Awareness..
V §.5.CS. Cenire, Navarangpura, Ahmedabad

UGC Ninth Plan Approach of Human Rights Education (HRE)
in universities and colleges (1998) UGC
Publication., Unmniversity Gramts C ommission,
Bahadur Shah Zafar Marg, New Delhi.

107



A STUDY OF EFFECTS OF COGNITIVE
THOUGHT PROCESS, META COGNITIVE
PROCESS & COUNTER SUGGESTION
PROCESS OF TEACHING MATHS ON
ACHIEVEMENT OF MATHEMATICAL
APPLICATION

Dr. Maganial. 8. XMolia”
Abstract:

The present investigation were aimed (1) To prepare the
Cognitive Thought Process (CTP) Programme (2) To prepare
the Meta Cognitive Process (MCP) Programme (3) To prepare
Counter Suggestion Process (CSP) and (4) To study the
effectiveness of Cognitive Thought Process Programme, Meta-
Cognitive Process Programme and Counter Suggestion Process
Programme with respect to mathematical application scores of
students. The sample for the study consisted of 132 students of
high school. It was randomly divided into four groups of thirty-
three students each, The true experimental design, namely
“Randomised four groups post-test only experimental design”
was used in the study. Mathematical Achievement Test was
developed by the researcher. Mathematical Achievement Test
was administered at the end of the experiment. The statical
technique  ANOVA was used for analysis of data. The
significance of mean difference was determined by the Scheffe-
test method. Result reveal that the CTP programme is more

Assistant Professor, Department of Education Saurashtra University, Rajkol
60005 Guy. India

108



<ourr2 o INSIOHT ‘n Education for Sctlal Change - 2000

erfective than MCP. CSP and CT programme in the case of
zchigvement in Mathematical Application.

introduction:

Brown and Smiley (1977) investigated the development
of the meta cognitive skill by having eight; ten; and eighteen-
vear-old rate the ideas in complex stores according to the
ismonance to the stores’ major themes. The students were
2sked 10 place ideas in to one of four categories each. ranging
Zom most to least important. Brown and Smiley’s results
‘ndicated that only the eighteen-year old could identify ideas in
2’1 four categories in a reliable way. In contrast the twelve-year-
o1& could usually pick out the most and least important ideas,
11 they had trouble with those of intermediate importance.
Cognition and Meta - Cognitive skills are mot fixed,
unchanging abilities. Consider, for instance, judging whether
vou have identified the main ideas in a story. This is, a course,
= mea - cognitive skill that is crucial to leamning from reading
metenals,

The Problem
The problem was fitled as

= A study of Effect of Cognitive Thought Process, Meta
Coznitive Process and Counter Suggestion Process of Teaching
".izths on the Achievement in Mathematical Application.”

Variables involved in the Study
The variables involved in the study were as:

Independent Variable. The independent wvariable was
mstructional programme. Four levels of this variable were
degided 25 follows:

(1) Cognitive Thought Process (CTP) programme
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(2) Metr G agnitivie Process (MOCP) programme
(3) € ounter Suppestion Process (CSP) programme

(4) Conventional “teaching (CT) programme

Dependent Variable

The dependent vasriable was the mathematical Achievement.
Control Variable

The control vanable were @ (1) Standard (2) Sex (3) Content of
the units (4) Teaching time and (5) Climate of the School.

Objective of the Study

The objectives of the study were as under:

(1) To prepare the Cognitive Thought Process programme
(2) To prepare the Meta-Cognitive Process programme
(3) To prepare the Counter Suggestion Process programmie

(4) To study the effectiveness of Cognitive Thought Process
programme, Meta -Cognitive Process Programme and
Counter Suggestion Process programme with respect to
Mathematical Application scores of the students.

Hypothesis of the Study

With reference to objective no, 4 the null hypothesis
was framed as:

Ho 4.1 There will be no significant difference between the
average mathematical Application scores on post-test of the
students of CTP group, MCP group, CSP group and CT group.
Population

The students studding in Gujrati medium high schools
in std. 9th in Rajkot were considered as population of the study.
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Sample

132 students of std. 9th were selected as the sample.
These students were randomly divided into four sub groups. In
each group, there were thirty-three students. Three groups were
allotted for experimental treatment and the other group was
allotted for controlled treatment.

Instructional Programme

The Cognitive Thought Process (CTP) programme,
Meta-Cognitive Process (MCP) programme and Counter
Suggestion Process (CSP) programme Was dmlupefi by the
investigator. Each and every programme _cnnlamed 43
worksheets prepared on two units of mathematics of std. 9th.
Main focus during the teaching here was tasks and activities
assigned to students through worksheets.

Research Design

The investigator selected True-experimental design,
namely “Randomized four groups post-test only experimental
d:‘sig"’.“

Treatment

CTP group, MCP group and CSP group taught through
worksheets. One worksheet was given to the students per day.

Thus the programmes were continued for 43 days. The same
units of mathematics were taught during same time period to
CT group through conventional tcaching method.

Tool of the Study

Mathematical Achievement Test on Polynomials and
linear equation of two variables was used.

Data Collection

Mmhema’ticnlihchievemem Test was administered at
the end of experiment. The students scores on the
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Mathematical Achievement Test were recorded.
Anulysis of the Data

The results of analysis of variance of Mathematical Ap-
plication scores of the students are presented in Table-1. This
1able has three parts. Types of group, number of students of
cach group and average scores of each group are given in the
upper part of the Table. Analysis of variance (F-test) is
presented m the middle part and the results of Scheffe-test are
presented in the lower part of the Table.

Table - 1
Significance of Difference in Mathematical Application of
CTP, MCP, CSP and CT groups

Number and Mean

Groups Number of Students Mean
CTP 33 6.30
MCP 33 3.82
CSp 33 3.76
CT 33 3.66

F-test : Analysis of Variance

Source of Calculated Table value of

Variance df SS MS F-Values F at 0.05 and
0.01 level

Between 3 162.03 54.01 2.68

Means 13.21**  (at 0.05 level)

within 52326 4.09 3.94

groups 128 (at 0,01 level)
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Compared  Mean &ift Caleulated  Fy, valye at_l.'}_;;
Between Two Fo value and 0.01 leve)
2roups

CTP-MCP 248 24.60%  goy o

CTP-CSI" 2.53 25.8]¢# (at 0.05 level)

CTP-CT 2.63 27.67%*

MCP-CSP 0.06 0.014 11.82

MCOPCT  0.15 0.090 (at 0.01 level)

CSP-CT 0.09 0.032

** Significant at 0.01 level. -

Observations of the upper part of Table-1 reveals that
the mean mathematical Application scores of the groups taught
through the CTP programmme, MCP programme, CSP
programme and CT programme was 6.30, 3.82, 3.76 and 3.67
respectively.

The middle part of Table -1 Shows that the F-value for
significance of difference in average mathematical Application
scores of CTP, MCP, CSP and CT groups was 13.21. It was
significant at 0.01 level. So the null hypothesis 4.1

“There will be no significant difference between the average
Mathematical Application scores on post-test of the students of
CTP group, MCP group, CSP group and CT group”, was
rejected. It means the achievement in Mathematical
Application of these four groups is different from each other.

Out of four groups six pairs of two groups were

compared with respect to achievement of ma_thzmnﬁ::ai
Application. To find the significance of difference in average
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MIODELIEN 1D AT ION
AN THE RISE OF POIETICAL,
CONSCIOUSNESS IN KASHMIR (18501931 )

13, Mahd Youuuf Canai’

The year 1846 wag the mont significant year in the
annals of Kashmir history. JUwae in thin year that the Fast India
Company transferred  the Jammu and Kashmir State 1o
Maharaja Gulab Singh and to the *heirs male of his body in licu
ol seventy five lakhs of rupees” by virue of the treaty of
Amritsar.' In addition to its other dimensions, the treaty of
Amritsar resulted into the emergence of the state of Jammu and
Kashmir, The year 1846 also forms a watershed in the history
of Kashmir because the history of modern Kashmir in a strict
sense begins from this year. It was from this year that Kashmir
came into close contact with European culture which paved a
way for the modernization of the Kashmir and Kashmiris,

As late as the eighties of the 19th century neither the
state nor any other private agency took up any step towards the
dissemination of modern education in Kashmir” Religious
oriented education was imparted in pathshalas, maktabas,
khangahas and madrasas. In maktabas parrot like teaching of
the Holy Quran was imparted, whereas the madrasas and
khangahas  acted as highest educational institutions for

*  Lecturer in History. Department of Hislary. University of Kashmir, Sninagar,

Kashmur,

1 For details aboul the Irealy see, KM Pannikar, Gulab Singh the Founder of
Jammu and Kashmir State, p 112

2  Prof. Muhammad Ishaq Khan Hislory of Snnagar. p 143,
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imparting education on Islamic jurisprudence. Fig, rasir. lopic
and mysticism,’

The freedom movement of India formally started in
1885 with the foundation of Indian National Congress, whereas
the struggle for freedom of Kashmir commenced trom 1932,
after the formation of All Jammu and Kashmir Muslim
Conference. Someone who is not aware of the educational
history of Kashmir. c¢an wonder to notice the very late
emergence of political consciousness in Kashmir. But, once it
is leamt that the Muslim Community - the oppressed subjects,
responded to modem education very late, ones mind
immediately sets at rest. In comparison to Muslims, the
Kashmiri Pandits had a strong pedigree of being literate
community' and were the most pampered subjects of the Dogra
regime. It naturally encouraged and enabled them to profit
themselves with the new opportunities provided by modemism.
The Muslims except a handful of religious class had neither
literary nor official pedigree, nor they enjoyed any state
patronage, instead they belonged to the oppressed labour
classes. Education to them, therefore, was a distant luxury and
wastage of time.” The religious class - the only section of
Muslim population with educational background, had so vast
economic resources that for a long time they did not feel the
pressure of modemization,® that had forced the Hindu official

3  Prof. Fida Muhammad Hussanain. Hantage of Keshmir, p. 181, Prof. M. 1. Khan
History of Snragar, p 143: Tarechend Wazir, Autoblogrophy (unpublished), p.6

4 |tis to be remembered that the Hindu Community of Koshmir purely consisted of
Brahamins who preferred o slick 1o their own faith even In the face of mass
conversions (o slam during 14th and 15th century. They continued o act as
official clazs by virtue of their baing only experts In lscal administration, CF
Parimu, History of Musiim Ruie in Kashawr, pp. 380-381.

& The official version that the peasants who conslituled the majority of the
population of Kashmir and exclusively belonged 1o the Muslim community
regerded aducation useless by attributing this saying, "Pan pathi gali Torathi, Hpl
Vaga turka Khage®, (Education brings ruin. It is by plaoughing that biead can be
hid) should be understood In this contexd. ¢f Census Report of India, 1911, p
180, Cansus of India, 1831, p.254.

% The core group of the religious class of Kashmin Muslims, which farmed the
referenca group ol the Musiim communily durng pre-modem times, had large
numbér of murids who conaidered it 8 religious duly to port with a fixed quantity
af their produce with their pir  This is (o soma Eﬂﬂfﬂmﬁmﬂdmﬂlinmesnlmt

linuad
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class to favourably respond to modem education. The Muslim
religious class on the other hand discouraged the Muslim
Community from receiving modern education.’

The credit for introducing modern education in Kashmir
goes to the Christian missionaries. It was from the early
eighties of the 19th century that the missionaries started their
struggle for the spread of modem education in Kashmir.® At
initial the Dogra rulers created various hurdles in the way of
these missionaries,” in order to dissuade them from educating
the Kashmiris, but with the passage of time their opposition
was drowned. After all the Dogras were the vassals of the
British imperialism and Britain was the homeland of the
Christian missionaries. Therefore, the Dogra Government had
no alternative but to compromise with the circumstances, In
order to achieve their goal, the Christian missionaries not only
taught such new subjects. like History, Geography,
Mathematics, English and Science,'” but they also made social
services and extra curricular activities as an indispensable part
of their curriculum.!’ The boys were taught to help the poor
and needy, to be kind to the animals, to put out fires and to help
during floods and famines. ~Practical education was imparted
by sending out Kashimiris to see the facts of life for themselves.

Besldes pirs were simultaneously Imams and preachers of the big mosgques,
which also providad lhem large smounl of monay in lerms of niar every Friday.
Moreover, Ihe pirs aiso acled as [udgss and officiated the religious riles in lleu of
which they also eamed a good amount of monay For details ses Lawrence,
Vallay of Kashmir, pp 233, 201, 307.

7 Busco, Kashmir in Sunlight and Shade, (an aulobiography), 1905, p.52.

B P£ Bazaz. Daughter of Vitasta, p 210; Prof M. |, Khan, History of Snnagar.
p.

9  Brain Hoimes, Educational Policy and Ihe Mission School, p 181
10 Annual Report of Chrisftian Missionary School, Srinagar, Against the current in
Kashrmir 1937-38, p.7, Alexandor Malsish, The Fi'mp?afF::nh of Indig, p. 49.

11 Whan the Bisco boys cleaned (he sireets in 1801, it created an uproar among
the Brahmins who considered it below their caste to do such ungentiemanly
mﬁ;.mmmﬁmmmmmmmemmM

Int m an, sha opened up a ’
<bei i s Theosophical School in Srinagar

12 Mﬂl PR, 284.285
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The Kashmiris who once upon a time refused to cross the
mountains went out for different training courses to European

countries. '’
But, as late as 1915 one does not find even a single

Muslim boy in the Christian missionary schools.”* For political
reasons the Government also for a long time did not show any
interest to disseminate modern education among the Muslims.
To quote Prem Nath Bazaz - a veteran leader of freedom
movement and the contemporary historian of Kashmir: .

The awareness that they (Dogras) were Hindus
and the overwhelming majority of the Kashmirls
professed Islam, constantly made them appre-
hensive, they disliked the idea of making their
subjects politically conscious and thought that
imparting of education was only an effective way
of awakening the people to their political and
human rights.

Funding of a few madrasas and maktabas was the only
interest shown by the Dogra rulers towards the education till
late seventies of the 19th century.'’But the establishmeni cf
British Residency in Kashmir in 1885 was a boon for
Kashmiris in general and Muslims in particular. It was after
1885 that the Government showed some interest towards
educating Kashmiris, when some primary and middle schools

13 Hakim All and Das Rsj Dogra were daputed for lralning to ine Experimantal
Station of Padava in laly. Ved Lal Wazlr was selectad for training In veletinary
scisnee in England Fotedar for agncullural training and Dr. Sham Koul for
medicine, Tarachand Wazir, Autotlography, p. 273.76. R C Kak wenl for
archaeological training with Sir Jahn Marshal, Ibid, p.7T.

14 Bisco's Autobiography, p: 52.

15 P N Bazazr. Daughters of Vitasta, p.215.

16 The following Madrasas existed in Srinagar In 1872,

The madrasa of Aisa Koul, Madmsa of Rainawsn, Madrasa of Nawskadal,
Madrasa of Maharaj Gunj and the Madrasa of Basanl Bagh The latter three
Madrasas were run by the Govemnment MA / Foreign Fol, A February 1874,

Nos 271-278
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were opened in different parts of the valley, However, even in
1891 there were only 18 schools in Kashmir out of which 17
were primary schools and one middle school. Among 18§
schools, 10 were situmed in Srinagar and the rest 8 in other
towns.'” Realising the banful impact of the educational
backwardness of the Kashmiri Muslims, their sympathizers in
India persuaded the Maharaja to pay attention towards the
cducational aspirations of the Muslim community of
Kashmir." With the result the Government opened a good
number of schools and offered some financial assistance in the
form of scholarships for attracting Muslims towards modem
education."’

There is no denying the fact that the Muslim religious
class in general, either for the reasons of its religious
conservativeness or as a result of the vested interest, dissuaded
the Kashmiri Muslims from responding to modern education.
But, the fact remains that the role played by the Moulvi
Ghulam Rasool Shah of Mirwaiz dynasty in connection with
dissemination of modem education among the Kashmiri
Muslims, even though at a later stage, shall always remain
memorable in the history of modern Kashmir.*’ Even today he
is popularly recalled by the Kashmiri Muslims as the Sir-Syed-
i-Kashmir.?' Just as Sir Syed Ahmad Khan persuaded the
Indian Muslims to take to western education for their overall
development, in the same way the Muslim educational
movement was initiated by Moulvi Ghulam Rasool Shah in the

17 Annual Administrative Raport. 1881-82.

18 For dotoils see, JKA, F No. 217/ p.8 of 1913, Riots Enquiry Commitize Report.
July 1931, witness No. B7.

16 Shafig Hussain, Murtakhid Dastowaizal, pp. 102-103

20 Prol. G M. Khen, Froedom Movement ln Ksshenir, p. 60: Prof M. 1, Knan,
History of Srinagar, p. 139,

21  Information gathered through Interviews held with the living elders of Srinagdr
eity duning May, 2000
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last decade of the 19th century.™ He realised that without
western education the Muslims would remain backward. Hence
the movement for educating the Muslims started to educate
Muslims on western lines within the fold of their own
religion.> Moulvi Ghulam Rasool laid the foundation of a
primary school in 1899, the first of its kind in entire Kashmir,
at Razver Kadal in Srinagar.”! Six years after this development,
he organised Anjuman-i-Nusrat-ul-Islam,” which later on wen
g long way in popularizing modem education among the

Kashmiri Muslims.

In the twenties of the 20th century the number of the
Muslim students in educational institutions was equal if not
greater than the non-Muslim students.”® Of course, their
number was less in the colleges. But an interesting feature of
the education of the Muslim community was that scme of the
Muslim students in imitation to Hindu students, went outside to
obtain higher academic degrees from different universities of
British India. It were these young educated Muslims who
became the harbingers of political consciousness in Kashmir.”’

The modem education made the educated Muslim
youth conscious about their rights and the power they
possessed to turn the tables of the Government with the support
of the oppressed masses. The great seats of leamning from
which they obtained their degrees educated them about

Prol M.1. Khan , History of Sripagar, p 138

Mohasin--Qaum, perodical published af the 73rd year of the dealh
Mirwsiz Moulvl Ghulam Rasool Shah, Srinagar, p.3. o

Ibid

JKA, Fite No. J-88 of 1924,

Tha distnbution of Muslim students of Jammu and Kashmir accordi
instiutions is detiliad as balow: o 0

College 132, Sacondary schools 21, 478, Makisbas 1,77 Annual
Administrative- Report of J and K, 1921, pp. 87-88 iy

P.N Bazaz. The History of Siruggle for Froedom in Kashmir, p. 146,

BHEE BR

8
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praclmal knowledge as these institutions were also the hubg of
political activities. Morcover, the Indian situation which was
experiencing a tremendous wave of patriotism and high sensg
of sacrifice among its people for freedom, fired the imagination
of the Kashmiri Muslim youth for liberating their land which
was under the subjugation of more tyranious rule than that of
the British India. Writing about the impact of Indian
nationalism on the Muslim educated youth who received

education from different Indian Universities P, N. Bazaz
remarks:*?

«.The glorious chapter in the history of the
national movement of India could not but produce
profound effect on the minds of the Kashmiri
Muslim youngmen who were studying in different
universities and had, therefore, the opportunity to
witness the various phases of the movement with
their own eyes. Some of them participated in the
Muslim League session at Allahabad in 1930
where for the first time Dr. Muhammad Igbal
adumbrated his theory of pan-Islamism and a
separate stale for the Muslims of the subcontinent
in his presidential address.

Fired with the spark of freedom and
enthused with the emotion of pan-Islamism a
batch of youngmen returned 1o their home early in
1931. The echoes and the reverberations af the
Civil Disobedience Movement had been heard in
the mountains of Valley of Kashmir in advance
of the return of these youngmen, It had created an

28 Ibid,
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atmosphery of defiance to cruel and despotic
anthority of the alien Dogra rulers, The stage way
set with all the paraphernalia, only) the actors
were needed to play their parts. Whoe, but these
educated and enthusiastic voungmen were best
suited far the rask.

The above mentioned facts have made it abundantly
clear that the political conscionsness of Kashmir owes it origin
to the spread of western education. The comparative study of
the political and educational history of Kashmir makes it more
evident that the growth of political consciousness among the
Kashmiri Muslims was determined by the growth of western
education. It may not be out of place to note that the freedom
movement of Kashmir was initiated by the Kashmiri Muslims.
This is why because the Muslims in general belonged to the
unprivileged class, whereas the Non-muslims enjoyed the state
patronage. The former stood anti-establishment, whereas the
latter wanted to maintain statusquo. As mentioned earlier that
around the twenties of the 20th century the Kashmiri Muslims
began 10 make some progress in the field of western education,
the result was that for the first time the prominent Muslims of
Kashmir dared to submit a memorandum representing the
grievances and genuine aspirations of the Kashmiri Muslims to
the Indian viceroy Lord Reading on his visit to the Valley in
1924.* Since, the formation of political associations was
banned in Kashmir, the India return Muslim educated youth
formed what is known as the Reading Room Party, in the garb
of which they wanted a platform to bring all the educated youth
together for devising ways and means to fight out the injustice

28 Memorandum presented ta Lord Reading by the prominent Muslims of Srinagar
cily on his visit fo Kashenlr in 1824
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done to the Muslim community in general and the educated
Muslim youth in particular.”® It was the Reading Room Party
which had the credit of being the fore-runner of the All Jammu
and Kashmir Muslim Conference (1932).

N

30 Fufdnhnsuﬁmﬂﬂ'ﬂmadlngﬂmmmymiurﬁamﬁ.m.ﬁbduﬂah.ﬁﬁ
+Chinar, p. 48; Mirza Shafiq Hussoin, Muntakhib Dastawsfiat, p. 10, P
Bazaz. Tho Histary of Strugglo for Freedom in Kashmir, p. 148,
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SPECIES EXTINCTION AND CONSERVATION
A NATIONAL CONCERN

Shugufta Parveen and [rshad A. Nawchoo'

It is true that very few people are concerned about
plants. No one knows the exact number of plants that have ever
existed or that currently exist. Yet the plant kingdom faces a far
greater extinction crises than that occurring in the animal
kingdom. We have lost about 200 animal species since 1500 A
D but we lose at least twice that many plants species each year.
In 1980, scientists estimated that one or two plant species
become extinct each and every day somewhere in the world.
Since then the incidence of plant extinction has increased at
such a rapid rate that by the turn of the century we anticipate
the loss of between 15% and 25% of all higher plant species. At
the current pace when we have lost 40,000 plant species by the
year 2000, the crises will not stop. Extinctions will accelerate
until this planet has become impovernished.

We tend to forget that plants tend to feed us. clothe us
and protect us from the elements. Wild plant species are wiped
out when their habitats are destroyed to create housing or
agricultural fields. People not only need food and shelter but
they require fuel and fodder. When they cannot afford to buy
coal or other fuels they start collecting and burning plants after
indiscriminate felling of these. Many plants also have
tremendous medicinal potential. As the loss of biodiversity
becomes ever apparent there is and has been a rush to sample
plants from the wild for potential cures. The Himalayas -
besides providing an unmatched spirited, philosophical and

Depariment of Botany, University of Kashmir, Srinagar.
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scientific inspiration has also come to be known as the
variegated store house of variety of natural resources. Due to
increasing, demands of its natural wealth, the biotic pressure on
land and other resources has increased manifold. The
ecological stability of these sensitive areas has become
threatened by the so called “developmental process” and
activities like slope cutting for road construction, deforestation
and urbanisation. The extent of damage has been so enormous
that Himalayas has now become the focus of interest for
experts and specialists working in different fields. The
development as well as the conservation in the Himalayas has
become a subject of global concern and curiosity.

Plant extinctions are truely world wide in scope,
occurring from Arctic circle to Antarctic. The epicentre of the
crises is the steamy rain forests of the tropics. Since more than
40% of all plant species occur in tropical zones, the loss of
plant life in these regions will have serious consequences.

When the serious nature of plant crises first achieved
widespread concern among conservationists an immediate
action was to make an inventory of the problem. Individual
plant scientists in most developed countries drew up the list of
endangered and threatened plant species. Conservationists use a
number of terms to describe species in different stages of this
process. Animal and plant species in any stage of extinction are
listed in “RED DATA BOOKS", which are volumes published
by conservationists at national and intemational levels.
Generally four major categories are recognised within a broad
term “THREATENED SPECIES™ to describe their status in
nature, These are:

i) VULNERABLE: These are species whose population
numbers are decreasing and are likely to
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hecome more severely threatened with
time.

i) ENDANGERED: These are species whase populations
have hecome 5o reduced that they are in
imminent danger of becoming extinct in

a few years,

iti) RARE: These are species whose populations
consist of less than 20,000 individuals.
Some species are naturally rare and have
never oceurred in great numbers and yet
they are able to maintain those numbers.
Other species become rare through the
actions of man or other natural or
unnatural  forces. Unless remedial
measures are taken these species will be
come vulnerable.

iv) EXTINCT: These are species which are no longer
known to exist in the wild,

In view of the above categorization, we should strive to
build a technological ark to save as many species as possible
for the future. The most obvious solution to the problem is to
set aside conservation reserves where the remaining threatened
species can be protected. Unfortunately, plant species are often
confined to small localized areas and this would necessitate an
inordinately large number of reserves if we were to try and save
all plant species by this method. Most countries around the
world are now aware of concerns about biodiversity losses and
a number of efforts are now under way to creale new reserves
to try and save the remnants of once flourishing ecosystems,
New ways of encouraging conservation activities are being
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forced upon some third world commtries, Monetary loans by the
world bank are now  often tivd o conservation  cifony,
However, to be effective the reserves must be carefully
managed. Conservation can be done by “Tn situ™ (that s
conservation in natural habitats): “I'x sita™ (1hat Is conscivation
outside natural habitats) and “In vitro™ (that is conservation
using  atificial  techniques  of  tissue  culture  and
crvopreservation) methods, In situ conservation is usually taken
up by establishment of “Biosphere neserves™,  Sunctuaries,
National Parks ete. Ix sitn conservation can be taken up by
creation of ervogenic gene banks. Most of the plant seeds and
spores can be processed so that they can be frozen for hundreds
of vears to be thawed and germinated in the future as they are
needad. However, not all of the remaining species can be
saved. But. instead of processing species on a totally random
basis, a priority list should be established. First relatives of all
kmown medicinal plants should be saved in the hope that one of
the related species might house compounds / genes even more
effective and / or less discomforting than the original species.
“In vitro” method of conservation, those of the species, which
cannot be conserved either through In situ or through Ex situ
method are cultured on artificial growth media to produce
clones. These clones are then preserved through
cryopreservation i.e. storage at extremely low temperatures
ranging between -50 to -196°C in liquid nitrogen or Nitrogen
vapour. Such techniques are effective in those plants also
which reproduce through vegetative means only or produce

recaleitrant seeds i.e., sceds which lose their vinbility in long
térm storage,

The United Stutes is rich in Botonic Gardens as well o5,
unfortunalely in endingered plant species. In an effort to co-
ordinate conservation activities involved with native plants, a
centre for plant conservation wos formed. This is now housed
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in the Amold Arboratum at Harvard University. The centre co-
ordinates the activities of a consortium of some 19 Botanic

gardens across the country. These gardens care for what has
become known as the National collection and it now contains

over 300 distinct taxa,

The centre for plant conservation is concerned about
how conservation is carried out. They see Ex situ conservation
as being a hedge against extinction in the wild and source for
material to reintroduce the plant to the wild. Plant conservation
began in late 1960’s. In 1978 the JUCN (International Union
for Conservation of Nature) Plant Red Data Book was
published. This book highlights 250 threatened plants species
from around the world which were chosen to represent the
different plant groups and threats facing the plant kingdom.

In 1987 a new and independent activity emerged from
TPU (Tropical Plant Union) to address this. Today this is
known as the JUCN Botanic Gardens Conservation
Secretariaf. Plant conservation programme’s main goal is to
strengthen the capacity of Botanic Gardens to achieve
conservation. The 1500 or so Botanic Gardens and Arborata
around the world have tremendous potential to help achieve
practical plant conservation by providing safe but temporary
refuges for threatened plants, by propagating threatened plants
50 as to protect wild population from unnecessary exploitation.

The establishment of IBPGR (International Bureau of
Plant Genetic Resources) with its headquarters at Rome further
strengthened the global network of conservation. This agency is
primarily concerned with the exchange of plant material on a
sustained and well planned basis to avoid over exploitation and
consequent extinction of species. This agency also co-ordinates
activities with many national agencies around the world in
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inventorization of the existing genetic resources of the worlg
through sponsored projects and programmes.

In India BSI (Botanical Survey of India) has taken up
the enlisting of the rare and threatened plant species. In 1980 it
came out with a book entitled “Threatened Plants of India"
edited by the then Director Dr. S.K. Jain. Since then many such
books have been published highlighting the progress made in
listing up of threatened species of India. As an important step
NBPGR (National Bureau of Plant Genetic Resources) was
established which co-ordinates with IBPGR in various
exchange and introduction Programmes. In addition many
Botanical Gardens in Indis have launched various conservation
progr-ammes for the threatened species in different parts of

India.

Without a doubt, an ideal situation would be to set aside
numerous parcels of country side where wild species could
grow and flourish without interference. However, such a
programme would be highly expensive and will involve many
social, Legal, Political and Ethnic problems. It will involve
demarcation of huge areas rich in these species and dislocation
/ relocation of may ethnic groups living in these areas. The
maintenance of such areas has its own inherent problems.
Under these conditions the alternative is to develop suitable
agro-techniques for cultivation of these threatened specics
outside their natural habitats so that they can be multiplied and
re-introduced into the natural habitats. This method will not
only help in reducing pressure on the natural populations but
will also help in conservation of these species at suitable
habitats which in turn will serve as a reserve for introduction of
re-introduction of these species in areas where from these have
been lost completely or where they are near extinction.
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Agro-technigue is alternate method of cultivation of
medicinal and other threatened plants outside their natural
habitats. Although it has been practiced throughout the world
in some form or the other for growing different species of
plants, its status as separate scientific discipline is of recent
origin. Much of the emphasis is now being laid on the
conservation of rare and threatened medicinal and other useful
plants with two U.N. organisation, W. W. F. and LU.C.N. not
only laying emphasis on conservation but also on cultivation of
plants which are facing threat of extinction.

The Himalayas comprise a large mountain system
which is inhabited by a large population of indigenous plants
exploited by the native folks who have learnt to u'liliz.e these in
various ways. Many of these plants have been used in treatment
of different discases and ailments after centuries of trials. It is
essential not only to preserve this wealth of information but
also to apply modem biochemical and agricultural techniques
to determine the utility and adaptability of the most useful
plants amongst them to meet their growing demand.

The folk medicine of the Himalayas has gifted many
plant drugs to modem medicine such as Rauvolfia serpentina
(for high blood pressure}; Gentiana kurroo (bittef tonic and
febrifuge); Tylophora indica (for asthma and whooping cough);
Viola serpens and Adhatoda zeylanica (for bronchitis;
Podophyllum hexandrum (for tumor necrosis); Saussurea lappa
( as purgative) etc. All these plants have been over exploited
for petty economic gains, as result of which they are faced with
a threat of extinction. IUCN with its headquarters at Morges
Switzerland, maintains a red data book about threatened
medicinal plants. The book enlisted about 100 threatened plants
from Indian subcontinent.
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There is a tremendous scope for growing these
medicinal plants not only for commercial exploitation but also
for their conservation. Central Institute of Medicinal and
Aromatic Plants (CIMAP), Central Drug Research Institute
(CDRI), and various Regional Research Laboratories (RRL)
have studied major medicinal plants in great detail. Since most
of these plants lose their active principles hence their properties
soon after harvesting they cannot usually be exported or
imported easily. It needs refrigeration, proper packing and
direct air lifling to locations without any trans-shipment. Even
though India is not self sufficient in the production of
medicinal plants not much attention is being paid towards their
cultivation or improvement programmes that will help in
increasing their productivity thus lessening the dependence on
wild populations of these useful plants.

At present India has a monopoly over exports of a few
medicinal plants like Papaver; Podophylium; Sausswrea;
Picrorhiza etc. In order to increase their productivity and
upgrade the quality of these medicinal plants their
domestication and large scale production using proper agro-
techniques is & national priority and will help not only in
making the country self sufficient but will also supplement
foreign exchange reserves. Such techniques will also help in
checking exploitation of the natural populations of these
threatened medicinal plants. Agro-technique development not
only requires the identification of varieties and ecotypes for
different edaphic and climatic conditions but also require
development of improved agronomic practices to boost

production.

Introduction of Agro-techniques for large scale
production will take time for crystallization of concepts and in
application of scientific principles and practices, yet it will
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Maithaini and Nautiyal 1987 have supgested many
importamt medicinal species which can be initiated  for
commercial cultivation and conservation on a priority basis at
national and regional level, These are: Aconitum chasmantium
Balanag); Aconitum ferox (Bish), Aconitum heterophyllum
(Atis): Adhatoda vasica (Vasinger), Atropa acuminata
(Belladona); Atropa belladonna ( Belladona), Berberis sp.,
Digitalis purpurea (Digitalin); Dioscorea deltoidea (Yam):
Ocimum  basilicum (Bentulsi); Ocimum sanctum (Tulsi):
Carum carvi (Kalazira), Mentha arvensis (Jangli Pudina);
Podophyllum hexandrum (May Apple), Arnebia benthami
(Gagzabany, Sawssurea lappa (Costos) and Rheum emodi
(Rhubark). Sore of these plants are now threatened and are
enclicted in the red data bool. Therefore . it has become
importan! not only to conserve these plants but also develop

suitable protocol for their cultivation.

Hussain (1988) has enclisted cultivated mints, aromatic
grasses, supogenin bearing yams, tropane alkaloid bearing
plams ete, The high yielding strains of medicinal and aromatic
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plamts may be cultivated by different and better techniques in
ditferent agro-climatic zones on commercial basis.

The agro-tcchniques development require:

- Choosing and enriching the site for cultivation

- Propapating the sclected plants using sexual and
asexual modes

- Crowing the plants on large scale

- Proper harvesting and processing of the plants for
better utilization on a commercial scale

- Forcing the plants to grow out of season
Proper disease and pest control methods
Improving growth and yield of these plants

- Improving the quality and quantity of active
principles in these plants.

Technology and financial support compounded with
peoples participation can combat many man made evils and
natural hazards vis-&-vis plant extinction in a more significant
way. Development of a suitable agro-technique requires an
ntegrated multi-disciplinary approach for which existing
institutions excepting some universities are ill equipped.
However, in present decade research work on different
components are in progress. More emphasis on on-station
research needs to be given in each agro-climatic zone, so that
the farmers can be motivated and trained.

Once scientists are satisfied with the technique only
then should it be transferred into the fields in collaboration
with farmers and extension workers. In India there IS
subsistence farming. They only produce grains etc. to fulfill
their own requirements. We can increase productivity of these
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faoms and - Bwemers by crenting awareness abouwt medicinal
plants and thew ceonomic potential, When desires to achicve
some standard of excellence emanates from frmers sice they
will aceept such technigques on barge scale as o permanent
feature. For this tollowing steps should be gssential:

Development of improved varieties and improved
agronomic  practices to boost  production  of
internationally aceeptable quality of medicinal and
other useful plants in different agro-climatic zones.

- Strengthening research, training and extension for
successful transfer of technology to farmers.

- Provision of credit facilities at concessional rate to

farmers to extend the area under cultivation of
medicinal and other useful plants.

- Seed multiplication, storage and marketing on a
sustained basis to produce quick results.

-  Formulation of National medicinal and Aromatic
and Seed Policy with the objective of a successful
supply of high yielding seeds of medicinal plants.

- A series of trials with local and exotic medicinal
and other plants to be conducted in different agro-
climatic conditions to identify the best methods of
planting, months of plating, months of harvest etc.
to get maximum and quality produce.

= Development of sound marketing facilities for
medicinal plants in order to generate interest
among farmers and buyers alike.
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RADHAKRISHNAN : HIS PHILOSOPHY OF
RELIGION

Dr. G. Q. Shelki®

Alired Adler, the great Psychologist observed that “the
power (o turn a minus into a plus is one of the wonder-filled
characteristics of human beings.

Almighty has bestowed human beings with some
phenomenal lineaments, The life of goal-oriented individuals
never mirrors with those individuals who resemble with the
boat sailing in the sea without a rudder. But individuals like
Radhakrishnan lived purposeful life which provided them
noetic contentment.

Radhakrishnan with equal justification can be regarded
as comparative philosopher, historian of Indian Philosophy and
Philosopher of religion.

As a philosopher of religion, he suggested that religion
must be purely spiritual, cleansed of all accidental accretions
and 1t must be universal,

Dean Inge in his article, the Religion of the spirit,
emphasizes the spiritual conception of religion in
Radhakrishnan’s thought, which makes it identical with the
perennial philosophy. In the words of Radhakrishnan, “We
need not to adopt the official attitude of the Churches to the
mystic developments. They may fight furiously about the
dogmas of the divinity schools, but the common notions of
spiritual religion remain, the plain easy truths, the pure morals,
the unward worship and the world loyalty.... They are the very
stuff of truth, however hostile they may scem to the
orthodoxies. With regard to the place of religion in life,
Radhakrishnan remarked that the discipline which helps people
to change themselves is religion. He further argued that shallow
rationalism may rid the world of its evils, remove the injustices

*  Lecturar in Education, Govl Degree Callego. Poonch- 185101
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Being o profound religious man with guiescent faith in
Hindu Philosophy, Radhakrishnan imbibed great veneration for
all other religions. He was in favour of the supermacy of
religions in the world as the religions teach human beings the
lessons of humanity, The seeds of humanity are sown in the
classrooms just as the farmer sow the seeds in the field with
care and callidity. A conscientious teacher according to him
redounds to the construction of nation based on brotherhood,
devaid of racial or regional discriminations.

Tolerance according to Radhakrishnan implies an
elementary right belonging to the dignity of every man. The
right to believe, like the right to live a free, unfettered life, is
fundamental to the concept of brotherly conflicts. If someone is
abused, do not abuse in return. In doing so, one keeps away
from the vehemence to come. At some occasions one'’s honour
is termoured which becomes the prestigeous issue. Here again
nothing is to be done other than bearing in mind that honour or
dishonour is bestowed from the God. This elevates power of
tolerance and keeps genetic make-up placid. Disputes or
conflicts can’t be stayed, but it is in the individual’s helm to
adopt the path of tolerance as advocated by Radhakrishnan to
endure minor loss as against the major one. The solution to all
disputes and conflicts in the world according to Radhakrishnan
have its seat in the practical religious life and in the principle of
morality. No religion teaches us to be foe of one another. *The
purpose of religion is not merely to change the opinions of men
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but to change the lives of men, We must make clean the heart
within us. In vicara we aceept the religious demands; in acara
we ignore them' (Radhakrishnan).

According to Hinduism, “Pcople in world can be
resembled as the members of one clan Let them live happily
and do good to all”. Jainism does not allow even to kill an
insect, whereas man is superior to all. Mahavira hasg
propounded to ‘Educate people for goodness and not to quarrel
with each other.” If some one slaps you on one side of the face,
present him other side und restrain from cruelty and
excessiveness', is the doctrine of Christianity. According to
Sikhism, ‘one should dissusiate oneself from hatred and
jealousy and absorb oneself in goodness?’

Islam proclaims that Allah has created us from one man
and one women (Adam & Eve “AS™). Allah dislikes
oppression, aggression and conflict. Forbearance, preservance,
patience, tolerance and courage is the teachings of Islam.

Radhakrishnan was of the opinion that let all the
intellectuals of the world assemble and work together in
consonance to provide spiritual diet just as the scientists do in
the field of sciencg by inventions to provide comforts for
human beings.

Radhakrishnan was in favour of such a religio-composit
society in which a hindu should keep on going to the temples
not only for ringing the temple bells but to follow the path of
the Bhagavadgita. Radhakrishnan interprets the Bhagvadgita as
a vision, as a synoptic vision and as an instrument for forging
unity and understanding among cultures, For him a Sikh should
follow the teaching of Nanak who have the concept of non-
sectarian character and reconciliation with secular life. He put
the seal of his sanction and approval on all worldly pursuits,
provided that they were not indulged in at the cost of
righteousness and truth (Narang, G.C.).

And above all, he was in favour of such a Muslim who
offer prayers five times a day and adopts the path of holly
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Quran and Sunnah not as a pant but as a whole. The holy Quran
has lmd down. “Do not let your hateed if o people incite you to
ﬂp_:!;ltﬁhiﬂ"“ (5:3)

“And do not let ill-will towards uny folk incite you that
vou swerve from dealing justly. Be just: that is nearest to
heedfulness™ (5:8) stressing this point, the Quran again says:
«you who believe stand steadfast before God as witness for
(truth and ) fairplay™ (4:135).

This clearly exhibits that Muslims can not be unjust to
any one (Mawdudi, Abdul A'la).

Such people according to Radhakrishnan who are true
believers of their faith with practical life are the beacon lights
and friends of humanity. He wanted such education which can
foster the values of morality justice and brotherhood. A teacher
should try to understand the pupil and ascertain the causes of
their unwanted behaviour and then shape them in the mirror of

education.
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ABSTRACT OF THE M.PHIL DISSERTATION

lnvestigator

Title of the Study

Organisation

Type of Document
Discipline

Year of the study
Name of the Guide

Objectives of the
Study:

Miss Jozalcen Afzal

* A study of Job-satisfaction
among teachers in relation to
their institutional status,
length of service and
educational background,

P. G. Deptt. of Education,
Kashmir University, Srinagar.

M. Phil
Education

1993
Dr. A H. Zargar

i) To measure the job-
satisfaction of elementary,
secondary and college
teachers.

i) To compare the job-
satisfaction of elementary,
secondary and college
teachers.

ili) To compare the job-
satisfaction of teachers
with respect to their level
of teaching and length of
service,

vi) To compare the job-
satisfaction of teaches
with different educational

backgrounds.
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Method & Procedure

Sample

Tools used

Statistical treatment

Major findings
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[he entire study is tased on
survey method.

486 male teachers working in
clementary and sgeondary
s<chools nnd colleges formed

the sample for the present
study.

S. P. Anond’s Job-satisfaction
Seale was used for measuring
lhejub-snﬁsfaﬂinn among

teachers.

The technique of ‘t-test’ and
Analysis of Variance were
used to analyse the data.

i) The length of service has
" no impact on the job-
satisfaction of
elementary, secondary
and college teachers.

ii) ii) The level of teaching
viz., (elementary,
secondary and college)
has an impact on the job-
satisfaction of teachers.

ifi) The educational
background has an effect
on the job-satisfaction of
college teachers where as
it has no effect on the
job-satisfaction of
elementary and
secondary teachers.
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Title of the Study
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Type of Document
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Name of the Guide
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Document
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Mrs. Masooda Bashir-

“ A critical study of wastage
in girls education at Primary
level in Kupwara District
(Kashmir)

P. G. Deptt. of Education,
Kashmir University, Srinagar.

M. Phil

Education

1986

Dr. H. N. Parimoo

English

A critical study of wastage in
girls education at Primary
level in Kupwara (Kashsmir).
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Objecti
jectives 1) To study the factor of
wastage in general

2) 'To study the causes of
wastage in gocial and

ceonomic context.

3) Tostudy the wastage
factor in girls education in
Kupwara District with
reference 1o social and
econmic context.

The study was conducted on
300 primary school girls
representing both urban and
rural areas of district Kupwara

Sample

Information schedules and
different types of
Questionnaires were used to
collect the data

Data Gathering tools

Statistical Analysis The data gathered by
employing the above said
tools was treated statistically
by drawing out mean
differences and mean per
centages.
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Major Findings

1413

b

ft has been observed that
excossive mvelhvement al
home compelled children
(o stop their studies und
help their mothers to
prepare meals and nurse
their younger brothers and
sisters.

It was observed that poor
economic condition
compel them to withdraw.

Early marriage and Pardah
system had a very drastic
effect on the school going

girls.

Most of school teachers
were not having required
qualification and got
transferred before
completion of the tenure.

Lack of interest and lack
of motivation were two
prominent factors which
contributed to wastage.

The drop-out rate has
been found highest in
Tehsil Handwara and the
lowest in Tehsil Kamah.



ABSTRACT OF THE M.PHIL DISSERTATION

Investigator

Title of the Study

Organisation

Type of Document
Discipline
Date of submission

Date of Award

Language of
Document

Name of Guide

Objectives

Hypothesis

Syed Samia Jabeen Qalander

Fflect of Problem solving and
ttaditionnl methods of teaching
Mathematics on Creativity ( A
compatative Study)

P. G. Deptt. of Education,
Kashmir University, Stinagar.

M. Phil
Education
1993

1995
English

Prof. C. L. Vishen

To find out whether traditional
approach or problems solving
approach of teaching mathe-
matics proves significantly more
effective in the development of
creativity.

The problem solving approach in
teaching of mathematics is
significantly better than the
traditional approach with respect
to the development of creativity
among leamers.
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Design of stndy

Sample

Tools used

Scores on creativity

Statistical techniques

Findings

Experimental D

The study wasg conducted ona

stmple ol 100 ytadents of elasy
i

0,

Baoggur Mehde s test on creativity
wits used to pet the neores on
crentivity.

Learming gains were measured
through teacher made tests,

The data was adequately
analysed by using skewness and
Kurtosis. X, SD, t-test and line
graphs were also used.

1. That when children were
taught through problem
solving approach, their
concepts became clear and
learning became confirmed
and resistant to forgetting.
Under problem solving
approach learning was based
on insight formed through
keen observation and creative
thinking.

2. That under problems solving

approach the students did not
only score better but also
become more inquisitive and
creative,

3. That the A-grade students

developed negative attitude
towards the traditional

145



Jourhal of INSIGHT 1 Educstion foi SoGnl Ghongt - 1066

npproach of learning and that
the problem solving approach
of lepming significantly
beenme more popular with A
praders,

4. That the problem solving
approach took more time at
first for completing a lesson
unit, but a8 the
experimentation proceed-ed
ahead there was quick fall in
time consumed per lesson by
the group work-ing under
problem solving approach.

5. That the traditional appr-oach
group was trying to answer
on the basis of cramming, the

problem solving group was
trying to answer on the basis

of understanding,

It was observed throughout
the experimental work that

problem solving approaches
were significantly better than
traditional approaches, thus
confirming hypothesis that
“Problem solving approach is
significantly better than
traditional approach with respect
to development of creativity
among learners.”
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Book Review

Title: The Creative Forces Within

Author: Anand Khare
Publisher  Seminar Research Centre,

Hyderabad (1997)
Price: Rs. 200/-
Pp: 144
A.G. Madhosh,

Dean, Faculty of Education

ve Forces Within is an excellent

piece of creativity in tself. It doesn't only define creativity but
more strongly demonstrates its essence. I have read this book
thrice and every time | read it, it has given me @ new insight.
Besides being a scholarly exercise into the realms of creativity
and inventiveness, the book is extremely relevant 10 US

icularly in our personal and professional life. At times |
have found it functionally operative in counselling rapport-
building and modifying one's thought process. The concepl of
Failure Fuse is really a contribution in Behaviour Modification
Science, Taken with care, this idea can prove 10 be a greal
promoter of leamning society. Of course, leaming without
failure is the characteristic features of a fully or optimally
functioning individual.

In my view Creati

Dr. Anand Khare deserves highest regards for his
manageriel capabilities. The chain of ideas, the beauty of
synthesizing divergent mental inputs and above all, the forceful
and sensilizing way of presentation speaks volumes about the
great caliber of the author.

| am largely impressed by the way in which

imterdisciplinary expertise has been optimally used 1o bring
home certain complex occult experiences which otherwise
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A word on the chapterization of the book would be
quite in order, The entive work is arranged and presented in 20
chopters covering 156 pages (4x8) in a papur-back cdition, I do
not know whether it is o deliberate or unconscious effort to
begin with identional inputs and end up with an outcome of 2
substantial crentive skill to handle the parapsychic factors of
human personality. | am also amazed on the author’s treatment
of the methods of enquiry, particularly on the identification of
rescarch problems and a meaningful systems approach to
resolve some of the quandaries in social science research. The
last eight chapters of the book are specially useful to those
scholars and investigators in creativity who have long desired
to find a balance between so called conflicting views on
creativity in terms of person, process and product. Dr. Khare
has so beautifully blended these views together that essential
components seem merging into a product which is no more
function of its components,

And finally 1 must, quite gincerely, voice with Dr.
Khare

“This book is a powerful guide to success in creativity,
problem solving, and discovering the Creative Forces

within."

Looking at the present work from different angle, it
seems as if a chapter of his life record with radiating glow has

all of a sudden preceded his autobiography.
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REVIEW OF ADULT EDUCATION POLICIES
AND PROGRAMMES - A. L. Rahi (Author)
Publisher — The Associated Publishers Kacha Bazur
Ambula Cantt, Pages 426, Price Rs. 680/- Year of
Publication —1996.

There is close relationship between education and
quality of life. That is why the countrics with high illiteracy
rate suffer from, (i) low per captia income (ii) high infant
morality rate (iii) under nourishment (iv) low life expectancy
(v) poverty (vi) discase ete. It is therefore evident that adult
education and development are inextricably linked with each
other.

In this context various authors have written books on
many a stream of adult education such as policies and
programmes, trends and techniques, methodology, organiza-
tional pattern, preparation and production of T/L material,
empowerment of women, backward communities etc. Adult
Education policies and programmes written by A. L. Rahi
reveal very interesting facts on all aspects. Shri Rahi has been
engaged in adult education programmes for last two decades
and has written dozens of papers and six books. The book
under review is comprehensive book which provides guidance
to the students, researchers, policy planners in order to make
adult education programme successful in India. The book
comprises of eight broad chapters.

In the first chapter, the education system has been
discussed in historical perspective from ancient to modem
times in India. Adult education is the oldest discipline in our
country prevalent in different forms during vedic period,
Upanshdic period, Dharmasashtric period and puranic period.
There were institutions like Perishads, Vihars, Universities for
exchange of ideas. Activities associated with religious places
were also part of educative process and Kathas, Kirtans, folk
dramas and story telling too contributed to the education of
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st Hlowever, the education wan impaied o apper el
i anelent bdha (Boahmie pecody and lower steata of the
soclety partivalorly the nudeny were denied this opponunity,
Uhvis dispaviny ond vigddiny e 1o o cloge during, Budbivsm and
Taintam whe lell edueation open to all, o medieval times
Magtabs and Madragsos emerped os educational Tnstitutions,
Ihere wore some porsons whio were inatitutiony in themeelves.
After Mughals, the Britishers played an important role for
educationnl  development  of  Indin.  They  gave  varfous
sugrestions in thoir packapes (Macauluy's Minute - 1835,
woods despatch - 1854, Hunter commission - 1882) for
educationnl  development of India. The introduction and
establishement of night schools by Britishers contributed to the
field of ndult education, With the intensification of the freedom
movement, the leaders did not lose sight of the fact that mass
literacy is soul of the national and established literacy centres
in cities, towns and villages. Christian missionaries, Indian
social reformers and national political leaders made efforts for
ameliorating the miseries of common man which included
education for adult masses. The post independence period
witnessed tremendous development in the field of adult literacy
/ social education. In Five year plans, thrust was laid on the
adult education programmes,

The second chapter deals with the education in third
world countries with special reference to Brazil, Cuba and
Tanzania who made concerted efforts to fight the menace of
illiteracy and achieved the goals of total literacy in stipulaicd
period. The strong commitment and determination on the part
of the people at the helm of affairs helped to remove the
illiteracy. The literacy movement in Brazil was entirely under
the control of specialists who had put both pedagogy and
technology to work in solving the problems. The materials
were prepared as per the needs of the leamers and incentives
were given to adult learners which evoked tremendous
response from the common masses. The print and electronic
media did play vitl role for eradicating illiteracy. The
illiteracy rate in Cuba (1961) was 23.6% in the age group of 10
years ond above and was reduced to 3.9% within a shortest
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span of eight months which speaks of campaign of courage and
innovation. To achieve this target all the schools were closed
for one year and every student of 13 years and above age along
with teachers were assigned to teach the illiterates and peasant
of rural and other backward areas. Thus the Cuba put to end
the class difTerences and exploitation. This has located and
motivated the volunteers into service. In this phenomenon all
the agencies were pressed - T. V. Radio, Posters, New-papers
etc. In Tanzania. the primers were prepared in the light of the
needs of people. There were 12 different sets of primers. All
these primers were prepared in anilingual pattern, Thus were
find the primers for the fishermen different to those of the
banana primers and cotton primers. There were some
innovative methods, strategies and structures to be adopted for
the success of the programme. As a result of hard work, the
literacy rate reached from 33% in 1967 to 79% in 1981. This
indicates the fact that action oriented commitment can be

successful,

The third chapter deals with Andragogy which means
teaching adults as adults or art and science of teaching the
adults. In this chapter, the author has discussed various issues

like:

Adult Education — concept, meaning and scope. Adult
education is nof only to be himself but to help 8 man to
perform his various duties and responsibilities efficiently.

The author has discussed three main components of
adult education. 1. Literacy 2. Awareness and 3. Functionelity
in order to ensure alround development through adult
education. The author has discussed various other concepts of
formal, informal, non-formal, continuing, social, life long and
recurrent education system and their need and importance. This
all will help in meeting out the national goals. The formal
system has failed to fulfill the needs and nsp_-imtinns of the
people in the country. Non-formal education system is
voluntary and is target oriented. flexible. relevant to the needs
of the people (who can not enter formal system) and needs
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institutionalization. For the smooth functioning of the centres /
system (rainings and orientation need to be given to the
Instructors/ volunteers regarding reaching skill, creation of
rapport with learners, fluency of questioning, management of
centre, Monitoring and evaluation of the programme is 2 must
to know the shortcoming and achievernents. The Universities
should intimately be involved in community development and
make the learning accessible to the public in a democratic
country like India. This view has been critically examined by
the author and various methods of teaching of adults have
thoroughly been discussed so as to make all programmes
successful and effective. Before launching any literacy
movement, the location of the centre, selection of area and
target group, selection of Instructor, functioning of the centre
linkages with other development departments, strength of the
learners, duration of the course, motivation of learners has to
be taken into cognizance. Shri Rahi has discussed the measures
to be adopted for achieving the goal of education for all. The
author emphasizes the preparation of T/L material as per the
needs of the adults so that they are motivated and literacy
becomes a life long phenomena. After post literacy, JSNs are
intended to institutionalize the post literacy and continuing
education. '

In the 4™ chapter of Adult Education — policies and
programmes various committees and commissions have in one
form or the other the provision for eradication of illiteracy in
order to ensufe the participation of everyone in the
developmental activities. Out the total committees and
commissions, the author has attempted to make mention of

excerpts of the following documents pertaining to Adult
Education.

Adult Education and NPE —1986

Adult Education and programme of Action — 1986
Adult Education and Ramamurti Report ~1990
Adult Education and Janardhan Committee — 1991
Adult Education and NPE — 1986 (modified in 1992)

W
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The fifth chapter deals with Approaches to literacy, The
following scheme have been in operation apainst illiteracy to
cnable the masses o play an active role in social and cultural
change.

1) The selective approach

i) Mass approach

iii) Area Development approach
iv) Mass campaign approach

These approaches include individual as well as
collective concerted efforts to combat illiteracy. What is
important is that the mass literacy approach mostly depends
upon voluntary services of all educated (students, unemployed
and employed) people.

The sixth chapter deals with Adult Education and
Development. The authors has discussed that adult literacy
would contribute significantly in alround development. This
includes socio-economic and political development.

In his seventh chapter Extension in Higher Education,
the seats of higher leaming should given equal importance o
teaching, research and extension. Education cannot be the
privilege of a few only. The Universities are being called upon

to solve the problems of the society by shifting the facilities to
the gates and doors of the learners,

The last chapter outlines Monitoring, Evaluation and
Managements of Adult Education. Monitoring is a process
which helps in ascertaining the loopholes, assists in decision
making and giving direction to the programme. Evaluation
stands for Judgment upon the performance of an Adult learner.

Overall Review:

The author has made a thought provoking study of
various aspects of non-formal and other forms related to the
field. The study is a milestone to students and scholars who
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desire to equip themselves with the merits of adult education.
The author has an in-depth study of the world scenario in
general and that of India and other developing countries like
Brazil, Cuba and Tanzania in particular. There is a disparity in
the socio-cultural and economic status between the developed
and developing countries. In order to bring a harmony between
these two blocks, education has to play an important role, The
author has discussed various forms of education prevalent in
India since ancient to the modem period in a sequential
manner. The methods, techniques adopted from time to time in
India have threadbare been discussed during the course of
study. The author has also high lighted the techniques and tools
adopted by third world countries such as Tanzania, Cuba and
Brazil which has given an inspiration to the people of India to
overcome illiteracy which is a hurdle for development. The
author has explained the various forms of non-formal and adult
education in detail and also adopted the methods how to teach
adult, how to organize adult education programmes, how to
provide education for all, preparation of T/L material for
adults, T/L material for neo-literates and workers, motivation
of adult learners and programmes for post literacy missions.
The suggestions given under these programmes will help
scholars and teachers to bring a change and social
transformation. The polices and programmes adopted by India
have been examined in detail.

(Dr. G. H. Mir)’
Project Officer
Centre For Adult and
Continuing Education,
Kashmir University,
Srinagar.

* Depanment of Adyll Egucation, University of Kashmir, Srinagar.
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